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Executive summary 

 
This portfolio consists of 3 sections. 

 
The first section provides a general explanation of the purpose, contents, and the 

structure of a literature review. Based on previous studies main purposes of a literature 

review is explained as an opportunity to learn from previous research, provide a 

context and refine the research aim, and identify any gaps of research in the existing 

body of literature. This is followed by an explanation of what needs to be included in a 

literature review. In summary, this section explains that researchers should consider 

using an exhaustive search strategy to gather all publications related to the research 

question before gradually narrowing it down. Finally, the “funnel structure” of the 

literature review has been explained. 

The second section of the portfolio consist of an annotated bibliography containing a 

selection of sources which will be considered in the attempt to meet the research aim 

of “critically exploring the factors causing withdrawal of non-traditional students in UK 

Higher Education”. The bibliography contains key information pertaining to the sources 

such as a summary, the research aims of each study, methods used, and key 

contributions. 

The final section of the portfolio presents a preliminary review of literature. This review 

has identified some of the key factors causing non-traditional students to withdraw. 

Such factors include social and cultural barriers, academic preparedness, personal 

factors, and institutional policies and practices. Finally, the review identified some gaps 

based on the body of literature which has been considered for future research. These 

gaps suggest three main areas for future research. Firstly, studies on intersections of 

multiple barriers affecting retention of mature students. Secondly, cross-sectional 

studies and retrospective analysis of the factors causing withdrawal of non-traditional 

students. Finally, empirical studies on the effectiveness of intervention mechanisms 

and policies used by various institutes. 
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Introduction to the portfolio 

 
Reviewing literature is considered to be one of the main steps in the research process 

(Booth et al., 2022; Easterby-Smith et al., 2021). Hence, it is important for any 

researcher to have a thorough understanding of conducting a review of the literature. 

This portfolio is compiled as a fulfilment of the requirements for the Critical Literature 

Review for Doctoral Research module. It consists of three main sections. 

The first section of the portfolio explains the purpose, content, and structure of a critical 

literature review at a doctoral level. In this section general information related to the 

key areas of purpose, content, and structure will be discussed in detail. The second 

section of the portfolio consist of an annotated bibliography. This bibliography consists 

of a collection of literature related to the research aim of “critically exploring the factors 

affecting the rates of withdrawal among non-traditional students”. The final section of 

the portfolio consists of a summary based on the preliminary review of the chosen 

literature. This section will highlight the key themes emerging from the chosen 

literature and will attempt to find any voids available among the existing body of 

research. 
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Part 1 

 
Purpose, content, and format of a 

critical literature review for doctoral 

research 
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1.1. Introduction 

 
Many authors agree that a literature review generally comprise collecting publish 

research evidence, evaluating them to identify key contributions and themes, and 

presenting a synthesis of information (Fisch and Block, 2018; Booth et al., 2022; Rocco 

et al., 2023). Therefore, the review of literature is considered an important stage of a 

research process. It is also considered to be an iterative process which enables 

researchers to conceptualise evidence whilst transforming their thinking process 

(Rowlands, Waddell and McKenna, 2015; Wisker, 2015). 

This section of the portfolio will, firstly explain the purpose of critically reviewing 

literature. Secondly, it focuses on what comprises a literature review and finally the 

format of a critical literature review at a doctoral research level. 
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1.2. Purpose of a critical literature review for doctoral research 

 
Reviewing literature is considered an essential step of a scholarly research process 

by many authors (Bogdan and Biklin, 1998; Cohen, Manion and Morrison, 2018; 

Creswell and Creswell, 2018; Easterby-Smith et al., 2021). 

Easterby-Smith et al., (2021) identifies several purposes of a literature review as 

learning from previous research, providing a context to the research, refining the topic, 

defining gaps of the existing research, and providing a justification for the study. Booth 

et al., (2022) also identifies seven purposes (See exhibit 1 below) of conducting a 

literature reviews. In general, these purposes identified by different authors can be 

summarised into three main points as explained below. 

 

 
Exhibit 1 - Purposes for a literature review as identified by Booth et al (2022) 

 
 

 

1.2.1. Learn from previous research. 

 
Scholars accumulate knowledge from previous research (Rowley and Paul, 2021). 

Particularly, studies conducted previously are considered the building blocks in the 

process of generating new knowledge. Hence, previous research findings are 

essential contributors in forming knowledge and the development of scholarly research 

(Paul and Barari, 2022). 

Therefore, it is important for a researcher to identify the key research that has been 

conducted in relation to the chosen research area and analyse them to extract a 

deeper and comprehensive understanding. 
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1.2.2. Provide a context and refine the topic. 

 
Conducting an in-depth literature review enables a researcher to identify the breadth 

or scope of existing research on a topic (Booth et al., 2022; Rocco et al., 2023). This 

is done by summarising the previous research findings and making inferences in 

relation to the “state of research activity” (Arksey and O’Malley, 2005). Therefore, it 

can be argued that reviewing literature will enable the researcher to identify the 

interrelations and interdependencies, or contradictions of topics and produce a “map” 

with connections amongst various topics. Such a map is deemed useful in adjusting 

and finetuning the final topic on which new knowledge will be generated. 

Moreover, a well-crafted literature review can setup a strong platform for future 

research by identifying the various settings and contexts (i.e. industry, country, region 

etc) in which previous research has been carried out(Paul and Criado, 2020). Such 

contexts are useful for researchers in deciding the future directions by identifying 

variable and testing the applicability of theoretical models or methods. 

 

 
1.2.3. Define gaps and provide justifications for the study. 

 
Easterby-Smith et al., (2021) states that a well written literature review can help in 

identifying the flaws in previous research as well as outlining the gaps in knowledge in 

relation to a research topic. Researchers would need to define the objectives for a new 

study based on these gaps identified by reviewing the literature (Paul and Barari, 2022). 

Especially, conducting a thorough literature review will enable a researcher to provide 

a strong justification for the study by highlighting the contributions to filling the gaps 

identified. 
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1.3. Content of a critical literature review for doctoral research 

 
As mentioned in section 1.2 above, the contents of a critical literature review are based 

on previous publications of research. This section will further elaborate on the content 

comprising a literature review. 

Paul and Criado, (2020) states that a systematic literature review can be developed 

from 40 – 50 papers to 500 or more publications. Furthermore, Paul and Barari, (2022) 

states that researchers should cast the net as wider as possible to ensure no 

significant study has been missed and reduce selection bias. However, Booth et al., 

(2022) states that researchers will have to work with constraints such as time, 

resources, expertise, and the audience (purpose). As a result, a researcher may not 

be able to review all publications related to the chosen question. Therefore, it is 

important for researchers to define the criteria for inclusion and exclusion of papers in 

the review (Newman and Gough, 2020; Watson and Webster, 2020). This would 

involve using “key word” search from related and unrelated fields based on the 

research question (Paul and Barari, 2022). 

Newman and Gough (2020), suggests that researchers should use an exhaustive 

search strategy comprising multiple bibliographical sources to find all publications 

related to the research question. In other words, the researchers should consider a 

broad range of publications which may range from historic seminal work to latest 

contemporary publications during the early stages of the literature review. It is 

important that researchers keep records of the key words used and the search results 

generated which will enhance the “reproducibility” and “auditability” of the review (Xiao 

and Watson, 2019; Cram, Templier and Paré, 2020). 

Once a broad base of literature has been gathered researchers should then conduct 

an initial screening considering the titles and abstracts of the papers using the defined 

selection criteria (Zawacki-Richter et al., 2020). This will enable to narrow down the 

chosen pool of studies by weeding out irrelevant content. 

A more refined collection of literature will enable a researcher to pool ideas and 

concepts together by synthesising information from similar studies (Greetham, 2021; 

Machi, 2022). Such synthesis of the content will enable further analysis of the chosen 

literature resulting in further refinement of the chosen base of materials 
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(Rocco et al., 2023). According to Booth et al. (2022), refining the broad choice of 

literature in a systematic manner will enhance the “clarity” and “validity” of the literature 

review. 

In summary, this section explained that researchers should consider using an 

exhaustive search strategy to gather all publications related to the research question. 

This would set the broad base for conducting a good literature review. Such a base 

will include a range of materials from important historical publications to contemporary 

studies. This broad base of literature will then be streamlined according to the chosen 

inclusion and exclusion criteria. The researchers will then attempt to synthesise 

information and perform further analysis of the materials to narrow the remaining 

content increasing the clarity and validity of the literature review. 
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1.4. Format of a critical literature review for doctoral research 

 
1.4.1. Format of the filtration process 

 
Many authors such as Efron and Ravid, (2019); Hempel, (2020); Booth et al., (2022); 

Machi, (2022) tend to suggest approaching a literature review broadly and generically 

to start with. Then systematically narrowing down to more specific areas. This implies 

a literature review would appear to take the shape of a funnel as illustrate in exhibit 2 

below. 

 

 
Exhibit 2 - Funnel structure of a literature review (University of Reading, 2023) 

 
 

 

As explained in section 1.3 above, the literature review will begin with a comprehensive 

collection of literature. Once, all literature has been gathered, the first level of 

screening can be done based on the “title” of the article (Booth et al., 2022). They state 

that the title generally provides information relating to the background and context of 

the study. This will enable a researcher to sift through some of the articles. 
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The second phase that would shape the structure of the literature review is filtration 

based on the abstracts (Newman and Gough, 2020). This would enable a researcher 

to sift through articles by exploring the importance of each study and the findings. 

The final phase of sifting is when the full text of the article is examined (Easterby- 

Smith et al., 2021; Booth et al., 2022). By the time a researcher reaches this stage the 

number of articles will be significantly narrowed down. A full-text examination will 

enable a researcher to identify any variables, examine current hypothesis if necessary, 

and define the gaps (ibid). 

 

 
1.4.2. Format of the presentation of a literature review 

 
Presenting the review results is considered as the stage when researchers “join the 

conversation” (Wisker, 2015; Paul and Criado, 2020). Aveyard, (2018) states that 

structure of the review should be instantly visible to the reader and should include 

some key elements which are explained below. 

• Introduction 

 
Greetham, (2021) states that the introduction should begin with an explanation 

of the rationale for the study. Booth et al., (2022) also suggests that researchers 

should make the context of the review clear in the introduction. They further 

suggest using a framework such as PICOS (Participants, Interventions, 

Comparisons, Outcomes, Study design) or similar in defining context. 

• Methods 

 
Booth et al., (2022) suggests that including a brief description of the methods 

used in the review of the literature such as the eligibility criteria, search 

strategies, synthesising techniques will be useful for the reader. Moreover, 

inclusion of such description will enable the reader to understand the risk of 

“bias” (Mitchell and Rich, 2022). 
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• Results 

 
According to Aveyard (2018), this section should start with a summary of the 

number of items identified followed by the details of each study. In addition, 

Booth et al. (2022) suggests this section should include an explanation of any 

reasons for inclusions / eligibility of the respective studies. Diagrams, tables, 

and charts are considered useful tools in summarising and presenting the 

results (ibid). 

 

 

• Discussion 

 
The discussion section would include a more refined presentation of the 

findings (Booth et al., 2022). This refinement can be achieved by explaining the 

strengths of evidence for each finding (ibid). 

This section should also provide clear explanations of any limitations, 

contradictions, or inconsistencies (Easterby-Smith et al., 2021). 
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1.5. Summary and conclusions 

 
This section of the portfolio explained three key aspects of a critical literature review. 

 
Firstly, the attention was focused on explaining the purpose of a critical research. 

Based on contributions from various authors, it was identified that a critical literature 

review will serve the purposes of learning from previous studies, providing contexts, 

and identifying gaps of literature. 

Secondly, the content of a literature review was examined. It was noted that a literature 

review should include all studies related to the research question. However, selection 

criteria will be needed when a researcher is working with various resource constraints. 

Finally, the section explained the format of a critical literature review in terms of the 

filtration process and the presentation of the findings. 
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Jani?Hemsley- universities A :rr :\ al all used to their contribution to internal marketing, i.e. to the promotion of their Higher education, higher education (HE); which MO dimensions indicatedthattheirHEinstitutionisoriented 2007. The MO questionnaire used to a comparison of orily 
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university through their o\l'n work tasks and performance. As MO frequently 
 

Relationship 
 

(student.competition.intra-functional) 

 
towardsmeetingstudents'needsanddesires comprises 32 factor items rated ori a  ;\'lo niv rsitie , ;nE"ind 

Oplatka i :;udy Educational underpiris the developmerit and implemeritation of successful organisation­ marketing.England. indicatemorepositiveattitudesandl'.'hether  .and cares for studerits' \'/ell-being. teaching six-poi t scale. categorised using three : h:nsa n nsiz: :n ' 

highereducation Management 

5y5tE-m5 

 

 
Oo!-te-rmin-!lnt5of 

environment relationships, the current paper is a first <1ttempt to tr<1ce the 

contextual dE-termin-:int5 of thi5 orient-:ition by comparing it:!' frequencie5 arid 

elements in two differer-it HE s,stems. 

The dynamic changes n tertiary education that were observed in Poland for the 

last 20 ,ears transformed the Polish educatiorial mar et and led to the 

lsr<1el the differences <1resignificant; and the 

reli-:ibilityoftheiri5trumentforu5ing-!ilarger 

sample of respondents internationally. 

and learning. e-headmgs:mar et(student- small. p 

cu5tomer) orientation; competitor 

orientation;andinter-functional 

The research method that combines 

focusgroups'discussionsanda 

Bogdan Sojkin 
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High,;,r educ-otion 

immense expansion of educational institutions. The rapid increase in the 

nunber of students that continued until 2006 is ho\'lever over and Polish 

univ,;,r.:iti-..: h.iv-. b-.gun to comp,;,t-. for th-.ir cli-.rit.:. lncr-..i.:-.d comp.-titiori 

Higher education 

Determiriaritsof 

uni\.'-.r.:itychoic.­ 

ThE" purpose of this article w-:is to E"x-:irninE" the T e research implies that de:isi n mal-:-ing 

underli_.ling factors behind the choices that with regard to ter'.1ar educa_t1ori 1s ult1 

Polish students make while pursuing their  f c-.t-.d .ind long1tudm-o_l _.., it combm-..: .;i 

surveystudyamong1,420business 

majorstudentshelpedthemtoideritify 

 



AgnieszkaSkuza 
satisfaction:the 

case of Pol.and 

 
 

 
Expensive arid 

f.iiling? The role of 

along with the pessimistic forecasts for Poland l'.'ith reg-c1rd to demographic 

ch-!irtge5 re5ult in the groll'ing dem-!lnd for the knowledge on determin-!lnt5 of 

student educational choices arid satisfaction. All:hough the amount of studies 

in this field is groll'ing, Poland is still substaritially underrepresented in the 

 
Englishuniversitiescurrentlyspend[355meachyearonbursariestostudent  

groups who are under-represented in higher educatiori. However, there is ttle 

Studentsatisfaction 
tertiary education. : : ::: a;rt::::: achstage of the 

Educ-!ltion-!ilchoice 
 

 

 

This article examiries the poliq objectives of 

the 2004 Higher Education Act in the context 

bursaries fundirig wid of on,.. of 
th

e policy tool.: 
th3

t 
th

"' Act It concludes that this is a fatal flaw in 

decision making process: pursi..ing 

highereduc-!ltion;inform-!ltion5o!'-!lrch 

alongwithfinalchoiceofauniversity; 

and satisfaction from chosen studies. 

Neil H.mison & studeritbursaries 
Studies in Higher

 evidence to suggest that this investment has had any meaningful impact on enin art i atio ;fai implemented: an effectivelym<1
nd

a'.or, . bursaries as a policy tool, coritributing to slow Reviews published secondary Considers widening 
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2012 inwideriing Education patterns of student demand. It reviews evidence suggesting that studerits gp t t  b"I b1Js-:1rysyStE"m oper.atE"d loc.ally by mdividu-:il progressiori the widening participation and fair information. p.articipationpolicies.as.a 

participation and targeted for bursaries are unresponsive to financial inducements. and place a ',.,',ccess:su en mo un.iversities,d.esignedtol'.'idenparticipationin 
nd whole 

fairaccessiri 

England 
high priority on provision that is local and sociany comfortable. 

' higher education among students from lower accessage as 

socio-economic groups and ensure fair 

accesstothehigheststatusuriiversities. 

 

 

Thisarticleexamiriesthechallengesf-c1cirig 

non-tr-!ldition-!iluniver5ity5tudo!-nt5--!lnd to -!I 

 
 

 

Typically, for most of the post-ll'ar period. the 

traiitional university student l'.'as a recent 

gradu<1te from high school with good grades 

Yid enrolled full-time. Mo:!=t import-!lntly. 5uch 

Goboldly,dream 

l.irg-.!': Th-. 

challenges 

The .article look::: .at challenges faced from thE- perspE"ctiw of non­ 

traditional students at a regional campus in Victoria. These students 

include many from disadvantaged back-grounds and those who do not 

 

 
'w'idening 

lessE"rE"xtenttheirlE"cturersin'thE"  

stretched academy'-1'.'ho are increasingly 

enroling in unioJersity courses iri Australia 

The article concludes with the suggestion 

th.it .:log.in.: .:uch .i.: tho.:-. in th,.. titl,.. .ir,;, 

misle-c1dirig if they are not accomp<1nied b' 

students c.amE" predomin.antl, from high 

socio-economic bac grounds that eqi..ipped 

themll'iththekindofcull:uralcapitalthat 

2011 confroriting non­ 
Australian Journal conform to the conventional idea of the Australian university student p-!irticip-!ition, and elsewhere. These 'student-workers' are providesaheadstartintheacademic 

traditional 

students at 

university 

of Education Many of these latter studerits are ostensibly full-time but in reality spend 

more time in paid part-time jobs thari the, do on campus. Such students are 

comp-.•11-.d to .:up-port th..-m.:,;,lv.-.: in t-.rm-tim-. -.mploym-.nt, which iri-.\.'it-obli_.l 

affects their commitment to study <1nd consequently their academic prospects. 

ch.allenges,  
 
 

 

 
government. 

environment. By contrast, rion-traditional 

1.J"Jiversity students of the last two decades 

or .:o .ir,.. .;i much mor,.. diwr.:,.. cohort 

consisting of large numbersoffull-fee­ 

p-!iyingintern-!ltion-!il5tudent5,older,m-!lture­ 

age students studying mainly on a part-time 

basisbydistanceeducatiori,andincreasing 

numbers of domes-tic students who only in 
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AnevaluaUonof 

 
Grades are Frequent!, used by .academics as a measure of .academic success. 

The literature has largely neglected to ascertain how students define this 

 
ThreE' themes emerged to summarisE' 

students' perception of the factors that 

 
Thisqualitativi?studyusi?dthreefocus 

groups with18 undergraduate 

the factors that influence -3C-3demic success. The first theme, psychologystudi?nts.atti?ndinga 

: ::n;:::::::·-!l: i;hset : t : F: :t: : t et: e :;:; i:er Academic success; Thi:!= :5tudy -!limed to gio.,,e ,..oice to ho\'/ 5tudent -!lgency, included two :5ubtheme:5: Londonuniver:5ity.Experienti-!il 

Siobhan Lynam. influence Education.al education institutions is to incorporate these student-defined attributes into  :: ;; ent: uni,..ersit,studentsdel'ine.ac.ademicsuccess setting goals and seil'-ri?gulation. The second inducti\.'e thematic .analysis (TA) was B.asi?dofpsychology 

39 Moira Cac:hiaand 

Rosemary Stock 

2022 academic 

success as 
Review andwhatthi?yperceivi?asthecontributing 

;; uc :t; t: :: ;ln; ;_cf :: i t: :: : \ l:;;: : :il ns, : v-!l:: nt: goals: factors. 

theme \'las aptitude, with two sl.Dthemes: 

seil'-ev.alu.ation andmoti,..ation. The final 

usedtoanalysethed.ata.Students  

di?fined .academic SUCCE'SS .as a 
studi?nts 

defined by 

engaged students 

 
Traditional 

practice for non- 

traditional Journal of Further 

especially for non-tr.aditional students. Researchers also need to develop 

instruments to measure holistic: academic: success outcomes to assess if 

studentsarereachingtheseobjecti,..es. 

 
ThE' current -:1gend-:1 for widening p-:1rticip-:1tion ('w'P) promoti?s equ-:1I -:1cci?ss to 

higher education (HE), et it .also implicitly requires institutions to di?VE'lop 

 
 

 
The objective of thi:5 .article i:5 predominantly 

rE'fli?cte"dinthi?l-:1ttergo-:1l-:1ndconsidi?rs 

retention:ped..igogy: 
studentretention,r.atherth.anrecruitment. 

theme \'las the type of support which included combination of outcomes including 

the sub-themes institutional support and  grades and more ho stic outcomes 

eHternal support. of personal di?',/E'lopment .and 

Using.aqualitativeframework,the 

The present project should ha',/e \o.lider appeal : : : ; :;: fn i;•i :  al 

 
 

 
 
 

 
Con:.ider:.there.a:z:on:;:for 

40 Ste,..enRobert5 2011 : ti : the role .and Higher 
Education 

support strategies to ensure a succi?ssful learning e perienc:e and good 

retention for different groups of students. Consideration is then paid to thE' 
non-tradition.al 

students;drop-out 

Specific.ally,it focuses on whE'ther non­ 

traditional students' e pE'rii?nces of ti?aching 
:.: \ srt= :r d: t ;l i w th  :5pecific:-!illy on their experience of 

te-:1chingpro,..ision,-:1ndtheextentto 

droppingoutb,non­ 

tr.adition-:1lstudents. 

of pedagogy in 

highereduc:..ition 

retention 

students' views to gamer an account of solutions the, deem to be essential in 

t..ickling neg..itive E' perienc:,...: .and :z:ub:;:equent ..ittrition. 

environments could poti?ntiany contribute to 

'drop-out',ultim.atelyi?nh..incingour 

under:5tanding of what role pedagogy might 

thechanengesfacedby'w'Pstudents 
which it matched thE'ir e pect.ations of 

HE. 

 

 
Eloiie Marandet 

ln'Jisible 

e penences: This paper discusses the main issues students Faced once at university, 

understanding the Briti:!=h Educ ion including tine and timing, finance, childcare, confidence, sens':' of belonging and Issues face b' 

ThE' p-:1per shows th-:1t, for those" surve,ed,  The findings -:1re b-:1sed on semi- 

 
T  :  t :.a;:.: i:hn: ::;: 1: ;n; :.:-.n:::5 ; \ '. ;!l :rr::r: :/ - n : : d :: ga  : r : '.: ?: ; :i ht f :: I.as i:riu : :lt : ::  ilt 

41 and Emma 

'w'ainwright 

2010 choices and Research Journal  sk ls. The paper highlights how gender and other biographical char.acteristic:s  students. Barriers 

nei?ds of  influenci? pari?nts' e perienci?s and includi?s suggestions for li?ssening the ll'hile studying. 

nd 
:udents with:ependi?nt chilCj'en in 1%0s  ttlth:tt;: i::t:  ft ::: t ona :t : 

I I 
;; r;e rnv::n : en and  f-:1c:ed by the studi?nts 

unio.,,...r:z:ity b.;irri-.r:z:th,;yf.;ic,..\o.lh ,..iltunio.,,...r:z:ity. 

students with 

Today, more th.an any othE'r time in history. student demographics of colege 

uni,..ersit,. .:p.ati.ally r...:.:trict,..d by th...ir cilring follow-up in-d,;pth int...rvi...w:z: with ii once joinE'd. 

responsib ities. s.ampli?of18ofthesestudents. 

Rese-:1rchindic.atesth-:1t-:1growingsi?gmentof I 

Non-traditional .and uni,..er.:it, :z:tudent:z: in thE' United St.ati?:i .are e periencing r.apid ..ind profound Student This article reviews findings from a study of the student population on college campuses 

Studi?nt Thi?Journ.alof changes. Along with thi?se incri?ases in non-tr -:1ditional student enrolment demographics,non­ 
non-tr.aditional students' pi?rceptions of today and for the foresi?e.able future will A qualitativE' case study approach \o.las 

42 Lind.aG. 'wy.att 2011 
Engagement 

Increasing Adult 

Studi?ntSucce:z::z: 

and Retention 

Continuing Higher 

Education 

comi?s .an increasing pi?rcE'nt-:1ge of working non-tr -:1dition-:1I college stude"nts 

\o.lith .a multitude of commitments th.at ser\.'e to create barriers to educational 

succi?ss that tr.aditional student learners do not have in .a tr.aditional colli?gE' 

setting. 

tr-:1dition.al students, 

motivation, 

engagement 

satisf.actionandengagementinc:ampus 

ac:ti\.'itiesand E' plore reasons and 

motiv.ation:.th..itinflui?nc,..thE'irpur:z:uitof 

furthereducationalacti,..ity. 

continue to be the non-tr.aditional student.  used in the research. This involves B.asi?d on -:1US Context 

Consequently, it is impE'rative that conducting an intensive. e haustivE' 

in:z:titution.al le..ider:z: become more effective in :iE'ilrch of ..in individu..il or :z:ingle E'VE'nt. 

inti?gratingandi?ngagingthepopulationof 

non-tr-:1dition-:1lstudentsintothecol-legi-:1te I 

 
HE'nriette 

'w'hy:.hould 

Europe.an higher 

Equal .access to higher education has for long The results show how non-tracition.al 

:, ,..d',",,'d, d a 1:t,,, id',', for... ,', ",','.o,,'.",',:i,es o,",'o',',", cp.1 ,'.,0 0 oh bh'.',i d"•:,o,t,o" ,, Non traditional beena politic.al ambition, however, despite the students across countries are made up ofa 

Tolstr educ-!ltionc-!ll'e EuropeYJ "'' "'' ''0 '' " 0 ,,-:11 ... '' 0 1 ,.,, 0... 0 1 ,,,, ,  u"  ,,  :5tudent:5 hi her eHp.a si ofthenum er fstudentsnow c:om leHmosaic:ofvoic:es.Hence,the . . . 
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Madsen.and 

L-!ir5Ulrik5en 

2017 about the 

retention of non­ 

traditional 

students? 

Education.al 

Research Journal 

more than a qui?stion of academic preparation and hencE' individual di?ficits.  d  . g 
I 

enti?rmg higher education It has not yi?t bei?n spi?c1al Issue makes a call to move .away from The paper ri?vIews 5 pre,..Ious studies 

Togethi?r the fi,..e papers displ-:IIJ a variety of analyses of .a key issue for the e ucati , eq a achieved. The presi?nt special issue offi?rs  the stereotypic.al im.ages of non-tradition.al  done in diffi?rent Europe.an c:ountrii?s 

Europe.an Higher Education Area: attracting and retaining a wider group of  : t; inc u :·ret insights into the encounter between students students, .and to continue analysing thE' 

5tudent5.  from non-tr-!lditioMI b-!ickground:5 -!Ind higher \.'-!lriety, the complexity -!Ind dio.,,er:5ity of non- 

educ:ation. traditionalstudi?nts.andtheirencounterwith 

European conte t 

 

 
 

 
Gail Thomas, B: 

Oe,..elopingsocial 

inti?grationto 

enhanci?student 
retention_.an 

 

 

 
Videning 

\./ideningparticipation.andensuringfairacci?sstouni,..ersitiesfor'non-   

traditional' students is .a major concern of higher education in Engl.and. 

Outcomes are E'v.alu.ated in terms of increased recruitment of non-traditional 

studentsandalsoincreasedretentionofthi?sestudents.Ri?tentioniniti.ati,..es 

 

 
higher education. 

retention.social 

 

 

 
Thisp.api?rdescribes.ari?tentionprogramme 

Bysupportingstudents'gro\o.lthofidentit,and I 
5oc:i-:1Ibelonging,it-!lim5toincrea:5e 

engagement with their .academic work. 
Studi?nts whosi? profiles pose greati?r risk of Thematic analysis of secondary 
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2014 

SUCCE'Ssmhigher 
Participation and have gr.adually become morE' nuanci?d: therE' has been a shift from models of integration, thataimstohi?lpstudentsinti?grati?socially leavingearly,suchasmaturestudentsand  pubfo.ations F OCUSE'd on one UK HEI 

educ.ation:the 

GRO'w'@BU 

initiiltiVE' 

University Life of 

Lifelong Learning 5upport for :5tudent:5 toward:!' one:5 of E'ngagement \o.lith :5tudent:5. Thi:!= h-!1:5 

involved -:1ch-:1nge in focus from instrument.al support such -:1s study skills to 

.address di?ficits in academic pE'rformancE' to more holistic approachi?s .aimed 

.at E'nhancing studi?nt integration ll'ithin thE' uni,..ersit, community. 

Fallowing a trend th.at is already appari?nt in thE' UK (Longden,2002, 2008) and in 

co-!iching,ll'idening 

p-:1rticip-:1tion. 

withother:5tudent:5and5taff. 
 
 

 
This p.api?r presents an e plorati\.'e stud, 

thosi? living .at home while studying locally, 

werein,..estigati?dintheevaluationand 

.appeared to benefit 

 
 
 

 

 
Thequ-:1ntit.ativestudyin\.'ol,..ed 

Silvi.aGilardi 
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LeslieJ.'wardli?y, 

Non-Tr.aditional 

2011 
Stud-.nt:z:: 

Eng-!lgement 

Styles and Impact 

on Attrition 

 
Institution.al 

c:ommitmi?nt of 

 
Th-.Journillof 

Higl-"ier Educ ion 

the USA (U.S Departmi?nt of Education,2002).university students in othi?r 

Europ,...an c:ountri-.:z: :.how .;in ,..v,..r inc:r,;.;i:;:ing int,..rnill iiv-.r:z:ity upon ,..ntr.anc,.. 

(Org-!lniz-!ltion for Economic Co-Oper -!Ition -!Ind De,..elopment 

[OECD12006),f.a,..oured b' the institution.al reform st-:1rted by the Bologn-:1 

Decl.aration in 1383. Higl-ler numbers of "non-tracition.al students" .are entering 

 

 
Currently,18-21-ye.ar-olds .account for 801/. of uni,..ersit, students: mature 

 
Non-tr.;iditionill 

:5tudent:5, retention. 
 

 

 
institutional 

commitment: 

aimedatanalysingtherelationshipbetween  

th,.. unio.,,...r:z:ity -. p,..ri,..nc,..in th,; fir:z:t y,;.;ir .;ind 

continu-!ltion of 5tudie:5 in the :5econd ye-!lr, 

with speci-:1I reference to non-tradition-:1I 

studentsinanon-ri?sidenti.alinstitution.al 

 
(1)deti?rmineiftheri?aredifferenc:esinthe 

levelofimportancestudentsplaceon 

The results have shown a very intriguing  students of thE' largest Political 

aspect conci?rning the inpact of the Science Facuity in .a northern lta an 

employment contract on .ac.adi?mic retention. pubfo unio.,,ersity \o.lith a high pri?si?nce 

of non tr.aditional students 

Thisstudyaddstothisrese.archbyindicating: 

(1)reti?ntionf.actorsdovaryforfirst-ye.ar 

students.dependingonage.and(2).ac.ademic 

 
European conte t (Ital,) 

The concept of non-tradition.al students does 

nothilV,..il:itilnd.;irdd...finition.;ind.;itl,..il:it  

three definition::!' cYJ be found in the 

intern.ation.alliter-:1ture(Kim,2007). 
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48 B langer& 

tr..idition..il ..ind non- Joum..il of 

2013 traditional-aged MarkE'tingfor 

:;:tudent:;: ri?pre:z:ent 401/.. Attrition (dropping out) Ciln bi? ri?l..ited to di:z:cord.;incE' 

betwi?en a studi?nt's perception of the university creati?d through branding .and 

in:z:titution..ilfit:non­ ri?tentionf..ic:tor:.di?pi?ndingon.agi? 

tradition.al students: composition .and (2) eHamine thE' factors' 

environment i:z: key to in:z:titution..il 

c:ommitmi?nt among non-traditional 

Quantitativi?analysisbasedon 

questionnaire 

V.alorieM. students: .a Higher Education m-:1rkE'ting of thE' institution -:1nd the university"s -:1c:tu-:1I envirormi?nt -:1nd university;br-:1nding: influence on institution-:1I commitment -:1s this (22-55+ye.arsof-:1ge)studentswheri?-:1s 

Leonard potential brand 

measurement? 

 
How students 

offeringsdeli\.'ery. 
 

 
The .article is based on the results of research carried out undi?r the RANLHE 

retention: 

persistencE' 

commitment to the univi?rsity can signify 

brandfit. 

university.andorg.anizationalsupportfi?aturi?s 

contribute morE' to tradition.al (17-21 years of 

agi?)students'campusintegration. 

Ew.;i Kl.I'.;intowic:2 

47 &Adrianna 

Ni<:inska 

':itilyth,; COU":i,;': Studi,;:z: in th._. 

2013 Retention Education of 

pr.acticesinhigher Adults 

education 

proj,..c:t in :;:,..,..,..rill Poli:z:h -ilC-ild...rnic: in:z:titution:z:. In ii .:tudy of non-tr.adition.;il 

students, thri?e distinct patterns of ri?tention practices ha,..e bi?en identified 

ThE'SE' h-:1ve been inwstig.ated .and discussed -:1g-:1inst the b-:1ckground of the" 

students'habitusandinstitutionalacademicculture. 

pr.;ictic,.., non- th,.. proj,..c:t .aim,..d to ,.. plor-. ilnd und-.r:z:t.;ind In th,.. .;irticl,.., th,;y focu:;: prim.;ir y on th,; k,;y 

tradition.al students, the access and retention related experiences factors th.at influencE' ri?tention and dropout 

higher educ-:1tion  of non-tr.adition-:1I students r-:1te"s in higher education. 

Applyingthi?biographicalresearch 

approach 

Deti?rmini?dto 

stay or determined 

to le.av ?A t IE' of Studii?s l'I Higher 

\./ithdr-:1\'l-:1lispercei,..edneg-:1ti,..elybyhighereduc-:1tioninstitutions-:1ndpolicy  

ma ers .as it has an economic cost and refli?cts on the efficiency of an 

institution and the student whole a ,..esis viewed as .a Failure. Twoin-depth 

non-tr-:1dition.al.adult 

studi?nts;leamer 

identities: 

 

 

Thisarticlei? .aminesthemi?aningand 
e pE'rii?nce of reti?ntion and withdra\'lal in 

This-:1rticlE-ch-:1llengesthe"tr-:1dition.al"\.'iew 

and .argues that non completion is not .always 

anegativeact.asmanyofthi?students\o.lho 

 

 

It draws on UK biographic:al d.ata from a 

48 B.arbarilMerrill 2015 le..irner1di?nt1t1e:z:, Education biographical casi? studies are outlined: one student who completi?s and one biographical: highereduc.ationfromthE'pi?rspec:ti\.'eand Europe.an :;:tudy on ..icc,..:z::z:, retention 
leftinthisstudytalked.aboutthi?beni?fitsthey 

biographii?sand 

adult:5tudent:5in 

highE'ri?duc-:1tion 

Barriers to 

blended digital 

\'/ho leaves. Both employed their agency and determination in ways \o.lhich were 

positivetothembutdifferent. 

This ri?search identifies and e amini?s the challenges of blending digital distance 

structure/agency: 

determination 

voices of non-traditional adult studi?nts. 
 

 

 
As uni\.'ersity education goes increasingly 

h.adgainedintermsofli?aming,identity.and 

thedevelopmentoftheself. 

 
Theresearchfindingssuggestprac:tical 

andwithdr-3w.al. 
 

 

Asur\.'e,ofstudentsinvocational 

primaryi?duc.ation.ande.arlyyears 

Kiml:...rly S.;ifford distance British Journal of : udd t: :.a!;::;:  : ;;: i i ;;ii: ;r;: sc; -;t: n:: :; :re  IC -f r st dy,:on- 
onlin,.., th,; r,;:z:,;.;irc:h.;iim:z: to improv,; changes to .ami?lior ate E' periences of cigital 
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 2018 vocation.al Education.al .and_when to go online, fi ding support for digit.a! study, navigating virt .al !E'arning :irt : ::r itu ,;nt:;:, institutional awari?ni?ss and pro,..ision for distance,..ocationallearningandbythese I : :  : t:r et ::t  ; : : Focus on onlinE' di?li,..er, 

learning for non- Technology 

traditional 

students 

 
'Swallow ,our 

environments and knowing what Is relevant, variable or no ti?chnolog1es m the en\.'ironmen 

\'lorkplace, making conni?ctions between workplace technologies and ICT for 

study,andstoringandorganisingdigit.alinformation. 

wideningp-!irticip-!ition. 
means to improve student retention, 

progression and completion 

 

 
Drawing on in-depth intE'rvie\'ls \o.lith 30 final­ 

5tudent5-!lnd,..ideodi-!lrie:5recordedby 

themduringmodule"study. 
 

 

Theyargui?thatearlysuc:ci?ssesare 

c:ruci.alfor:.tudent:.tore-ev..ilu..itetheir 

pridi?..indfe.ar':thE' \./ith more gradu.ates, degree outcomes ha,..e .a renewed signific:ancE' for high- year students who are on course to .achie,..e .a 
.:elf-e pi?ct..ition:z: il:i :;:tudent:z:whoc..in 

Billy\./ong& 

50 Yuan-LiTiffany 

Chiu 

educational 
British Journal of 

2019 : i;i ;no :_igh- sociology of 

traditional Education 

university 

students 

I 
.achie,..ing students to st.and out in a graduate c_rowd,- In t e Unite_d Kingdom,  : ti :!d::c This article E' plores the e perIi?nces of high 

o er a quarter of undergraduates now leave university - 1th the highest gr e - .a suc:ce"ss identit ach1evmg non trad1t1onal (HANT) unIvi?rsIty 

:: ;r' : : E't :  ;tudi?nts from non-trad1t1onal and underpr1\.'1li?ged work; pi?rformaice  students 

first-c:l.assdegri?efromworking-cl.ass, 

minority ethnic and/or maturi? bad.grounds, 

they e .amine their pathways to .academic 

success through identity \'lorks and 

negotiiltion:z:. 

achie\.'e in igher education, while self- Looks .at the im ortancE' 

e:5teem, pride or fe r c n pre,..:=-nt of earl suc:ci?s:for 
studentsfromm-:1x1m1smgtheir  _Y 

av.ail.abli?resourc:esandopportunities. retention. 

lmplicationsforpr.acticeandpoicyare 

discussi?d,including thereflecti,..e 

advice from HANT students to\'lards 

 

 



 
Page | 20 



 
 

 
Page | 21 



 

 
Page | 22 



 
 

 
Page | 23 



 

 
Page | 24 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Page | 25 



 
Part 3 

 
Preliminary review of literature 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Page | 26 



3.1. Introduction 

 
The focus of this preliminary review of literature is to identify possible gaps in relation 

to withdrawal of non-traditional students from higher education in the UK. 

There has been an increasing concern about the high rates of non-completion among 

non-traditional students in higher education in the UK (Gilardi and Kahu, 2013; 

Schuetze, 2014). Non-traditional students (NTS) are individuals who do not fit the 

typical profile of a university student in terms of age, background, and prior education. 

They are often defined as mature students aged 21 or over, part-time students, 

students from lower socio-economic backgrounds, students with caring 

responsibilities, and those who have previously dropped out of higher education (HE) 

(Gilardi and Guglielmetti, 2011; Kahu, 2013; Schuetze, 2014). 

Withdrawal from HE is a complex issue that affects all students, but it is more prevalent 

among NTS (Camilleri, 2019). This literature review will critically analyse the literature 

on the withdrawal of NTS from HE in the UK since 2010. The review will explore and 

identify possible themes related to the reasons for withdrawal, the impact of withdrawal 

on NTS and institutions, and the strategies that institutions can use to reduce 

withdrawal rates. 
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3.2. Broad themes emerging from the review. 

 
Withdrawal of NTS from HE in the UK is a complex issue that has received 

significant attention from scholars and policymakers in recent years (Callender and 

Dougherty, 2018; Heathcote, Savage and Hosseinian-Far, 2020; Wong, 2021; Morris, 

2022). In this critical review of literature, an overview of the key themes and findings 

are provided from existing research on this topic as explained below. 

 

 

3.2.1. Factors related to withdrawal. 

 
A review of the literature on this topic reveals that there are many factors that 

contribute to the withdrawal of non-traditional students from higher education. 

One of the key themes that emerges from the literature is the importance of 

understanding the reasons why NTS withdraw from higher education. Several studies 

have identified factors such as financial pressures, family responsibilities, and work 

commitments as key drivers of withdrawal for non-traditional students(Marshall, 2013; 

Heathcote, Savage and Hosseinian-Far, 2020). Other studies have highlighted the role 

of academic support and social integration in mitigating withdrawal among non-

traditional students (Merrill, 2012). 

 

 

• Financial constraints. 

 
One key factor is financial constraints, with many non-traditional students struggling to 

afford the costs of higher education (Austen et al., 2021). This can be exacerbated by 

the fact that non-traditional students are often ineligible for traditional sources of 

financial support, such as student loans and grants (ibid). 

NTS are more likely to come from lower socio-economic backgrounds and may face 

financial constraints that make it difficult for them to continue their studies. According 

to Higher Education Statistics Agency (HESA), (2022), 39% of NTS cited financial 

difficulties as the reason for withdrawal compared to 27% of traditional students. 
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• Academic readiness. 

 
Another factor that contributes to the withdrawal of non-traditional students is a lack of 

academic preparation. Non-traditional students may have been out of education for a 

significant period and may not have the necessary academic skills to succeed in 

higher education. This can lead to feelings of isolation and a lack of confidence, which 

may contribute to their decision to drop out. 

NTS may lack the necessary study skills and academic background to cope with the 

demands of HE, leading to poor academic performance and withdrawal (Kurantowicz 

and Nizinska, 2013; Holmegaard, Madsen and Ulriksen, 2017; Christie et al., 2018; 

Wong and Chiu, 2019). 

 

 

• Multiple responsibilities. 

 
Personal issues, such as health problems, family responsibilities, and work 

commitments, can also contribute to the withdrawal of non-traditional students from 

higher education. Many non-traditional students may be juggling multiple 

responsibilities, which can make it difficult to commit to the demands of higher 

education (Marandet and Wainwright, 2010; Merrill, 2012). 

NTS may also have caring responsibilities, which may limit their ability to attend 

lectures and complete assignments. This can lead to a lack of engagement with their 

studies and ultimately withdrawal (Marandet and Wainwright, 2010; Wainwright and 

Marandet, 2010; Francois, 2014). 

 

 

3.2.2. Impact of withdrawal 

 
The withdrawal of NTS from HE has several negative impacts. First, it has an impact 

on the individual student. Withdrawal can lead to a loss of confidence, a sense of 

failure, and a lack of opportunities for personal and professional development (Stuart 

et al., 2011; Turner et al., 2017). Second, withdrawal can have a negative impact on 

institutions. It can lead to a loss of revenue, a decline in reputation, and a decrease in 

student diversity (Farr-Wharton et al., 2018; Meehan and Howells, 2018). Third, 
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withdrawal can have wider societal implications. NTS who withdraw from HE may face 

limited career opportunities, lower earnings, and reduced social mobility, which can 

perpetuate social inequalities (Farr-Wharton et al., 2018; Austen et al., 2021). 

 

 

3.2.3. Strategies to improve retention. 

 
Several strategies have been suggested to reduce withdrawal rates among NTS in HE 

in the UK. 

One strategy is to provide financial support. This can include bursaries, scholarships, 

and hardship funds to support students who are experiencing financial difficulties 

(Moxey et al., 2022). Another strategy is to provide academic support. This can include 

study skills workshops, one-to-one tutoring, and peer support programs to help NTS 

develop the necessary academic skills to succeed in HE (Merrill, 2012; Mc Taggart, 

2016). Institutions can also provide flexible learning options such as part- time and 

distance learning to accommodate the needs of NTS with caring responsibilities 

(Munro, 2011). Additionally, institutions can provide targeted support for NTS who are 

at risk of withdrawal, such as those who have previously dropped out of HE or who are 

struggling academically (Mountford-Zimdars et al., 2017; Finnegan et al., 2019). 

In summary, despite the challenges faced by non-traditional students, there are 

strategies that institutions can use to support their retention and success in higher 

education. For example, providing financial support and flexible learning options, such 

as online courses, can help non-traditional students to balance their multiple 

commitments. Additionally, providing academic support and mentoring can help non- 

traditional students to develop the necessary academic skills and confidence to 

succeed in higher education. 

 

 

3.2.4. Designing of Institutional policies 

 
A related theme that emerges from the literature is the importance of designing policies 

and interventions that are tailored to the specific needs of non-traditional students. For 

example, several studies have argued that financial support programs, 
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such as bursaries and grants, can be effective in reducing withdrawal rates among 

non-traditional students (Carreira and Lopes, 2021). Other studies have highlighted 

the importance of providing non-traditional students with access to tailored academic 

and pastoral support (Marshall, 2013; Cotton, Nash and Kneale, 2017; Callender and 

Dougherty, 2018; Ambrósio, E Sá and Simões, 2019). 

Another important theme that emerges from the literature is the need to address the 

systemic barriers that can prevent non-traditional students from accessing and 

completing higher education. For example, several studies have identified issues such 

as limited access to flexible study options and inadequate recognition of prior learning 

as key barriers to participation and success for non-traditional students (Marandet and 

Wainwright, 2010; Wainwright and Marandet, 2010; Wyatt, 2011; Morris, 2022). 

Addressing these barriers may require changes to institutional policies and practices, 

as well as broader societal and cultural shifts. 

In terms of policy and practice, the literature highlights the importance of taking a 

holistic and inclusive approach to supporting non-traditional students in higher 

education. Several studies have argued that interventions and support programs 

should be designed with a view to addressing the multiple and intersecting challenges 

that non-traditional students may face (Merrill, 2014; Safford and Stinton, 2016; 

Chung, Turnbull and Chur-Hansen, 2017). This may involve a range of strategies, such 

as flexible study options, targeted financial support, tailored academic and pastoral 

support, and efforts to foster a sense of community and belonging among non-

traditional students (Harrison and Hatt, 2012; Murray, 2013; Xuereb, 2014; Moreau 

and Kerner, 2015). Importantly, such interventions should be co-designed with non-

traditional students themselves, and should be based on a deep understanding of their 

needs and experiences (Moogan, 2011; Briggs, Clark and Hall, 2012; Howell and 

Buck, 2012; Wong, 2021). 

 

 

3.2.5. Role of previous experiences 

 
Another important theme that emerges from the literature is the role of prior 

educational experience in shaping the experiences and outcomes of non-traditional 

students in higher education (Uddin, 2023). Several studies have highlighted the 
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importance of recognising and valuing the prior learning and experiences of non- 

traditional students, particularly those who have taken non-traditional pathways into 

higher education (Roberts, 2018; Oldfield et al., 2019; Chrysikos and Catterall, 2020; 

Qureshi, Khawaja and Zia, 2020). These studies argue that prior educational 

experience can provide non-traditional students with valuable skills, knowledge and 

confidence that can support their success in higher education. However, non- 

traditional students may also face challenges in adapting to the academic culture and 

expectations of higher education, particularly if they have had limited prior exposure 

to formal education (Bennett and Kane, 2010; Kurantowicz and Nizinska, 2013; 

Roberts, 2018). 

The literature also highlights the importance of considering the broader social and 

cultural context in which non-traditional students are situated. Several studies have 

argued that social and cultural factors, such as social class, gender, ethnicity, and age, 

can have a significant impact on the experiences and outcomes of NTS in HE (Ansari, 

2011; Rose-Adams, 2013; O’Sullivan et al., 2019). For example, research has shown 

that students from working-class backgrounds may face cultural barriers to academic 

success, such as negative stereotypes and lack of cultural capital (Holmegaard, 

Madsen and Ulriksen, 2017). Similarly, female students may face gendered 

expectations and biases that can impact their confidence and sense of belonging in 

higher education (Hewitt and Rose-Adams, 2012; Webb and Cotton, 2018; Mccall, 

Western and Petrakis, 2020). 

 

 

3.2.6. Comparative studies 

 
Furthermore, the existing literature tends to focus on the experiences of non- 

traditional students in the UK, and there is a need for comparative studies that explore 

the experiences of non-traditional students in other countries (Heathcote, Savage and 

Hosseinian-Far, 2020). This could help to identify commonalities and differences in the 

experiences of non-traditional students across different contexts and inform the 

development of effective interventions that are tailored to the needs of specific student 

populations (Hemsley-Brown and Oplatka, 2010). 
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3.3. Indication of possible gaps in literature 

 
While the existing literature sheds light on the reasons why non-traditional students 

withdraw from higher education in the UK, there are several gaps in the research that 

need to be addressed. 

 

 

3.3.1. Intersectionality: 

 
Research has shown that non-traditional students face multiple and intersecting 

barriers to retention, including social and cultural barriers, financial barriers, and 

academic challenges (Marandet and Wainwright, 2010; Zepkea, Leach and Butler, 

2011; Chesters and Watson, 2016; Safford and Stinton, 2016). However, there is a 

need for more research that examines how these barriers interact and impact students' 

experiences. For example, research could explore how gender and race intersect with 

social and cultural barriers to affect non-traditional students' sense of belonging and 

academic confidence. 

 

 

3.3.2. Longitudinal studies: 

 
Cross-sectional studies and retrospective analyses of student data have provided 

valuable insights into the factors that contribute to non-traditional student withdrawal 

(Department for Children, 2009; Howell and Buck, 2012; Aljohani, 2016; Kahu and 

Nelson, 2018). However, there is a need for more longitudinal studies that follow non-

traditional students over time to better understand how these factors change over time 

and how they contribute to withdrawal. Longitudinal studies can also help to identify 

key transition points in the student journey where support is most needed. 
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3.3.3. Student perspectives: 

 
While existing research has highlighted the various barriers and challenges faced by 

non-traditional students, there is a need for more research that centres the 

perspectives and experiences of these students themselves (Stuart et al., 2011; 

Turner et al., 2017; Meehan and Howells, 2018). By engaging with non-traditional 

students as active participants in research, a better understanding of their unique 

experiences and perspectives can be gained (Schofield et al., 2013). This can inform 

more effective strategies for retention and success. Research that uses participatory 

methods, such as focus groups and co-design, can help to ensure that the voices of 

non-traditional students are heard and valued (Moogan, 2011; Moxey et al., 2022). 

One such gap is the need for a more nuanced understanding of the experiences of 

non-traditional students, including their unique challenges and needs. For example, 

research by Lynam et al. (2022) highlights the importance of exploring the voices of 

non-traditional students to gain a deeper understanding of their experiences. 

 

 

3.3.4. Institutional practices: 

 
Another gap in the literature is the need for more empirical studies that explore the 

effectiveness of interventions designed to support non-traditional students. While 

some research has examined the impact of specific interventions, such as flexible 

learning spaces (Gilardi and Guglielmetti, 2011; Finnegan et al., 2019), there is a need 

for more systematic and rigorous evaluations of such interventions. This would help to 

identify best practices and inform policy and practice aimed at supporting non-

traditional students. 

Research has identified several institutional policies and practices that can impact non-

traditional student retention, including flexible course structures, tailored support 

programs, and diverse teaching staff (Calvo et al., 2020; Drysdale et al., 2020). 

However, there is a need for more research that examines the impact of specific 

practices and interventions on non-traditional student retention. For example, research 

could explore the impact of peer mentoring programs, financial support initiatives, or 

mental health interventions on non-traditional student retention. 
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Overall, addressing these gaps in the literature on non-traditional student withdrawal 

can help to develop more effective strategies for supporting non-traditional students in 

UK higher education. 

 

 

3.4. Suggested research questions. 

 
Based on the gaps identified above, the following research questions have been 

proposed for further exploration. 

1. How does factors/barriers causing student withdrawal, impact the various 

demographical subgroups of NTS? 

 
2. How effective are the intervention mechanisms used by a chosen HEI? 

 
3. What activities can be carried out further to reduce the number of students 

withdrawing from the programme? 

 

 

3.5. Conclusion 

 
Overall, the literature suggests that there is a need for institutions to do more to support 

non-traditional students in higher education. By understanding the challenges faced 

by these students and implementing strategies to support their retention and success, 

institutions can help to improve the outcomes of non- traditional students in higher 

education in the UK. 

Overall, the literature suggests that withdrawal of non-traditional students from higher 

education in the UK is a multifaceted issue that requires a range of interventions and 

strategies. To effectively address this issue, policymakers and institutions must be 

willing to invest in tailored support and flexible policies that enable non-traditional 

students to succeed in higher education. Future research in this area should continue 

to explore the specific needs and experiences of different 
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groups of non-traditional students, as well as the effectiveness of different types of 

interventions and support programs. 

In summary, the selection of literature on studies related to withdrawal of non- 

traditional students from higher education in the UK has identified important factors 

contributing to this issue. There are several gaps in the research that need to be 

addressed to gain a more comprehensive understanding of the experiences of non- 

traditional students and inform effective interventions aimed at supporting their 

success. 
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