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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I have covered a range of points within the essay which give evidence as to why environmental learning is important. 

	Which aspects do you consider could have been improved in this piece of work?
	I could improve my academic writing and improving the flow of the essay. 

	What have you found most satisfying whilst undertaking this submission?
	I have found researching about the environment interesting. Although interesting, the state of the planet is not in a good way and doing this essay has brought these concerns to the forefront of my mind and therefore made it a real issue and not one that will disappear.   
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Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet and paste it into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· The correct marking matrix is included at start and end of essay
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your essay should have page numbers) 
· Word count checked and written at end of text (before references and any appendix)
· Essay is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct reference list using SHOE Reference Guide
· Direct quotations - state page numbers in the text citation
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my essay out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines could cost you marks!

How important is environmental learning to outdoor adventure education? 

	This essay will explore the importance of environmental learning in relation to outdoor adventure education. It will first look at the need for the environment in order to take part in outdoor adventure education as well as the notion of treating nature as a friend as written about by Martin (2004). The essay will then go onto look at the Van Matre’s (1990) views on the importance of environmental education and the impacts of the global warming crisis. It will look at whether global warming is a risk to outdoor adventure education. Lastly, the essay will evaluate the deep ecology model/Friluftsliv and look at the Norwegian attitude to environmental and outdoor adventure education. 

	Martin (2004) said that “A greening of outdoor education and a growing emphasis upon teaching for improved human/nature relationships is a worthy cause”. He says that you must treat nature as a friend. You would not treat your friend with disrespect, without empathy and you would not abuse your friend. Martin (2004) says that you should treat the environment and nature the same way that you treat your friends because it is so volatile. Caring for nature is the main idea taken from the nature as a friend model (Martin, 1999). This is a model that Martin teaches to his students. He also states that in order for this is work students must seek an improved relationship with nature. Just like a friendship between human and human, relationships are built and not expected overnight. Martin says this is the same for friendships between humans and nature. As outdoor adventure educators it is important to treat nature as a friend because without nature and the environment a vast majority of the teachings and adventurous activities would not be able to happen. Nature is the playground in which outdoor adventure educator’s use. But just as a human relationship, it needs to be two sided without the human just taking from nature but actually giving back to nature also. 

	In the 1970’s the United States government were very vocal about the environment and the threats of global warming. As part of the Environmental Education Act (1970) the United States said “The congress of the United States finds that the deterioration of the quality if the nation’s environment and of its ecological balance poses a serious threat to the strength and vitality of the people of the nation.” This shows us that nearly 40 years ago, large and powerful governments were talking about the issues facing the environment and were taking these issues very seriously. It can be clearly argued that there has not been a huge amount of progress on environmental issues and the perception about the environment from the public is still wide of the mark. There was a recent study which found that 90% of people believed that scientist would take care of environmental problems (Van Matre, 1990. P. 4). This shows that the general population’s outlook is that they are not responsible for the environment and they do not feel they can do anything to help. Van Matre (1990) puts a lot of emphasis on environmental education as a tool to help change people’s mind-sets on the environment from a developmental stage. Van Matre however strongly suggests that environmental education throughout the last few decades has failed. He states various reasons why this is true. He says that one of the reasons it is failing is because its defined objective is so broad that almost anything can fit into it and it isn’t specific enough. He also states that it is failing because environmental learning encourages short term projects based on the issues, whilst largely ignoring long term lifestyle decisions of its learners. This shows us that he feels it is very important that people learn from an early age about their own personal impacts on the environment. As the previous study shows, people do not feel responsible for the environment and feel it is a issue that is too big for individuals. Van Matre believes in order for the environmental state to improve, individual people need to take responsibility for their own environmental footprint. 
	As outdoor adventure educators it is important to have a positive environmental oncology. A lot can be learnt from what Van Matre suggests about early developmental, focused and direct environmental education. Being in the position of being in the great outdoors for a majority of the teaching opportunities allows outdoor educators to teach their participants about the environment. When partaking in outdoor adventurous activities there are many teaching opportunities where the leader can bring attention to impacts on the environment and also guide the participants about the leave no trace idea where a participant of an outdoor activity leaves the areas just as they found it. 

	“Ninety-seven percent of climate scientists agree that climate-warming trends over the past century are very likely due to human activities” (NASA, 2017). Global warming is a huge threat to the planet that we call home. Although there are still various climate change deniers vocally in the public eye, the evidence to suggest that climate change is fact and not fiction is overwhelming. The information (Intergovernmental panel on climate change, 2014) shows that throughout the last 400,000 years, the levels of Co2 have risen and fallen in a relatively predictable pattern. Over just the past 50 years, the Co2 levels of earth have increased over 100 million parts more than it has throughout the whole of the last 400,000 years. This makes the earth warm up and heat cannot escape as easily as before. This leads to rising sea levels, ice caps melting and glaciers disappearing. All of this is very worrying and is something that should be taken seriously by outdoor adventure educators. It goes back to Van Matre’s ideas on environmental learning as a way of getting the message across that this is an issue for now and not one for the future. If people don’t make changes now then nature’s playground won’t be there for outdoor adventure education much longer. An example of this is that some of the world’s largest glaciers are disappearing. The Patagonia icefields of Chile and Argentina, the largest non-arctic ice masses in the world are slowly disappearing and a study conducted between 1995 and 2000 shown that the speed that they are melting has doubled since 1975. They contribute to 1mm of sea level rises every year (Anonymous, 2003). The environment outdoor adventure educators use to have their adventurous activities and teach is quickly becoming more volatile and in some cases disappearing due to global warming. This is a strong argument as to the importance of environmental learning to outdoor adventure education as without the epistemological knowledge, outdoor adventure educators will not be able to develop a positive ecological ontology.   

	Friluftsliv is a Scandinavian term for outdoor education which is used in Norway as a way of not only learning but a way of life. Henderson (2001) said that Friluftsliv is ‘outdoor recreation with its heart within the land and linked to a tradition of being and learning with the land’. Friluftsliv is an approach which is learned and embedded into every Norwegian from an early age. It teaches that humanity is inseparable from nature and is based around a deep ecology view point. Naess (1988) said that to harm nature is to harm ourselves. This is a point of view which is taught with Friluftsliv. There is evidence to suggest that the Friluftsliv way of life in Norway has contributed to the low level of pollution that the country produces and the overall destruction to the environment. In 2012 a study revealed that Norway was only the 74th largest contributors to greenhouse gas emissions out of all of the countries studied (Country Watch, 2012). Norway is not a huge contributor to the global environmental crisis and it could be argued this is contributed to by the Friluftsliv way of life and teachings. Norweigens are taught that they are part of nature and if they harm nature they are harming themselves. It is possible that if more of the world took on a deep ecology point of view that the environment may not be as damaged as it is now. It is also possible for outdoor adventure educators to base their teachings around the Friluftsliv concept. If they take on this mind-set and set out to use its teachings to pass on knowledge to their participants, peoples mind-sets may start to slowly change. 

	In conclusion there is a strong argument that environmental learning is very important to outdoor adventure education. Without having the knowledge from environmental learning, outdoor adventure educators could easily contribute a huge amount to the environmental crisis. Outdoor adventure educators are in a position where they can teach others about the importance of sustaining the environment and it is important that environmental learning is incorporated into session plans. Bringing the real issues of the environment into the consciousness of the general public is essential to making the necessary changes needed to heal the planet we live on. Humanity is part of nature and destroying the environment is ultimately destroying ourselves. The world should pay close attention to Scandinavian countries such as Norway and take a lot of what friluftsliv teaches. Taking on board that way of life has allowed Norwegians to feel that they are connected to nature and therefore have conscious feelings when harming or caring for their environment.  
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