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Executive summary

This portfolio consists of 3 sections.

The first section provides a general explanation of the purpose, contents, and the
structure of a literature review. Based on previous studies main purposes of a literature
review is explained as an opportunity to learn from previous research, provide a
context and refine the research aim, and identify any gaps of research in the existing
body of literature. This is followed by an explanation of what needs to be included in a
literature review. In summary, this section explains that researchers should consider
using an exhaustive search strategy to gather all publications related to the research
question before gradually narrowing it down. Finally, the “funnel structure” of the

literature review has been explained.

The second section of the portfolio consist of an annotated bibliography containing a
selection of sources which will be considered in the attempt to meet the research aim
of “critically exploring the factors causing withdrawal of non-traditional students in UK
Higher Education”. The bibliography contains key information pertaining to the sources
such as a summary, the research aims of each study, methods used, and key

contributions.

The final section of the portfolio presents a preliminary review of literature. This review
has identified some of the key factors causing non-traditional students to withdraw.
Such factors include social and cultural barriers, academic preparedness, personal
factors, and institutional policies and practices. Finally, the review identified some gaps
based on the body of literature which has been considered for future research. These
gaps suggest three main areas for future research. Firstly, studies on intersections of
multiple barriers affecting retention of mature students. Secondly, cross-sectional
studies and retrospective analysis of the factors causing withdrawal of non-traditional
students. Finally, empirical studies on the effectiveness of intervention mechanisms

and policies used by various institutes.
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Introduction to the portfolio

Reviewing literature is considered to be one of the main steps in the research process
(Booth et al., 2022; Easterby-Smith et al., 2021). Hence, it is important for any
researcher to have a thorough understanding of conducting a review of the literature.

This portfolio is compiled as a fulfilment of the requirements for the Critical Literature

Review for Doctoral Research module. It consists of three main sections.

The first section of the portfolio explains the purpose, content, and structure of a critical
literature review at a doctoral level. In this section general information related to the
key areas of purpose, content, and structure will be discussed in detail. The second
section of the portfolio consist of an annotated bibliography. This bibliography consists
of a collection of literature related to the research aim of “critically exploring the factors
affecting the rates of withdrawal among non-traditional students”. The final section of
the portfolio consists of a summary based on the preliminary review of the chosen
literature. This section will highlight the key themes emerging from the chosen
literature and will attempt to find any voids available among the existing body of

research.
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Part 1

Purpose, content, and format of a
critical literature review for doctoral
research
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1.1. Introduction

Many authors agree that a literature review generally comprise collecting publish
research evidence, evaluating them to identify key contributions and themes, and
presenting a synthesis of information (Fisch and Block, 2018; Booth et al., 2022; Rocco
et al., 2023). Therefore, the review of literature is considered an important stage of a
research process. It is also considered to be an iterative process which enables
researchers to conceptualise evidence whilst transforming their thinking process
(Rowlands, Waddell and McKenna, 2015; Wisker, 2015).

This section of the portfolio will, firstly explain the purpose of critically reviewing
literature. Secondly, it focuses on what comprises a literature review and finally the

format of a critical literature review at a doctoral research level.
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1.2. Purpose of a critical literature review for doctoral research

Reviewing literature is considered an essential step of a scholarly research process
by many authors (Bogdan and Biklin, 1998; Cohen, Manion and Morrison, 2018;
Creswell and Creswell, 2018; Easterby-Smith et al., 2021).

Easterby-Smith et al., (2021) identifies several purposes of a literature review as
learning from previous research, providing a context to the research, refining the topic,
defining gaps of the existing research, and providing a justification for the study. Booth
et al., (2022) also identifies seven purposes (See exhibit 1 below) of conducting a
literature reviews. In general, these purposes identified by different authors can be

summarised into three main points as explained below.

Purposes for a literature review

e To place each work in the context of how it contributes to an understanding of the subject
under review.

e To describe how each work relates to the others under consideration.

e To identify new ways to interpret, and shed light on gaps in, previous research.

e To identify and resolve conflicts across seemingly contradictory previous studies.

e Toidentify what has been covered by previous scholars to prevent you needlessly duplicating
their effort.

e To signpost the way forward for further research.

e To locate your original work within the existing literature.

Exhibit 1 - Purposes for a literature review as identified by Booth et al (2022)

1.2.1. Learn from previous research.

Scholars accumulate knowledge from previous research (Rowley and Paul, 2021).
Particularly, studies conducted previously are considered the building blocks in the
process of generating new knowledge. Hence, previous research findings are
essential contributors in forming knowledge and the development of scholarly research
(Paul and Barari, 2022).

Therefore, it is important for a researcher to identify the key research that has been
conducted in relation to the chosen research area and analyse them to extract a

deeper and comprehensive understanding.

Page | 4



1.2.2. Provide a context and refine the topic.

Conducting an in-depth literature review enables a researcher to identify the breadth
or scope of existing research on a topic (Booth et al., 2022; Rocco et al., 2023). This
is done by summarising the previous research findings and making inferences in
relation to the “state of research activity” (Arksey and O’Malley, 2005). Therefore, it
can be argued that reviewing literature will enable the researcher to identify the
interrelations and interdependencies, or contradictions of topics and produce a “map”
with connections amongst various topics. Such a map is deemed useful in adjusting

and finetuning the final topic on which new knowledge will be generated.

Moreover, a well-crafted literature review can setup a strong platform for future
research by identifying the various settings and contexts (i.e. industry, country, region
etc) in which previous research has been carried out(Paul and Criado, 2020). Such
contexts are useful for researchers in deciding the future directions by identifying

variable and testing the applicability of theoretical models or methods.

1.2.3. Define gaps and provide justifications for the study.

Easterby-Smith et al., (2021) states that a well written literature review can help in
identifying the flaws in previous research as well as outlining the gaps in knowledge in
relation to a research topic. Researchers would need to define the objectives for a new

study based on these gaps identified by reviewing the literature (Paul and Barari, 2022).

Especially, conducting a thorough literature review will enable a researcher to provide
a strong justification for the study by highlighting the contributions to filling the gaps
identified.
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1.3. Content of a critical literature review for doctoral research

As mentioned in section 1.2 above, the contents of a critical literature review are based
on previous publications of research. This section will further elaborate on the content

comprising a literature review.

Paul and Criado, (2020) states that a systematic literature review can be developed
from 40 — 50 papers to 500 or more publications. Furthermore, Paul and Barari, (2022)
states that researchers should cast the net as wider as possible to ensure no
significant study has been missed and reduce selection bias. However, Booth et al.,
(2022) states that researchers will have to work with constraints such as time,
resources, expertise, and the audience (purpose). As a result, a researcher may not
be able to review all publications related to the chosen question. Therefore, it is
important for researchers to define the criteria for inclusion and exclusion of papers in
the review (Newman and Gough, 2020; Watson and Webster, 2020). This would
involve using “key word” search from related and unrelated fields based on the

research question (Paul and Barari, 2022).

Newman and Gough (2020), suggests that researchers should use an exhaustive
search strategy comprising multiple bibliographical sources to find all publications
related to the research question. In other words, the researchers should consider a
broad range of publications which may range from historic seminal work to latest
contemporary publications during the early stages of the literature review. It is
important that researchers keep records of the key words used and the search results
generated which will enhance the “reproducibility” and “auditability” of the review (Xiao
and Watson, 2019; Cram, Templier and Pare, 2020).

Once a broad base of literature has been gathered researchers should then conduct
an initial screening considering the titles and abstracts of the papers using the defined
selection criteria (Zawacki-Richter et al., 2020). This will enable to narrow down the

chosen pool of studies by weeding out irrelevant content.

A more refined collection of literature will enable a researcher to pool ideas and
concepts together by synthesising information from similar studies (Greetham, 2021,
Machi, 2022). Such synthesis of the content will enable further analysis of the chosen

literature resulting in further refinement of the chosen base of materials
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(Rocco et al., 2023). According to Booth et al. (2022), refining the broad choice of
literature in a systematic manner will enhance the “clarity” and “validity” of the literature

review.

In summary, this section explained that researchers should consider using an
exhaustive search strategy to gather all publications related to the research question.
This would set the broad base for conducting a good literature review. Such a base
will include a range of materials from important historical publications to contemporary
studies. This broad base of literature will then be streamlined according to the chosen
inclusion and exclusion criteria. The researchers will then attempt to synthesise
information and perform further analysis of the materials to narrow the remaining

content increasing the clarity and validity of the literature review.
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1.4. Format of a critical literature review for doctoral research

1.4.1. Format of the filtration process

Many authors such as Efron and Ravid, (2019); Hempel, (2020); Booth et al., (2022);
Machi, (2022) tend to suggest approaching a literature review broadly and generically
to start with. Then systematically narrowing down to more specific areas. This implies
a literature review would appear to take the shape of a funnel as illustrate in exhibit 2

below.

Background

Why it is important |

What research has been
performed and what has
been found out

The specific areas of
interest

Current ideas and
hypotheses in this area

| Key research questions
 that remain

Exhibit 2 - Funnel structure of a literature review (University of Reading, 2023)

As explained in section 1.3 above, the literature review will begin with a comprehensive
collection of literature. Once, all literature has been gathered, the first level of
screening can be done based on the “title” of the article (Booth et al., 2022). They state
that the title generally provides information relating to the background and context of

the study. This will enable a researcher to sift through some of the articles.
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The second phase that would shape the structure of the literature review is filtration
based on the abstracts (Newman and Gough, 2020). This would enable a researcher

to sift through articles by exploring the importance of each study and the findings.

The final phase of sifting is when the full text of the article is examined (Easterby-
Smith et al., 2021; Booth et al., 2022). By the time a researcher reaches this stage the
number of articles will be significantly narrowed down. A full-text examination will
enable a researcher to identify any variables, examine current hypothesis if necessary,
and define the gaps (ibid).

1.4.2. Format of the presentation of a literature review

Presenting the review results is considered as the stage when researchers “join the
conversation” (Wisker, 2015; Paul and Criado, 2020). Aveyard, (2018) states that
structure of the review should be instantly visible to the reader and should include

some key elements which are explained below.
e Introduction

Greetham, (2021) states that the introduction should begin with an explanation
of the rationale for the study. Booth et al., (2022) also suggests that researchers
should make the context of the review clear in the introduction. They further
suggest using a framework such as PICOS (Participants, Interventions,
Comparisons, Outcomes, Study design) or similar in defining context.

e Methods

Booth et al., (2022) suggests that including a brief description of the methods
used in the review of the literature such as the eligibility criteria, search
strategies, synthesising techniques will be useful for the reader. Moreover,
inclusion of such description will enable the reader to understand the risk of
“bias” (Mitchell and Rich, 2022).
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e Results

According to Aveyard (2018), this section should start with a summary of the
number of items identified followed by the details of each study. In addition,
Booth et al. (2022) suggests this section should include an explanation of any
reasons for inclusions / eligibility of the respective studies. Diagrams, tables,
and charts are considered useful tools in summarising and presenting the
results (ibid).

e Discussion

The discussion section would include a more refined presentation of the
findings (Booth et al., 2022). This refinement can be achieved by explaining the

strengths of evidence for each finding (ibid).

This section should also provide clear explanations of any limitations,
contradictions, or inconsistencies (Easterby-Smith et al., 2021).
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1.5. Summary and conclusions

This section of the portfolio explained three key aspects of a critical literature review.

Firstly, the attention was focused on explaining the purpose of a critical research.
Based on contributions from various authors, it was identified that a critical literature
review will serve the purposes of learning from previous studies, providing contexts,

and identifying gaps of literature.

Secondly, the content of a literature review was examined. It was noted that a literature
review should include all studies related to the research question. However, selection

criteria will be needed when a researcher is working with various resource constraints.

Finally, the section explained the format of a critical literature review in terms of the

filtration process and the presentation of the findings.
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analysis of the
UK>s national
student survey

An Emotive
Operation of
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Higher Education:
Seeking a Second
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faces: exploring
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Information and
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Higher Education
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Journal of Higher
Education Policy
and Management
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FURTHER AND
HIGHER
EDUCATION

Journal of Further
and Higher
Education

Cammunity
Cillege Fieview

Jdournal of Further
and Higher
Education

Te aching mature adultz requires a special approach as they differ from other
young adults in relation o their sources of mativation, their social and
professional circumstances, their reasons for seeking education, and their
experience and expectations. From this understanding, educational leaders can
make more informed strategic choices about recruitment and retention of this
increasinglyimpartant student body and ensure that they do not become
prisoners of their experience and that life experience does not become an
Mew first-year students are wulnerable to dropping out of university because the
transition into higher education [HE) is difficult to navigate. However, the
subject of criminalogy was a pratective Factor because interest in the tapic and
wanting a degree for betterment, including For future career plans, buffered
students against dropping out. They argue that subject-specific interventions
may be better in supporting the retention of students and that addressing
hysical, social and academic awkwardness iz key.

In the field of edueation, particularly in higher education, marketization refers to
higher education institution= using marketing practices in their policy and
academic service, and mainly by regarding students as customers. However,
adopting the concept of students as customers resulted in a misconception of
the relationzhip between universities and students and many reviews perogive it
ag degrading for the educational standards.

Mature Students,
Cantest, Strategic
chaices

Fietention -
Undergraduate
Criminology -
Awkwardness -
Transition

Students-As-
Customers Concept,
Quality of education,

k Metaphor,

Dezcribes and evaluates the context and
seenarios in which Widening Access Mature
Students study HE and how providers can
connect the epistemalogical characteristics
of their life experience to the active
construction of knowledge in a formal
educational setting.

explore how students transitioned into HE

The aim of this paper is to clarify the issue of
whether students should be regarded as
customers by explaining the higher education

The anline teacking accelerated at an unprecedented pace in the wake of the
physzical elogure of educ stional inztitutions in the United Kingdom on 22 March
2020 due ta the COVID-19 orisis. & quantitative approach was used to analyse
the results. Majority of students 953 were using online teaching For the first
time, and they were novice with the online teaching software (Zoom and
Microsoft Teams, etc.). They were provided with training for online teaching,
ecpecially how bo use the software, and they were satisfied with the training.

It addresses the main characteristics of M3; the contests in which they move
throughout their lives, and the situations they contact with languages. The
findings reinforce the relevance of considering the MS? plurilingual repertoires
and life histaries in the development of educational linguistic policies in HE.

The UK will need a skilled IT work Foree to maintain its pozition as a world leader
in computing research and development. The concept of a learning community
was used to examine its influence on student academic and social integration,
the issues students need to overcome and the knowledge they need to acquire
to become successful. Furthermore, developing a sense of personal
awareness and the need to develop an effective academic skill-set to succead
were identified as critical.

Student attrition remains a persistent problem within the Australian higher
education sector. Contributing Factors include financial, reputational and quality
issues, which can pose signifi risks for a university inability. Applying
alifecycle approach tothe way in which institutions think about student
retention benefits students by providing comprehenzive and consistent
suppoit. Given that less is known about how professional staff contribute ta
student academic learning jouneys as part of whole of institution responses ta
It discusses the origins and meaning of these terms student retention and
student engagement, their relation to each ather, their application and practice,
andthe isgues and critiques that have arizen. The two concepts are seen as
altemnative ways of zeeing and researching the same underlying issue. While
student engagement is 3 more recent focus for research, it has now overtaken
student retention inimportance.

Thiz paper investigates the sub-areas that drive averall student satisfaction,
finding teaching and course arganisation to be the most impartant aspects, with
resources and assessment and feedback Far lesz relevant. They then develop a
multi-zttribute measure of satisFaction which we argue produces a more
accurate and more stable reflection of overall student satisfaction than that
based on a single question,

The emational struggles of the rezpondents suggest that in view of a lack of
well-paid prestigious professional or managerial jobs in a deindustrialized
capitalist contest, educational expansion as a policy—ezpanding the sectar of

o ity college in parti pped up in anecliberal discourse is nat
merely giving the youth a False hope but inflicting on them unnecessarily strained
emotions. This suggestion urges policy makers Lo rethink the effectiveness of
adopting an educational policy with a necliberal approach to address an
BEONOMIC iF5Ue.

‘“With the prospect of tition fees spiraling above £3,000 per year, per student, it
is important to explore the impact this has upon the student experience. In spite
of the vast financialinvestment current students mak.e towards their education,
student attendance and engagement remain low. This research suggests that
universities should pay particular attention to the reasons why students do not
attend and possibly change practics, providing more support where appropriate.

as perceived by all parties
pertaining to the educational path and
enamines the students? performance and

Marketing Practices, quality dard.

Higher Education,

Service Quality,

Customer's satisfactions at all levels.

satisfaction

COVID-13, mature
undergraduate
students, anline
teaching, student
satisfaction and
private higher
education
institutions

plurilingual
Tepertoires; mature
=tudents: higher
education; language
biagraphies

Learning
communities;
student retention;
academic
integration; social
integration; unfolding
Matrix

Student retention;
student attrition;

student life-cucle:
higher education;
professional staff

higher education
research; student
engagement; student
retention; systematic
review

national Student
Survey; student
satisfaction

emations, Hong
Kong, necliberalism,
second chance,
transter

attendance;
university, belonging:
lecture; seminar

Are students satisfied with online delivery

This study diagnoses how the pluriingual
repertoires of mature students (MS3) in higher
education [HE] are constructed throughout
their lives.

This study investigated the experience of
|zarming communities amangst first year
undergraduate computing students at a UK
university,

Thig paper focusses onthe contributions that
professional staff make within the student life
cycle and how they can maost readily map their
contributions ko student retention and
success,

‘what is student retention? and what is student
engagement? Are they related?

This paper analyses data from the Mational
Students Survey, determining which groups of
students expressed the greatest levels of
satisfaction.

Educational expansion a5 4 policy is believed
to address the issue of the youth’s blocked
social mobility, But, the argument that the
\ransition to university is emotionally straining
in 3 deindustrialized neoliberal context
suggests an emotive aspect of nealiberalizm
in higher education. This article seek.s to offer
an illustration of such an emative operation
o nealiberalism thraugh examining the
emotional struggles of community-college
students in Hong Kong.

Impact of student fees upon student
) dance, and

This chapter helps leaders and managers to
eonsider a number of benchmarking

questions listed here which can help them ta
make good strategic choices in securing an

[WAMS)

Uses a case study approach, David

Kolb s theory of experiential learning Wsess ETulF= Gt i

identity of

by Feelings of

effective teaching and learning environment  and Mazirow®s transformation theory CEERE]
far Widening Access Mature Students
Findings show thatthe transitionto anew  Using thematic analysis. Analysed
iversity student? was hampered  Focus groupsfinterview, esit intervi Criminclogy
. which p and g survey data with undergraduates{nat
students from Fully integrating into student university students during their first business)

life.

Several factors have shifted the perspectives
toward the students-as-customers approach.
The main causes are the increased
competition, decressed gouernment funding,
andthe increased cost of education.

The final findings from the study indicated that
the quick decision of switching ta online
teaching was right, and the majority of
students found online teaching excited.
Consequently, the majority of students
wanted to continue online teaching after the
COVID-19 because it provides ease and
conuenience, no travelling time & cost,
freedom and autonomy.

The resultz highlight the intrinsic relationship
between the M5 life histories and the
constructian of their plurilingual repertaires,

The data analysis results revealed that
learning communities critically afect
students* academic and social inteqration.
Specifically, the importance of student
support and guidance from academic staff
was considered, as well as student
relationships with other students and
academnic staff.

Institutional culture is fund amental to
decisions student make about withdrawing or
remaining in higher education. Therefare,
student retention requires a sustained, deeply
embedded commitment from all parts of the
institution, placing student experience at the
forefront of all activities in the student

Az the responsibility For the financing of HE
haz shifted from the state to the student, 5o
the understanding of student retention and
engagement has shifted from being the
student’s respansibility to that of the higher
educ ation inztitution HEI.

It Finds students registered on clinical degrees
and those studying humanities to be the most
satisfied, with those in general engineering
and media studies the least. It alsa find
contentment bo be higher amang part-time
students, and significantly kigher amaong
Russzell aroup and post-1992 universities.

Given an emphasis of necliberalism on
individualism and competition, the
respondents showed the following negative
emations: perverse Feelings of inferiority
about the new aption, stress about the
competitiveness of this pursuit and
strategicfcalculating in organizing their
learning and dealing with their classmates, and
anyiety of being seen as inadequate despite
their successhul transferals

Four key themes emerged; these surrounded
issues about a sense of belonging to
university, views of the teaching (material
taught and the personality and method of the
tutor), perceptions of being a consumer and
euternal pressures.

year

This study is based on a survey of
mature undergraduate students in
private higher education institutes in
the South of England and their
experience with online teaching during
the COVID-19. The questionnaire was
sent out to mature undergraduate
students studying in three private
higher education institutes, and we
received 225 responses.

Focused on online
delivery only and within a
wery specific context
[Private HE institutes]

Data were collected by means of a
questionnaire, mostly comprising open-
ended questions. The questionnaire
was emailed to 485 MS and was filled

in by 195 (40.23¢).

£ qualitative approach was employed
using the sunfolding matris®, which was
completed during group interviews.

Student life cycle Australian context

This article reports on a systematic
review of research into student
retention and student engagement in
higher education [HE]

Secondary data bazed on the Mational
Student Survey

This study draws on two qualitative
analyses based on data collected from
83 community-college students in
Hong Kong pursuing 2 bachelars
deqree through a newly available
transfer function of an associate
degree

Contert of Hong Kang

The study therefore adopted a
qualitative approach using focus
groups to explore reazonz for non-
attendance at university teaching
Sessions.

In the past 20 years, the
landscape of Higher
Educationin the United
Kingdom has changed
considerably.

Wiould be uzeful to zee how a case study
approach has been used, The prior enperience
that W AMS bring to higher education is
considered from educational philosophy and
learning theory perspectives such as David
Kaolb?s theory of experiential learning and
Mazirow’s transformation theaory.

The study also identified challenges students
faced during the online teaching such a5 weak
Internet connection, old devices (computer
and laptop etc.] low level of digital
competency especiall] among older students,
lack of technical suppart from the institute
and stressful transition period. The online
teaching training for students could be made
more effective, and private higher education
institutions could alzo address challenges
such as weak Internet connection and old
devices [computer, laptap, ete.).
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Hitherta, rezearch on WFM in HE haz been largely quantitative in nature and
primarily Focuzsed on student pereeptions. Thiz qualitative research study
contributes to existing knowledge, by comparing the perceptions of students
and university lecturers in the social sciences. Undertaken at a Morthern
univergity between 2017 and 2019, The izsues explored here lend themzeluesto a
broader based study across different types of Higher Education Institutions

Regulations and established practices in academia have focused on a data-rich
model of performance information, both to evidence operational capability and
to support recruitment, it is considered that this approach has been largely
ineffective in addressing student choice behaviour. Historical studies, business,
psychology, and technology theories have pointed to the oversimplification that
adata-led strategy can resultin for mapping human behaviour. In this case,
decigion processes of students are understood bo be nuanced by a vast range
of factars with variable relevance far everyone.

The higher educational institutions[HEIz), including universities and colleges are
increagingly seeking new resources, competences and capabilities bo improve
their corporate reputation. Moreaver, it explains that successful HEIz are
capable offering fruitiul and collaborative relationzhips with different
stakeholders, including buziness, industry, as well a2 with rezearch institutions in
order to improve their academic branding. These izsues imply that tomanow’s
HEIs cught to leverage themselves through effective marketing
communications amid intensifying competition,

Tounderstand the impact of FAS on student enrolment, zi statistical tests
were conducted. Based on the level of FAS adopted by universities, they
identified Four groups of UK universities: very low, low, medium, and high levels
of FAS. The study results were based only on secondary data collected from
HESA, sofuture studies should be based on other types of data.

A halimark of recent higher education policy in developed economies is the
mowe towards quasi-markets involving greater student choice and provider
competition, underpinned by cost-sharing policies. Finally, the paper explores
how conceptual deficiencies in the student-choice madel explain why the
idealization of student choice has largely proved illusionary. Government
afficials have narrowly conceptualized students as rational caloulators primarily
weighing the economic costs and benefits of kigher education and the relative
quality of institutions and programs.

Consumerist views have increased in English higher education. At the same
time, the wellbeing of university students is of growing concern. Some research
suggests that consumerist views amongst students link to lower wellbeing and
achievement. This prompted the current paper which speculates that the
concept of autonomy [as depicted in self-determination theory) might provide a
useful lens thraugh which to analyse consumerist attitudes in LK higher
education and their possible effects on students. Self- determination theory
posits that people are fulfilled and have optimal mativation when their basic
needs for competence, relatedness and autonomy are met, These three basic
needs are complementary. Each could provide a lens For examining the
facilitatars of barriers to optimal motivation within higher education.

Every member of ztaff within a higher education institution [HEI), whether
professional services or academic, holds the potential to contribute towards
the student experience through the engagement of students. Indeed, there has
been a growth in universities recagnising the importance of student
engagement a= a priority area, with sectar requlators endorsing such practices
too [Dffice for Students, 2020), This is manifested through strategies that
highlight the key role of student engagement, and numerous staff at HEls
tasked with meeting HE sector regulations in relation to student engagement
and enhancing the student experience. Yet, there are virtually no student
engagement professional development qualifications available faor those
working in HE beyand discipline specific or teaching and learning focused
programimes.

Research on student study and demii it

has followed separate paths. & cluster analysis indicated that students form two
clusters. Part time students, students over the age of 25, students with more
than & years of work. experience and students taking open university courses or
studying for a master’s degree were mare likely to belong to the mare
engagement-oriented cluster than their comparison groups. Although
respandents? student engagement and study engagement scales correlated
moderately, only the cognitive dimension of student

had a strang correlation with study engagement subscales, indicating that
student engagement is a much wider, if somewhat a fuzzy, construct than study
engagement. Further analysis showed significant differences between the study
and student engagement levels of traditional and non-traditional students.

The sustainability of universities is based, among other aspects, on their ability
to adapt ko changes and the needs of students, an increazingly diverse
population. In this sense, Academic literacy provision at universities tends to be
centralized and to offer language suppart for general academic literacy
purposes rather than language development that responds in a more nuanced
way to the particular literacy needs of students? disciplines. Yet, inrecent years,
several studies have supported the integration of academic literacy into subject
teaching outlining the principles of an inclusive model of academic literacy
instruction.

“alue For money;
teaching excellence;
marketisation;
COnSUMmerism;
managerializm

higher education
policy; systems
thinking: de=ign
seience research;
performance data

Marketing
Communications;
Marketing
Enwironment; Higher
Education;
Internationalization;
Universities

Admission systems;
UK universities;
student enrolment;
student chaice;
HESA

higher
education; social
inequality; choice; qu
as-markets; student
financial aid; part-
time

studente: marketizati
on; necliberalizm
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wellbeing; students
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higher education;
miarketization of
higher education

Student engagement
policy and practice,
aps in qualification
for professional staff

Student engagement;
academic
entitlemnent; study
engagement;
business students;
non-traditional
students

academic literacy;

Thiz paper provides a critical interrogation of
gowernment-led refarm of higher education
[HEYin England. Itz focus is marketization,
and in particular, the concepts of walue for
money? [WFM), teaching excellence, and
students as educational consumers.

The effort of the study is to address how
Systems Thinking, related policy
development, and associated enabling
techniques can be applied ta the field to
provide both a deeper understanding of the
dictates of student behaviour and, by
extenzion, the appropriate foci for data
provision, enabling comparative business
performance assessment of Higher

This paper has relied on a generic approach
to critically analyse the marketing
environment of HEI=.

flexible admiszion systems [FAS)explore its
impact on student enralment rates.

This paper examines the idealizations and
ilusions of student choice and on

It highlights key concerns around changing
student expectations, managerialism and the
potential instrumentalization of learning and
teaching.

The analysis of interview Feedback and the
development and refinement of the proposed
madel generate the principle findings of the
study. The model outlines the Factors that
might affect students’ choices in the UK
Higher Education.

The findings of this research suggest that
several HEls are diversifying their portfolios
ag they are increasingly recruiting domestic
and international students. Hence, this
eontribution deliberates on traditional and
contemparany marketing communications
that are being used in different contests to
attract students and prolific faculty

Mo robust evidence exists to support claims
that universities which apply a higher level of
FAS have higher student enrolment.

the paper tests the predictions advanced by

in higher education policy in England, although
the overall conclusions have relevance for
other countries whose higher education
systems are shaped by necliber al thinking.

Thiz paper focuses on autonomy and
explores possible links between a
oonsumerist orientation and student
wellbeing and achievement in English
universities.

Provide an ouerview of the blended approach
taken b running the First hAA and PgCert in
Student Engagement in Higher Education
programme in the UK, thiough offering our
reflections onthe academic programme three
years on from its inception.

This research examined how the concepts of
engagement and entitlement relate to each
other amang traditional ard non-traditional
Finnish business students [ = 476).

Thiz paper draws an atheoretical framework.

developed by Wingate to evaluate 3

desian; inclusive
practice interuention;
student diversity

dinclusive practice
interuention in the United Kingdom with
students from a first-year credit-bearing
module at Middleses University Business
School.

the student-chaoice rational d and
wider access, improved institutional quality,
and greater provider responsiveness to the
labour market—and finds them largely not
met.

The concept of autonomy offers a useful
framework for potential enhancement of
student mativation and wellbeing at policy,
institutional and programme levels. Further
empirical wark could usefully explore and
refine the hypotheses advanced.

The University of Winchester launched the
Postgraduate Certificate [PgCert]) and
Master’s (MA] in Student Engagement in

Higher Education. This brings together sector

experts to look. critically at student
engagement research, policy and practice.
The University of Winchester validated the
FaCert in 2013 and the A was validated in
203,

The findings suggest that, on the whole, this
intervention was perceived by both the
module teaching team and students as
pozitive, welcoming and often crucial for
supporting undergraduate students into the
dizciplinary dizcourse of their subject of
study. ‘et, recommendations were made with
respect to developing better quidelines far
subject lecturers on how to deliver the
integrated academic literacy as well as the
importance of the participation of students,
student learning assistants and graduate
teaching assiztants in the design of the

This research has followed the Design
Science Research (DSF)
methodolagy the developed madel
haz been successhully evaluated
against the understanding of education
practitioners in an interview
consulkation process of the
methodalogy.

B SWOT analysis was uzed to examine
the micro and the macroenvironmental

factors that can have an effect ontheir Broder aspects of banding

delivery of student-centred education
and on their capacity to produce high-
impact and influential rezearch
publications.

They employ quantitative znalysis
techniques for data collected and
customized Ffrom the Higher Education
Statistics Agency (HESA] in the LK,
during the period 2010-2015.

It charts the evolution of the student-
chaice rationale through an analysis of
govermment commissioned reports,
white papers, and legislation, facusing
on palicy rhetoric and the purported
benefits of increasing student choice
and provider competition.

Using self-determination theory,
autonomu-enhancing ways of framing
policy and managing the student
euperience and teaching and learning
are outlined.

Case study [University of Winchester)

The study used a mized methods
approach that includes a literature
review, secondary data, feedback.
questionnaire and a Focus group to
evaluate our teaching method and
teflect on the collaboration of the
team members ta develop this
inzlusive pedagoaical approach,

needed to fend aff
competition

This paper attempts to
couer the missing
elements of previous
literature and its traditional
research techniques.

Considers postgraduate
students. Limited to a
particular university,

There is little awareness that student choices
are shaped by several ather factars as well
and that these vary considerably by sacial
background. The paper concludes that
students® choices are socially constrained
and stratified, reproducing and legitimating
=ocial inequality.

This study contributes to the literature on
inclusive practice intervention and
pedagogical approaches to integrating
academic literacy into subject teaching For a
diverze student population, contributing to
the social sustainability of the universities.
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Higher Education
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Management and

Service Quality ~ Marketirig
Market
orientatioriin

e al

unjyersit
o
2o .

i ;udy Educational

Student drop-out in hil71er educafori is ari increasing!, important issue .across
Europe, but there are subst.antial disparities betweeri countries and institutions
which .:ugg-..:t th-ot v.iri.tion.: iti polici-..: -ond pr.ictic-..: m.iy influ,;,nc-. .tud-.nt

retention -!ind Succe55. NumerouS Schemes h-live been deviSol-d to incre-115e

studE-nt retention, frE-quently focusing on dition.al groups. RetE
efforts include scholarships and bursaries, enhanced monitoring arid s port
measures, and specialist te.ams of staff or peer mer.tors. Theoretical
understanding of the withdraw.al of non-traiition.al students typically Clall's on
soci.al and cultural c.apital concepts (Bourdieu. 1986). 1 hich may haveled to a
rather deterministic .approach to student success

The 1esearch was designed 1o e stablish the key marketing communication
activities that contribute to the student decision-making process. The
respondents were asked ta consider each phase of the decision-making
process and rank the information sources that had the most impact upon them,
Hence a critical incident approach was emploved. HEls can do more for
potential HE students by trying to offer the mast relevant information that will
satisfy each of their information needs. Itis beneficial for all parties conceined
that patential students are better informed and prepared to make those
decisions. Thisis especially true as potential students aie frequently young and
living at home, plznning to consume this “"good experience” over a relatively
long period of time, and the financial risks with opportunity costs involued are
substantial. By addressing potential students’ concerns and offering more
“tailor-made” communication strategies to suit them, HEls can s asily segment
the market place and then position themsehses within the competitive
environment.

Enh-li

ing the Student " 5 by terti-lry inStitution5 -115 4
valuable 1.J"Jdertaking. Universities are committed to providi'lg the broadest

possible range of student services and acti\ties, to continue to attract and

retain a capable, diverse studerit cohort and to build on the University's

High-r

ol-duc-Iltion, retention,

Iidening
participation.non-
traditional
students, resilierice

Student decision-
making variables,

Marketing stiategies,
Information sources,

This paper discusses the concept of

resilierice and - drawirig on our experiences of Research with nori-traditional students on

using ares ierice framel"‘ork for analysis of

risk and protectioJe factors in these til'o
proj-.ct.: - con.id
supportirigstudentretentioninthewider
EuropeYi context.

Issues such as managing brand image,
aszessing advertising medium effectiveness
and collecting market inteligence are
COMMOn practice tor higher education
institutions (HEIs). Consequently,
understanding the information rneeds of
potential students 1o the HEl when they make
their decisions is paramount. The aim of this

. how it might b- of u.i-.in r-..i

two distinct but related projects at a UK

university led them to consider the concept of
li.-nc-.in h-Iping to und-.r.:t-ond .:tud-.nt
retention<lndsuccess.

Asurveyof31Sstuderitsenrollingon
theirfirstd-:1y-:1t-Iw'el:1=h(tr-:1ditional)
universityw.as.achi€"wdfrom.a
sampling frame of 469. Iri order to
supplement the titerature, four semi
structuredin-depthinter\.‘iewswith

The results showthat the respondents did
receive adequate information, with details of
the programme of study being most
important, but they would have preferred
areater use of electionic sources and

universitystaff(theSchoolManager

School Admissions Tutor. Head of

impact of survey is tc analyse the decision-making especiallyfrom current undergradustes en 3 cony g \arketing, and He<ld of
technology, N - regular basis. If the HE senior management
Communications criteria of new undergraduates enrolling at a Knows theimpactintenmes of the tming and Centr-:ii Recruitment) were al50 he-Id.
UK HEI on their first dayin terms of marketing . S . Theseinterviewsidentifiedthekey
channels, . content of marketing activites on patantial
N activities employed throughout the decision- N marketing communication themes
Universities, B B . HE students, there is abetter chance of
making period during their last 12 months, y . " (information sources with the
Students I N - matching the information sources to the
Focusing in particulal on the effectivensss of application of new technologies in
. L needs of the students.
the dissermination of information with the disseminating information during the
influences on their decizions of whether or deci.:ion-makingp,; riod)that.icted.i.:
notkokeep this HE! in their preferred set and thefoundationforthequestionnaire.
Inthis paper they report of focus group In late 2007. the student popUation at a
higher T p -clrg I'as
education;services;  ser\.'ices and a proposal to establish a aysinwhichser tralised conSUted by me-1in5 of -!in ol-lectronic.

commitment to equity, access and participation. Facilitating engagement and student student'onestopshop’.

collaboration of services and their provision can enable equity across all

.tud,;,nt popul.ition.:, ullim.it-ly incr,;,.i.:ing r,;.t...ntion .ind nti.:f.iction of .:tud...nt.
Drawing on university policy statemerits, the
p.aperidE"ntifiE"sinplicit-:irguments
underpinning attendance requirements for

Uni ;

aseriesof 8 demoristr ating the accountability of publicly
administrative and pedagogic strategies that monitor the extent to which learnirig nf
students conform with behavioural expectations associated I''ith learning communit, pastoral and academic \lelfare of students

Th-..:tudy bi.ild.: upon th-. SERVQUAL .

il th-.inv-.ntory .:ucc....:fully tri-d

and tested across abroad spectrum of service industries. Notwithst<1nding

higher education,

andtheirappropriateprep-oratiorifor
expectation:!" -:,550ciated with workpl-:ico!" and
profession-:ilpr.actice.

Th,;, p-op,;.r -oddr-......-:th,;, i.:u-. of high...r

forstudentsthroughaone-stop'student

uestionnaire
hco' o

Inacritiqueitisarguedthatattendance

discourseoflearnerism.Suchrulesfurther

Looks at student retention

from a European
perspective

AustraliariContext

Based largely on

infar 1dE-ntSrathertt

their capacity to ma e informed choices as publications

adultstherebyfailingtorespecttheir
academic freedom.

and has been

qu-cllitymes:

ostically

Signific-int reSembl-lirice with the origin-!11 fivo!’ dimenSion5 of So'rvicol' qu-lility,  Service qu-liity 5trol’55e5 the neol-d of devising
research findings indicate six-dimensional structure of the coristruct of higher 8 icallyas\lellasdia
education service quality.. Irian attempt to inspire further interests in this field, SERVQUAL sound meas1Jement instruments, si..itable to
managerial implications and directions for future research have been discussed the context being investigated.

ntnE"eds,.and ‘d<1ppro.achc.anbE”.an \JhEtherthE"rE" aresignific.antdifferences
institutional mission, as well as a government driver. initiati\.'e imposed on betweenEnglandaridisrael,intermsof
universities through the introduction of a market. In addition, the Market of market

(MO) in

allused to their contribution to internal marketing, i.e. to the promotion of their

university through their o\l'n work tasks and performance. As MO frequently

underpiris the and of

5y5tE-m5

Ool-te-rmin-!Int5of

high-rE-duc.ation

2012 : High,;,r educ-otion

the current paper is a first <lttempt o tr<ice the
contextual dE-termin-iint5 of thi5 orient-ition by comparing it:!' frequencie5 arid
elements in two differer-it HE s,stems.

The dynamic changes N tertiary education that were observed in Poland for the
last 20 ,ears transformed the Polish educatiorial mar et and led to the

immense expansion of educational institutions. The rapid increase in the
nunber of students that continued until 2006 is hoVlever over and Polish
Univ,; it V- be.gun to compyit- for  ther cli-rit.. Incr-...:-.d comp.-tori

Higher education,

higher education (HE); which MO

Study performed on asample of

discovered concerning the potential for future Engineering Managemerit students
career development. whereas research reveals perceptions fallirig short of
findings indicate the same dimension to be  expectations across all of the

the most inportarit predictor of studerits' determinants of service quality.

future behaviaural intentions

Acomp-ir.atiw (onlinE") survey of 68

Overall,academicsinbothcountries -

2007. The MO questionnaire used

(student. int

32 factor items rated ori a

marketing. England.

Isr<lel

Higher education
Determiriaritsof
unil-.r.itychoic.-

indicatemorepositiveattitudesandr hether

the differences <lresignificant; and the
reli-iibilityoftheiriStrumentforusing-tilarger
sample of respondents internationally.

ThE" purpose of this article w-is to E"x-iiminE" the T e research implies that de:isi n mal

underli_ling factors behind the choices that
Polish students make while pursuing their

.and cares for studerits' \/ell-being. teaching

andlearning. e-headmgs:mar et(student-
cuStomer) orientation; competitor
orientation;andinter-functional

The research method that combines

focusgroups'discussionsanda

surveystudyamong1,420business
majorstudentshelpedthemtoideritify

ing
withregard to ter'.1ar educa_tlori 1s ultl
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along with the pessimistic forecasts for Poland I ith reg-c1rd to
ch-lirtge5 reSult in the grolling dem-lind for the knowledge on determin-lint5 of
student educational choices arid satisfaction. All:hough the amount of studies
in this field s grolling, Poland is still substaritially underrepresented in the

groups who are under-represented in higher educatiori. However, thereis ~tle

evidence to suggest that this investment has had any meaningful impact on
patterns of student demand. It reviews evidence suggesting that studerits

targeted for bursaries are unresponsive to financial inducements. and place a

high priority on provision that is local and sociany comfortable.

The article look:: .at challenges faced from thE- perspE"ctiw of non-
traditional students at a regional campus in Victoria. These students
include many from disadvantaged back-grounds and those who do not

conform to the conventional idea of the Australian university student
Many of these latter studerits are ostensibly full-time but in reality spend
more time in paid parttime jobs thari the, do on campus. Such students are
comp-+11-d 10 :Up-pOrt th..-m.:,,v.-.1in t-rm-tim-. . mploym-.nt, which ir-\it-obli_.|
affects their to study <ind their academic prospects.

Educ-!Ition-lilchoic

bursaries fundirigwid of on,.. of Me policy tool.: "3t

tertiary education.

This article examiries the poliq objectives of
the 2004 Higher Education Act in the context
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higher education among students from lower
socio-economic groups and ensure fair
accesstothehigheststatusuriiversities.

Thisarticleexamiriesthechallengesf-clcirig
d 5--1ind to -1

lessE"E"xtenttheirlE"cturersin'thE"
stretched academy'-1''ho are increasingly
enroling in unioJersity courses iri Australia

‘Widening
prliricip-ition, and . These 'stud; kers'are
chaallenges, the main Focus of this article because it is the

dual 1ole of the undergraduate as worker and
scholarthat is of concern to university
personnel especially in the contest of the
widening participation agenda of the federal
government.

decision making process: pursi.ing
highereduc-ltion;inform-liionSot-tich
alongwithfinalchoiceofauniversity;
and satisfaction from chosen studies.

achstage of the

Itconcludes that thisis a fatal flaw in

bursaries as a policy tool, coritributing to slow Reviews published secondary Considers widening

p.articipationpolicies.as.a

ing parti and fair i

nd whole

accessage as

Typically, for most of the post-Ilar period. the
traiitional university student I''as a recent

gradus<1te from high school with good grades
Yid enrolled full-time. Mo:I=t import-tintly. Such

STudents c.amE™ predomin. an I
socio-economic bac grounds that eqi..ipped
themlliththekindofcull:uralcapitalthat

The article concludes with the suggestion
thit log.in.: cuch i tho.i. in th,.. ttl.. ir,;,
misle-cdirig i they are not accomp<inied b

Austialian canteg:

providesaheadstartintheacademic

financial incentives and a more inclusive  Case study [Monash University) . By contrast, T
curticulum that acknovledgesthe 1.0"Jiversity students of the last two decades
SR i G S s Hee or .:0 ir,.. s muchmor,. diwr.,.cohort
university students. consisting of large numbersoffull-fee-
pliyingintern-Iition-lil5tudents, older, m-lture-
age students studying mainly on a part-time
basisbydistanceeducatiori,andincreasing
numbers of domes-tic students who only in
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Inthe glob.al university sectar competitive funding madels are progressively
becoming the narm, and institutionsteaurses are frequently now subjest ta the

same kind of consumer is t pressures typical of a highly marketised

environment. In the United Kingdom, for esample, students are increasingly
demonstrating customer-ike behaviour and are now demanding even more
“yalue’ frominstitutions. Y alue, though, iz a slippery concept, and has praven
problematic bath in terms of its conceptualisation and measurement.

Four Economic Market mechanisms- autonomy, competition, price and
information- are contrasted with the four Ps of marketing: product, price, place
and promotion. Knowing how one discipline relates to another is crucial far

those who strive ta understand the contest of HE.

Although requlations and established practices in acad

The consequences of service quality are composed of trust, satisfaction, and
image. The model provides 3 good explanation of a university brand im.age, and
perceived service quality was Found playing an important role in this model.
Universities intending to enhance their image are encouraged to consider
focusing their effarts on marketing communication infFormation, service quality,

student satisfaction and trust.

The case will be of

have focused on a
data-rich model of performance information, both to evidence operational
capability and to support recruitment, itis considered that this approach has
been largely ineffective in addressing student choice behaviour. Historical
studies, business, paychalogy, and technology theories have pointed to the
aver simplification that a data-led strategy can resultin for mapping human
behaviour. In this caze, decision processes of students are understood to be
nuanced by 3 wast range of Factars with varisble relevance for evernyone:

interest to policy-mak

hawe fallen behind in the competition for students.

There iz influsntial, but not uncontested [Tinidou et al, 2010), liverature
conceming higher education institutes as education service providers,
functicning like any other business (DeShields, 2005). Eagle and Brennan (2007,
p. 4] argue that academic staff as service providers are thus vital to process
delivery. Using a service model and traditional corporate quality frameworks,
there is a temptation to meagsure how a service ethos serves recipients and co-
producers - students, donor, industry and sponsors - negating education’s
transformative and uncertain nature, rather than taking the esternality of

pracess delivery a5 a quide.

The sample reported satisfaction levels in agreement with other studies. For
most variables, increase in agroup’s overall satisfaction was associated with
increase in their academic achievement on the module and vice versa, although
the differences in grades were sometimes not significant. The nature of the
module, study mode and academic level were significant predictars of student
=atisfaction, Some student groups reported low satiskaction that might require
considerstion. These were younger males, with disability, of non-white ethnicity,
with *& lewel entry qualifications, level 3 fulltime students aiming at ESic degrees

and attending pre-registration modules,

The diversity of the UK higher education system provides potential students
with a lot of choice about what, where, when, and how to study. And the diversity
of the student population requires diversity in what is offered. But achieving a

good match between the two diversities remains a big challenge.

Recommendations from the study include: more attention to be given to the
certification of learning fram different sources; providing inancial support Far
students of all ages; greater collaboration between ingtitutions, within and
beyand the higher education sector; better suppanrt for lifelong leaming and part-
time learning, in particular; and addressing social equity issues across the UK's

diversified higher education system.

The quality of education is an important Factor that is considered for attracting
and retaining the students as itis a substantial investment made by their
parents. Mast of the recent studies of service quality in education are focusing
on higher education as more universities and colleges clamour and compete
for gaining some ranking and accreditation in their programs and institutian,
Hence, in the quest for internationalization of quality in education, assurance of
service quality becomes the dire need and eventually taking centre stage.
Service quality enhances a university’s image. Hence, delivering quality service
has become an important goal for moszt higher education institutions (HEls)

and for distinguishing it among other common competitors.

 stakeholders and
academics alike, not least because our empirical analysis indicates that
competition for students is relatively stable and not particularly aggressive
across groups of higher education institutions [HEIs] and over time. Despite
this fact, a Few HEls have improved their share of applications, while others
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This article enplores the rel ationship between
student walue and higher education, and, via
=study in one United Kingdom business
school, suggest show this might be better
understood and operationalised.

This paper uses the Economic Market
mechanisms and the 4P Marketing Mix as
lenses to review the context of UK higher
education [HE] and ta explore the relationship
between the market and marketing disciplines
The effort of the study is to address how
Systems Thinking, related policy
development, and associated enabling
techniques can be applisd to the Field to
provide both a deeper understanding of the
dictates of student behavicur and, by
estension, the appropriate Foci for data
provision, enabling comparative business
performance assessment of Higher

The aim of this study is to develop and
empirically test anintegrated model
incarporating the antecedents and
consequences of service quality in a higher
education context.

To what estent dothe HEls adapt their
educational profiles to match changesin
educational demand? Whak characterizes the
HEls? responze to changes in demand?

This paper aims to investigate the purpose of
the comples open system of higher education
and to explore this transformative experience
as personal Hourishing, where students come
to terms with a way of being, matching their
potentiality with their agenczy and leading to
profound happiness.

This study explored the Factors associated
with student satisFaction with their
healthisocial care educational encounter. |t
examined quantitatively three different student
satisfaction indicators: extent, index, and
owerall satistaction.

Evaluates the flesible learning partway in
Eritish higher educations system taking into
consideration the market developments.

Thiz iz a caze study of China For evaluating
the service quality of higher education
institutions based on students? satisfaction.

This article also looks to identify which of the
key value drivers has most practical meaning
and, coincidentally, identifies a value-related
difference between home and international
students.

This paper demonstrates how market forces
influence HE institutions and, in contrast, how
HE institutions shape the environment via
mark.eting practice.

The analysis of interview feedback and the
development and refinement of the proposed
model generate the principle findings of the
study. The model autlines the Factars that
might affect students* choices in the UK
Higher Education.

The findings show that information
[marketing communications) is more

than past exp
azthe antecedents of service quality.
Owerall, the results suggest a good validity of
the theoretical model and the key paths in the
model zre found statistically significant,
encept past experience affecting service
quality.

Performance indicators and performance-
based funding are becoming integral
components of higher education (HE) policy
around the globe. The article explore some of
the implications of this type of policy on
Morwegian HE.

The results show a distinct nation of
happiness which has specific attributes from
those that deliver satisfaction. The literature
on student experience and mare importantly,
it= reporting conflate happiness and
=atistaction. This research shows that they
are different, and offers a new way of looking
at the student esperience data.

It iz concluded that course organisation and
support systems will need to attune to the
needs of diverse student groups.

This project found a lot of innovative
deyelopments taking place in several
uriversities - blended learning combining Face.
to-face learning with online learning, Full-time:
and part-time learning, cross-dizciplinary
learning, work-basedlearning, and
international experiences - but movements
across institutional boundaries appear o be
limited for UK flexible learning pathways, and
this can limit the options available to
students.

This study has revealed some significant
findings and showed that there is a positive
relationship between most of the
determinants of higher education quality and
students? satizfaction.

Useful from a student as a
customer perspective

Adopting a combined
qualitativedquantitative approach

This research has followed the Design

Seience Research [DSF)

methodology; the developed model

has been successhully evaluated Developed a model
against the understanding of education explaining student choice
practitioners in an interview

consultation process of the

methadalogy

This rezearch employed bath
qualitative and quantitative research
methods. The data from three focus
groups, conducted at the Central
Gueensland University (CQU),
Fiockhampton, Australia, generated
keythemes and their interrelationships.
The theoretical model was then tested
using structural equation modelling
technique on a sample of 528

Australian contexst

The paper is based on a unique data
set drawn from the Morwegian
Universities and Colleges Admission
Semice during the period 2003-2003.

The rezearch is based on a
questionnaire designed and
administered to two cohorts of
students in different universities in the
UK. It presents the outcomes as
indicative results and draws preliminary
conclusions on how the student
euperience might be engaged with to
increzse happiness as well as
Anig-item questionnaire was
employed 2t a Biitish University to
enamine the factars aszaciated with
students* zatisfaction with educational
experiences, and their achievement in
their modules. Student satisfaction
and achievement were analyzed in
relation to nine demographic and
educational variables: gender,
dizability, ethnicity, age bracket,
academic level, mode of study,
qualification aim, entry qualification
and nature of module. The

A major conclusion i that the UK>s higher
edugation system provides students and
potential students with a lot of flexible learning
pathways but that many potential pathways
are blocked by regulatory controls and
insufficient collaboration between higher
education providers. And there are
differences between the four nations.
Furthermare, students need to have more 12
information about the learning pathways and
destinations available to them if they are 1o
make informed choices about their ifetime

UMESCO project based largely an
secondary data and publications.

Discusses innovative
practices

A= student’s satisfaction has been positively
associated with their performance in
university as well as later in their workplaces
therefore it is detrimental that this aspect of
university student’s dependence on the
service quality provided by kigher education
institutions can be ignored 2= it eventually
affects the productivity of the workforce of 2
society and eventually economy of a nation.

This study is bazed on data collected
from B00 questionnaires and analysed
through SPSS. By using multiple line ar
regression analysis, it showed us which
tactor is playing how much role in the.
prediction of students" satizfaction.

Chinese context
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Grades are Frequent!, used by .academics as a measure of .academic success.
The literature has largely neglected to ascertain how students define this

F: e Academic success;  Thi!=:Study -limed to gio.e ..oice to hol/
education institutions is to incorporate these student-defined attributes into : ;; ent: uni,..ersit, ine.ac
yp
5 uc t: s_cef:i it \ v-Il:: nt:goals: factors.
especially for non-tr.aditional students. Researchers also need to develop
instruments to measure holistic: academic: success outcomes to assess if
studentsarereachingtheseobjecti,..es.
The objective of thi:5 article i:5
ThE' current -:1gend-:1 for  widening p-:Lrtcip-:Ltion (w'P) promoti?s equ-:11 -i1cci?ss to rEfli2cte dinthi?-:ttergo-:1i-Lndconsidizrs
higher education (HE), et it .also implicitly requires institutions to di?VE'lop retenti igogy: r.atherth i

support strategies to ensure a succi?ssful learning e perience and good
retention for different groups of students. Consideration is thenpaid to thE'

Specific.ally, it focuses on whE'ther non-
traditional students’ e pE'rii?nces of ti?aching

non-tradition.al
students;drop-out

students’ views to gamer an account of solutions the, deem to be essential in
t.ickling neg. itive E' perienc:,...: and :z:ub::equent . trition.

environments could potiZntiany contribute to
‘drop-out,ultim.atelyi?nh..incingour
under:5tanding of what role pedagogy might

ThreE' themes emerged to

students’ perception of the factors that groups with18 undergraduate

influence -3C-3demic success. The first theme, - psychologystudiznts.attizndinga

Student -ligency, included two : 5. L E il

setting goals and seil*ri?gulation. The second inducti\.'e thematic .analysis (TA)was ~ B.asi?dofpsychology

theme V'las aptitude, with two sl.Dthemes: usedtoanalysethed.ata. Students studiznts
seil-ev.alu.ation andmoti,..ation. The final di%fined .academic SUCCE'SS .as a
theme Vlas the type of support which included combination of outcomes including
the sub-themes institutional support and grades and more ho stic outcomes
eHternal support. of personal di?' /E'lopment .and
Using.aqualitativeframework,the
The present project should ha' /e \o lider appeal @ : :; al  Con:.ider.there.a:zion:for

droppingoutb,non-

i\ osrt= o di t;li wth :5pecifi
Te- tr.adition-:1Istudents.

illy on their experience of
RA s R A
thechanengesfacedby'wPstudents

which it matched thE'ir e pect.ations of

ThE' p-i1per shows th-1t, for those” surve.ed,  The findings -:1re b-:1sed on semi-
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Stud-nt:z:: Th-Journillof
Eng-lgement Higl-"ier Educ ion
Styles andImpact

on Attrition

Institution.al
c:ommitmi?nt of

students. Barriers
IIhile studying.

sk Is. The paper highlights how gender and other biographical char.acteristic:s
influenci? pari2nts' e perienci?s and includi?s suggestions for lizssening the

biri-rzth iy, \oh .iturio.,..czity. uni,..ersit,

Today, more th.an any othE'r time in history. student demographics of colege

.and uni,..er.iit, :z:tudent:z: in thE* United St.ati?i .are e periencing r.apid .ind profound  Student This article reviews findings from astudy of

changes. Along with thi?se incri?ases in non-tr-:1ditional student enrolment demographics,non-  Non-tr-aditional students’ pi?reeptions of
satist.actionandengagementinc:ampus
aciilitiesand E' plore reasons and
motiv.ation: th..itinflui?nc,..thE'irpur:z:uitof
furthereducationalact,..ty.

tr-:1dition.al students,
motivation,
engagement

comi?s .an increasing pircEnt-:1ge of - working non-tr -:1dition-11 college students
\o.lith .a multitude of commitments th.at ser\.'e to create barriers to educational
succi?ss that tr.aditional student learners do not have in.a tr.aditional colli?gE'
setting.

:udents with:ependi?nt chilCj'enin 1%0s ttith:tt;: i

enand f-1c:ed by the studi?nts

spatialy r...trict,.d by th..ir ciing
responsib ities.
Rese-:1rchindic.atesth-:1t- 1growingsi?gmentof

follow-up in-d,pth int...ivi..wz: with i
s.ampli?of18ofthesestudents.

once joinEd.

the student population on college campuses

today and for the foresize.able future wil A qualitativE’ case study approach \ollas

continue to be the non-tr.aditional student. used in the research. This involves B.asi?d on -:1US Context
Consequently, it is impE'rative that conducting anintensive. e haustivE’

in:z:titution.al le..ider:z: become more effective in :iEfilrch of ..in individu..il or :ziingle E'VEnt.

inti?

non-tr-:1dition-: Listudentsintothecol-legi-:1te

Equal.access to higher education has for long The results show how non-tracition.al

Lodd, da 1, id), for.. ), "\0," ies 00, cpd 1.0 0 ohbh'id™:, 00", Non traditional

- ™ot 011 " 01 v 0..01 :5tudent:5 hi her eHp.a si ofthenum er fstudentsnow

more than a qui?stion of academic preparation and hencE' individual diicits. d 9
Togethi?r the fi,..e papers displ-:IlJ a variety of analyses of .akey issue forthe e ucati,eqa achieved. The presiznt special issue offi2rs
Europe.an Higher Education Area: attracting and retaining a wider group of inc u :-ret insights into the encounter between students

Student5. from non-tr-lditioMI b-lickground:5 -!ind higher
educ:ation.

\l ticil it i?sstouni,..ersitiesfor'non-

traditional’ students is .a major concern of higher educationin Engl.and.

Outcomes are E'v.alu.ated in terms of increased recruitment of non-traditional
i i Ri? ati,..e:

higher education.
retention.social

Thisp.api?rdescribes.ari?tentionprogramme

have gr.adually become morE' nuanci?d: therE' has been a shift from models of 2grati?socially

Support for :5tudent:5 toward:! one:5 of E'ngagement \o.lith :5tudent:5. Thi!= h-11:5 co-liching,Ilidening withother:5tudent:SandStaff.

entizrmg higher education It has not yi?t bei?n

beena politic.al ambition, however, despite the students across countries are made up ofa

c:om leHmosaic:ofvoices.Hence,the
spizc1al Issue makes a call to move .away from The paper ri2views 5 pre,..lous studies
the stereotypic.alim.ages of non-tradition.al  done in diffi?rent Europe.an c:ountrii2s
students, .and to continue analysing thE'

European conte t

\.“lIriety, the complexity -!Ind dio.,er:5ity of non-

Bysupportingstudents'grolo.lthofidentitand
Soc:i-1Ibelonging,it-limStoincrea:Se

engagement with their .academic work
Studiznts whosi? profiles pose greati?r risk of Tl

FOCUSE'd on one UK HEI

ly pubfo.ations

thosi? living .at home while studying locally,

involved -1ch-1nge in focus from insirumental support such -1 study skils to p-:1rticip-:1tion. werein, estigatizdintheevaluationand
address dificits in academic pE'formancE" to more holistic approachi?s .aimed
' ) 5 .appeared to benefit
.at E'nhancing studi?nt integration Ilithin thE' uni,..ersit, community.
Fallowing a trend th.at is already appari?nt in thE' UK (Longden, 2002, 2008) andin This p.api?r presents an e plorati\.'e stud, Thequ-Intitativestudyin\ ‘ol .ed
the USA (U.S Departmi?nt of Education,2002).university students in othi?r aimedatanalysingtherelationshipbetween . "
( P f )-university . ysing nship The results have shown a very intriguing students of thE' largest Political
Europ,...an c:ountri-.:z: .how .in,..v,..r inc:r,;.;izing int,..rnil iiv-.r:z:ity upon,..ntr.anc,.. Non-tr.;iditionill .. unio.,,...rZ:ity - p,.fi,..nc,.in th, firz:ty,, o N
N N N N aspect conci?rning the inpact of the Science Facuity in.a northern Ita an European conte t (ltal,)
(Org-!lniz-lition for Economic Co-Oper-lltion -!ind De,..elopment Student5, retention. continu-lition of Studie:5 in the :5econd ye-1Ir, e
employment contract on .ac.adi?mic retention. pubfo unio. .ersity \.lith a highpri2siznce
[OECD12006),f.a,..ouredb’ the institution.al reform st-:1rted by the Bologn-:1 with speci-:11 reference to non-tradition-:11 o non baditonal students
Decl.aration in 1383. Higl-ler numbers of "non-tracition.al students” .are entering studentsinanon-ri?sidenti.alinstitution.al :
Thisstudyaddstothisrese.archbyindicating:
titutional (1)deti? (Dyretiznti ylorfirst-ye.ar
Currently,18-21-ye.ar-olds .account for 801/. of uni,..ersit, students: mature tudent i and(2).ac.ademic

The concept of non-tradition.al students does
nothilV,..il:itilnd.irdd...finition.;ind.;itl,..ilit
three definition::!' cYJ be found in the
intern.ation.alliter-: 1ture(Kim,2007).




Charle:zH. tr..idition...il .ind non- Joum..il of

48 B langer& 2013 traditional-aged MarkE'tingfor
V.alorieM. students: .a Higher Education
Leonard potential brand

measurement?
How students
Ewji KLI;intowic:2 itilyth,; COU™i, ;- Studi,:z:inth, _.
47 gAdrianna 2013 Retention Education of
Ni<inska pr.acticesinhigher Adults

education

Deti2rminidto
stay or determined
tole.av ?A tIE'of Studii?s I' Higher

48 B.arbarilMerrill 2015 le.imerldiZntitie:z;,  Education

biographii?sand
adult:Student5in
:1tion

Barriers to
blended digital

Kiml:..rly S.jifford distance British Journal of

4% and Julia Stinton 2018 vocation.al Education.al
learning for non-  Technology
traditional
students
‘Swallow ,our

pridi?.inde.ar'
educational
Billy\./ong& ueatl British Journal of
50 Yuan-LiTiffany 2019 : i sno:_igh- sociology of
Chiu traditional Education
university
students

ptudent:; rizpre:zient 401/ Attrtion (dropping out) Ciln bi? i?..ted to di:z:cord.incE'
betwi?en a studi?nt's perception of the university creati?d through branding .and

in:z:titution. .iffit:non-
tradition.al students:

riztentiont..ic:tor:.di?pi?ndingon.agi?
composition .and (2) eHamine thE' factors'

m-:1rkE'ting of thE' institution -:1nd the university’s

111 envirormi2nt --1nd university;br-:1nding:

offeringsdelil ‘ery. retention: commitment to the univi?rsity can signify
persistenc’ brandiit
The .article is based on the results of research carried out undi?r the RANLHE
proj,.ctin:;: rill Poli; :z:. Inii .:tudly of non-tr.adition. il pr.ictic,.., non- proj,..c:t.aim,..d to .. plor-. iind und-.r:z:t;ind Inth,.. .jirticl,.., th,;y focu:

students, thri?e distinct patterns of ri?tention practices ha,..e bi?en identified
ThE'SE' h-:1ve been inwstig.ated .and discussed -:1g-:1inst the b-:1ckground of the"
tudents’

tradition.al students,
higher educ-:1tion

the access and retention related experiences
of non-tr.adition-:11 students

\Jithdr-:1V1-1lispercei,..edneg-:11i..elybyhighereduc-:1tioninstitutions-:1ndpolicy
ma ers.asit has an economic cost and refli2cts on the efficiency of an

non-ir-:1dition.al.aduft

studi?nts;leamer Thisarticlei? .aminesthemi?aningand

institution and the student whole a ,..esis viewed as .a Failure. Twoin-depth identites e pETii?nce of reti?ntion and withdrallal in
biographical casi? studies are outlined: one student who completi?s and one pizrspecitil.eand
V/ho leaves. Both employed their agency and determination in ways \o.hich were  structure/agency: voices of non-traditional adult studi?nts.

positivetothembutdifferent. determination

This ri?search identifies and e amini?s the challenges of blending digital distance

iiz: key to i

c:ommitmi?nt among ditional

influence on institution-:1icommitment -11s this ~(22-55+ye.arsof- 1ge)studentswheri?-:1s

university.andorg.anizationalsupportfi?aturi?s
contribute morE' to tradition.al (17-21years of
agi?)students'campusintegration.

prim.jiry on th,; k,iy
factors th.at influencE’ ri2tention and dropout
r-i1te"sin higher education.

This-:1rticlE-ch-:1llengesthe"tr-:1dition.al"\.iew
and .argues that non completion is not .always
anegativeact.asmanyofthi?studentso.lho

leftinthisstudytalked.aboutthi?beni?fitsthey

h.adgainedintermsofii?aming,identity.and
thedevelopmentoftheself.

As uni\‘ersity education goes i

sc; rre  IC -frstdy,on-

onlin,.., th, r;:z;iich.iimz: to. improv,;

and_when to go online, fi ding support for digita! study, navigating virt al IE'aring :irt : :r itU Nt insfituional awari?nizss and pro,..sion for

environments and knowing what Is relevant, variable or no ti?chnologles mthe en\.ironmen
Viorkplace, making conni?ctions between workplace technologies and ICT for
study,ar

wideningp-lirticip-lition.

\Jith more gradu.ates, degree outcomes ha,..e .a renewed signific:ancE" for high-

1
s1d::c This article E' plores the e perliznces of high
-.a sucice'ss identit achlevmg non trad1tlonal (HANT) univirsity

.achie,..ing students to st.and out in agraduate c_rowd,- In te Unite_dKingdom,  : ti
o er aquarter of undergraduates now leave university - 1th the highest gr e

E't : ;tudi?nts from non-trad1tlonal and underpri\.'1li?ged work; pi?rformaice  students

changes to .ami?liorate E' periences of cigital

distance,..ocationallearningandbythese

means to improve student retention,
progression and completion

Drawing on in-depth intE'rvieV'ls \o.lith 30 final-

year students who are on course to .achie,..e .a

first-c:l assdegrizefromworking-cl.ass,
minority ethnic and/or maturi? bad.grounds,
they e .amine their pathways to .academic
success through identity \'lorks and
negotiiltion:z:.

Quantitative research

Applyingthi?biographicalresearch method

approach

Polishc:onti?Ht

It draws on UK biographic:al d.ata froma

Europe.an :;tudy on .icc,..:2:z:, retention

andwithdr-3w.al.

Asun\.'e ofstudentsinvocational
primaryi2duc.ation.ande.arlyyears

o ctroet:t

Student5-!ind,..ideodi-!Irie:5recordedby
themduringmodule"study.

Theyarguizthatearlysuc:ci?ssesare
ciruci.alfor:.tudent: tore-ev..ilu..itetheir

elf-e pivct..ition:z:

udent:z:whoc..in

achiel'ein igher education, while self-
e:5teem, pride or fe ¢ n pre,..:=-nt
studentsfromm-:1xIm1ismgtheir

av.ail abli?resourc:esandopportunities.
Implicationsforpr.acticeandpoicyare
discussi?d,including thereflecti,..e
advice from HANT students to\'lards

retention.

; @ : Focus ononlinE" di?li,..er,

Looks .at theim ortancE"
of earl suc:ci?s:for
Y
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Although many post-192 English universities take large numbers of students
from low socio-economic status categaries, the first year retention rates of
these institutions vary enormously. The application of performance
management techniques and performance related pay; the degree of
centralization of student support services; internal communications; and,
whether a university’s culture encouraged faculty members to believe, as a
matter of course, that they should provide students with a high guality
educational experience.

student retention;
business;
management; quality
management, post-
1392 universities

The goal of the group intervention was to enhance perceptions of socisl
SUPPOI, a5 bya ized il ini pre and post
the group intervention. Data analysis showed no significant differences in
pre-past changes in perceptions of social support between intervention and
COMParizon groups.

Ewaluatian; Stress;
Students; Higher
Education; Diversity

University students;
Ocio economic
status; employment
autcomes; student
identities; qualitative
research; non-
traditional students

There is a substantial body of quantitative evidence about the benefits of higher
education. However there is little qualitative evidence about the extent to which
these benefits acerue to graduates from non-traditional backgrounds. They
draw attention to the impact of higher education on their positions in the labour
market, a5 well a5 to their development of learning identitie= that supported
themn to make changes in their personal and professional lives.

This article esplores non-taditional student and graduate views of the university
inlreland and Portugal as it relates to their expectations of, and experiences in,
the labour market. The article contertualizes the research in relation to the

Higher education;
non-traditional
students; equality;

expangion of higher education internationally az well as national and EU policies | precarity;
aimed &t supporting 2 ‘knowledge-bazed economy’, I offers an overview of the  bicgraphical
meaning of precarity. methods

Resilience iz related to students? well-being and academic success. While
challenges associated with students who are from historically underrepresented
backgrounds [i.e. non-traditional students?) have been frequently reported, their
rezilience has received lesser attention. However, resilience levels of students
who deemed themselves to be ‘non-traditional” in other domains [e.g.
household income, cultural backaround) did not differ significantly from
“traditional® students.

diversity, higher
education, non-
traditional
students, resilience

Early withdrawal from higher education [HE) programmes can be detrimental for
the students and institutions involved. Guantitative research has often
concentrated on demographic and social antecedents [e.g. gender, prior
education). Other Factors may be more open o intervention e.g. students’
academic experiences in HE. The paper discusses links to existing liter ature,
Future research directions, and applied implications For institutions.

Attrition; drop-out;
retention; non-
completion;

withdr awal

retention, adult,

Studies of student retention and progression overwhelmingly appear adopt lifelang learning, life

definitions that place the institution, rather than the student, at the centre.

wide learning,
Retentian is mast aften conceived in terms of linear and continuous progress . . .
R e 5 i A A individual, student,
between institutionally identified start and end points. This attests ta the B

completity of individuals? lives and provides clear evidence that institution-
centric definitions of retention and progression are insufficient to create truly
ingful und ing of | individual learning journeys and

participation, non-
traditional student,
Formal, informal,
nonfarmal

enperiences,

Student success and retention continue to be of concern for higher education
institutions. Wider participation, combined with lower completion rates for non-
traditional students, highlights the need far new ways of understanding the
student experience to ground pelicy and practice. These three contributions,
the interface, the key constructs with in it being medisting mechanisms and their
explanatory utility, provide Focus for the design and implementation of curricula
and eo-curricular initiatives aimed at enhancing student success and retention,
and impartantly bo evaluate the impact of these interventions.

Student engagement;
transition; student
L

Fair azeess to university continues to dominate public and intellectual

dizcourse in the United Kingdom. There iz mited evidence For the effect of
recent UK palicy to widen i ion. Signifi wariation in i
across types of higher education institution (HEI), with the most selective
institutions demonstrating the least diversity in their student profile, point o the
persi of social class i lities affecting and bated by access to
higher education.

higher education,
retention, attrition,
persistence, drop-
out, social mobility,
widening
participation.

on

This study enamined and compared the
educational management practices and
approaches to first year retention of a group
of universities that eshibited the country’s
highest rates of first year retention among
business students with a group of universities
with the country? s lowest rates of first year
business student retention.

Thiz study examings non-traditional student
perceptions of social support in the contest
of a group intervention offered by a graduate
program at a predominantly white university in
the southern United States of America.

This paper contributes to filling the gap of
poor availability of qualitative datain
knowledge by esploring the experiences of a
group of 15 graduates 10 years after they had
started at university.

Using a critical and egalitarian lens the overall
aim of the research iz to widen the focus of
widening participation debates and explore
how educational and institutional initiatives
impact, o not, on wider zocial and
employment inequalities.

The primary purpose of this study was to
compare levels of resiliznce between
“traditional® and ‘non-traditional® students.
First year students participated in an online
mental health survey which included a
standardised meazure of resilience,
demographic questions and an item exploting
students? own perception of being snon-

Using data from an institutional survey
[M=1170), logistic regression tested arange of
academic experiences, regarding their
relationship b contermplation of withdrawal
[¢C0%W*: arecognised marker For actual
withdrawal).

The research deployed a life histories
approach to seek a finer grained
understanding of how individuals
conceptualise their own learning journey and
experience, in order to reflect on institutional
coneeptions of student retention.

This article provides insight by drawing
together 3 number of key constructs to refine
arecent framewark, of student engagement.
They argue that the tranzition metaphor,
facusing on the first year, |5 limited hecause it
depicts differences between students and
inztitutions 25 both transient and temporal.
Instead, we use a cultural lens to introduce the
educational interface as a metaphor for the
individual paychozocial zp ace within which
institutional and student Factars combine and
student engagement in learning occurs.

This paper presents and explores the
implications in terms of social mobility of twa
key findings: that ‘non-traditional’ students
are, across the board, more likely to leave
university early; but alzo that they appear
propartionally more likely to leave from maore
selective institutions.

Differences between the two sets of
institutions were abseruedin their
organisational arrangements.

itis recommended that future interventions
for improving non-traditional student
retention focus on supparting the
development of sacial suppart networks
ameng in coming and first year graduate
students.

Although kigher education brought real
benefits ko the cohort, including better
employment prospects and the development
of canfidence in themselves, it was seen that
they were cluztered inwarious caring and
public sector professions at the lower end of
the graduate labour market

The researchis based on in-depth
biographical interviews with 61 non-traditional
students and graduates conducted
lengitadinally (85 interviews intotall,

The rezults showed that students wha
considered themselves ta be ‘non-traditional”
in life azpects, including age, employment and
parenting responsibility, had significantly
higher rezilience comparad to self-identified
ctraditional students?.

CO% was associated with student.
perceptions of low one-to-one contact with
staff; non-traditional delivery methods; low
peer interaction; and high assessment load.
Interestingly, COW was not associated with
awerall contact hours, large classes, or
personal tutaring. The contributing Factors
enplained 5.12(-2.62 of variance in COW,
suggesting they may be meaningful levers for
optimising retention.

The findings highlight potential anomalies
hidden within institutional retention rates —
large propartions of the interview participants
who were not ‘retained? by the institution
reported successful progression bo and in
other learning institutions and environments,
both formal and infarmal. Mearly all described
positive perspectives on lifelong learning
which were either engendered orimproved by
the learning undertaken.

Incorporating the interface into the existing
framewark of student engagement makes
three contributions to our understanding of
the student experience. First, the educational
interface is atangible way of representing the
compler interactions between students and
institutions, and how those interactions
influence engagement. Second, the refined
framework highlights Four specific
paychozocial constructs: self-efficacy,
emations, belonging and well-being, which, we
contend, are critical mechanisms far
mediating the interactions between student
and institutional characteristics and student
engagement and success. Finally, the refined
framework helps to explain why some
students with demographic characteristics
azsocisted with lower completion rates are
retained and do go on to successhully

There is lezs attention in research liter ature.
and public debate in relation to students
withdrawing or leaving their studies before
araduation and very little about the post-
access performance of traditional and non-

Interuiews wers conducted with heads
of department ar subject aroup leaders
in each of the 12 universities.

A Follow-up survey questionnaire
administered to group intervention
participants provided feedback that
shed light on these unanticipated
results:

The original study used semi-
structured interviews undertaken with
participants at key points during the
lifetime of their degrees.

It cut lines key empirical findings from
the research related to student
expectations of their degree and their
postgraduation experience in the
labour market, In particular, it explores
the phenomenon of precarity amongst
gradustes how thiz is experienced and
handled in various ways.

The data were drawn from an anline
mental health survey conducted
among a sample of 442 students (316
fermnale, 126 male) who are first year
undergraduate psychology students at
2 major publicly Funded university

The study made use of the institution®s
Teaching and Learning Survey [TLS),
2 extenzive e-questionnaire featuring
iterns which map onto
Thomas'=[2002] headings.

This paper reports onresearch that
considered data from 38 in-depth
interviews conducted with individuals
wha had characteristics often
agsociated with non-traditional
engagement in higher education who
between 2006 and 2010 had studied an
<ntradustion to HE” madule at ane:
distance higher education institution,
some of whom had progressed to
further study at that institution, some

Drawing on research which made use
of aunique national dataset of
students from 36 UK HEIs between
2008 and 2012 including student= who

traditional students in more and less selective left their studies early.

inztitutions.

Eualuates perfarmance
amang 2 gioups of
universities.

Context of USA.
Importance of social
support

The cohort was unusual
because they had all
completed a college-level
qualification before gaing
on ta study at an elite
university,

Irish and Fortuguese
context

The findings show that life experiences
commonly affiiated with being a mature-aged
student, including waork and being a carer, may
contribute to higher rezilience. Implications in
relation to practice and future research were
discuzzed.

Australian contest with
psychology students

Useful ta identify the
factors causing

withdrawal.
Itis argued that anly through careful
eongideration of the lived experience of
students and are-conception of measures of
retention, will we be able to offer real insight
into improving student retention.

Uses data from 86 HEls
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Care in academiz:

: Eritish Jaurnal of
an exploration of

Sociology of
student parents® Educati:?:
eaperiences
Adult Student
Fietention: &

Practical The Journal of
Approach to Continuing Higher
Fietention Education
Improvement

Thraugh Learning

why students

conzider

terminating their
studies and what
convinces them
to stay

Active Learning in
Higher Education

Student retention
and engagement
inhigher
education

Journal of Further
and Higher
Education

Stauing Power:
The effect of
pathway into

higher education
research; student

university on engagement;
Student student retention;
achievernent and | systemnatic review
attrition

Motivational

orientations of Mew Horizons in
non-traditional Adult Education &
adult students ko Human Resource
enralin adegree- Development
=zeeking program

Student Retention
Models

inHigher
Education:

A Literature
Fieview

COLLEGE and
UNIVERSITY

The Adult Student

and Course Innowative Higher
Satisfaction: What Education
Patters Maost?

2 Feview of the

Comtemparaty e ational

International

! Journal of

Literature on i
Education &

Student Literacy Studies

Fietention in i

Higher Education

‘widening

participation and
English language
proficiency: a
convergence with
implications For
azzessment
practices in higher
education

Studiez in Higher
Education

The transition of
mature students
to higher
education:
Challenging
traditional
concepts?

Studies in the
Education of
Adults

‘while student parents now represent a significant propartion of the higher
education population in England, this aroup has been given limited
consideration in policy circles. Howewer, the stories they tell alzo emphasise
the benefits associated with their dual status. By doing so, they resist the
discourse of deficit typically spplied to non-traditional” students and produce &
counter-discourse that disturbs the long-lived binary opposition between care

Adult student retention is an izsue of grawing concern for many institutions. [k
differs from traditional retention much like traditional students differ from adult
students. As the majority of student bady growth comes from adult students,
adult student retention management will Become critic.al to the mjority of
colleges and universities.

Friends and Family were the most commonly cited sources of suppaort.
Students® main reazons For continuing with their studies were to achiewe their
end goal and to finish what they had started. These findings are discussedin
light of what universities can do to prevent and manage doubting.

The two concepts are seen as alternative ways of seeing and researching the
same underlying issue. While student engagement is a more recent focus for
research, it has now over taken student retention in importance. A= the
responsibility For the financing of HE has shifted from the state tothe student,
o the understanding of student retention and engagement haz shifted from
being the student®s responsibility to that of the higher education institution

The expansion of the higher education sector in Australia opened up new
pathways inta university increasing the diversity of the student population. For
non-traditional students, those who did not successhully complete secondary
zchool, barriers to gaining entry into university have been dismantled, however,
previous research suggests that non-traditional students are mare likely than
traditional students to drop ut of higher education.

The Education Participation Scale [EPS) was used to measure the motivational
crientations of partici . There were signifi di in motivational
orientations among asscciate, bachelor’s, master’s, and doctoral degree
students. The findings From this study provide opportunities for instructors and
adminiztrators in higher education to use motivational orientations data in
designing recruitment materials and activities for their program as well as in
adopting curticulum and instruction strategies o increase students? motivation
The three theories are Spadys (1970, 1971) Undergraduate Dropout Process
Model, Tinto's (1975, 1933) Institutional Departure Model, and Beans (1980,
1382) Student Attrition Model. These provide contest For a literature review an
current publications, focusing mainly on the social [as opposed to the
academic] aspect of higher education. The literature is clear that student
engagement during the higher education experience leads to higher student
retention rates and increased institutional commitment.

Student £ atisfaction with 2 course iz important because it can contribute to
student retention, and it can alzo be uzed as one way to assess faculty
effectiveness. This model focuses on four manageable variables that are
observed as influencing adult students® satisfaction with a business course:

One of the major iszues that concerns tertiany institutions around the world iz
the student retention rate. In general, higher rates of completion give more
positive image about the scademic, administrative and financial statues of
these institutions. Howewver, improving the student completion and retention
rates can be a challenging task. One way toward this goal is utilising strategies
and techniques that areinformed by the findings of theoretical models and
empirical studies.

Importantly, given the diverse nature of the ‘non-traditional® student cohort that
i< the Focus of this agenda, that section of the student population potentially
requiting English language development estends beyond those students of non-
English speaking backgrounds- traditionally the Focus of such provision—to
include native speakers of Englizh whose language exhibits forms [dialectal
characteristics) not necessarily in keeping with the expectations of the
acadermy, or indeed the workplace post- graduation.

The Bologna Process, recently implemented in Portugal, has brought many
changes to higher education institutions. One of these changes refers to a law
that enables mature students [23 years and older] to gain special aceess to
higher education, taking into account their professional experience and ather
biographical elements. The numbers of non-traditional students are therefore
increasing in our country, making our academic population mere diverse.

care; higher
education; student
parents; maothers;
England

Fietention, adult
students

Dioubting, nan-
traditional

students, qualitative,
support, traditional
students, university

higher education
research; student
engagement; student
retention; systematic
review

pathways into higher
education; diversity;
attrition

Motivational
crientations, non-
traditional students,
adult participation,
returning adult
students, adult
education,

Literature review,
retentions theories,
higher education.

Student satisfaction.
Services marketing.
Adult education

Higher education,
student retention,
attrition, persistence

widening
participation; E
language proficienc
post-enrolment
language
assessment;
language
competence of non-
traditional students

Higher education,
transition, mature
students, barriers to
learning.

Using a social constructivist and Feminist
theoretical framework, this paper draws ona
research project investigating the role of
higher education policies in supporting
student parents in England.

This article explores the forces producing 2
need For better adult student retention,
provides methods for the development of
institution-specific ¢ retention enhancement
plans and retention measurement metrics,
and provides a set of retention enhancement
tactics.

A substantial proportion of students doubt
whether they should continue their studies,
and are consequently more likely to withdraw.
The most commen reasons for doubting
were an academnic workload perceived as too
high and course-related problems.

This article reports on a systematic review of
researchinto student retention and student
engagement in higher education [HE).

This paper analyses administrative data for a
cohort of first year undergraduate students
attending an Australian university bo examine
the association between pathway to university
and student retention and academic
progression,

The purpose of this research was to
inuwestigate the motivational orientations of
non-traditional adult students to enralin a
degres-seeking program based on their
academic goal.

Thiz literature review ezamines student
retention in higher education institutions.
Specifically, it looks at the background and
history of student retention, three student
retention thecries, and current literature on
student retention within the social system.

This investigative work suggests that course
satisfaction among non-traditional, adult
students seeking business degrees is
positively influenced by giving attention to
four zpecific zervice-based Factors,

This paper reviews some of the
contemporary studies in the student retention
literature from ditferent higher educational
contests around the world followed by a list of
the wariables that are commonly linked to the
student retention phenomenon in higher
education and a discussion of the factors
that are most frequently azsociated with
student attrition as reported by these studies.

% This article considers some of the issues

around the implementation of a post-
enrolment English language assessment
regime.

Riesearch project designed to investigate the
special circumstances of non-traditional
students in our institutions and to provide
recommendations that should improve their
academic lives.

It shows that, in the contest of the default
constiuction of the university student as
carefree, student parents often describe their
enperience of navigating academia as a
struggle, in which time-related, financial, health
and emotional problems prevail.

Thiz article containg 12 categories of
recommendations to increase adult student
retention. These recommend-dations are
intended toimprove both the understanding
and enhancement of the retention of adult
students at most colleges and universities.

In the study described in this article,
undergraduates who reported they doubted
gave their reazons why they did, outlined
support they received and stated why they
ultimately decided to continue with their
studies.

It discuszes the origins and meaning of these
terms, their relation to each ather, their
application and practice, and the issues and
critiques that have arizen.

The findings show that after controlling for
grade paint average, students who completed
an enabling course on campus pricr to
commencing their undergraduate program
were less likely than students admitted on the
basis of completing secondary school to
diseontinue their university studies.

Professional advancement, cognitive
interest, and educational preparation were
found to be the dominant motivational
arientations of non-traditional adult college
students.

Major findings are that the topic of student
retention is critical to higher education
institutions, but it is highly comples and
difficult to predict.

relevancy of subject matter, Faculty subject-
matter competency, Faculty classroom
management, and student workload.

A summary of the factors associated with the
student attrition phenamenon suggested that,
the central factors were the quality of
students” institutional experiences and their
lewel of integration into the academic and
social systemns of their academic institutions.
These Factors relate to students? experiences
with the adminiztrative systemn of their
academic institution, including the admission,
registration and dizciplinary rules and policies
and the availability and quality of student
services and facilities.

In order to enzure that these students have
access (0 languages support resources that
are squeezed by ever-prezent funding
pressures, there needs to be a3 mechanism for
identifying those most at risk due to weak,
language.

Results include interpretations of the Factors
that students view as barriers to their
participation in higher education, the
importance of peer support, and reflections
on life histories that provide greater insight
inta the transitional process.

It focuses on findings from 40
interviews conducted with student
parents enrclled on university
programmes.

Secondary research

A tatal of 176 psyechalogy
undergraduates answered open-ended
questions in a questiannaire. Findings
for traditional and non-traditional
students were compared.

Systematic review

This study draws on de-identified
individual-level universzity
administrative data for one cohort of
domestic unds s students who

Congiders the dual role of
non-traditional students.

Makes recommendation
onhow taimprave
retention. Butin a US

commenced their first bachelor degree
programin the first semester of 2007
[n=1733].

A quantitative survey method based
on cluster sampling was usedto
assess the mativational orientations
far participation of non-traditional
adult students in postsecondary
education

Literature review

Based an feedback from 1,725 such
students and 214 instructors at five
institution= of higher education, a
service-based model of course
satisfaction is proposed.

Literature review

Structured review

They describe survey results, Focus-
aroup interviews and life histories and
use them to understand the tranzition
of mature students into higher
education.

contest,
This suggests that enabling programs
provided on campus may assist students who
contest do ot meet the minimum requirements For
university entrance to complete a university
deqgree.
US contest

Dizcuzzes the models ar
retention.

Identifies Factors affecting
student satisfaction

Considers a variety of
contests

The widening participation agenda has
impartant implications for those in English
medium higher education institutions
responsible for the provision of English
language support.

Facuses an English
language requirement.
Australian Contest.

Although several barriers were identified by
mature students, there is also 3 positive
impact from transition. |t is clear that
transition today is no longer punctual or linear
either in time or space. We should therefore
challenge traditional views of the transition
eoncept, in which students are congiderad to
be a problem ta higher education institutions,
because this diverts attention away from the
responsibilities of those institutions towards

Partuguese contest
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Framing student
engagement in
higher edugation

Studies in Higher
Education

why here and why
stay? Students’
vaices on the

retention Murse Education
strategies of a Today

widening

participation

university

Academic identity,
confidence and
belonging: The
role of
contestualized
admissions and
foundation years
in higher
education

Eritish Educational
Fiesearch Journal

Predicting
Fetention,

Understanding ‘widening
Atrition: & Farticipation and
Prospective Study Likelong Learning
of Foundation

“ear Students

Farents in higher

education:

impacts of Educational
university learning  Review

on the self and the

Family

What can
universities do to
support 2l their
students to
progress
successhully
throughaut their

Perspectives:
Folicy and Practice
in Higher Education

Learning tor International
become anadult  Journal of
student: Centinuing
Esperiencesina  Education and
LK University. Lifelong Leamning.

Driventobe anan-
traditional student:
measurement of
the academic
motivation soale
with adult learners
after their
transition ta
university.

Studia
paedagogica

The impact of
engagement with
extracurricular
activities on the

student Active Learningin
experience and Higher Education
graduate

outcomes For

widening

participation

Student engagement is widely recognised as animportantinfluence on
achievement and learning in higher education and as such is being widely
theorized and researched. Key problems are identified, in particular poor

definitions and a lack of distinction between the state of engagement, factors
and the i i

that influence student

cansequences of sngagement.

ihilst eancern about nursing student retention remains a key pririty of

gavernments and educatars mush researchis focussed an determining the
Gauses and experiences of withdrawal. Further work is required to understand

the perspectives of those students who successkully negotiate their

programme of study. Univerzity classrooms. Participants: 46 first year nursing

and midwitery students.

Riezults indicate that while students utilising F*'s may be ‘more dizadvantaged?
than CA students, their experiences helped establizh a senze of belanging:
illustrating the need for diverse WP routes catering to a wide range of needs.
Fiesults highlight the importance of providing opportunities to develop social
and bridging social capital for all non-traditional students.

From atotal of 198 participants (853 of enrclments], 90 completed measures at
both points. End of year examining board outcomes were matched to the survey
data. Therefore these measures could be used to identify students who might
benefit from targeted interventions to help uncertain new entrants access the

benefits that Higher Education can provide.

Intra- and inter-generational social mability have been implicit to 2 wide range of
UK Gowernment policies aimed at promoting social inclusicn through 2 Focus
on education and employability. Of natable significance is how higher education
i perceived to reverberate within the home, promaoting a culture of learning
among, and encouraging the educational aspirations of, children.

The project was commissioned by the Higher Education Funding Counsil for

England and reparted in July 2015, Universities use targeted and universal

interventions to affect change. Initiatives that tackle

andthe

student engagement;
critique;
sociocultural

Thiz article firstly reviews and critiques the
four dominant research perspectives on
student engagement: the behavioural
perspective, which foregrounds student
behaviour and institutional practice; the

theoretical
framework; teaching
and learning

Retention; Suppart;
Expectations;
Identity;

Access; England;
higher education
admizsion; Ireland;
selective
universities; social
class; widening
participation

Fietention; Academic
Confidence;
Foundation fear;
Doubting

social mobility;
widening
participation;
parents? own learning

Differences in
student autcomes;

cantent and meaning of curricula are  promising stream of interventions,

Owerall, more evaluations on what works and sharing of practice will further

enable the sector to support all higher education students inreaching their

academic potential.

Inlooking at what *keeps working class adults going on® with their studies the
importance of support, particularly from lecturers is highlighted not only in terms
of academic support but also in terms of lecturers understanding their life and
personal experiences and the struggles and hardships which these may entail.
‘without this support and sense of belonging at the university it is difficult to
develop alearner identity and succeed with their studies.

Man-traditianal students represent an impartant group of unhwersity students,

and that s why their mativation to study is animpartant factar that affects

current university education. The Czech version of the Academic Motivation
Scale [AMS] has been used to measure academic motivation. The results of
confirmatory Factor analysis showed that the Czech version of the AMS is a

valid scale with a Factor structure corezponding to the original maodel, and

based on measurement invariance analysis we can state that the Czech version
of the ARS can be uged to compare traditional and non-traditional students.

Lower socio-economic status [SES) students spent more time working, and
les time engaging in ECAs. Alumni reflected ECAz as key to developing self-
identity, social netwarks and career prospectstpathways. Employers stiessed
the value of ECAs for <distinguishing” candidates, providing ewidence of cultural
fit, leader=hip, commitment, and ¢selling® original activities.

a3p;
student progression;
BME students;
learning and
teaching.

Learner identity,
Biographical
approaches, Waorking
class adult student.

non-traditional
students, self-
determination
theory, Academic
Mativation Scale,
intringic motivation,
extrinsic maotivation,
confirmatory factor
analysis,
measurement

diversity in higher
education, extra
curricular
activities, social
capital, widening
participation

psychological perspective, which clearly
defines engagement as an individual psycha-
social process; the socio-culural
perzpective, which highlights the critical role
of the socio-political context; and, finally, the
halistic perspective, which takes a broader

The study simed ta explore student
mativations, experiences and support
requirement= during their first year to
determine the efficacy of institational
retention initiatives.

Thiz article prezents acro=s-national
enploration of responses to widening
participation [WP), with a = pecific focus on
the provision of foundation year
[F¥)programmes and the use of
contestualized admiszions [CA)n selective
Irish and UK institutions. There remains a
dearth of research an thes e routes, with little
understanding of the characteristics of
students who utilise them, of why students
usethese routes and little knowledge of their
effect on students® experiences in university

The aim of thiz study was to evaluste two
psychometric tools for ide ntifying students at
risk of Failing to progress from a Foundation
“tear [FY) programme, a preparatony
programime For thase without the
qualifications to enrol directly on to an
undergraduate degree

This paper reflects on the impacts of
university learning on the = elf and the family
among students with dependent children.

Thiz article reviews the findings from a Lk
nationwide projection the causes of
differences in student out comes in higher
education

This article explores the learning experiences
and learner identity of working class adult
studentz in an elite UK uniuersity using
bicgraphical approaches. The stories of the
adult students are used to illuminate their
highs and lows of being 3 university student
while alzo juggling with their ather life rales.

This study inwestigates the academic
motivation of Czech students who are
considered non-traditional because of their
age [they are older than 26] and at the zame
time hawve experienced a break of at least one
year intheir formal educational trajectory.

This research examined extracurricular
activity [ECA) effects on students?
experiences, outcomes and future job
prospects.

The second part of the article presents a
conceptual framewark that overcomes these
problems, incorporating waluable elements
from each of the perspectives, to enable &
better shared understanding of student
engagement to frame future research and
improve student out comes.

Students utilise arange of support
mechanisms before and during their studies in
arder to maintain their motivation and to
juggle the many demands on their ime. These
include university staff, Fellow students,
Friends and Family and thase they currently
know within the profession,

Results indicated that FY student shad lower
lewels of Familial educational history and
parental occupation. F'Y students® sense of
belonging significantly increased over the
year, with students reporting increased
confidence and sense of belonging due to the
relationships established during the FY. CA
students” senze of belonging remained the
same, with students reporting Feeling different
and izolated.

Time 1data showed that two subscales of the
confidence measure, Grades and Attendance,
were indicative of subsequent progression
izsues. At Time 2, diminishing expectations
were evident amongst those who
subszequently failed to progress, indicating a
process of disengagement

With emphasiz on, and differences highlighted
between, male and female underaraduate
students” own [often gendered)
constructions of the impact of their university
experiences and aspirations for social
mbility, the paper suggests that while these
students Face numerous and varied barriers
ta their learning, they are motivated by the
impact their studying will have on themselves
W'e Found that universities with an embedded,
institution-wide approach that engaged senior
managers, academic staff, professional
service staff and students as stakeholders
and agents in the differential outcomes
2genda were MOEt promizing in decreazing
progression gaps.

It argues that uniersity life offers the
patential far a changed identity while still
maintaining their working class identity.

The results of regression analyses suggest
that non-traditional students had significantly
higher walues for alltypes of intrinsic
motivation and lower values for most types
oF extrinsic motivation. In the case of
amotivation, it was again the non-traditional
students with significantly lower values, which
suggests that the absence of a motivation to
study tends to be more comman inyaunger
students wha are continuously receiving

Wariations between ‘traditional and ‘widening
participation® student groups emerged, with
alder and ethnic minority students spending
maore time with nol i ity EC Az, engaged

Critic.al review

Qualitative data collection thraugh
focus groups at two interualz in the
year. After collection, the data was
subjected to grounded theory-driven
coding and thematic analysis. Coding
waz undertaken independently before
mutual verification and theming took.
place.

Data were collected through 3 mived-
method approach. Questionnaires and
in-depth focus groups were employed
3t Fired points with participating
students in each raute. & year-lang
longitudinal comparative case study
design examined three altemative enty
routes in twos elective higher
education institutions [HEIz]in England
and Ireland: a well-establizhed FY; a
newly formed FY; and a CA pathway.

Students from Four B programmes
across two UK universities were invited
to complete the survey at the start of
the academic year [Time-1) and again
towards the end of the FYy [Time2). The
survey comprised the Academic
Behaviour Confidence and
Performance Expectation Ladder
scales, designed to measure students”
expectations of their academic

[1) & literature and policy review (2]
Eighteen in-depth interviews were
carried out with staff of various
University services (3] A questionnaire
survey aimed at all studuing parents
was sent electronically (4] & sample
of 18 volunteer students for further
interviews

Biased an previous empirical studies

This article uses a caze study
approach to explore the learning
experiences of non-traditional adult
student= studying in an elite LK
university. It diaws on the biographies
af adult students from two EL funded
European research projects.

The purpose of this study is to
enamine the Factor structure of the
Czech version of the AMS on a
=ample of 1335 first-year students at
Masaryk University and determine if
this toolis functional even on a
specific group of non-traditional
students and to identify differences in
particular types of academic
motivation between traditional and non

£ survey of diverse undergraduate

=students, along with alumni and

potential employer interviews, revealed
i in students”

in Farmily, religious and solitary activities.

with ECAz beyond the classroom.

propases aframewark to
awercome the issues with
others.

Conclusions: Expectations play a significant
role in student satisfaction, suggesting that
institutions should ensure prospective
students have arealistic understanding of
what a nurzing fmidwifery programme and
career will entail. Murturing a sense of
belonging to both the university and
profession appears beneficial in promoting

Focused on nursing and
midwifery students

UK and Irish contest

Dizcusses the relationship
between expectations and
progression

The paper concludes that this patential and
perceived social mobility necessitates a
bridging of the thetoric of access with areality
of accessibility and retention for those
students with c.aring responsibilities and
affers a number of recommendations ta
encourage this.

Includes post-grad
students

proposes a framework, to
reduce attainment gaps.

Elite university perspective

Czech content

= [university-link ed) EC.As were key for
undergraduzte outcomes and graduzte
employment prospects, emerging ethric, age
and SES patterns of engagement have
implications for persistent inequalities in
employment [despite widening participation
agendas).
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Excellent
Outeomes for All
Students: & Whole
Systemn Approach
ta widening
Participation and
Student Success
inEngland

Easing the
transition of first
year
undergraduztes
through an
immersive
induction madule

Universities Meed
aMarket
Orrientation to
Attract Mon-
Traditional
Stakeholders az
Mew Financing
Sources

Students-as-
customers’
satisfaction,
predictive
retention with
marketing
implications The
case of Malaysian
higher education
business students

Higher education
provisionin a
crowded
marketplace

Marinstitutional
influsnces and
student
perceptions of
success

Dirivers of
academic
pathways in higher
education:
traditional v=. nan-
traditional
students

From adultsto
non-traditional
students to
lifelong learners in
higher education:
Changing
contexts and
perspectives

Mademn higher
education
students within a
non-traditional
higher education
=space: nat fitting
in, often Falling out

Student Success

Teaching in Higher
Education

Public:
organisations
revienw

The international
journal of
educational
Mmanagement.

Journal of Higher
Education Palicy
and Management

Studies in Higher
Education

Studies in Higher
Education

Journal of Adult
and Continuing
Education

Fiesearch in Post-
Campulsary
Education

Commuter students;
retention; student

The research has been undertaken in England, and is situated within this palicy
contest, in partisular twa national palicy tacls: Access and Participation Plans

(PP and the Teaching Excellence and Student Outcomes Framework [TEF),  engagement;
which all higher education providers are required to engage with if they wish to widening
charge fees sboue certain thresholds. participation.
Entryinto higher education [HE] is recognised as a challenging time far widening

undergraduates as they negotiate the narms and practices of new academic  partisipation; student
o ities and foster relationships with peers and academics. Given the i
significance of this time period, the University has piloted a new four-week

medule that immerses students in their discipline.

industion; retention;
study shills.

They begin by detailing scurces of university financing 45 it slowly migrates from
the public zectar ta the market, Then they mave an ta deseribe the main public
university stake holders and the respective relationships between the parties.
Finally, they focuses on different means and alternatives ways, to finance public
universities through use of non-traditional stakeholders giving some examples.
S the public universities need to actively engage with the market place, and this
reality can be achiewed if at intemal level they are assigned pricrities for the
relationships with these ne w stakeholder.

Stakehalder. Public
university. Financing
appartunities.
Market arientation

Findings based on one Malaysian institution could not be used as a
representation of other institutions either locally or internationally. Practical
implications - Suggestions are made as to how HEls can defend and safequard
their existing and Future position by giving masimum attention to both “hard®
and =soft™ student satizfiers which would add customer value and strengthen
their competitive position. Based on teaching and non-teaching antecedents
and constructs, enable HE s to predict retention and so inform marketing
planning in a highly competitive higher education environment.

Parketing, Malaysia,
Student 5atisfaction,
Intended retention

Current changes to policy around higher education in the United Kingdam are
leading ta anincreasingly marketised system. As funding is transferred from the
United Kingdom gowvernment to the individual student, universities will be
required bo pay more atkention ko marketing.  Differences identified include the
extent ta which reputation, educational experience, research and student life are
uzedin marketing.

Student success, variously understood as engagement, persistence,
completion, graduation and entry to employment, has become a central Focus
far stakeholders in higher education. Theoretical and empirical research
exploring these varied conceptions has mushroomed since the 13805, Much of
this literature Focuses on what and how higher education institutions contribute
tostudent success; a substantial amount alzo reports on the part students play

branding; further
education; higher
education;
marketing; university;

student success;
higher educatia
non-institutional
influences; survey
research

Traditional students;
non traditional
students; event
history analysis;
competing risks;
dropout; education
policy.

For non-traditional studerits, policies that assist them in an early stage are
shown to be of critical importance, for example by offering pre-eniolment
preparatory courses of by joining them, inthe classroom, with students with
similar characteristics. For traditional students, providing solutions for financial
limitations and promating academic integration seem to be maore effective.

diversificatian;
internationalis ation
of higher
education; lifelong
learning; recurrent
education; online
le-arning; quality
asswiance of higher
education; Bologna

The author has been involved in three closely related studies on who lifelong
learners are, how they access and participate in higher education [HE), and how
and what are they learning in HE and summarises some of the developments
and issues over the 25 years that these studies cover [approsimately 1987 to
2012)

Study participants cited an institute lacking in understanding: an institutional
habitus that does little b make this a space that supparts the learning needs of
students. While this lack of understanding has been Found in traditional higher
education institutions, it is most surprising to find that it exists in 2 dual-sector
organisation,

dual-zector further
and higher education;
habitus; cultural
capital

The article demonstrates how in England both
the policy framewark. and higher education
institutions are working towards a system-
wide approach to achieve excellent cutcomes
for all students, irespactive of their
background or circumstances,

This article iz about improwing student
retention and success to achieve excellent
autcomes far all students.

They explore its impact on essential aspects
of the transition experience e.g. Social
integration, academic literacies and the sense
of preparation for HE. Yhilst this new
approach did have positive impacts on
students? sense of integration, questions
were raised around the extent bo which it
matched or even raised expectations, and the
extent to which this prepared students for the
rest of their studies.

They report a comprehensive eualuation
examining academic and student experience
af 3 4 week immersive maodule aimed at
provides them with the academic skills and
netwaork.s to support them through this period
and beyond.

Rietlecting the level of pricrity currently
sttributed b public university finaneing in on
going discussions, the objective of this article
is to debate alternative for ms of attracting
resources from stake holders not normally
associated with the financing of public
universities.

In eoneluzions they find that despite university
managers nommally being aware of such
entities, the other internal university actors
show a lack of pro-activeness regarding the
apportunities presented by different
stakeholders.

The purpose of this paper is to investigate
twa areas of interest: first, ta determine
business student customer satiskiers that
could be contributors to students? current
and predicted retention in 2 higher educational
in=titution [HEI) and second, to use these
=atisfiers to inform HEI marketing planning.

Quantitative results revealed that students
were most satisfied with academic experience
and it was also the most dominant predictor
of students® retenticn. Other elements such
ag quality teaching, Facilities and internship,
though impartant for student s atisfaction,
were not predictors of retention

They conclude that newer universities and
further education colleges appear 1o be mare
greatly influenced by contemporary
government policy agenda than are the alder
mare traditional institutions, which continue
to trade largely on the established strong

This paper draws on the literature relating to
marketing of services to assess the extent to
which higher education marketing addreszes
issues of sovenant, quiddity and
representation.

Findings show that non-institutional
influences exert a moderate effect on student
success, and that they are influences which
need to e conzsidered by institutions
interested in Fostering student success.

Less frequently studies inwestigate how non-
institutional influences affect student
success. This article addresses this gap.

Drop out rates in higher education [HE)are
particularly high Far non traditional students
which may be due to unadjusted educational
policies.

The results show significant differences
between the two types of students, confirming
the need of discretionary policies.

This paper looks inta the =hanging contests
and definitions of clienteles of life-long
leamers cuer the last quarter of a century,

Summarises the developments and issues
for the 25 years until 2012

A growing number of studies are fFocusing on
the it between the higher education student
and the educational institution. These studies
show that alack of fit hetw een the two
generates anuiety, ultimate ly acting as a
barrier to student learning. Findings howewver
highlight that the expectation of what a
student is and should be by an institute is not
in tandem to the life the student lives.

The paper concludes that those who deliver
Figher education in this space must
understand and respond to the modern-day
student, before success of this initiative can
be achieved.

It draws onresearch undertaken by the
author about student engagement and
belanging differential engagement and
success, with a particular focus on
commuter students, who experience

intersectional disadvantage; and the
development of 3 whale institution
approach [WIA) to widening
participation and student success.

The first phase of the evaluation was
broadly ethnographicin design; two
research assistants gained first hand
experiences of two immersive

modules uzsing participant observation.
fallowing the end of the immersive
module an online survey was
administered to all first year students
to capture first year student
impressions ‘of university ife.

Considers the impact of a
immersive module.

Discuszes financial
sources for public
universities. Mot a study
related o student
retention.

Thematic analysis based of previous
tesearch.

The surveyused 10 per cent of the
sampling frame from the Faculty tot al
buziness students population.
Descriptive statistics and cormelation
were employed to describe and
meazure the relationship between the
teaching and non-teaching
antecedents of student satisfaction
and their five constructs [academic
etperience, teaching quality, campu s
life, Facilities and placement support]
and current and intended retention.
Standard multiple regressions were run
to meazure the @ and significant values
Using a mised sample of universitie s
and associated further education
colleges who provide higher education
opportunities, this rezearch
investigates the marketing strategies
of different tupes of higher education
It uses data from a survey of first-time
enrclled students in Mew Zealand
higher education to investigate the
importance of Family, cultural,
employment and personal influences
on student perceptions of success.
Considering as non-traditional the
students wha are employed at the
enrolment mement and using a
longitudinal database containing
information on 5351 students from a
Fortuguese HE institution, an event
history analysis approach is employed
ta distinguizh the main drivers of
graduation and drop out risk.s For
traditional and non-traditional students
and ta test a set of research

Malaysian contest

Considers Universities
and colleges.

Mew Zelandish contest

Faruguese contest

Covers the period from

Literature rewiew 1987 10 2012 only.

FResearch involving 23 higher
education students attending a dual-
sector further and higher education
college in MorthernIreland was
conducted in order to examine "this fit".
It was assumed that thiz fit should be
greatestin a local institute serving the
needs of its local popultion.
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The study uzed Independent variables as: Family'demagraphic conditions, socio-

economic situation and institutional structures. Suggestions for institutional
practices to better integrate mature students into higher education are
dizcuzsed

The transition to HE presents simultaneous educational, ecological and
developmental changes For students and their capability to navigate changes
may affect experience, satisfaction and engagement with courses. Social
Factars positively impact their progression, especially the suppart fram peers.
Reelationships with both stakt and peers support transition, with an effective
induction praised.

Inrecent years, the Australian Federal government has sought ta increase the
diversity of students attending higher educ.ation through supparting students
that have traditionally been under reprezented. This is due to a perception that
the attainment of a higher education can enhance a graduate’s life as they have
greater access to professional positions, which may also lead to higher wages
and better career stability. Mozt of the existing research iz focussed on the
student’s process of deciding to enral, and how to support students to succeed
ance they are enralled, but Fails to esplore in-depth narratives of students*
=tated reasons of why they enrol, and if they consider these preconceptions b

Thiz paper reports the findings of a Qualitative Comparative Analysis of factors
affecting the success of mature, local and non-traditional Foundation students
at Durham University, Consequently  case-led approach was thought to be
more appropriate and the data was analysed using crisp set Qualitative
Comparative Analysis (csECA).

Traditional practical work for higher education in STEM subjects is under
pressure from rising student numbers and a desired increase in active learning.
Investing in mare buildings and staff is financially challenging, while stretching
etisting resources affects outcomes, health, and participation. & more
pragmatic approach is to embrace aless instrumentalist view of practical work,
in physical spaces and instead adopt a critical post-humanist approach which
mizes both humanity and technology to achiswve a sum greater than the parts,
not bound by the limits of gither. We share the experiences of leading UK
exsponents of non-traditional labor atories in the Four main categories of
simulation, virtual laboratories, real-asynchronous, and real- synchronous
activities, az well as experts in scaling digital education initiatives for university-
wide adoption. We foreshadow oppartunities, challenges and potential
=olutions to increasing the opportunity For active learning by students studuing
attraditional campuses, via the complementary addition of non-traditional

I student in terms of ion is a national measure
used by prospective students when considering their higher education choices,
Increasingly league tables are used as a means torank universities with alimited
interiogation of the reality of students? experiences.  During the five year period,
a number of interventions were undertaken by the academic staff to develop a
learning community, based on the values linked ta <being, belonging, and
becoming”

Many studies have esamined the 1easons for students satisfaction or
dis=atisfaction with their higher educational experience. However, no single
paper reviews the major attributes of an educational program that are most
commonly Found to be significant predictors of student satisfaction. Mot
surprisingly, academic factors such as the quality of teaching, skills and
knowledge acquired and the curriculum itself are the most significant
determinants of ouerall satisfaction. A number of other non-academic Factars,
howewer, such as the student’s Feeling of ‘belonging” and perceptions of the
institution’s responsiveness and concern, also contribute siqrificantlyto

The article goes on ta offer a model of the pracess of transition and the
farmatian of leamer identity, This has clear implications Far practice Far higher
edugation administratars, academics and quality officers.

The rale of institutional Factors in students? intentions to persist with ar
withdraw from their studies is well establizhed in the literature. Mare recently, the
influence of factors external to the institution has been highlighted as well. One
important implication of these results is that Factors that it largely autside the
ambit of an institution's control may be placing significant, but perhaps
unrecagnised, constraints on the ability of that institution ta imprave retention
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Thig paper examines the role of socio
demographic characteristics onnon-
traditional mature freshmen higher education
dropout rates.

This paper explores the difficulties and
support experienced by non-traditional
students during their first-year transition to a
sport and exercise course at a post-1992
university.

The study simed to examine how the
Australian federsl government's “Widening
Participation® agenda has affected
Australians® perception of higher education.
The current research contributes knowledge
by investigating factors that lead students to
enrol in higher education.

One of the purposes of the study was to
inform subsequent admissions and teaching
3nd learning policies to support retention.
Given the diverse nature of the students on
the Foundastion programme, traditional
statistical methods were considered unlikely
toidentify the nuances within the data

This study explored the question “What really
matters ta freshers?? during their transition
into higher education through to completion.

This paper is intended as a starting point Far
those who may be designing a student
satisfaction survey or those who simply wish
to learn about the attribute s of an academic
program most likely to influence student
opinion of the program.

This article explores challe nges in ensuring
effective student tranzition from school or
college to university. It examines the comples
ligison needed for students to progress to
appropriate courses, settle into university life
and succeed as higher education learners.

This study inwestigates the relationship
between levels of engagerment of first-year
students under taking a core business subject
&t alarge university in Australia and their
departure intentions.

The rezults indicate that students who are
parents, have a job, are not the heads of their
househalds, are enrolled in longer
programmes and who attended adult high
schoal are more likely ko dropout of higher
education during their First year of study.

Student support services were praised as
supportive by students. Difficulties were
enperienced regarding work-loading, staff
awailability, and a hesitancy to seek support.

The research argues that the concept of a
“raditional’ student enrolled in higher
education iz outdated and that snon-
traditional” students are now the majority.

Quantitative analysis based on existing data
bases.

The results of this study suggest that three
things matter to students sbout their
experience, that iz, the academic staff they
work, with, the nature of their academic study
and Feeling like they belong. & model iz
proposed which aims to demonstrate the
impact of academic staff, studies and the
learning community that develops through
social and academic experiences at

This paper reviews the major attributes that
mastinfluence students? perceptions of
overall satisfaction with particular emphasis
an business students” satisfaction.

It proposes that the dewvelopment of higher
education learner identity is essential to
student achievement and is initizlly
encouraged where schools, colleges and
universities adopt integrated systems of
transition.

It was Found that their propensity bo persist
was positively associated with their reported
inuoluement and engagement with their
studies but negatively associated with certain
etternal factors- time spent on paid wark,
commuting and caring for others.

One of Chile?z largest higher education
institutions, which has an important
number of mature students fram more
deprived social sectors, was used as 2
case study, & quantitative
methodology was applied, bazed on
the estimation of logistic regression
models, where Freshmen diopout rates
were defined as the dependent variable
and three types of independent variable
were considerad:

Sinteen students were interviswed
twice during their first academic year.
Findings indicate that students feel
anxious about the transition period,
with low self-efficacy surrounding their
academic potential, despite still being
optimistic about their learning.

The study design utilises a systematic
steps framework to address a problem
srea, create a study, analyse data and
disseminate Findings.

The study reports the findings from
snalysing 234 cases of students who
progressed to degrees at Dutham
University from the Foundation Centre
and considers the effect of arange of
inputs including the students® age, sex,
origin, qualifications prior to entry,
conscientiousness, programme of
study and average score on the
Foundation Pragramme on their

Students on an academic
undergraduate Early Childhood Studies
degree [n = 530] ower a five-year period
completed a Student Experience
Evaluaticn in their first term and this
data was correlated with the Maticonal
Student Survey data collected about
their cohorts in the final term af their
degree.

Systematic review

Secondary data [intemnational
literature on transition and the
formation of learner identity) are
analysed to identify underpinning
concepts. Primary data are taken frlom
two studies of student transition in
England using student and staff
surveys, student focus groups, staff
interviews and staff —student

The data for this research were
collected using the SEQ [Australian
Council tor Edu-actional Research,
2011), the survey instrument for the
annual AUSSE surveys
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It iz important to examine how enrolment of
non-traditional students has changed
throughout the |ast fifty years, whether and
how the Widening Participation agenda
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students? perceptions of the Factars that led
to their entolment post completion of an
enabling program.
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Part 3

Preliminary review of literature
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3.1. Introduction

The focus of this preliminary review of literature is to identify possible gaps in relation

to withdrawal of non-traditional students from higher education in the UK.

There has been an increasing concern about the high rates of non-completion among
non-traditional students in higher education in the UK (Gilardi and Kahu, 2013;
Schuetze, 2014). Non-traditional students (NTS) are individuals who do not fit the
typical profile of a university student in terms of age, background, and prior education.
They are often defined as mature students aged 21 or over, part-time students,
students from lower socio-economic backgrounds, students with caring
responsibilities, and those who have previously dropped out of higher education (HE)
(Gilardi and Guglielmetti, 2011; Kahu, 2013; Schuetze, 2014).

Withdrawal from HE is a complex issue that affects all students, but it is more prevalent
among NTS (Camilleri, 2019). This literature review will critically analyse the literature
on the withdrawal of NTS from HE in the UK since 2010. The review will explore and
identify possible themes related to the reasons for withdrawal, the impact of withdrawal
on NTS and institutions, and the strategies that institutions can use to reduce

withdrawal rates.
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3.2. Broad themes emerging from the review.

Withdrawal of NTS from HE in the UK is a complex issue that has received
significant attention from scholars and policymakers in recent years (Callender and
Dougherty, 2018; Heathcote, Savage and Hosseinian-Far, 2020; Wong, 2021; Morris,
2022). In this critical review of literature, an overview of the key themes and findings

are provided from existing research on this topic as explained below.

3.2.1. Factorsrelated to withdrawal.

A review of the literature on this topic reveals that there are many factors that

contribute to the withdrawal of non-traditional students from higher education.

One of the key themes that emerges from the literature is the importance of
understanding the reasons why NTS withdraw from higher education. Several studies
have identified factors such as financial pressures, family responsibilities, and work
commitments as key drivers of withdrawal for non-traditional students(Marshall, 2013;
Heathcote, Savage and Hosseinian-Far, 2020). Other studies have highlighted the role
of academic support and social integration in mitigating withdrawal among non-
traditional students (Merrill, 2012).

e Financial constraints.

One key factor is financial constraints, with many non-traditional students struggling to
afford the costs of higher education (Austen et al., 2021). This can be exacerbated by
the fact that non-traditional students are often ineligible for traditional sources of

financial support, such as student loans and grants (ibid).

NTS are more likely to come from lower socio-economic backgrounds and may face
financial constraints that make it difficult for them to continue their studies. According
to Higher Education Statistics Agency (HESA), (2022), 39% of NTS cited financial
difficulties as the reason for withdrawal compared to 27% of traditional students.
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e Academic readiness.

Another factor that contributes to the withdrawal of non-traditional students is a lack of
academic preparation. Non-traditional students may have been out of education for a
significant period and may not have the necessary academic skills to succeed in
higher education. This can lead to feelings of isolation and a lack of confidence, which

may contribute to their decision to drop out.

NTS may lack the necessary study skills and academic background to cope with the
demands of HE, leading to poor academic performance and withdrawal (Kurantowicz
and Nizinska, 2013; Holmegaard, Madsen and Ulriksen, 2017; Christie et al., 2018;
Wong and Chiu, 2019).

e Multiple responsibilities.

Personal issues, such as health problems, family responsibilities, and work
commitments, can also contribute to the withdrawal of non-traditional students from
higher education. Many non-traditional students may be juggling multiple
responsibilities, which can make it difficult to commit to the demands of higher
education (Marandet and Wainwright, 2010; Merrill, 2012).

NTS may also have caring responsibilities, which may limit their ability to attend
lectures and complete assignments. This can lead to a lack of engagement with their
studies and ultimately withdrawal (Marandet and Wainwright, 2010; Wainwright and
Marandet, 2010; Francois, 2014).

3.2.2. Impact of withdrawal

The withdrawal of NTS from HE has several negative impacts. First, it has an impact
on the individual student. Withdrawal can lead to a loss of confidence, a sense of
failure, and a lack of opportunities for personal and professional development (Stuart
et al., 2011; Turner et al., 2017). Second, withdrawal can have a negative impact on
institutions. It can lead to a loss of revenue, a decline in reputation, and a decrease in
student diversity (Farr-Wharton et al., 2018; Meehan and Howells, 2018). Third,
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withdrawal can have wider societal implications. NTS who withdraw from HE may face
limited career opportunities, lower earnings, and reduced social mobility, which can

perpetuate social inequalities (Farr-Wharton et al., 2018; Austen et al., 2021).

3.2.3. Strategiesto improve retention.

Several strategies have been suggested to reduce withdrawal rates among NTS in HE
in the UK.

One strategy is to provide financial support. This can include bursaries, scholarships,
and hardship funds to support students who are experiencing financial difficulties
(Moxey et al., 2022). Another strategy is to provide academic support. This can include
study skills workshops, one-to-one tutoring, and peer support programs to help NTS
develop the necessary academic skills to succeed in HE (Merrill, 2012; Mc Taggart,
2016). Institutions can also provide flexible learning options such as part- time and
distance learning to accommodate the needs of NTS with caring responsibilities
(Munro, 2011). Additionally, institutions can provide targeted support for NTS who are
at risk of withdrawal, such as those who have previously dropped out of HE or who are

struggling academically (Mountford-Zimdars et al., 2017; Finnegan et al., 2019).

In summary, despite the challenges faced by non-traditional students, there are
strategies that institutions can use to support their retention and success in higher
education. For example, providing financial support and flexible learning options, such
as online courses, can help non-traditional students to balance their multiple
commitments. Additionally, providing academic support and mentoring can help non-
traditional students to develop the necessary academic skills and confidence to

succeed in higher education.

3.2.4. Designing of Institutional policies

A related theme that emerges from the literature is the importance of designing policies
and interventions that are tailored to the specific needs of non-traditional students. For

example, several studies have argued that financial support programs,
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such as bursaries and grants, can be effective in reducing withdrawal rates among
non-traditional students (Carreira and Lopes, 2021). Other studies have highlighted
the importance of providing non-traditional students with access to tailored academic
and pastoral support (Marshall, 2013; Cotton, Nash and Kneale, 2017; Callender and
Dougherty, 2018; Ambrésio, E Sa and Simbes, 2019).

Another important theme that emerges from the literature is the need to address the
systemic barriers that can prevent non-traditional students from accessing and
completing higher education. For example, several studies have identified issues such
as limited access to flexible study options and inadequate recognition of prior learning
as key barriers to participation and success for non-traditional students (Marandet and
Wainwright, 2010; Wainwright and Marandet, 2010; Wyatt, 2011; Morris, 2022).
Addressing these barriers may require changes to institutional policies and practices,
as well as broader societal and cultural shifts.

In terms of policy and practice, the literature highlights the importance of taking a
holistic and inclusive approach to supporting non-traditional students in higher
education. Several studies have argued that interventions and support programs
should be designed with a view to addressing the multiple and intersecting challenges
that non-traditional students may face (Merrill, 2014; Safford and Stinton, 2016;
Chung, Turnbull and Chur-Hansen, 2017). This may involve a range of strategies, such
as flexible study options, targeted financial support, tailored academic and pastoral
support, and efforts to foster a sense of community and belonging among non-
traditional students (Harrison and Hatt, 2012; Murray, 2013; Xuereb, 2014; Moreau
and Kerner, 2015). Importantly, such interventions should be co-designed with non-
traditional students themselves, and should be based on a deep understanding of their
needs and experiences (Moogan, 2011; Briggs, Clark and Hall, 2012; Howell and
Buck, 2012; Wong, 2021).

3.2.5. Role of previous experiences

Another important theme that emerges from the literature is the role of prior
educational experience in shaping the experiences and outcomes of non-traditional

students in higher education (Uddin, 2023). Several studies have highlighted the
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importance of recognising and valuing the prior learning and experiences of non-
traditional students, particularly those who have taken non-traditional pathways into
higher education (Roberts, 2018; Oldfield et al., 2019; Chrysikos and Catterall, 2020;
Qureshi, Khawaja and Zia, 2020). These studies argue that prior educational
experience can provide non-traditional students with valuable skills, knowledge and
confidence that can support their success in higher education. However, non-
traditional students may also face challenges in adapting to the academic culture and
expectations of higher education, particularly if they have had limited prior exposure
to formal education (Bennett and Kane, 2010; Kurantowicz and Nizinska, 2013;
Roberts, 2018).

The literature also highlights the importance of considering the broader social and
cultural context in which non-traditional students are situated. Several studies have
argued that social and cultural factors, such as social class, gender, ethnicity, and age,
can have a significant impact on the experiences and outcomes of NTS in HE (Ansari,
2011; Rose-Adams, 2013; O’Sullivan et al., 2019). For example, research has shown
that students from working-class backgrounds may face cultural barriers to academic
success, such as negative stereotypes and lack of cultural capital (Holmegaard,
Madsen and Ulriksen, 2017). Similarly, female students may face gendered
expectations and biases that can impact their confidence and sense of belonging in
higher education (Hewitt and Rose-Adams, 2012; Webb and Cotton, 2018; Mccall,
Western and Petrakis, 2020).

3.2.6. Comparative studies

Furthermore, the existing literature tends to focus on the experiences of non-
traditional students in the UK, and there is a need for comparative studies that explore
the experiences of non-traditional students in other countries (Heathcote, Savage and
Hosseinian-Far, 2020). This could help to identify commonalities and differences in the
experiences of non-traditional students across different contexts and inform the
development of effective interventions that are tailored to the needs of specific student

populations (Hemsley-Brown and Oplatka, 2010).
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3.3. Indication of possible gaps in literature

While the existing literature sheds light on the reasons why non-traditional students
withdraw from higher education in the UK, there are several gaps in the research that
need to be addressed.

3.3.1. Intersectionality:

Research has shown that non-traditional students face multiple and intersecting
barriers to retention, including social and cultural barriers, financial barriers, and
academic challenges (Marandet and Wainwright, 2010; Zepkea, Leach and Butler,
2011; Chesters and Watson, 2016; Safford and Stinton, 2016). However, there is a
need for more research that examines how these barriers interact and impact students'
experiences. For example, research could explore how gender and race intersect with
social and cultural barriers to affect non-traditional students' sense of belonging and

academic confidence.

3.3.2. Longitudinal studies:

Cross-sectional studies and retrospective analyses of student data have provided
valuable insights into the factors that contribute to non-traditional student withdrawal
(Department for Children, 2009; Howell and Buck, 2012; Aljohani, 2016; Kahu and
Nelson, 2018). However, there is a need for more longitudinal studies that follow non-
traditional students over time to better understand how these factors change over time
and how they contribute to withdrawal. Longitudinal studies can also help to identify

key transition points in the student journey where support is most needed.
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3.3.3. Student perspectives:

While existing research has highlighted the various barriers and challenges faced by
non-traditional students, there is a need for more research that centres the
perspectives and experiences of these students themselves (Stuart et al., 2011,
Turner et al., 2017; Meehan and Howells, 2018). By engaging with non-traditional
students as active participants in research, a better understanding of their unique
experiences and perspectives can be gained (Schofield et al., 2013). This can inform
more effective strategies for retention and success. Research that uses participatory
methods, such as focus groups and co-design, can help to ensure that the voices of

non-traditional students are heard and valued (Moogan, 2011; Moxey et al., 2022).

One such gap is the need for a more nuanced understanding of the experiences of
non-traditional students, including their unique challenges and needs. For example,
research by Lynam et al. (2022) highlights the importance of exploring the voices of

non-traditional students to gain a deeper understanding of their experiences.

3.3.4. Institutional practices:

Another gap in the literature is the need for more empirical studies that explore the
effectiveness of interventions designed to support non-traditional students. While
some research has examined the impact of specific interventions, such as flexible
learning spaces (Gilardi and Guglielmetti, 2011; Finnegan et al., 2019), there is a need
for more systematic and rigorous evaluations of such interventions. This would help to
identify best practices and inform policy and practice aimed at supporting non-

traditional students.

Research has identified several institutional policies and practices that can impact non-
traditional student retention, including flexible course structures, tailored support
programs, and diverse teaching staff (Calvo et al., 2020; Drysdale et al., 2020).
However, there is a need for more research that examines the impact of specific
practices and interventions on non-traditional student retention. For example, research
could explore the impact of peer mentoring programs, financial support initiatives, or

mental health interventions on non-traditional student retention.
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Overall, addressing these gaps in the literature on non-traditional student withdrawal
can help to develop more effective strategies for supporting non-traditional students in

UK higher education.

3.4. Suggested research questions.

Based on the gaps identified above, the following research questions have been

proposed for further exploration.

1. How does factors/barriers causing student withdrawal, impact the various

demographical subgroups of NTS?

2. How effective are the intervention mechanisms used by a chosen HEI?

3. What activities can be carried out further to reduce the number of students

withdrawing from the programme?

3.5. Conclusion

Overall, the literature suggests that there is a need for institutions to do more to support
non-traditional students in higher education. By understanding the challenges faced
by these students and implementing strategies to support their retention and success,
institutions can help to improve the outcomes of non- traditional students in higher

education in the UK.

Overall, the literature suggests that withdrawal of non-traditional students from higher
education in the UK is a multifaceted issue that requires a range of interventions and
strategies. To effectively address this issue, policymakers and institutions must be
willing to invest in tailored support and flexible policies that enable non-traditional
students to succeed in higher education. Future research in this area should continue

to explore the specific needs and experiences of different
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groups of non-traditional students, as well as the effectiveness of different types of

interventions and support programs.

In summary, the selection of literature on studies related to withdrawal of non-
traditional students from higher education in the UK has identified important factors
contributing to this issue. There are several gaps in the research that need to be
addressed to gain a more comprehensive understanding of the experiences of non-
traditional students and inform effective interventions aimed at supporting their

Success.
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