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Outdoor Play facilitation: Design and facilitate an outdoor play session.














The group consisted of three children, aged between eight and eleven years old. Each child required support in expressing their own feelings, recognising the emotions of others, and developing their social skills. These needs formed the foundation for the session’s focus, ensuring that the activities were planned to help the children improve their emotional awareness and communication abilities in a supportive environment.
The primary objective of the session was to enable the children to recognise and express their feelings through nature-based activities. By engaging in these activities in nature, the intention was to encourage emotional awareness and enhance communication skills, providing a supportive environment away from the typical classroom setting.
The decision to focus on this session stemmed from the unique emotional needs of each child involved. For instance, Cian is prone to becoming upset and angry when in noisy surroundings and demonstrates a preference for quieter spaces. Amelia finds it challenging to share her feelings with adults, which can make it difficult for her to communicate effectively. Chelsea, meanwhile, sometimes struggles to accurately express her emotions. These considerations informed the session planning, ensuring that the activities were tailored to help each child develop greater emotional awareness and confidence in expressing their feelings. Research indicates that outdoor learning supports the overall health and wellbeing of both students and teachers and also benefits children who are experiencing difficulties in everyday life (Welsh Government, 2023).
To address the children’s need for support in expressing emotions and developing social skills, I designed a session focused on feelings and emotions. The session was rooted in nature-based research, which highlights the benefits of engaging with natural environments to promote emotional well-being and communication (Molyneux, Zeni & Oberle, 2023). Research suggests that activities conducted outdoors can reduce stress, improve mood, and foster a sense of connection, making it easier for children to express themselves and interact with others. Nature-based learning also encourages collaborative play and peer interaction, which is vital for developing social skills which is one of the children’s targets (Molyneux, Zeni & Oberle, 2023).
During the session, I encouraged the children to participate by actively joining in and sharing my own feelings. I thought this went well as this did encourage the children to share their feelings even though Cian was a little quiet. This approach aligns with nature-based pedagogical practices, where adult involvement and modelling are essential for creating a supportive atmosphere. Welsh Government (2023) believes that children engage better outside in a natural environment. When adults express their emotions and engage fully in activities, children are more likely to feel comfortable, leading to increased interaction and openness (Pursi & Lipponen, 2019). I did find that the children did feel more comfortable as the session carried on.
Initially, the children appeared somewhat hesitant. However, as I became more actively involved and shared my observations, they demonstrated increased comfort and greater engagement. Collaborative participation in nature helps children observe and learn emotional cues from both peers and adults. When adults implement a playful pedagogy that responsively aligns their interactions with the interests and activities of children, it appears to foster enhanced learning opportunities. This approach supports increased responsive communication between adults and children, promotes joint attention, and encourages deeper engagement which was shown within the video by all who took part (Waters & Rekers, 2019).
The outdoor environment contributed to greater openness among the children during the activity and appeared to enhance their confidence compared to their typical behaviour in school or at home. It is likely that they benefited from the opportunity to move freely and explore, which is less common for them in other settings. Conducting this session in a forest provided an environment distinct from the usual classroom pressures, particularly for those attending Key Stage 2 classes (Welsh Government, 2023).
The session was filmed, which initially made myself and the children nervous and led them to rush through some activities. According to nature-based research, a relaxed and unhurried environment is crucial for emotional learning. In a typical lesson without filming, children would have more time to explore their feelings and engage in the activities at their own pace, resulting in deeper reflection and more meaningful outcomes. A nature-based session allows children to learn at their level and at their pace (Boulton & Thomas, 2022), I do believe that if the session wasn’t recorded that the children would have engaged in the activities at different paces and it would’ve been a calmer session. Nature-based approaches emphasise the importance of allowing adequate time for exploration and expression and having open play time during the sessions allows the children’s brain to recharge (ISA, 2018).
Upon reflection, I recognised the importance of using a calm tone when communicating; however, as these were my own children, my approach was unintentionally more enthusiastic. In a school setting, I typically adapt my communication based on students’ actions and behaviours—speaking quietly to a quiet child. Unfortunately, this technique was not evident during the recorded session.
 In future sessions, particularly within the school setting, I plan to adopt a calmer approach as Maynard, Waters and Clement (2013) found that the teachers were more relaxed and the children seemed calmer. This will involve considering each child’s additional learning needs or challenges and creating a less stimulating, more nurturing environment. Nature-based research supports the idea that calm, supportive surroundings, especially in natural settings, can help children feel safe, free and understood, facilitating more effective emotional and social development (Moore, 2015). By integrating these principles, I aim to provide sessions that are both responsive and beneficial to each child’s unique needs as a nature session can lead to stimulating the senses more and when these senses are increased the learning is magnified and the experiences gained are retained for a longer period of time (Boulton & Thomas, 2022).
As a teacher, I firmly believe that outdoor learning should be part of every child’s experience because it offers significant advantages for both physical and cognitive growth, which in turn fosters social and emotional development and enhances health and wellbeing. The connection between education and nature has a long history; Froebel, for instance, argued that people and nature share a spiritual bond, and that nature is fundamental to human development and meeting children's needs for success (Frost & Sutterby, 2017). Given our current world, outdoor learning remains vital, and I am convinced schools ought to place even greater emphasis on encouraging it.
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