Guidance for BMHP 4003 Poster and Annotated Bibliography.

Before reading this guidance, you should consult a copy of the full assignment brief for
componentl which is available on Moodle — Psychology for Health and Social Care -
Assignment Specification.

Title Page

All of your submissions must include a title page that clearly
states your name, your student number, the module code and
title, your lecturer’'s name, and your assignment title.

This has its own page
and is not on the
poster.

Poster Sections

Word count guidance

Introduction

This section should introduce your reader to the content of your
poster, briefly stating what you are going to discuss on your
poster. Here you may also highlight key literature, theories or
models that you will be discussing within your report.

100 - 200 words

Overview of theory.

Choose just one of the following:

* Behaviourist Approach

* Social Constructivist Approach

* Humanistic Approach

* Freud’s Psycho-Sexual Theory

» Erickson’s Psycho-Social Theory

* Piaget’s Cognitive Development Theory

Describe the theory or approach, who developed it and when?
What does it involve?

At least one citation
should be included
here.

200 — 300 words

Diagrams and images
can be used.

How it explains lifespan development?
Include a section or paragraph for each age phase.

Infancy (0 — 5years)

Childhood (5 — 11lyears)

Adolescence (11 - 18 years)

Adulthood

Old age

Use examples or case studies within sections to demonstrate

how this theory explains behaviours, relationships or
achievements in each age phase.

Use 100 — 150 words
for each section.

Include diagrams and
images and cite as
appropriate.

Include at least two
citations

Critique.
Does this theory explain life span development fully?
Are there any criticisms or this theory or approach?

100 — 150 words.
Include at least one
citation.

Reference List

All information sources should be listed in Harvard Style with a
full reference for each. References should be organised in
alphabetical order. You should have used a minimum of four
credible and reliable sources of published information in your
poster. (You will need to have read at least eight sources in total
for the annotated bibliography).




Example of good poster organisation

How to include learmers with Autism...

How Autism can affect the learner:

Willis (2011) explains the typical qualities identified when attempting to diagnose someone with Autism Spectrum Disorder, or ASD.
She describes that those with ASD will struggle with social interaction and communication and may exhibit behaviours such as
hang-wringing. She goes onto explain that Autism is a developmental disorder and often Autistic children will show specific individual
preferences that may impact their leaming. Autistic children can find mainstream dassrooms difficult, but there are many methods that
can be done to help them cope and succeed in the transition into the early years setting. Below are two strategies that may help those
with Autism within the classroom as well as leamning to cope with their Autism. The importance of this is expediential as Autism is
identified as the primary type of need for students with an Education and Healthcare plan at 28.2% (Department for Education,
2018).

mage: Clpart-Sbeary com (2]

Visual Aids: Social Stories:

Connor {2018) emphasises the helpfulness of wisual aids when teach- | | Kalyva (2011) developed on Carol Gray's 1984 approach of "Social Sto-
ing those with Autism. Visual aids can come in many forms and can | |ries’. Social stones are a way of adapting difficult behaviours for chidren
help those with Autism identify what'where they or their resources are | fwith Autsm usuafly when regarding social situations. Kafyva (2011) ex-
or need to be. There are many ways in which visual aids can be used or | | plains that the story usually comprises on two to five sentences which in-
should be monitored: clude:

‘making visual adaptations is equally as imporzant to support their ||«  Descriptive sentences - which explain the characters and setting
R N «  Directive sentences - which explain the expected appropriate re-

«  Wall displays; Connor (2018) details that wall displays can be a sponse

source for distraction for those with Autism due to the visual stm-

. - . |le  Perspective sentences - which explain the feelings of the other

li. *

uli. it can also cause confusion for the student as often those with {this 3ims 1o & s in the Autistic child)

Autism are very iteral.
«  Labelling and sibility of n ces: this can be as simple || * Aﬁynamm-ﬁrdnexplmnheuﬂmdbeﬁefsdmeehw
as labefing draws in the classroom so the Autistic child can clear- social context

ly dentfy what they need. Connor (2018) suggests using sym- | | Kalyva (2011) also expresses the potential to use pictures and images to
bols and photographs to identify to contents of cupboards/draws | | help improve understanding if the Autistic chid struggles to understand
to prevent Autistic child from locking through all storage areas to | | written language.

Shinchk e i, In 1822 Rowe focussed on how mainstream primary schools can use so-
«  Visual timetables; many autistic children require predictability | | cial stories to help those with Autism. She explained the example of using
and clear structures and wall form routines and repetitive behav- | | social stories to help a child with Autism with lunchtime. The child with Au-
jours as way of coping (National Autistic Society, 2018). Visual | |tism was sat down once 3 day and read the story that detaded how they
tmetables are a successful way of providing children with a clear | | are expected to act during lunchtime as well as sentences that aim to stop
structure (Connor 2018). This can be done using symbols or pic- | | the chid womying for example ‘I wall try to stay caim and quiet 7 | see chi-
tures and is suggested to be used moming untl lunch time and || dren opening their mouths when they are eating’ (Rowe 1999 page 13).
then lunchtme untl the end of the day. It is aiso recommended | | Rowe found that one the first day of reading the story the child expen-
that the teacher read through the day and explain what will hap- | {enced no problems during funchtime and said that he had a happy
pen, and if thers are any unexpected changes, take tme to ex- | |lunchtime. The story was read for 12 weeks and even after the story was
plain the change and reassure the children that it is nothing to | | finished the chid continued to show improved behaviour in a previously
worry about (Connor 2018). Visual timetables can be personal as | | difficult social situation (Rowe 1999)

well as displayed for the class  the Autistic chid particulary || Social stories can be bought online or made and are explained by the Na-
struggies with generalisad terms for example, ‘reading’ could pose | |0y autistic Society as 3 way to reduce anxiety by providing concrete
th;aesthﬂ?gtﬂteymmadmgforanAuﬁsﬁc child and ways of interpreting social situations.

could cause Sion.

A whole school approach and further suggestions:

Bullock (2016) emphasises the importance of a whole school approach. She expresses that to ensure pupils feel includ-

ed and understood a school must aim to improve understanding, flexible attitudes and teacher training. It should also

be noted that many aids used to help those with Autism are also beneficial to mainstream students (Connor 2018). Connor

(2018) also explains that every Autistic child is different and therefore what works for one may not have the same effect for

a different child. Above are just two examples of strategies to help those with Autism in primary school, however there are
many more resources available to access information on those with Autism...
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Alter Rock & Isabella

babeils s 12 yuars cld loves to go Rock Cliesbing, sad lves with Autism. Alter Rock providles o dud for chiidrens and poong pecple with Specisl Educations] Neads and Dhabiities; lsabells
wonsdd M o Jobs this cub. Reck Cmbing has many benefits for people with Autiim, however thare ars adapiations that seed = be made to belp overtame the barriers. laabells b
pyuically capaitie and can disth weil howewer, the will seed support with comrrunication snd strecters or reutine.

Sociel Stortes & Pictire Exchange Communiation Systams (PECS) ars two stratagies that will halp 25 overcome thess berriers, common te thess whs lve with Autiem. Nessarch shows
that these sirsiagie can be sffective h Soeded Edocationsl Needs sad Obabilties Contexts and thess siratagies arm trensfarradis whan working with other Osidran sad Youry Peopis
IMing with Acttarn or sirmilar barrhery in commmankation sad structurs.

Social Stories
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dafining critects. - Dirsct Quets $rars Carol Grwy. (Grey, 2018), Soctel Seories ware crasted by Caes!
Grwy 10 3290, formurty » taacher In the LOA. They wem Owsted = =ovide o mfs st clear way &
corermTicate twtmesn uthore aad the suSencs, tpecfically thaes Sving with At (Grwy, 20100

Tha sixtiesics suggeet that the umetubvess of Soctd Jtortes & varied becxwss more thas 30% of
chldran and yourg pecple with Autturs have found that Socisl Stories hawe been highty efactive;
howewer, 4% of chidren and pasng pecpie with Augtem tave found that they wem not sffecths b
wducrg sndety or kraacting calengng Sefmwoms Xokira sad Larm, XI0L Thir sy thow thur
the efacthvenes of Socksl Storfes & very speciic to The Indhwsual
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ofthess Indutdeuis |Marast-Tecsbol, Ehobim Mameind snd Cartrd, 2008). This ressarch wm ceried
ot In Dubied, 3nd thers I 50 repest stacly to back Up Shis resasrch In the UL howssar, thess fivdings
ay iaficats that the sse of Soctsl Rories within the rock dircbing setting may knprove She
Individunls cimiing abiity. Soctsl Stortes would be uashud in Rock Otmiing st Alter Rack Secaus
Tmaarch thowes that they balp ndvidoa’s whe Sragie wth segsencing 1o know what & i they reed
3 do; S & mpechiy Important whan roct dinbing becuss safety squioment tramt be put on
cormactiy. in addRson, there i reaerch to show that Improving sochl skl can i Salp to Feprove
rctor skl and thametors the ues of Soctsl Zodies will pomibly hawe 3 potttve Ingect an the
rchcu's Cimiting stsity

Tha Natioesl Auttesic Socry magpes:s that Socts Rorfes 3 astsl Sacaaa ey o= help wih
saquencing (Astisre.omg uk, 20UI), which & kmponast for Rock Qimiing becaums thar b » spectic
seguencs fr puTiing 3n the safety scutamaent ready to direh.

PECS for Isabella

mels mypper with covesuricating hee thougie. feelings snd e with sther paccie. PECS can
iz £0 cvwrcorse i Sarmier for meseln. sacticuteny dutng Bock Cirabing. Secause they balp her to
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merucrons st Alber Rock and the other mearstars of the chis. Devaloping labally s comrurication &
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Picture Exchange Communication Systems
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Example of poor poster organisation.

Strategies to enable the inclusion of learners with Dyspraxia

‘Dyspraxia, a form of developmental coordination disorder (DCD) is a common disorder affecting fine and/or gross motor coordination in children and adults...
Many people with DCD also experience difficulties with memory, perception and processing. While DCD is often regarded as an umbrella term to cover motor
coordination difficulties, dyspraxia refers to those people who have additional problems planning, organising and carrying out movements in the right order in
everyday situations. Dyspraxia can also affect articulation and speech, perception and thought.” (Dyspraxia Foundation, 2018)

Children who have verbal dyspraxia have difficulty with the movement and co-ordination of
the muscles used in speech. Dyspraxia also affects the ‘sequencing in words, particularly as
length increase.’ (Williams, n.d.)

' We use ‘Augmentative and Alternative Communication’ as an aid to speech. There are many forms of AAC, ranging | Dr. Dennison embarked on the ‘seminal research’ on the relationship between brain

| 4 v ~ = &
{ from simple symbols to high tech computer systems. V12 katon isa form of AAC. , development and reading achievement. Although the basis of Brain gym was established

Brain gym is a programme centered around movement. ‘It develops the brain’s neural pathways though
movement which stimulates the sensory, auditory and proprioceptive systems’ (Andy, 2003)

Dodson (2006)
« 27 at Oaa" chikcren (4% Grade, § - 10 yrs)

EEREE e S o sk i s Sl e S e el e s e o R S S S S S * in the 1960s, the strategy supporting learning became reality in the 1980s when Dr.
M;:‘am".“;as d?e.m‘l’gg:wf;y Yok dM:E when sh: :":‘ . _a'd? il o 10w ad““fd Dennison co-founded ‘Educational Kinesiology, the Brain Gym® activities’ with his wife o
s with special needs in . Walker noticed that many of the non-verbal individuals she was supporting woul 5 : 2 2
? Q often become frustrated. Due to her experience with British Sign Language, she understood how powerful this Gail Dennison. (Denmson and Dennison, 2018)
. resource was in empowering individuals to share their thoughts and feelings; so consequently she took the core [ T e e e — l l l l
How  did concepts and added easy to use signs (a visual representation using actions that have rel e to the x ’Pr:"r‘:;e oreledinsiei :f'f:;:::e;e The ICORIC study of .Spe'.w and -
of the word) and revised them into a booklet whereby other professionals could access it. Walker noted that I T bp =P sl = _Gazz_an'ga 5 (“ame_d Split-Brain  study)
E with the introduction of the resi became more attentive and sociable. As popularity grew for this l:’:dys ;":r:‘:r::n;ﬁv?;ecemgm w‘:’:"" e ;:Zm“’”ﬁgSh:r’:i'::,:‘érgéﬁg;e;?zr:;tﬂ?r:: « Comps G Sremege 1o 1 b
aid, Walker added symbols to allow ion and use. Sy also added to the success of this = 2 E 2 3 NE
resource, as the symbols add another visual repr 10 support the leaner to understand the meaning | [7anSfer information to the brain. This left brain controls the ability to use | (Educational Kinesiology Trust,
Makaton  begin? behind the language. Makaton today is a valued communication support and is also used with literacy as a . |nﬂui:ces motoricontrr‘ol — ?s lhle ?b'my f0 Ianggage wr_ule ﬂ_‘e UERESS |n_votved forem Hannaford (2005) Sman Moves
stepping stone for developing speech and language. st seee 1 I 34‘:; dy::r;::s:heesvzu::n"e‘sﬂ‘fe- :| f;:;"';'; spatial relationshi zaniga, 1967). Gran, 1010yl
o ** m } { [_] NSI * making the connections needed to transfer - o
- P— A\asal 2 g it
!;::; oady mars DHficultes Could  Face the Classraom I information between the body schema and I i 1o actvate the left and i- st
- motor program. movements activate
(;% Fesling of isolation because ofher i Sl i1t hemisphere of the brain (Spaulding, i
S children and teachers may find the . i )
iging ; e speech uninteliigibie Brain gym integrated in the classroom
e \ Vs may be'otheswise refecred 1o 3 & which effects how the brain uzesthe  ‘Close to 60 per cent of Brain gym can be easily utilised in the l
s X SR s : '
“motor programme’ concept the They may the task in hand i p = < Implementing activities into the daily school routine
o - et butthe motor cortex in the brain haz Cifficulty in processing the mezzage. Idestionel dyspraxia iz mzﬂ el ikl classroom, even just at each student’s a‘: be do:‘neg prior to learning in ordyer to engage all teoteg o Spiner e
approscn caied total communication’. whiere B lemet i when the difficulty lies with the understanding of the concept of how to execute the actions. are less willing to play with desk. No resources are needed meaning Hidentces re handwriting exercises to stimulate
gven 2ccess 1o speech, sigring, written sym2o% 3nd its cost effective as the activities can be the fine motor receptors, 4 Canpgn L snscn Abmacaagy Va2

.& How could we use Makaton in their classmates.” (Cox,

e 5 o ; '\"ﬂﬂ . ] the classroom to aid this _ 2018)
s S
How Akl el M learner? +

shared between professionals in the
school setting.

T — S
— — = - . How it would benefit a learner with dyspraxia How this supports inclusion, implications for
N > neking s to learn and mre prac Meaton s used in conjuncti | I —_— teachers
7 R SR S b dacti ! -
= g 5 / ionships in a This will build a isi which icipation and i
irg oemuze: / i Colemen concuct=da  POSitive attitude of Physical activity. Some dyspraxic learners often feel peus.Hw:!vs msmmm&mummm
A that o e 2 wideyy ive, 30Ying o study Frou in P.E classes "due to the expanse of space and the number of schools from enabling this professional development due to costs and time
= ) their focai offer the 3p 2o it expec subjects for aliages. e “.’m’m people operating at various speeds within it’. Bnmgymm*sthereimd taken off work.
{sano) org, 2015 Makaton is used by tesrning 5 t encourages ineraction az s cazs o o | ” o uayisookngatne  exercise 3 lot less intimidating and also streng ips with peers as
p oy . r g Bt X . X derences inthe lengh of oy 3| children are comfortable to interact in a supported environment.
pedagog) Sasin ik ,W“";;"“ aton pr ; with the g and speech. This e =
EELEARY Ry {eay A B pccily PUASS f i
communication. g 2 % / 2 -.....a..s.m;‘i Brain gym i of pr 7 within the Designated times of Brain gym can improve concentration as it aliows the
yp 5 e 1 pemdpentuzedin  pody. Fhvmgalloﬂtedmmnschoolforhnld‘mgtheseshllswllresuhn brain to be calm and focused, stimulating many areas of the brain
ston aizo s 200z ar matter the irguage. ,.,,I,,-msm children feeling more confident in their fine motor and gross motor skills.
Tanrhine 5P nos Brum » et man of e i




Annotated Bibliography Word count guidance

Here you will create an alphabetical list of all of the sources that
you read to inform you and to develop your understanding of
your chosen theory or approach.

All information sources should be listed in Harvard Style with a
full reference for each. There should be a minimum of eight
sources and will include all those cited on your poster.

For each reference you should add a paragraph of annotation
underneath, (see attached examples below) briefly explaining: 100 — 150 words for
each
- How reliable and credible the source is.

- How current or dated the source is.

- What points of information it provided you with and how
this developed your understanding or was used in your
poster.

- How effective the source was (in particular if it was an
image or diagram).

An example of an annotated bibliography.

Farrell, M. (2006) The effective teachers guide to Autism and communication difficulties. 1%
edn. Oxon, Routledge.

e Michael Farrell has worked in SEND in many roles and has written a series of books,
each focusing on strategies for helping children with SEND develop personal and
social skills.

e This book gives information on what communication is, why children with SEND can
have difficulties communicating and why communication/AAC is so important.

Gray, C. (2010) The New Social Story Book, revised edn. Texas: Future Horizons.

e Carol Grey created social stories in 1990 and has continued to research and develop
them, writing numerous books on how to write and use social stories with children
with SEND.

e | used this book to research the development and process of social stories as itis a
comprehensive guide, written by an expert, which then influenced the other
information for the poster.

e |t gave a simple quote which sums up the basic outline of a social story.

Ganz, J. (2014). Aided augmentative communication for individuals with autism. 1% edn.
New York: Springer.

e Dr. Jennifer Ganz is a professor of special education, who has conducted research
into AAC for children with autism for over 20 years.

e This book gave information on various interventions and methods of AAC for those
with ASD, provided from a wealth of research.

e [t gave information for the poster on how to encourage children to engage with PECS
and the early stages of use, providing clear targets to work through.

Howley and Arnold, (2005) Revealing the hidden social code. 1% edn. Philadelphia: Jessica
Kingsley publishers.

e Marie Howley is a SEND lecturer who has written many books on working with
children with autism. Eileen Arnold has worked as a speech and language therapist,
teacher and lecturer with children with SEND, she worked with Carol Grey to

introduce social stories to the UK. _
g



