


 Practice Log
When I qualified to be a secondary school teacher in 1995,  I was enthusiastic and passionate about teaching my subject: Design Technology.  It soon became apparent that although I was teaching an incredibly exciting subject, it did not have the status I expected it to have in school. I believe it to be one of the most important subjects that should be taught in school, as it develops skills and knowledge from across the curriculum and I believe is particularly relevant in  today’s society. 
What’s my point? 
That school still focuses on traditional subjects and traditional methods of teaching e.g. rote instruction. However, as we begin to understand more about brain development, we now know that children and young people learn best in an interactive rational mode. However, I still feel that school does not allow for individuality and creativity. This practice log draws from my 30 years of professional practice of supporting children and young people in a variety of settings, in particularly in my current role: Elective Home Education Advisor. The log also demonstrates my knowledge and understanding of the issues concerning the health and well-being of children and young people  and draws from the research carried out for the modules studied for this course. These have ignited anger, passion, excitement, disillusionment and feelings of frustration.  






Does ‘school’ cause damage to children and young people’s health and well-being?
[image: C:\Users\scrowther\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\2C92ABA7.tmp]
https://www.greaterlondonproperties.co.uk 
Starting point.
This practice log is informed by ten years of professional practice as the Elective Home Education Advisor (EHE) for a local authority in Wales. We have seen a significant rise in numbers since 2010 when formal records of those that choose to electively home educate started.  Initially the figure was approximately 60, to 324 as of today’s date (30/3/2020) that’s an increase of 442%! 

Figure 1: Chart showing the increased number of home educating.
There are many reasons for this increase, one of them maybe due to better recording of deregistration from mainstream schools, more robust systems in place or a general increased interest in home educating.
[image: 6 Tips for making the leap to home schooling - Tutorhub Blog]
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Why was school started?
Although there are records of school going back as far as AD43-1100 (Gillard, 2018) for the purpose of this research discussion of school will begin around the 1860’s. Clayton (2018) reports that by the late 1860s there was a range of schools in both England and Wales, mainly   funded by religious groups. However, formal education was reserved for the elite according to Schrager (2018). At the time attendance was optional for the rest of society. However, after the Education Act of 1870 was passed, which was the first of many legislations which dealt with educational provision, the Royal Commission on the Factory Acts of 1876 recommended that education became compulsory (Gillard, 2018). A further Education Act was passed in 1880 which made attendance compulsory for ages between five and ten.
[image: A Factory Education (Documentary) - YouTube]
https://i.ytimg.com/vi/eYq0JmMgBzw/maxresdefault.jpg
The beginning of the debate.
Some argue that school was invented to stop child labour, however Schrager (2018) argues that school was invented because factory owners required a ‘punctual, docile and sober’ workforce and that attending school would be a good place for them to be trained. Serafini (2002) adds to the debate on the purpose of school and that it was traditionally designed as a factory and the child was the product. Leland and Kasten (2002) argue that by maintaining a traditional education system is the best way to indoctrinate good citizens; implying that it has worked for generations why wouldn’t it work for the next generation? 
[image: Technology Transforms the Industrial Workforce - Trends Magazine]
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Unfortunately, however, school is still churning out  young people who have had an educational experience similar to those of the ‘factory’ generation. Monbiot (2017) is damning of the current education system and goes as far as saying that it is ‘stuck with the social engineering of an industrial workforce in a post-industrial era’. He continues by implying that children are being taught to behave like machines and still being taught in rows and are expected to sit and listen (Monbiot, 2017).
The revolution begins.
Could any of these be contributing to the increase in numbers of why children and young people are now being home educated? Could society now be challenging the ‘one size fits all’ education system? 
[image: AKJ Education - Every classroom is unique, so we'll work... | Facebook]
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Why school doesn’t work for everyone?
Unfortunately, the ‘one size fits all’ teaching approach is flawed because it assumes all children and young people learn in the same way. However, there is no argument that school was invented with the best intentions for children and young people. 
[image: ][image: ][image: ]
Post-war education intended to remove the inequalities  already existing within the system. In 1944 free education was introduced and provided the main framework for state education  (Parliament, no date). For approximately 40 years, until the Education Reform Act in 1988, school was primarily based on schemes of theological and biblical study (Cox, 1966, cited in Gillard, 1991). The 1988 Education Reform Act was to radically change this. However, Ball (2018) argues that since its inception it has been precarious, ineffective and even overbearing.
[image: ][image: ][image: ]
The act also introduced testing of children and young people; with teachers becoming more accountable and the core subjects becoming more important; at the detriment of  the humanities and creative subjects (Ruotanen, 2001). Arguably the reform was needed especially with respect to international trends, however,  the dominance of neo-liberal economic and political principles had significant influences on the reform (Strain, 2009). Some argue that the reform also brought in a preoccupation with assessment; the impacts of accountability have without any doubt had an impact on the health and well-being of children and young people. According to Hutchings (2015) in her review of the impact of accountability measures on children and young people, she has identified that they are showing ‘increased levels of anxiety, disaffection and mental health problems’ (p. 55). Evidence from this research also concluded that those affected by extreme anxiety from testing became disaffected. 
[image: ]
Figure 2: Chart showing Pupils’ responses to tests: Percentage of all respondents giving each response (Hutchings, 2015).
ChildLine (2014) reported that school and exam pressures were one of the biggest causes of feelings of stress and anxiety among children and young people; and they had experienced a significant increase in the numbers contacting them. Stress and anxiety are also on the increase in terms of those who decide to home educate; with a third of those that deregistered from school and were being home educated in 2019.  
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Although so far this practice log has focused on the negative aspects of school; the evidence hasn’t proven anything other than a negative experience for many. One may have to consider that school does take place during some of the most crucial developmental periods of their lives, particularly between the ages of 11 and 16.  The World Health Organisation (WHO, 2012) reports that a ‘positive experience is considered a resource for health and well-being’ (p. 45), they are even aligning a bad experience in school could be considered to be a risk factor, which implies the seriousness of this issue. 
Still like school?
Evidence is clear: school has a lot to answer for. Students who do not like school, according to Currie et al., (2012) feel pressured or stressed, leading to a negative attitude towards learning and in some cases impacting on their health, health behaviours and well-being. Furthermore, this can lead to engaging in risky behaviours and making them more vulnerable, for example, becoming a  target for county lines. 
[image: Image result for county lines]
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As EHE Advisor it is also noted that there has been an increase in health complaints in children and young people (CYP), preventing them from attending school: headaches, abdominal pain, joint aches and psychological problems. There has also been an increase in the numbers of children and young people with additional learning needs deregistering; parents reporting that their child needs are not being met by school.
A global learning crisis?
In 2019 The World Bank published an article called ‘The Education Crisis: Being in School Is Not the Same as Learning’, you may argue that their focus is predominantly on developing countries, however,  some of what they have identified as being problematic can resonate with schools in the UK. Such as ‘students need to be able to interpret information, form opinions, be creative, communicate well, collaborate, and be resilient’. Do schools do this in the UK I wonder?  

[image: British Isles - Wikipedia]
https://upload.wikimedia.org/ 

The World Bank (2019) have a vision which is that all children and young people need to be productive and fulfilled. Who wouldn’t agree with that? However, many argue that for this to happen it is important that there is a supportive environment which is conducive to learning. 

The Learning Environment

Sharma & Kamath (2015, p. 35) report that the ‘learning environment has physical, social and psychological dimensions’, they argue that all three are important and that when a child feels secure, they are ready to learn. Sonmark and Modin (2017) would agree, adding that with social support, for example from a peer or teacher, stress can be decreased therefore with less impact on health and well-being. Currie et al., (2012) add to this argument suggesting that a supportive school class environment, for example, can influence the child or young persons experience of school. 

“If you wanted to create an education environment that was directly opposed to what the brain was good at doing, you would probably design something like a classroom”. 
John Medina (2008).

The role of the teacher

Whether you like school or not it is clear that if you do not connect with it you are more likely to fail academically. Sharma & Kamath (2015) identify the psychological dimension of school to include how they are spoken to and the praise and interest they receive; this can add to their enjoyment of school which creates a positive development experience (Currie et al., 2012; Sonmark & Modin, 2017). 

[image: ][image: ][image: ][image: ][image: ]

Have you ever wondered about the importance of the teacher’s attitude towards your son or daughter and whether this has an impact on them liking school or not? It’s interesting to note that this has also been another factor which has contributed to the number who have deregistered from school to be home educated. Therefore, it felt important to look at this issue further.

[image: ][image: ][image: ][image: ][image: ]

For some teachers can provide ‘reassurance of worth and acceptance’ (Torsheim & Wold, p. 295, 2001; Reichert & Hawley, 2009). Sammons et al., (2008) in their report, on the other hand, identify that a quality pedagogy should include such factors such as teacher sensitivity. Furthermore, they report that a positive emotional climate was important and that the teacher should be creating a rich learning environment, one where the teacher is involved and not detached from the children or young peoples learning experience. 

Stress-Buffers

An unwritten role of the teacher, whether they like it or not, is the responsibility they have for  ensuring that all children and young people in their ‘care’ are considered.  There is a hypothesis that suggests that the support children and young people receive from their teacher is paramount to having a positive effect on health and well-being, this is known as stress-buffering (Torsheim & Wold, 2001). Baumeister & Leary (1995, cited in Torsheim & Wold, 2001) refer to this type of social contact as being a fundamental human need.
[image: ][image: ][image: ][image: ]
So, there is much evidence that a teacher plays an important part in a child or young person’s life. Clearly, children and young people thrive in an environment where the teacher interacts with them; there is even an argument that this can promote brain development (National Scientific Council on the Developing Child, 2009).

As for the curriculum!

Kelley (2007) reports that a curriculum restricts the  learning  experience. Gray (2019) adds to this discourse suggesting that the structure of school suppresses children’s natural self-educative instincts and curiosity and Swift (2009) suggests that it limits freedom and creativity for teachers and students.

[image: Curriculum | The Kingston Academy]
https://www.thekingstonacademy.org/academy-life/curriculum-2 
Yes, a curriculum was introduced with the best intentions; to ensure all children and young people could access the same opportunities. However, one should question this. Did it also mean then that by having a curriculum, which sets basic standards, allows for comparable assessments across the country? On the other hand, the advantages of having a curriculum would be that those who were ‘underperforming’ can be identified, likewise with successes, which can be modelled and shared.

[image: Exam | A word cloud featuring "Exam". This is licensed under… | Flickr]
https://live.staticflickr.com/65535/48277390351_0b57c7188b_b.jpg 
Many argue that children and young people are being educated to pass tests and examinations. Vaughan (2015) reflected on the report by researchers at University of Oxford which stated that Britain was one of the worst countries for educating students just to pass an exam. Dorling (2017) known for his opinions on the education system argues against the competition between schools, which create inequalities. The league tables which are published are a source of consternation; turning schools into exam factories. And don’t get me started on the ‘hidden curriculum’ (Pollard, et al., 2008).
What is changing in Wales?
The Organisation for Economic Co-operation and Development (OECD, 2014) reported on the strengths and challenges that the Welsh school system is facing. Will any of their recommendations be implemented and will they affect the trend of deregistration from school? One area that the report highlights is the need for ensuring that schools are meeting the learning needs of all their students. 

[image: OECD.org - OECD]
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Did Donaldson take on this advice in his review of the curriculum in Wales in his Successful Futures report (2015)? Here’s a brief synopsis of the report:-
· gives schools more opportunity to test and trial new initiatives
· promotes a more interdisciplinary and experiential education
· is structured around six areas of learning and experience (AoLEs)
· opportunity to make the curriculum more relevant to all pupils

Schools in Wales are expected to implement the new curriculum from 2022, however how much of school will change? The buildings will be the same, the school day will be the same, the teachers will be the same, accountability will be the same, so what will really change?
The link to health and well-being?

[image: wordle for health and well-being - Shropshire Council Newsroom]
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So, you may wonder if there is a link between the curriculum and the health and well-being of children and young people? Already discussed is its impact on creativity and curiosity. Can any curriculum ever consider each child or young person in a school? They are unique individuals; with their own stories, learning styles, aptitudes and attitudes (Gillard, 1995; Donaldson, 1978). 

Newton (2018) argues that although the new curriculum is welcomed there are concerns from some professionals, including teachers, on how it can be delivered especially if there is no extra time, training or funding to accommodate its  expectations.  Regardless of opinion the concern from OECD’s PISA survey on Wales’ school’s performance has been a driver for change; as it stands the current performance of Wales is seen as being weak (Donaldson, 2015). 

Donaldson (2015) seems to have the health and well-being of children and young people at the heart of the new curriculum:
It is also concerned with how the school environment supports children and young people’s social, emotional, spiritual and physical health and well-being (Donaldson, 2015, p. 45).

“If you can light the spark they will learn without the need for assistance, as children are natural learners”                                (Robinson, 2013)





	 
	




 So why home educate?
[bookmark: _Hlk36979229]'School is very oppressive’: why home-schooling is on the rise, reports Williams in The Guardian (2018), who states that it is fastest growing form of education in the UK, with an increase of 40%, equating to approximately 80,000 across the whole of the UK. 
However, this is likely to be much higher as there is no formal requirement for families to ‘register’ with their local authorities. Since 2010 there has been an even bigger increase of over 400% in the last ten years in the authority where I am the EHE Advisor. 
Self-Determination Theory

Some of the reasons why parents make the decision to home educate:
· bullying
· mental health
· anxiety
· not meeting their child’s needs
· lack of support for ASD
· avoid prosecution for attendance
· their child’s well-being
· lifestyle – cultural/religious
· exam and testing pressure
· peer/friendship difficulties 
“One of the most impressive things about home education is that in most cases learning is based on the child’s intrinsic motivation to learn”                                      (Riley, 2016)







Some of the less obvious reasons for home educating are prompted because a parent  realises that school and the curriculum restrict  intrinsic motivation, that their child or children have disengaged with education. Riley reports that many families who decide to home educate do so in order to support their child’s re-engagement in learning (Riley, 2016; Thomas, 2002). Riley is impressed with the process of home educating; which she states ‘revolves around a child’s intrinsic motivation to learn (2016, p. 2). Other reasons could be those who have philosophical or pedagogical reasons (Thomas, 2002). 
Autonomy
Competence



Relatedness


Riley (2016) reports that those being home educated have had positive outcomes in terms of the level of intrinsic motivation and self-determination. Of course, you could argue, this is expected  as their environment will be conducive to the self-determination theory: autonomy, 


“Children are designed, by natural selection, to educate themselves“                         (Gray, 2019)










competence and relatedness (Deci & Ryan, 2012), as an education at home is going to be much more relevant and often child led. Riley (2012) believes that intrinsically motivated self-directed learning is the future of education. 
 
The influence of technology
An important factor that allows education to take place other than in school is technology, which has revolutionised learning. Children and young people have become experts in navigating the internet,  they no longer need a ‘teacher’ and parents at home have become facilitators rather than conductors (Riley, 2012). 
Home education can incorporate different  types of learning and can be referred to as self-directed, unschooling or autonomous education (Williams, 2018). This philosophy was coined by John Holt, sometimes referred to as the ‘father  of home schooling’. He first gained national attention in 1964 when he published How Children Fail  (Cochran, 1999). Holt believed that school environments hindered the learning process and if you gave a child freedom to follow their own interests, they will learn themselves (Williams, 2018).
Learning without school?

Authorities and the public challenge the practice of home schooling; their fear of the unknown and unfamiliar makes them question the value, purpose and intention of those that home educate their children. Unfortunately, there is much speculation regarding this practice. Dramatic headlines  continue to demonize families who do not follow the expected norm of sending their children to school to receive an education. 
[bookmark: _Hlk37582788]‘Home education doubles, with schools left to ‘pick up pieces’ when it fails’.
[bookmark: _Hlk37582822](Staufenberg, 2017)
‘Home-schooling is just another way for controlling parents to dominate and diminish their children’s lives’.
(Street-Porter, 2019)
‘We must get tough on home schooling’.
(Webb, 2009)
‘Home schooling needs real scrutiny to ensure it delivers effective education’.
(Merrick, 2016)

Learning starts at home; Sharma, et al. (2015) call home as being the first school of the child. This is where the child will learn from their parents, gradually accumulating knowledge and the social norms and values of their immediate environment. Thomas (2002) refers to this as being an  ‘informal apprenticeship’. Learning comes naturally, not something that only happens in school. Learning is a science (Kelley, 2017; De Howser et al., 2013) and our biology determines how we learn. 

So how do we learn?

The Royal Society (2011) state that ‘education works through experiences that are dependent on processes in the brain’ (p. 13). They argue that both nature and nurture affect the learning brain and that it is constantly changing, able to adapt to different environments. This happens when the connections between the neurons are strengthened. Hebb (1949, cited in The Royal Society, 2011, p. 15) refers to this as  ‘neurons that fire together wire together’, and is know as ‘experience-dependent plasticity’ (p. 15) and is present throughout your life. That’s your science bit.

Best place to learn?

Many people would argue that school is the best place to learn, however, there is now much evidence that many children and young people who have been home educated are above or on par with their counterparts (Ray, 2009). Ray (2009) suggests home-based education offers many opportunities and can lead to academic success.
How schools impact learning?

Many families and children and young people who decide to home educate express their concern about the affects of school on their ability to learn. The science shows us how we learn and Ray (2009) presents evidence that a good place for it to happen is in the home. Mitra (2013) adds to the debate:

· there is evidence from neuroscience that the reptilian part of our brain, which sits in the centre of our brain, when  threatened, shuts down the prefrontal cortex which is the part used for learning; he reports that examinations are perceived as a threat.

  [image: ]                  [image: ]                      [image: ]
Mitra (2013) wants us to view education as a pleasure and not to be perceived as a threat.
Education is compulsory, school is not.
Some people are still shocked that you have the right to home educate (Ball, 2017). However, this is not a fundamental right, parents are by law required to provide an education, which is efficient and suitable, according to the child’s age, ability and aptitude; also, one which is suitable for a child which has special educational needs. This is accordance with the Education Act 1996 and the European Convention on Human Rights Article 2: Right to education. 
Do home educated children and young people miss out? 
No, in a word. Experience has shown me that in fact children and young people find their lives enriched with opportunities to grow and develop into articulate, creative and interested human beings. Some parents may view the prospect of home educating their children a challenge, particularly at this time, when so many have not made the decision themselves, others enjoy the freedom that this lifestyle presents and the opportunity to spend more time with their children. No longer should it be considered that for a child to develop healthily they should attend school, this is not the only place where socialisation happens (Monk, 2004). However, Medin (2000) argues that the lack of interaction with peers at school can negatively impact their social development. On the other hand, a study by de Carvalho and Skipper (2019) on the analysis of the social lives of home educated children found that those that had a negative experience in school with peer groups welcomed the positive environment they encountered in the home educating communities.
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The lock down
The current climate, with all schools being closed, has presented some interesting opportunities for families to re-engage with their children. Parents are being faced with the prospect of spending more time with them. Its been interesting to watch the panic unfold, with parents rushing to equip their spare rooms, kitchen tables or garden sheds into to temporary classrooms. Setting up timetables and purchasing workbooks ready to deliver an education. However, home educating is not necessarily just about timetables and learning your alphabet, it is so much more. 
Unfortunately, for most of the population in the UK their only experience of education has been by attending school, which its main purpose has been to:-· prepare students to fit into the existing neoliberal view of society
· legitimate this dominant view of society and its structures
· educate for performance which is driven and demonstrates its effectiveness by results
· control and discourages autonomy
· promote inauthentic learning





Many families, during the lockdown,  have been trying to replicate school, but have found that this does not necessarily transfer easily to the home. In an article by Thomas (1998, cited in Thomas, 2002), he reported that when some families first home educated, they often tried to follow a school routine which was strict and regimented, with a timetable. However, some parents found that they were stifling their children. This seems to be the mistake some people are making during the lockdown, as illustrated by this headline:
“What I got wrong was trying to be a teacher… I had to de-school myself”
 (Hodge, 2020)
Thomas (1998, p. 55, cited in Thomas, 2002) continued saying that parents learnt that home education is not school at home. Home education will look different for every family, this will depend on their social class, where they live, their educational philosophy and even on their own experience of education. Often home education is less formal than school and uses a wide range of educational approaches.
Education for the Future
Without the constraints of school, children and young people, who are home educated, are not bored or demotivated by school. Instead they learn to be creative, communicate their ideas and collaborate with others which is what is needed for future industries (Darling-Hammond, et al., 2020; Kembara, et al., 2019). 
[image: 21st Century Learning Skills - ETEC 510]https://www.creyalearning.com/images/21centuryheader.png
Hicks (2012) reports that education is meant to:-
· create a globally competitive workforce
· bring out the best in every person
· help change society for the better
“We should be helping young people think more critically and creatively about probable and preferable futures” 



(Hicks, 2012)
Thomas (2002) reports that the informal nature of learning, that often happens at home, can create positive attitudes to education. Informal learning can present opportunities for the development of language, basic literacy and numeracy (Thomas, 2002). Informal learning, or as it sometimes called child centred education, presents different opportunities to learn and opens the debate on what an education is, could home educating be the education of the future? 
Health & Well-being
So, let’s address this issue, although there is limited evidence that discusses this issue directly, we can reflect on the advantages of home education. One of the main advantages is that children and young people are not exposed to, what some may describe as the toxic school environment, which has led to so many becoming home educated. 
75% of all known CYP who deregistered from school, to become home educated, were due to health and well-being issues which prevented them from attending school.





School is often blamed for anxiety and depression in children and young people, sometimes caused by bullying, which can lead to attendance issues or attainment being affected. The other advantage of being home educated is that there are no expectations of being tested or examinations taken, consequently no unnecessary stress. However, some families do decide to embark on taking IGCSE’s, usually only if the young person agrees with this decision. It’s difficult therefore how any professional could even suggest that home educated children or young people are ‘at a disadvantage and at risk educationally, socially, psychologically and emotionally’ (Rothermel, 2012).
Radical or Revolutionary?
I was perturbed when I was asked to do a lecture on Home Education for a module about Radical Education. I promptly called it Radical or Revolutionary. Home education has been demonised enough by the media and those that want to keep control of society and to continue with the assembly line called school, which was designed for the industrial age; it kills off creativity, autonomy and self-worth. Donaldson (1978) noted that when children start school, they are eager, lively and happy, but by the time they leave they seem defeated. Mitra (2013) questions whether school produces happy, healthy, productive people at all? 
There are common perceptions of home education: safeguarding concerns, radicalisation, abusive, overprotective parenting, harmful and even neglectful. According to Monk (2004) these remarks problemetise home education. In addition, a report written by Badman in 2009 contributed to this discourse. He did acknowledge that a number of parents are committed to educating their children well, even at the detriment of personal cost either financially or professionally. He also witnessed some excellent practice and was inspired by some of the case studies (Badman, 2009). However, the home educating community were displeased with the report and it created record breaking mass petitions in parliament; their concern was that Badman had implied that home educating was an opportunity for child abuse and the debate turned into an issue of child protection rather than on parental choice (Taylor, et al., 2011). The issue was not helped by such headlines as:
‘Home schooling 'could be a cover for child abuse and sexual exploitation'                      (Bates, 2009)
‘Children's Minister: Home education 'may be cover for abuse'                                              (Paton, 2009)
Both articles addressed the comments made by the then Children’s Minister, Baroness Delyth Morgan. They report that her controversial comments provoked anger from the home educating community who felt offended by her insinuations that home education could be used to cover up abuse and neglect. We are aware, however, that there have been some situations have arisen where a child or young person who is not attending school, has suffered, and in some cases have died from abuse or neglect. In 2017 a report was commissioned by the National Independent Safeguarding Board which identified several serious cases of neglect and abuse where a parent had withdrawn their child from school and disengaged with all services.  It is not undeniable that this is shocking, these cases are some of the engenders why there is still so much negativity for those that elect to home educate; who have the very best intentions for their children.









































Reflection
This practice log is more than just a serious of pretty pictures and sub-headings, it is a heartfelt, thoughtful response to my observations and experiences as an EHE Advisor and teacher. I don’t have an answer, however, I know one thing for certain I will not  be disappearing off to the  USA with my rhetoric about what’s wrong with school. I will continue to re-educate professionals and families of the benefits of home educating. I’m not anti-school, but pro-choice for parents and children and young people. A choice which, for some, is better for their health and well-being.
Home education should no longer be considered radical or revolutionary. Home education reduces the potential for hegemony and adopts a more equitable approach to education. Prince Ea (2018) eloquently addresses the debate in his video called What is school for? In the current climate we should be asking exactly that. Even the National Education Union (NEU) are debating what school will look like after the lockdown. There is much debate about creating a new system: one which is not restricted by pressures of results and inspections and teaching for the test; a more equal system. That sounds like home education to me.
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