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What are the perceptions within foundation learning of morning check ins?



	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	 Try to make explicit links to the Professional Standards when reflecting upon the impact on your own professional development.
	To address this I have made an explicit link to a professional standard when discussing the impact on my professional development.

	Targed/Target 2
	Continue to engage in the critical manner in which you have presented this report in future assignments.
	To align with this I have continued to be critical in this assignment.

	Targed/Target 3
	
	




Introduction 
This research project aims of the essay is to explore the learners’ perceptions of the morning check ins activity within the classroom. Through exploring the learners’ perceptions of morning check ins allows the development of a better understanding of promoting and supporting wellbeing experiences in the primary education setting. 
The issue is the importance of addressing the wellbeing of young learners in the classroom environment. Wellbeing is important as it influences other factors of the learner including physical health, emotions, and social interactions. The research indicates that through promoting wellbeing in the classroom in a positive way can lead to improved confidence and resilience in oneself ultimately improving learning attitudes. The morning check ins serves as an early intervention to address any concerns through the opportunity to support learners’ wellbeing. In addition to this fostering wellbeing in the classroom environment creates a sense of belonging for the learners which can lead to improved learning experiences (Gubbels et al., 2019; Wang et al., 2020).  
The research context is that it takes place within an English medium primary school located in the South Wales region. It comprises of a foundation learning classroom with mixed age, abilities, and gender. The context where the research take places allows for perspectives within the primary education setting to be explored as it aligns with the new Curriculum for Wales framework, specifically the four purposes and areas of learning that incorporate the significance of wellbeing in education (Welsh Government 2020/22). 
My interest in this topic derives from the importance of fostering a classroom environment that supports learners’ wellbeing. By exploring the perceptions of check ins I aim to inform my future practice as part of my professional development through identifying strategies for prioritising wellbeing within the classroom. Therefore, the research that will be explored is what are the perceptions within foundation learning of morning check ins?

Literature review
Recognising that wellbeing is crucial for the learners as it forms the foundation of their development physically, emotionally, and socially which ultimately impact their learning performances it underpins the need to foster holistic wellbeing within education. Previous research has highlighted the importance of addressing learners’ emotional wellbeing in education through underlining the strong relationship between positive emotional wellbeing and success in academic performance, emphasising the need for interventions to promote positive health and wellbeing (Gubbels et al., 2019; Wang et al., 2020). Wellbeing has been defined as being a combination of domains (physical, social, economic, cognitive, and psychological). However, also characterised as the incorporation of factors including examples of confidence, esteem, enjoyment, validity, and peace with increase levels of these factors resulting in improved learning, engagement, and motivation (Pollard and Lee, 2003; Rose et al., 2015; Soutter, 2011). 
According to the research by Brunker (2007) it details about social emotional wellbeing introducing the idea by Maslow (1943) that suggests that learning cannot occur until social and emotional needs have been met. Maslow’s theory explains about a hierarchy of needs from physiological to self-actualisation with each level building on the last. One of the foundational needs includes sense of belonging and safety, the morning check in strategy is an opportunity for learners to express themselves, develop relationships by connecting with peers and teachers by receiving validation and support. Maslow’s theory highlights that through fulfilling these psychological and social needs with this intervention learners can develop their wellbeing within this environment, essential for improving learning, motivation, and engagement. This is because a supportive and nurturing environment has been created through attending to basic needs with the morning check ins that it ultimately fosters sense of belonging to facilitate the holistic development of wellbeing within this environment (Maslow, 1943; Durlak et al., 2011; Brunker, 2007; Kellock, 2020). The study by Noltemeyer et al (2012) notes that sense of belonging and wellbeing positively impact academic improvements subsequently leading to improved learning outcomes due to increased self-esteem and internal motivation. Additionally supported by Noltemeyer et al (2021) that argues that learners will not be motivated or meet academic challenges if the needs within the Hierarchy of Needs are not met (e.g., food, love, belonging or safety).

However, one critique to note about Maslow’s Hierarchy of Needs theory is that it does not account for needs being met not in sequential order, progression is measured sequentially but this is not the case for all individuals who may prioritise different needs above others due to considering the different environments and background of each individual (King-Hill, 2015) In accordance with this it should be noted that Maslow later realised the critiques of his original theory and it was determined that individuals goals and motivation are influenced and not driven or determined by what is regarded as the fundamental needs (Desmet and Fokkinga, 2020). Recognising the critiques, Maslow’s theory is still influential in providing a useful framework for understanding of human needs with wellbeing. 

Research by Lewis (2016) discusses that in terms of learners within foundation learning of school, wellbeing during this period is critical for establishing lifelong foundations with behaviour, attitudes, and experiences. Fostering positive wellbeing in this period can positively impact their future with motivation, learning, attitudes, and experiences through a supportive, nurturing environment. In addition to school improvement benefits including improved performance outcomes through the connection with cognitive function, academic performance, and wellbeing. Another aspect includes promoting inclusion, supporting wellbeing within the classroom ensures learners feel valued and develop a sense of belonging to reach their maximum potentials. Ultimately, promoting wellbeing in the foundation learning classrooms creates a basis for the holistic development of social, emotional, physical health and wellbeing as well as performance achievements (Cefai and Cavioni, 2015; Bulkeley and Fabian, 2006)
An intervention to address wellbeing in the classroom includes the morning check in activity. This is a method of learners expressing how they are feeling in the morning at the start of the school day. This is an opportunity to enhance the learners’ wellbeing through creating a sense of belonging by fostering a positive and supportive climate in the classroom. A critical point to note with this intervention is that it could be perceived as ineffective of addressing their needs or where learners do not engage with it or do not like it. There is a gap in the literature surrounding this method of intervention where the evidence and research is limited (Jones, 2020; Gillard et al., 2021). There is a need for further research into this intervention for a more in-depth comprehensive understanding regarding the learners’ perceptions of it. This qualitative research could provide unique insights into the perceptions of the learners regarding this intervention. 

Explanation of case study
Case Study research approach is a method to explore a topic in order to gain a better understanding. Researchers use case studies to explore issues in real-life situations that are otherwise to complicated to replicate or explore in a lab setting. Case studies allow for rich insights to be gathered through suggested methods like interviews and observations. The advantages of these case study methods include that they are adaptable and flexible for exploring different issues in a range of real-life contexts (Farquhar et al., 2020; Piekkari et al., 2009; Creswell and Poth, 2016). The purpose of this type of study is to explore something that has arisen from practice to be further investigated ultimately to conclude with the identification of an intervention for this issue. It is an open-ended method that does not require comparisons in this case but rather to gather insights into the issue of the case study (Yin, 2014; 2018). Potential limitations with this case study approach are that it may be too specific to be generalised for other contexts in the future. In addition to this the interpretation of the data is subjective where the researcher could be biased with the data subsequently influencing the results. However, research does suggest that to address this that triangulation could be used which is a term used where multiple forms of methods, data sources, or researchers are employed for enhancing the reliability and validity of the data for trustworthiness (Farquhar et al., 2020; Yin, 2013). The mixed method approach with triangulation incorporates both qualitative and quantitative methods which strengthens the result findings (Plano Clark, 2017; Yin, 2013). Although this research project did not involve quantitative, only qualitative methods, more than one method of data collection was used to increase validity through providing comprehensive insights, where the data is rich and more credible as there is more information about the interactions (Farquhar et al., 2020; Yin, 2013; Plano Clark, 2017). 
Therefore, In the case of this research project the exploratory case study approach is ideal for several reasons including allowing for in-depth investigations into complex issues to generate new insights not necessarily available to be accessed with other methods. This approach is also adaptable meaning the focus and methods can be adjusted accordingly for new upcoming findings. Finally, it allows for research to be explored in real-time through real-life contexts providing a comprehensive understanding of how it operates in each specific case (Yin, 2014; 2018).
The participants of the study were chosen by the method of random sampling, this involves selecting the participants for the study completely random to ensure everyone from the population has an equal opportunity to be represented in the sample. In the exploratory case study, the benefit of using this method of sampling is used to select a representative sample of the population for the research area, to minimise biases with the findings. Additionally, it allows for the findings to be generalised to increase the likelihood of representation of the whole population within the sample. In comparison other samples could be chosen purposefully that limits the representation within the sample decreasing the generalisability of the findings (Yin, 2013; 2018; Bhatta et al., 2012; Taherdoost, 2016).  

Research methods
To address the aims of this research project a qualitative case study was used for the methodology. This type of methodology supports with exploratory research of specific context with various methods or data sources, usually occurring in real-life natural context (Baxter and Jack, 2008; Yazan, 2015; Rashid et al., 2019). Following the qualitative methodology of an exploratory case study, the data was collected through observations and a self-reported method which was a questionnaire in this instance. Firstly, the observations are a useful research tool for providing insights to understand the situation in real-life natural settings. Observations as a method provides a detailed account of the behaviours, context, and interactions of the participants in the study. It is suggested in research that observations are a powerful tool to use rather than other methods because they offer aspects of social interactions that otherwise could not be captured (Ciesielska et al., 2018; Morgan et al., 2017; Mulhall, 2003). Observations are a systematic method where ethical guidelines and protocols are adhered to for the observation process. The process involves watching the participants behaviour and interactions of the activities, that are recorded to gather detailed information for analysis and interpretation to inform the research (Morgan et al., 2017; Mulhall, 2003). Observations enhance the validity of research findings through reducing the biases from self-reporting and self-perceptions, as well as being flexible for researchers to adapt if necessary for different potential developments (Marshall and Rossman, 2014; Wang et al., 2016; Wang et al., 2020; Morgan et al., 2017).
 However, with this method comes limitations such as biases and interpretations from the researcher who collects the data which could affect the honesty and ethics of the findings. In addition to this there is the limitation of the observer effect where their presence could influence the behaviour and interactions of the participants. This could be avoided through building rapport with the participants to encourage trust and comfort for naturalistic outcomes (Marshall and Rossman, 2014; Wang et al., 2016; Wang et al., 2020; Morgan et al., 2017). Along with triangulating the data where using multiple sources can enhance validity and reliability of the findings, in this case the other method used was self-reporting questionnaire (Yin, 2018). The observation was captured in the form of a standardised sheet (see appendix 2). The observation schedule was a tool used for structuring and guiding the process of data collection, it is a comprehensive and efficient method of collecting the data as it ensures standardisation and reliability for observing multiple participants. It included categories of contextual factors, engagement levels, date, and a notes section (See appendix 2) (Torok et al., 2019; Marshall and Rossman, 2016; Morgan et al., 2017). 
The observation sheet used in the data collection for this research (see appendix 2) incorporated a category on engagement where notes were made based on observing the participants engagement levels with the activity. The rates of engagement derived from the Leuven scale as for the rating. The Leuven scale is a wellbeing scale designed to measure wellbeing and is used for self-reported measures. It assesses different dimensions of wellbeing including emotional and social factors such as happiness, esteem, confidence, and connectedness with peers (Davy, 2010; Davidson and Randhawa, 2022; Laevers, 1994) A possible constraint with this scale is the nature of it as it is subjective with differences in the interpretation of responses leading to bias resulting problems with the integrity of the data, examples of this affect is that it means it could be unreliable and invalid. With mitigating this issue, the method of triangulation is significant as it involves multiple data sources to enhance the validity and reliability as there is more information (Farquhar et al., 2020; Yin, 2013; Plano Clark, 2017; Laevers, 1994).  
The self-reported questionnaire method was an additional method used in this study, which is commonly used with qualitative research, this method allows researchers to collect data on the participants perceptions thus achieving the aim of the research project. The benefits of this method include that it is efficient, in comparison to interviews, it allows for the collection of multiple participants data in a short period of time. Additionally, it offers standardised questions which are consistent for each participant which enhances the reliability of the data findings. This method also provided an inclusive opportunity as it could be adapted to be accessible and accommodate all participants needs regardless of literacy or verbal skills (Paulhus and Vazire, 2007; McDonald, 2008; Schellings and Van Hout-Wolters, 2011). However, potential challenges that arise with this method include limited depth of the data where closed questions are used which restricts the responses, so that they fail to capture the complexity of a situation. Another concern is the potential of biases within responses where participants may feel compelled or try to align their responses with expectations. This is mitigated by ensuring that the data is confidential to create trust between the researcher and participant, so they feel comfortable to share their honest thoughts (Paulhus and Vazire, 2007; McDonald, 2008; Schellings and Van Hout-Wolters, 2011). In summary, despite the potential limitations, the highlighted points are that it is efficient, accessible, and reliable because of standardised questions (Paulhus and Vazire, 2007; McDonald, 2008; Schellings and Van Hout-Wolters, 2011; Hasson and Arnetz, 2005). 
See appendix 3 for the questionnaire sheet, it includes closed-ended questions that do not require in-depth responses but rather only colouring the image in the box that represents how their feelings of the experience. An example from this includes question one is “Do you like the morning check ins” and the learners (participants) of the study colour in the face (happy, medium, or sad) that represents their feelings of agreement/likeness towards the question. The idea behind the creation of the questionnaire derived from the Likert scale which is a method of measuring perceptions through participants responding to statements based on their agreement or disagreement, it is adaptable for different contexts and research topics (Schellings and Van Hout-Wolters, 2011; Nemoto and Beglar, 2014; Wu and Leung, 2017). A critique with this method is that the responses are limited thus do not capture in-depth reflections of participants perceptions, resulting in interpretation challenges of the responses. This is mitigated in providing clear instructions when informing the activity to the participants for them to have a clear understanding of the meaning of the response options (Wu and Leung, 2017; Hasson and Arnetz, 2005).

Data presentation and analysis methods
The method for presenting and analysing both self-reported questionnaires and observational data is a qualitative method called thematic analysis following the Braun and Clarke (2006) process. According to research by Braun and Clarke (2006) it is explained as a six-step process for identifying, analysing, and reporting themes and codes from within data. The details of the six-step process include firstly the researchers becoming familiar with the data through reading it multiple times, then generating codes that categorise meaningful data which are then organised into comprehensive themes that captures common data. The themes are then reviewed and defined into relevant objectives relative to the data. The final step of the process is producing the report where the themes are outlined for interpretation (Braun and Clarke, 2006).
 The thematic analysis approach by Braun and Clarke (2006) aims to ensure quality of data and trustworthiness through a step-by-step guideline for the process. This means that the method is transparent and systematic as the steps are clear for replicating by adhering to these guidelines it increases the reliability and trustworthiness of the approach to accurately capture the perspectives and insights of the data (Braun and Clarke, 2006). Furthermore, the triangulation of methods adds to establishing the trustworthiness, credibility, and confirmability of data by increasing the amount of information available to be analysed for interpretation (Farquhar et al., 2020; Yin, 2013; Plano Clark, 2017). Thematic analysis involves interpreting the data which can be influences by the researcher however, by acknowledging researcher positionality it helps to be aware of own perspectives that are subjective to mitigate biases. Being aware means that researchers can reflect on their positionality and its potential influence on the data to minimise this bias effect, ultimately leading to reflexive practices in research (Berger, 2015; Braun and Clarke, 2006). 
For the observational data thematic analysis will be used to systematically sort the codes into categories based on behaviour, interactions, engagement in relation to the wellbeing of participants during the morning check in activity. Similarly, with the self-reported questionnaires the thematic analysis will identify the codes to be categorised into themes based on the learners’ perceptions of the morning check ins as aligned with the Braun and Clarke (2006) analysis process. To summarise the thematic analysis, the advantages are that it is flexible to be used across multiple research studies, it is accessible with limited resources necessary, and provides rich insights for a holistic understanding through identifying and exploring relationships within the data. There is a limitation to note including subjectivity with researchers’ biases influencing data, but this has been addressed above with acknowledging positionality and reflexive approaches to the data. Additionally, the time constraints with it being a long process it may require a significant amount of time to interpret the data. However, it is important to note that despite the possible time intensiveness, and through being aware of subjectivity and positionality, overall thematic analysis offers a rigorous method for meaningful insights into the data findings (Berger, 2015; Braun and Clarke, 2006). 

Ethical considerations
Ethical approval was obtained from the University of Wales Trinity Saint David (UWTSD) ethics board for research to begin (see appendix 1). When conducting educational research, it is imperative to adhere to ethical guidelines and practices as outlined by UWTSD (2022). Aligning with these guidelines to ensure the research is undertaken with ethical considerations informed consent will be obtained for the learners participating with explanations informing guardians about it being voluntary and that the learners have a right to withdraw at any time for any reason (BERA, 2018, p.9; Kirby, 2020). In addition to this, assent will be obtained from the learners in an age-appropriate manner suited to them. All confidentiality measures will be adhered to, thereby ensuring that the identities of the learners are securely protected through no indicators to reveal their identity, maintaining anonymity (BERA, 2018). The consent forms are stored in paper form securely away in a location known to the researcher following confidentiality protocols. Consent forms included with the information sheet, detailing the research project aims, data collection methods, ethical guidelines that will be followed, and data protection for the guardians to make an informed decision about the participation of their child (See appendix 4 and 5) (Cocks, 2006; Kirby, 2020). In regard to the assent process, this involved providing an age-appropriate explanation and discussion about the study during carpet time for all learners to have clear verbal understanding to ensure they are completely informed before making a decision on participating. They were encouraged to ask questions or to express any opinions they may have; they were asked appropriately whether they wanted to participate with responses including a thumbs up or down and to join a side of the classroom that represented this. This approach fostered a trusting, safe, supportive environment for the learners to make an informed decision about their involvement in the research without pressure allowing them to feel empowered (BERA, 2018, p.9; Kirby, 2020). 

Results
Through qualitative thematic analysis of participant observations and self-reported questionnaires, the interactions and responses provided a way of understanding their perceptions for future implications. The descriptions of the results from the observations were made using the Leuven scale for involvement ratings (Davy, 2010; Davidson and Randhawa, 2022; Laevers, 1994). Below are the explanations of the themes for the observation results:
Engagement levels
High engagement. Three of the participants (child 1,2, and 4), in the study experienced high levels of engagement when participating with the morning check in activity. Displaying signs of continuous engagement from the moment of finding their rainbow name to taking it over to the wall, to making decisions for where to put it on the wall of emotions (weather icons). They all engaged immediately with their routinely activity of expressing their feelings whilst displaying concentration, focus of energy, and enthusiasm. It was noted in the observations that these 3 learners (child 1,2, and 4) interacted well with the activity with positive body language and leading them to put their names next to the sun icon representing feeling happy with a happy face.
Low engagement. Conversely, the remaining participants of the study (child 3 and 5) exhibited low engagement levels with this activity. Notably, they displayed limited concentration with some distractions but eventually continued the involvement with the activity. These participants seemed passive, absent, slow, and with minimum energy, when they got to the wall (separate times) they both put their names on the cloud icon that displayed the tired emotion through its expression. 

Social Interaction
Peer influences. All the participants in the study (child 1-5) demonstrated independent decision-making skills when choosing which emotion they were feeling in the morning. Meaning they were not influenced by their peers or other participants. The participants of the study completed the activity at separate times so were not influenced by watching what their peers were doing. They could however see where their peers’ names were on the wall regarding how they were feeling and what emotion they had chosen. 
Collaboration. Almost all the participants in the study (child 1,2,3, and 4) did not engage in a collaborative experience. They were able to find their names independently and did this at separate times to their peers. However, child 5 of the participants was sharing and working with their peers to help them find their names. This result was only observed when finding their names at the beginning of the activity but regarding the emotions part of the activity, it was completed independently. 

The themes from the self-reported questionnaire:
Perceptions
Positive attitudes. Many of the participants of the study (4/5) expressed positively in their responses about their feelings towards the morning check ins. The learners responded positively to these questions with the first question being liked by 4/5 participants about the intervention and question two being responded as liked by 5/5 participants about the weather icons. 
Understanding of emotions. From the responses in the questionnaire, three of five participants in the study responded that they agreed with the question that they understood the meaning of the weather icons regarding the emotions they represented. Whilst 2/5 of the participants responded with the “I do not know” icon to display their response to the question (see appendix 3). This indicates that most of the participants are confident with understanding the significance of the emotions showing their awareness of expression. 

Social interaction
Peer influence. One of the questions was asking the participants “do you like to see what your friends choose?” (see appendix 3) where 4/5 participants responded with “yes” they like observing what emotion their friends choose with the morning check ins. The 5th participant decided not to respond and to end the research, so their response was not recorded. This indicates that the participants could be influenced by their peers’ expressions on the morning check in wall. 

Discussion 
The aim of the study was to explore the perceptions of learners within foundation learning on morning check ins within the classroom. The findings from the results gave insights into engagement levels, social interactions, and perceptions of the morning check ins for the learners within foundation learning. These insights provide information on the effectiveness and impact of the intervention on wellbeing. The observation data revealed engagement levels of the participants during the morning check in activity which following the Leuven scale approach ranged from low to high (passive to active) (Davy, 2010; Davidson and Randhawa, 2022; Laevers, 1994). 
The observed active engagement levels with the majority of participants during the check ins demonstrates the importance of emotional expression for promoting wellbeing development within the classroom. Their active participation in expressing their emotions indicates their enthusiasm to engage with their personal, internal emotions allowing them to foster awareness of emotions and willingness of expression, important for overall wellbeing. It is significant to note that the learners that displayed low engagement levels expressed they were tired on the check in wall, this displays an accurate correlation of the relationship between these two factors suggesting that despite they had low levels of engagement, the intervention of morning check ins served its purpose as a way of identifying, expressing, and addressing emotional needs to enhance wellbeing (Roeser et al., 1998; Wang et al., 2016; Weber et al., 2016). 
In reference to the social interaction theme deduced from the data, the peer influence is significant. Despite the observations noting that learners completed the activity independently they responded in the questionnaire that they liked to see what their friends choose for their expressions with the morning check ins. This underscores the significance of interactions between peers in forming and influencing learner experiences and wellbeing within the classroom setting. Thus, emphasising the potential to encourage peer support and collaboration to enhance the engagement and expression of the morning check ins, ultimately if engagement and expressions are increased this will have an impact on increasing wellbeing and therefore the learning experiences/outcomes (Johnson et al., 2014; Durlak et al., 2001; Blaskova and McLellan, 2018; Newland et al., 2019).
Regarding the questionnaire responses the perceived positive attitudes towards the morning check ins and weather icons as emotional representations indicates the intervention as being beneficial for the learners to explore and express their emotions. Their positive attitudes also suggest that it has positively impacted their emotional experiences as they have an area to express themselves fostering a sense of enjoyment for promoting wellbeing. Therefore, because it is engaging, meaningful and enjoyable the activity promotes wellbeing (Deci and Ryan, 2008; Djambazova-Popordanoska, 2016; Sönmez and Ceylan, 2017). 

Conclusions and recommendations
Overall, to summarise this research project, a triangulation of methods was used to explore learners’ perceptions of morning check ins, including observations and self-reported questionnaires (Farquhar et al., 2020; Yin, 2013; Plano Clark, 2017). The findings revealed mixed engagement levels, positive attitudes towards peer collaboration and influence, and positive attitudes towards the intervention. Consequently, this suggests the positive potential for enhancing wellbeing in the classroom through the morning check in intervention. From this intervention the benefits for the learners includes, positive classroom environment for encouraging a safe, trusting, nurturing space for expression, emotional awareness, and collaboration skills with peer connections (Gubbels et al., 2019; Wang et al., 2020; Roeser et al., 1998; Wang et al., 2016). The sampling method was random sampling to enable the generalisability of the data by increasing the chances of representation within the sample. However, the specificity of the research intervention limits the generalisability of the data to other contexts (Yin, 2013; 2018; Bhatta et al., 2012). 
Recommendations for future implications in terms of research is to address the limitations with the methods, by exploring this intervention over a longer period of time as a longitudinal study. This may impact the findings by making them more accurate as observations were only conducted once so the data is small and restricted. By completing these over a longitudinal study it produces more information to increase credibility and accuracy of findings. As well as this it would be possible to compare before and after data to determine a more comprehensive understanding of the impact (Menard, 2002; Singer and Willett, 2003). In addition to this, another recommendation includes a larger sample to explore the perceptions by increasing the generalisability through increased chances of representation within the study sample and reliability of findings as there are more precise data findings with more information used in for analysing to improve confidence in the credibility of findings (Babbie, 2020; Bryman, 2016).
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