Section one 

The Foundation Phase curriculum was introduced by the Welsh Government. It encourages children to be creative, to have more independence, to have fun through play-based learning, making it effective as it helps children progress their language and communication skills (Welsh Government, 2008a). Anderson (2015) also believes that the Foundation Phase allows children to have ownership of their education, encouraging them to have a voice on what activities they would like to do. However, Wavehill Social and Economic (2019) states Wales is having a new curriculum in 2022 which encourages teachers to choose what they want to teach and how they want to teach it.  Overall, allowing teachers and schools to design their own assessments will benefit the children in new curriculum as they are able to design an assessment suitable for the unique child, helping them to achieve and to be capable, confident learners (Welsh Government (2020a). 

Donaldson (2015) believes that the Foundation Phase was the best part of education in Wales as it was play-based and encouraged the use of outdoors in education. However, Sirja (2014) states that practitioners had different experience in the outdoors as settings were more engaged than others and that the consistency was lacking. Even though the use of outdoors in the Foundation Phase worked in some settings through-out Wales, in order to get all settings on board (Sirja, 2014) believes practitioners will need training to understand the benefits of the outdoors on a child’s development for the new curriculum to work. 

Scandinavian countries culturally believe that children should spend more time outdoors Leather (2018, p.5-18) as they believe outdoor learning helps children have stronger connections to nature and improves lifestyle (Sandseter, 2014, p.114-126). Welsh Government (2019) PISA results show that Scandinavian countries score higher in their maths, language and science tests than Wales. The fact Scandinavian countries spend more time outdoors (Leather, 2018, p.5-18) and have higher PISA results show that Wales need to focus on the outdoors in education more, the new curriculum in Wales will need to push outdoor learning and emphasize the importance of the outdoors to help develop all aspects of the curriculum (Welsh Government, 2019a). 
Welsh Assembly Government (2009) states that Wales allows children in education to learn outdoors, putting them in lead of other UK countries. Welsh Assembly Government (2009) also states that The Foundation Phase encourages children to use the outdoor environment as it provides opportunities for them to move around and risk take. Murray & Williams, (2019, pp.259-273) believes risk taking outdoors is important for a child’s development as it encourages them to gain independence, to be self-confident and to problem solve. This links to the Foundation Phase as (Estyn, 2017) states its purpose is to promote independent inquisitive outdoor learners which is important as it helps a child develop inquisitive thinking and promotes problem solving skills. Welsh Government (2020a) also states inquisitive learners helps children establish risks. However, Accidents Claim Advice (2020) states if a child gets injured at school, parents will have legal grounds to claim, this causes practitioners to have anxiety of outdoor learning and play, which effects children going outdoors and also effects the Foundation Phase to not work as children are not having the opportunity to risk take and move around outdoors Welsh Assembly Government (2009). 
The Foundation Phase encourages children to use the outdoors which provides an opportunity for them to develop their gross motor skills (Frost & Sutterby, 2017). Welsh Assembly Government (2008b) believes children using gross motor skills in physical outdoor activities improve on academic performance as it helps a child develop better concentration and memory skills.  However, Siraj (2014) believes that not all children get to use the outdoors, using their gross motor skills as regularly as they should, due to some schools not having accessibility from the classroom to the outdoors. On the other hand, Welsh Government (2020d) states that the Welsh Government are investing £50 million into school improvements across Wales, by investing this money it will allow easier accessibility from the classroom to the outdoors allowing this accessibility to the outdoors to not be a problem in the new curriculum. 

Siraj (2014) also states practitioners through-out Wales need a higher adult:child ratio when working outside to improve safety. However, School Cuts Cymru (2019) states that the budget is minimum and that the Government has cut funding in 942 schools across Wales in 2015, effecting the quality and experiences for children in the Foundation Phase (Department of Education, 2018). Practitioners feel in order for the outdoors to be used more in new curriculum there needs to be a better budget to provide more staff to improve safety. Welsh Government (2021) states that Welsh Government are investing an additional £29 million into schools through-out Wales to help children catch up on work after the COVID-19 breakout, this will help prevent the struggle for higher adult:child ratios in the new curriculum, allowing it to work. 

Practitioners state that due to large class sizes children have a rotated timetable on when they can use the outdoors Siraj (2014). However, Bratton (2005) believes that children should spend a lot of times outdoors as it is central for a child’s development. Welsh Government (2018a) states that schools through-out Wales are colliding primary and comprehensive together to make super schools. Welsh Government (2020b) state the number of pupils in class are expanding meaning they will need more resources and space. Even though, School Cuts Cymru (2019) has stated that there are budget cuts which will affect the quality of resources and the ratio of teaching staff for Foundation Phase children when outdoors. Welsh Assembly Government (2009) state that outdoor resources are important in the Foundation Phase for children to experiment and learn with. In order to fully utilize the opportunity for super schools to work, the government will need to invest money into resources and the provide the right facilities for schools. Welsh Government (2019b) states Wales has £18 billion to spend between April 2020 and April 2021, if they invest some of this money into the new curriculum it will provide schools with the right resources, helping the budget not to be a problem. 

Siraj (2014) states that the weather affects children going outdoors as not all schools have outdoor shelters. Copeland et.al (2012, p.81-100) states some practitioners stop outdoor gross-motor play due to weather conditions however, Welsh Assembly Government (2009) states that the Foundation Phase promotes outdoor learning whatever the weather conditions, children should not miss the opportunity of playing outdoors due to the weather. NI Direct Government Services (No Date) also believes that different weather conditions can boost children’s immune systems, helping to reduce infections. Welsh Government has stated that they are investing £50 million into school improvements, this will allow schools to invest in outdoor shelters meaning that the weather will not affect outdoor learning in the new curriculum (Welsh Government, 2020d). 

Nevertheless, Siraj (2014) states staff from the Foundation Phase believes outdoor training was lacking, meaning some early years teachers were not familiar with the importance of the outdoors on a child’s development being unable to support them correctly. Davies & Hamilton (2016, pp.1-13) also believes that practitioners do not have enough experience and training in the outdoors effecting children’s outdoor learning and development. However, Welsh Government (2019b) states that the Welsh Government are investing £15 million into training for teachers and teaching assistants in 2021, if they can invest a percentage of the £15 million into the new curriculum’s teacher training it will work as all staff will be confident and will understand the benefits of outdoor learning, meaning they be able to support the child. 

Early Years Alliance (2019) believe that the outdoors help children with Special needs to have a sense of freedom to move. It also allows them to boost their confidence and improve behaviour. However, Siraj (2014) states that some practitioners mentioned that some settings do not have the right access to the outdoors for wheelchairs as some schools are old builds which don’t provide ramps to the outdoors and have narrow corridors meaning wheelchairs cannot get through. 40% of head teachers are not satisfied with their outdoor school environment and that Welsh Government need to change this to support children with disabilities in the Foundation Phase Siraj (2014). Sterman et.al. (2016, p.931-957) believes to enhance outdoor learning for disabled children, the school environment might need changes to make it suitable instead of the child being targeted. 

Nevertheless, Welsh Government (2018b) states that schools in Wales will be increasing access for wheelchair use to allow equality for children with disabilities, meaning outdoor play will be more accessible, allowing wheelchair access not to be a problem in the new Welsh curriculum. Disabled children not using the outdoors as regularly due to lack of access, can affect their outdoor learning development in the Foundation Phase which overall affects their health and well-being (Welsh Assembly Government, 2009). Bronfenbrenner’s ecological system theory believes that a good learning environment fuels the child’s development, progressing their physical growth (John, 2001, p.1-3). However, Welsh Government (2018) has stated that they are making an investment plan to help disabled children access the outdoors safely and effectively, this will allow children not to feel targeted and to progress disabled children’s physical growth outdoors, if Welsh Government have the right budget this will allow disabled children to excel in the new curriculum. 

Sterman et.al. (2016, p.931-957) believes that using the outdoor is freely chosen and physically active however, children who have disabilities are restricted as they have less autonomy when choosing.  Sterman et.al. (2016, p.931-957) also states that the use of the outdoors for disabled children are more adult involved. Nevertheless, Welsh Government (2015b) believes that the Foundation Phase supports the unique child, allowing children to have equal opportunities in education. Welsh Government (2015b) states that practitioners should encourage a child to use the outdoors and help support their learning and development. 

Welsh Assembly Government (2009) states the Foundation Phase encourages practitioners to assess children’s development outdoors. However, Sirja (2014) states that practitioners in the Foundation Phase believe that the outdoors is not recordable in the same way a pass mark is. Nevertheless, Council for Learning outside the classroom (2009) believes that the outdoors supports a child’s sensory and physical development, overall progressing their brain development supporting them to successfully learn indoors and outdoors through-out education. By Welsh Government (2019b) investing £15 million into teacher training, it will allow teachers to understand that the outdoors is accountable and to understand the benefits of outdoor learning, meaning that what teachers have failed to do in the Foundation Phase will not fail in the new curriculum (Siraj, 2014). 

Mind (2021) believes practitioners should encourage children to learn outdoors even if it is not recordable as learning in a natured environment benefits mental health and physical well-being. Murray et.al (2017) believes that physical activity outdoors is important for a child as it helps them improve sleep quality, improving attention and behaviour, encouraging better physical and mental health in and outside of school. NHS (No Date) states mental health makes children feel worried, overwhelmed and angry which can lead to behaviour problems or developing illnesses such as anxiety and depressing. Vygotsky cultural-historical theory believes that the outdoors is important as it promotes social and emotional development, reducing the risk of mental illnesses (Hostettler, 2017). The Foundation Phase supports children’s well-being as it encourages them to use the outdoors, helping to reduce the risk of mental health (Maynard et.al, 2010). However, if practitioners fail to use the outdoors for children to learn and play it can affect their physical, mental, social and emotional development (Play Wales, 2021).  One of the four purposes from the new curriculum supports healthy, confident individuals helping children to have the best well-being (Welsh Government, 2015a). Welsh Government (2019b) have been funded £15 million into teacher training, if they invest a percentage of the money into learning the impacts of the outdoors on a child’s mental health and well-being, the new curriculum will be successful and mental health rates in children will drop. 

Department of Conservation (2021) believes that children who don’t have access to the outdoors their development can be affected as they will miss opportunities to better their health and well-being and learn how to take responsibility for their environmental behaviour. If children don’t develop these skills by learning outdoors and using the environment to help their development, it will affect the new curriculums purpose of being ethical, informed citizens of the world (Welsh Government, 2015a). 

 To conclude, Wales is replacing the Foundation Phase with the New curriculum in 2022 (Welsh Government, 2022). Donaldson (2015) believed that the Foundation Phase was outdated and only certain parts of it are going to be used in the new curriculum in order to help a child receive the best education and progress their development. Through-out it states how practitioners can prevent the new curriculum from failing. 


























Section 2 


Welsh Government (2015b) are currently using the Foundation Phase Profile to support all children’s development in Wales throughout the time that they are in the Foundation Phase. Welsh Government (2018d) are assessing children in the Foundation Phase by the use of formative assessments and observing the children daily when they are completing their day-to-day activities. The Foundation Phase tracks a child’s development through observations and formative assessments (Welsh Government, No Date). Schools have assessments to allow practitioners to see the progress of a child’s development, this helps practitioners to gather information on the child which will allow them to plan activities to further progress the child’s knowledge (Department of Education, No Date). 

The foundation Phase Profile is to help practitioners plan the curriculum on the child’s interests (Welsh Government, 2020c). Practitioners gain this knowledge through observations as it allows them to get to know the child and see what their interests are, this helps to form relationships with the child as practitioners are learning to understand them and their interests (Welsh Assembly Government, 2008). Reggio Emilia believes that practitioners should take observations through documentations, photographs and students art samples (Bell, 2014). Ofsted (2014) believes that observations allow practitioners to understand a child’s preferred routine and their likes and dislikes. Welsh Government (2020a) believes that if a teacher provides work suitable for a child needs, it will help the child to thrive as they will engage more when completing an activity they enjoy doing. However, for one practitioner to provide work to meet every child’s interest could be difficult and this could add pressure to the practitioner potentially leaving them to rush observations, making them not consistent and effecting the quality, resulting in unreliable data (National Education Union, 2018). 

The Foundation Phase has 7 areas of learning that practitioners use to assess children, these are, personal and social development, language, literacy and communication skills, mathematical development, Welsh language, knowledge and understanding of the world, physical development and creative development (Welsh Government, 2015c). Monmouth Schools Pre-Prep & Nursery (2021) states when a practitioner plans a lesson or assesses a child, they should consider all statutory areas of learning to make certain that a child’s holistic development is being met. 

Welsh Government (2015b) states that the main purpose of the Foundation Phase is to assess the children with a baseline assessment that is completed nationally through-out Wales. Welsh Government (No Date) adds that the children will be assessed six weeks after they start the Foundation phase which allows the practitioners to gather a baseline assessment. 
Welsh Government (2018c) believes that if children get assessed as soon as they start the Foundation Phase it will allow practitioners to identify if any of the children need additional support, which will benefit the children from an early stage in their development. Welsh Government (2018c) also believes that the Foundation Phase Profile provides useful information on the child’s development for all practitioners involved in the child’s education, this supports children who have moved from a setting or a school. 

However, Early Education (No Date) disagrees that assessments are useful and state that they can be damaging to the child. UCL (2018) adds that assessments can be damaging as if children score low, they will be placed in a low ability group, holding back less able students as they are not engaging with higher ability students which helps to push them. Practitioners also might choose to give the lower ability students basic work, as they are labelled early to have low standards in their school career, this can hold children back as they are not being pushed (UCL ,2018). 

Cambridgeshire County Council (2021) states that the Foundation Phase assesses children by age and stage. Early Education (No Date) believes that assessments at a young age will not work as children are too young for an assessment and it will not provide reliable data, making it hard for schools to see the measure of effectiveness, showing that age and stage assessments are not a good way to assess a child’s development as they provide in accurate data which can affect a child’s education. 

Ward (2017) disagrees with assessing children by age and stage in the Foundation Phase as she states that summer babies don’t perform as well in the Foundation Phase assessment as autumn babies, suggesting that autumn babies have had more months to develop, advantaging them and disadvantaging summer the babies. Closer (2018) also believes that summer babies are placed in lower ability groups and they are unlikely to move to a higher group through-out their education, disadvantaging them as they do not have an equal opportunity, often causing them to lose confidence in their work and lower self-worth. Busby (2019) believes to overcome this schools should adjust tests by age rather than all children sitting it at the same time, which will allow summer babies to not be disadvantaged. 

Bornman et.al (2010) also suggests that assessments in the Foundation Phase don’t consider a child’s culture and background as not every child is fluent in the schools chosen language. Assessments also get translated, suggesting that the meaning could have been lost and they might not understand what is being asked, effecting their validity of their results. This suggests that assessments at an early age are not a good way of assessing children as they do not consider culture, which can be bias against minority groups as there not having the same opportunity (Kim and Zabelina, 2015, pp.130-139. 


Welsh Assembly Government (2009) states the Foundation Phase follows a national curriculum where all children do the same assessment that is age and stage based.  However, Child Care Resource Centre (2020) believes that children develop and grow at different rates suggesting that the Foundation Phase does not support the unique child. Age and stage assessments will not work in the new curriculum as every school has their own curriculum and content so will not be able to follow the same assessment Welsh Government (No Date). Welsh Government (No Date) believes that by schools having their own curriculum it will support the unique child. Early Education (2012) states that promoting the unique child allows and respects children to develop at their own individual pace. Thronston Primary School (2021) believes that by the new curriculum encouraging the unique child it will support them to be a resilient, confident, capable learner. This enables children to be a successful, helping them to achieve the best future (Welsh Government, 2015b). 

Welsh Government (2018d) states that the assessments required for new curriculum will be five progression steps which will replace the age and stage assessments from the Foundation Phase, this will allow practitioners to relate to broadly expected outcomes at the ages of 5,8,11,15 and 16, this will help to see if progression is being made. 

The Foundation Phase supports age and stage (Welsh Assembly Government, 2009). CHOC (2020) states age and stage have a developmental view. However, Te Whariki learning stories assessment could work in the new curriculum as it is based competent and capable learners (Learning Stories, Educational Leadership Project Ltd, 2019). Education Review Office (2021) believes that developing a child’s social competence will allow a child to enrich and their learning. (Welsh Government, 2015b) has stated that the new curriculum will encourage competent and capable learners. The curriculum has also been influenced and supported by Te Whariki suggesting that the Welsh Government is interested in their curriculum (O’Donnell, 2018). 

Te Whariki learning stories could work in the new curriculum as it promotes the unique child, it allows practitioners to notice, recognise and respond to the child’s work, which will allow them to design an assessment on what they can do to help strengthen and extend the child’s learning opportunities (Part Two: Learning Stories, Educational Leadership Project Ltd, 2019). My Early Childhood Education (2021) adds that another advantage is that practitioners highlight on what the child is able to do instead of focusing on what they can’t do, this allows the children to extend their development on what they can do, making them confident and capable learners. Focusing on what a child can do, will push the children to have a higher self-worth (Closer 2018). Having a higher self-worth will benefit them in education as they will be confident when making decisions, help to form relationships and to help be assertive when giving opinions (Mayo Clinic, 2021). 

My Early Childhood Education (2021) states an advantage of Te Whariki learning story is that children don’t sit end of year tests or formal assessments instead, practitioners will collect information on the child’s development through-out the year while they are completing tasks. The information, photos and videos will then be placed into it a story, which will allow practitioners to accurate evidence. Moore (2010, pp.72-85) suggest that by not sitting exams and assessments the children will feel less pressure, helping them to do better in their studies. By children achieving in their studies it gives them the best start in life and prepares them for future success and successful futures (Donaldson, 2015). 

However, the disadvantage of Learning Stories is that it is time consuming for practitioners, especially having large class sizes which can sometimes be un-realistic and ineffective, as the observation takes up a lot of time to write up (Blaiklock, 2008, p.79-81). My Early Childhood Education (2021) also states that Learning Stories take a lot of time to write up and that they are written up when the teacher is not with the child, this suggests that what they might not be accurate as they may not be able to memorise everything that happened, this could overall affect the child’s story causing damage to their development, as if the information is not right teachers will not be able to identify a child’s growth (Resources for Early Learning, 2014). 

My Early Childhood Education (2021) states another disadvantage of learning stories is that practitioners will need to get to know the child first before writing a story on them, which can be a disadvantage as some children take longer to settle and show their skills, increasing the risk of practitioners making wrong assumptions on the child, making their story inaccurate. 
By having inaccurate data practitioners will not be able to see what the child is capable off and will not know how to develop their skills further (ParentZone Scotland, 2021) 

My Early Childhood Education (2021) also adds that the learning story approach depends on the practitioner and how much they write and critique the story. If the practitioner does not implement the research enough, the child will not have enough information to write a story to track their development resulting in the child not meeting the curriculum (Blaiklock, 2013, pp.20-25). 
The Reggio Emilia approach could be used in the new curriculum as it promotes the unique child as children are able to pick their projects (Learning Teaching Scotland, 2006). By allowing the child to pick their studies it enables them to thrive and engage more in what they are doing as they have an interest in this, progressing their development (Welsh Government, 2020). The Reggio Emilia approach allows young children to decide on their studies which can last up to a term, meaning that time is not a problem (Mcnally & Slutsky, 2017, p.1925-1937). However, in the new Welsh curriculum it provides assessments which suggests that it might now allow children to have the time to complete a project like schools do in Italy as Wales are constrained by outcomes, meaning that it potentially might not work (Welsh Government, 2020a). 


Another benefit of the Reggio Emilia Approach is that that settings have empty rooms for the children to construct their own learning (Wilson & Ellis, 2007, p.40-47). By a child constructing their learning it allows them to encourages their independent learning, which helps develop creativity (Newby Leisure Limited, 2018). By practitioners encouraging construction learning it encourages children to think independently, helping them to make their own decisions (Newby Leisure Limited, 2018). However, Wales have a high ratio of children in each classroom and buildings are too small suggesting that practitioners might not have the space to empty rooms meaning that this approach might not be appropriate in Wales (Welsh government, 2020e). NSPCC (2021) also suggests that when working with children there must be an appropriate adult to child ratio so by having more than one room available, it would require more adults. Wales might not be able to provide more staff due to budget cuts, so this approach might not be appropriate in Wales (Welsh government, 2021). 
















Section 3 

Why primary schools throughout Wales should encourage the use of Forest Schools within curricula? 

Research has shown that Forest Schools offer children the opportunity to achieve and grow their confidence outdoors through hands on learning, exploring the environment and taking risks (O’Brien and Murray, 2006). Forest Research (2021) states Forest Schools offer an outdoor education, allowing children to become confident and familiar with woodland in their local areas while learning outdoors. However, Siraj (2013) stated that children are not having regular opportunities to use the woodland, suggesting that children are not becoming confident learners outdoors. The new curriculum supports Forest Schools as it allows children to be ethical informed citizens of Wales and their local area (Welsh Government, 2015a). However, in order for Forests schools to work in the curriculum all schools and practitioners will need to get involved Siraj (2013). 

Harris (2017, p.272-291) believes Forest School helps children gain confidence, good self-esteem and team working skills. After grasping these skills in an outdoor -learning environment children are able to transfer them to the classroom, helping them to achieve. Welsh government (2015b) supports Forest School as they promote the Foundation Phase as children to learn through personal confidence, which learning outdoors in a woodland. 

O’Brien & Murray (2006) stated Wales introduced Forest Schools to its curriculum after seeing the success from Denmark and the importance of teaching children about the natural world and exploring their environment. Welsh Government (2019a) show that Scandinavian countries score higher in their PISA results than Wales, suggesting that if children spend more time in an outdoor woodland, it will help their science, maths and reading skills which are essential in the early years. However, Siraj (2014) states some practitioners do not have knowledge on the outdoors as they have not had training. In order to prevent this to make Forest School a success, teachers will need more training Siraj (2014).

Wilson (2012, p.6-7) states that woodland experiences are important for a child as it helps progress children to be healthier and more intellectual increasing a child’s physical activity and brain development.  (Donaldson, 2015) also believes that experiencing the woodlands are important for a child’s long-term development and future success and achievement in life (Donaldson, 2015). 

Primary schools through-out Wales have created forest schools in their settings as they believe the Foundation Phase promotes forest school (Welsh Assembly Government, 2009). However, Siraj (2014) believes Foundation Phase practitioners have mentioned that limited outdoor space has affected the children’s Forest School experience. If children are unable to access the outdoors (Hills et.al. 2013, p.228-238) believes it can cause long term health problems such as obesity and anxiety. Barnett et.al. (2019, p.129) also states if children don’t use the outdoors as often, it can have a delay on their gross and fine motor skills. 

Spencer and Wright (2014, p.28-35) believes that the outdoors encourages children to use their fine and gross motor skills. (Forest Research, 2021) also believes that Forest Schools support children using their gross and fine motor skills as they are moving and making objects and using lose parts (Forest Research, 2021). Play Scotland (2021) also agrees that Forest Schools promote lose parts which help a child develop fine motor skills. Play Wales (2021) states lose parts allows a child to develop skills across the curriculum and support problem-solving skills which are important in a child’s development. By Forest Schools promoting lose parts it provides excellent outdoor provision within the Foundation Phase Play Wales (2021). 

O’Brien and Murray (2007, p. 249-265) believes that Forest Schools can help a child develop social skills. Forest Research (2021) states Forest Schools help children to develop their social skills through participating in play encouraging verbal and non-verbal communication.  Forest Schools helps support the Foundation Phase as its goal is to encourage a child’s self-esteem and social skills (Welsh government, 2015b). Forest Schools also support children being confident individuals which link to the new curriculums purpose of being confident individuals (Welsh Government, 2020a). 

Forest Research (2021) states Forest Schools offers an educational woodland classroom, helping those children who don’t academically succeed. O’brian and Murray (2006) also agree that Forest Schools help children succeed no matter their ability as they focus on the whole child and not only it’s academic ability, incorporating all the child’s skills benefiting them for successful futures. Donaldson (2015) also believes children being set up for successful futures benefits their health and well-being, overall improving their quality of life. Harris (2017, p.272-291) believes Forest School helps children of all abilities to gain confidence, good self-esteem and team working skills which some children might not be able to achieve in an indoor environment. After grasping these skills in an outdoor -learning environment children are able to transfer them to the classroom, helping them to achieve. Welsh government (2015b) support the idea of Forest School through the implementation of the Foundation Phase, as they promote children learning through the outdoors and developing personal confidence. 

Healthy childhood development is encouraged through the use of outdoor physical activity however, due to COVID-19 children have had less time outdoors resulting in changes in child movement (Moore et.al, 2020, p.85). However, Forest Research (2021) believes that Forest Schools would benefit children after the COVID-19 outbreak, as they would have more space to move around which will help their gross and fine motor skills, which are needed to help their long-term development. The Forest School approach supports and contributes to the physical development area of learning from the Foundation Phase (Pacey, 2021). 

Hammersmith and Fulham (2020) states that Forest School would benefit children after missing so much time outdoors due to COVID-19. Ofsted (2020) has stated that due to COVID-19 children’s language and communication skills have been affected. However, Hammersmith and Fulham (2020) suggest that Forest School would help develop a child’s vocabulary and communication skills as the outdoors provides more freedom, as they are able to speak as loud as they wish to, making children more confident to speak, progressing their vocabulary quicker.  Pacey (2021) also agrees that the Forest School approach supports and contributes to the Language, Literacy and Communication Skills area of learning from the Foundation Phase 

Barnardo’s (2021) suggest that COVID-19 has caused children’s mental health to spike making them feel anxious on going back to school. However, Hammersmith and Fulham (2020) state that by using Forest Schools, it will benefit a child as they will be excited to go outdoors. NHS (2017) also believes that being active in a Forest School will help a child develop mentally and emotionally. The Forest School approach supports and contributes to the Personal and Social Development, Well-being and Cultural Diversity from the Foundation Phase (Pacey, 2021).
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