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ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	For our second Bridging experience, our enquiry was to use Assessment for Learning (AfL) strategies in our classroom teaching. Before implementing these strategies, we had a MEET day on November 10th where as a Network, we discussed what types of AfL strategies we could use and how they might be effective. We then had to choose 4 and then feedback on 2 of them two weeks later. 

During the TEST period, it was surprising how many AfL strategies we use in the classroom without realising. Every day, I have noticed that in foundation phase, we use a lot of think, pair, share or talk to your partner to encourage collaboration and peer assessment. We use different methods of questioning to elicit learning from the pupils and use mini white boards in different activities. 

During lectures for 6008 in preparation for this bridging experience, we were given 4 elements to measure our AFL Strategies against. These were:

· Sharing Criteria with others
· Quality of questioning
· Quality and use of feedback
· Peer and self-assessment.

Our lecturer, gave us a diagram showing these elements and then during research, I found comparisons to the elements that Wiliam (2018) discusses in his book, Embedded. 

The strategies we would implement would come under at least one of these elements as a guide for their use. 

The 4 I chose to evidence in the STEER document were:

· Creating their own success criteria- method of co-construction
· A random name picker- to allow full class questioning
· Self, teacher and peer assessment- all linked to the same activity
· A challenge set to the class where they are able to lead their own learning.

The 2 I chose to detail and provide feedback on,  were creating their own success criteria and the random name picker for class engagement

Experience 1- creating their own success criteria.

Date and Time: year 2 class, Monday 15th November, 1pm.

Where and when: AoLE was Expressive Arts- a success criteria to plan posters. I chose this because we had made posters about firework safety a few weeks earlier and whilst the children’s work was creative there was so much on there that I felt this time they could plan it together to have more structure and allow self and peer assessment through a co constructed success criteria.

What happened: Their topic is local treasures and community so we looked at the artwork of local artist, who has murals and artwork not only in the area but also in the school yard. To create their own success criteria we firstly looked at some photos of his work in class and discussed what we liked, what stood out, and how it was effective. This included colour, text used, the information on there and more. I wrote this feedback down. We then went on a trek to view the artwork outside on some local buildings and again we discussed the same elements and how if we were to do our own artwork, how would we make it like Tee 2 Sugars. Once back in the class I collated the most recurring ideas and put it on a document on the whiteboard for the next lesson. When planning their artwork, they then had this criteria to work with and were checking back to it throughout the week in their groups. I was also walking around the class, questioning  the children that they were using the SC. This SC was the checklist at the end for the children to check back over their work and make sure everything was included that should be included. ( Another AFL strategy I noted in my steer document.)

Experience 2- Activating learners with a random name picker.

Date and time: Year 2, Wednesday morning and then throughout the week.

Where and when: On Wednesday I was teaching Maths, first session. I used the random name picker in the introduction and plenary with the whole class to get answers to questions. https://wheelofnames.com This was a strategy I came across whilst reading the work of Dylan Wiliam and his TV documentary, The classroom experiment (BBC, 2010). 

What happened: This week, the class have been learning number bonds to 10 and 20 and I started with quickfire questions to check their knowledge. This time instead of asking for hands up, I used the wheel of names website to choose the pupils. The pupils absolutely loved this element and it really made them listen to who was being chosen. It kept engagement up because I have noticed that sometimes pupils rely on their classmates to answer so they don’t have to. I used this sporadically throughout the week for different things, such as helping with tasks, which group would get a certain activity and for more questioning. I wanted to implement this strategy to get full class engagement and because it is not something the class routinely do. 

This experience was an approach to engage with the professional standard of assessment. 




	What have you learned?

	Experience 1- creating their own success criteria.

What went well- giving the children the opportunity to create their own criteria with the ideas they noticed in the artwork gave them ownership of the work. It was a good guide for them to keep checking against and because they created it, it was relevant. It also meant that their work had a structure as it was an artistic task and made them think and work together with a common goal. The other plus to a SC is that it can be used as assessment at the end of the activity and be checked by teachers and peers. 

WBBI- As this was the first time the children had created their success criteria, we had a lot of the same ideas coming through and as I was using the hands up method with the questioning, perhaps not all children had the confidence to participate. I think I could have also used more effective questioning to have some more technical elements in the artwork as the issue with creating their own criteria is that the pupils don’t necessarily know what is important to their learning and what they might need to know so the teacher is the facilitator. 

Experience 2- Activating learners with a random name picker

WWW- This strategy has been popular straight away with my class as it’s not something they have used before and seems to have engaged the class well. They have kept asking for me to use it ever since and my mentor has commented on how it has got usually quiet pupils to answer questions and take part. It also requires them to listen and be engaged in the lesson. 

WWBI- When using this strategy, I give the pupils thinking time but it would be better if as well as thinking time, I allowed them more opportunities to share with a partner to activate the hard thinking from each other. It can also be disliked by those students who always put their hands up as they get less opportunities to participate. On a technical note, there is a setting on this app that takes away the people who have been chosen and I kept forgetting to switch it on, so this meant that the same people got picked and I had to spin again. This took up time in the lessons so I will be looking for different ways to achieve the same effect of randomly picking names as this one. 

These reflections have allowed me to understand and articulate this particular practice of assessment. 


	What next?

	During the SHARE day I learnt so much from my colleagues and fellow PGCE students. They had some excellent AfL strategies that I could use in my own teaching practice, and it was lovely to hear from their experiences as we don't get a lot of time to do this during PTE. There was an important bit of feedback we noted in that self-assessment can also link to self-esteem so making sure that pupils are confident in their learning and not afraid of making mistakes, is a key element to help with AfL. The collaboration that unfolded was important and I know that it has helped me since to use their feedback and answers to find ways to further my own practice. 




	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	This particular week  my topic to teach for Maths and Numeracy was patterns. After discussing with my mentor during our planning PPA session, I chose to go for a range of different AoLE's to teach them patterns. Some class pupils had already covered this last year in year 1 so the activities all had to be differentiated and planned accordingly.

For a focus group with myself, I had an activity through the week where they had plastic shapes they could choose from to then draw around carefully and make a 3 or 4 shape and colour pattern in their books. Other class activities in the carousel included making their own printed patterned Christmas paper with paint and sponges of 3 or 4 shape patterns with TA support incorporating Expressive Arts, cutting and sticking Christmas pictures into a 3 or 4 shape pattern with TA support to continue working on their cutting skills, which we have been developing over the last few weeks, a DCF activity where they used pattern making games on the computers on Top Marks and a pattern making area with Mathematical resources, such as blocks and numicon to create their own patterns which were then photographed for SeeSaw.  At the end of the week I also taught the whole class movement patterns which we then went outside to create more in smaller groups. This week consisted of many different learning experiences for the children where they had opportunities to use patterns in many different ways. My introductions and plenaries throughout the week also included physical patterns using the children as examples and rhymes and songs from Twinkl on the interactive whiteboard.

This week of blended learning was intended to make patterns fun for the pupils and also give them opportunities to use patterns in different forms to make them Enterprising, creative contributors who "connect and apply their knowledge and skills to create ideas and products."  It also promotes Ambitious, Capable learners who "set themselves high standards and seek and enjoy challenge."

This week of lessons, I had chosen to focus on the professional standard of Blended learning experiences. This is described as "the teacher understands the selection, use and justification of a range of imaginative teaching approaches for the benefit of each learner."


	What have you learned?

	This experience has been beneficial for a number of reasons. Firstly, it has shown me that this form of teaching allows all learners to participate in lessons as there are opportunities for all. It did require a lot of preparation time at the start of the week but once it was set up, it was very simple to keep going as we progressed. 

An important thing I learnt this week was to make sure that you are checking that the work is being completed to the high standard you expect. In my focus groups the children were completing the activity with some modelling but as I was going around checking other activities, they were left complete some aspects independently. Their first session, many of them started well but then got difficult to understand. Others didn't push themselves and were only doing 2 shape patterns. After looking at this and giving feedback I took the decision to repeat the activity another day and this time it was a much better. The learning objectives were fulfilled as I set them out better and also gave them more focused time. 

The pupils were able to use patterns in a number of ways which also promoted cross curricular skills. Using this form of teaching allows teachers to be imaginative and using different technologies is a way forward for me in my development. 


	What next?

	Throughout my first block of PTE1 I have used carousel activities for a range of AoLEs. This is quite common in Foundation Phase and my development moving forward, I would like to implement a form of this teaching in my next PTE block in year 6. I have been told that this is sometimes called 'Missions and bubbles' by my previous mentor and I want to look into this more. I would possibly look at the activities again to make sure that I could oversee them more effectively and allow my focus group more time with me. I have also started looking into using the carousel blended learning approach for my lesson study and this will allow me to research this further. What I learn will be shared through my assignment and I would also like to share what I learn with my next mentor. 





	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	The class topic this term has been local treasures and we have had community workers come and see the children to explain what they do. Our last visitor was a local postman and from this, the children wrote a letter home and they wrote their addresses, brought stamps in and then we walked to the post office and posted them in the post box outside. I took each focus group for the letter writing and scaffolded the learners accordingly in their differentiated groups. The children had learnt their address and practiced writing it down for homework. The intended outcome was to learn the elements of a letter, why we might write letters and then where we post the letters and what happens once they post them, reflecting real life. 

CFW- Authentic Contexts - (Cyd-destunau dilys) Contexts which are meaningful for learners and reflect real-world experiences.

Standards- Real life, authentic contexts     The teacher demonstrates an understanding of the use of real life,
authentic contexts for learning being provided as a natural part of the learning experience. This extends the learner’s cultural, linguistic, religious and socio-economic experience and illustrates applications of concepts and abstracts in practice.

We have then carried on looking at letters by having hooks for lessons using them and asking what they notice. 


	What have you learned?

	This experience was really important for the children to understand what happens to post and how you can send it, something that they will have to do in everyday life. They also learnt that the elements for a letter, an address, recipient, introduction and sender can be used for emails as well. The outcomes were met as every child got their letter written, posted and received at home so they were able to see the journey for the letter. Until it arrived at home, some of the children hadn't realised what the point was in writing the letter and seeing it and reading at home gave it context and they loved reading it with their families. Each letter was personal to the child and they got to write about what they liked doing in school and what they had learnt. 

The trek to the post office was a really special moment . Seeing the excitement on the children's faces as they posted their letters was so lovely. The arrival of the post at home also meant that parents and carers could see the Literacy work of their child. 

This experience links to the real life authentic contexts professional standard as this particular authentic context is a way to extend the learner's linguistic, cultural experiences as something they will do in everyday life. 


	What next?

	Since this experience, the class has it's own post office and the children use it to role play, write letters and cards and weigh parcels. In the future I would definitely like to have real life learning experiences for pupils, visiting the place first and then continuing the experience by extending role lay in the classroom, such as a shop, building site or theatre. The trek to the post office was a new experience for me, taking lead of an outdoor expedition and there are so many factors you have to think about when outside with the pupils. I need to make sure it is well organised and that the children are safe. 





	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	This week I was given the topic of 'The Nativity' to teach the children to get them to understand one of the reasons we celebrate Christmas. A few weeks before my mentor had used the approach of 'Talk for Writing' for teaching The Gunpowder Plot. It was a brilliant way to get the story in the children's memory and was a collaborative effort as they helped to come up with actions for it. . The skill that my mentor and I wanted the children to achieve at the end of this was to retell the story in their groups as well as write it in their books.I wanted to try this approach as I felt it was something that would lend itself well to learning this particular story and would promote cross curricular themes as they would be using oracy, collaboration expressive arts and written skills to tell a religious story.

At the start of the week I began this topic by having a Christmas Card arrive from an elf (the letter had an address and stamp on it to link with our previous week's learning of letter writing.) The elf had challenged them to retell the story of the nativity in their groups and use whatever method they wanted to. They came up with ideas such as puppets, wooden figures, presenting it in front of the class and performing it in different parts of the school. The first thing I did was read the story of The Nativity from a power point and question the children on the pictures in there. What might this be? Who might this be? I used this particular mode of questioning after a Senior leader brought it up in a staff meeting that week when talking about differentiation. I then moved from the powerpoint to the white board and went through the story in the Talk for Writing approach. I had planned the story pictures before hand and along with the children we came up with the actions for it. There were some pictures I couldn't come up with and they came up with some incredible ideas. As the week progressed I worked with each group individually to plan how they wanted to retell the story using the T4W as a starting point. 

A particular standard I wanted to focus on for this was cross curricular themes. As I mentioned I had seen how T4W had worked well on a previous topic and wanted to engage with this principle to learn about this particular religious holiday. It promoted literacy and humanities through oracy, expressive arts and allowed the children to be enterprising, creative contributors and ethical informed individuals. 

The final retellings of the story were all different- some used puppets and others chose to redraw the talk for writing story and make it their own. This again had cross curricular learning, using their expressive arts skills. 


	What have you learned?

	This experience was extremely important for me as it was my first experience of the T4W approach. It was successful as each group retold the story with their own ideas and worked together extremely well. It promoted cross curricular themes and was an innovative way of telling a well known story in way that was relevant to the pupils. 

The learning objectives were hit however as it was my fist attempt there were many things I would have done differently. Firstly, as well as retelling the story, the pupils also had to write the story in their books. Two of the groups I left to work independently on this activity however it was definitely something that could have also been a focus task. I also think that I needed to give the children more of a guideline when coming up with their ideas. I brought in a success criteria later on in the week but this was something that should have been done at the start to provide some structure for them. 


	What next?

	Following this experience I want to undertake more training in Talk for Writing and learn about it. In the future I would give myself more time as I tried to do it in a few days and it ended up taking almost two weeks.  would also make sure my sentences were concrete before working through them with the pupils and ensure a success criteria is set before they start. 






Word count: Approximately 2,000














				ECAD6008- Part 2.
ECAD 6008: Critically reflect on your progress in planning, preparing, and teaching lessons that incorporates specific pedagogical principles. Identify one of these pedagogical principles as an area for development and justify the next steps in your development. 
	 
	Targed/Target 
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn…. 
What I have done in this assignment…. 

	Targed/Target 1 
	There are a few minor inaccuracies when referencing, eg. use of italics (Page 7 of the Havard Referencing Handbook may be useful).
	 I have revisited the Harvard referencing handbook and cross checked for any inaccuracies.https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/library-and-learning-resources/infoskills/Harvard-eng_v.1.2.pdf

I have also consulted Cite them Right (2013) for helping with inaccuracies. 

Pears, R. and Shields, G.J. (2013) Cite them right : the essential referencing guide. Ninth revised and expanded edition. London: Palgrave.

	Targed/Target 2 
	 
	 

	 
	
	 

	Targed/Target 3 
	 
	 



Introduction.

This assignment will be a critical reflection of progression in planning, preparing, and teaching lessons, which incorporate specific pedagogical principles. There will be a literature review that will focus on one specific principle and will refer to relevant theorists, sources, and debate around this chosen area. The conclusion will be a reflection on the development of this principle and how it links to the Professional Standards for Teaching and Leadership in Wales. These links will justify the next steps for developing teaching practice. 
Pedagogy is at the heart of the curriculum…Schools should seek to develop a strong vision of learning and teaching which considers the ‘why’ and ‘how’ as well as what’…Curriculum design for learners of all ages and abilities should be underpinned by pedagogical principles.									
      (Welsh Government, 2020, p. 50)

These are the words of Welsh Government as they state the importance of the pedagogical principles and their impact on teaching, learning and curriculum design. There are twelve in total, and Part 1 of this assignment shows the Professional Experience Templates (PET) of four of these principles in practice from Professional Teaching Experience 1 (PTE1).

Part 2 of the assignment focuses on pedagogical principle 7, as documented in the professional experience template that covers the pedagogy standard of assessment for Learning (see PET 1).
Good teaching and learning means employing assessment for learning principles.
           (Donaldson, 2015, p. 67).

Assessment for learning (AfL) is a formative assessment approach to chart pupil progress. It is a collaborative process where teachers and pupils interpret evidence to decide where the learner is on their learning journey and how to arrive at where they need to be. (Assessment Reform Group, 2002). It contrasts the widely used summative assessment approach that focuses on learning that has a final result, such as an exam, to indicate pupil progress (Aubrey & Riley, 2019, p. 247). 

This principle has been chosen as it is something that occurs day by day, minute by minute, in every classroom across Wales. According to the Welsh Government (2020, p. 221), reference to ‘curriculum’, ‘learning and teaching’ or planning for learning’, implies that assessment is already embedded within them. This means that the education workforce must be aware of the best ways to use these strategies to not only improve their own practice, but to improve the learning experience for pupils, linking to the QTS standard of Assessment. Another reason for this choice is that global studies across all age groups have shown that improving the practice of formative assessment can yield considerable learning gains (Black & Wiliam, 1998) as the sound assessment allows us to see what learning has taken place (Donaldson, 2015, p. 76). 

Literature Review.
Assessment for learning is the more commonly used term for formative assessment. It should be embedded as an essential part of the teaching process and not an afterthought in planning (Donaldson, 2015, p. 76). Leading pioneers in AfL include Paul Black and Dylan Wiliam (1998), D. Royce Sadler (1989,1998), and the Assessment Reform Group (ARG, 2002), who have all outlined key strategies and approaches that could be used to implement AfL successfully. An issue here is that until it has been established precisely what formative assessment or AfL is, it is difficult to fully measure its impact, as the range of approaches is vast and can differ in many ways. (Wiliam, 2016, p. 106). For example, Wiliam (2018, p. 2) has five key strategies that cover clarifying, sharing and understanding success criteria, feedback that moves learning forward, activating learners as instructional resources for one another (peer assessment), activating learners as owners of their own learning (self-assessment) and eliciting evidence of their learning (quality questioning). However, the CfBT Education Trust (Flórez & Sammons, 2013, p. 7) omits the strategy of sharing success criteria as one of its key approaches. Stiggins, et al (2004, pp. 42-45) have seven strategies that also include the use of focused revision time and lessons planned with one single focus. For a school or institution wanting to implement successful AfL strategies and for practitioners looking to improve their pedagogy and student’s learning, this evidence could be a reason why it is not working to its full potential, as it could be confusing when all are taken into consideration. In this assignment, the afore mentioned strategies of Wiliam (2018, p. 2) will be used as the areas for discussion. 

Clarifying, sharing, and understanding success criteria.
A learner should understand what the task is they are undertaking and how their progression in that task is measured (Wiliam, 2018, p. 71). The way these learning outcomes, intentions, and success criteria are shared with learners makes a big impact on the learning that takes place, as often the learner may understand the learning objective but not how the teacher deems that learning ‘successful’ (Hattie, 2009, p. 170). This particular strategy is not something that works in isolation in a lesson, it more so acts a scaffold for its objectives and can be of value for the learner when it is teamed with applicable and quality feedback, students assessing their own learning process and developing their own skills (Hattie, 2009, p. 161). By having clear and concise learning intentions, whether they be closed or open  (Hattie & Clarke, 2019, p. 58), the teacher and the learner can decipher if they are on track, how far they have  progressed, and where they need to go next (Wiliam, 2018, p. 81) . The flip side of this strategy is that by telling the students the end result before they have started their learning, it can disengage them and also create limitations on their potential if they think that once they have achieved the intention, then that is the end of the journey (Wiliam, 2018, pp. 65-67). The balance of this can be created in the construction of the criteria or intention. This could be using a SMART learning objective. These objectives are “specific, measurable, attainable, relevant and time-bound” (see appendix 1). Another method of creating a valuable success criterion is through the method of co-construction (Wiliam, 2018, p. 65). This is where the teacher and learner work together to develop the learning intentions and the criteria that they apply to their work. A positive aspect of this strategy is that the pupils have more ownership of their work, thus making it more probable that they will engage in the activity as they understand the intentions and the criteria they have created (Wiliam, 2018, p. 65). A disadvantage of this approach is that unless the teacher assumes their privileged position as the more knowledgeable other to guide the discussion, the criteria and intentions may not include the required values for worthwhile learning. (Wiliam, 2018, p. 65). This strategy was used as part of the bridging experience (see PET 1) and followed Wiliam’s (2018, p. 65) idea that collaborating on the success criteria yielded better understanding. This reasoning, along with the thoughts of Hattie & Clarke (2019, p. 66), who agree that co-construction creates independence, ownership, higher expectations of achievement and teacher confidence that the students understand the criteria, are the reasons why this approach was taken. It was also to use effective pedagogy to develop ‘critical, creative, problem-solving skills’ (Welsh Government, 2020, p. 58) in learners to help them achieve the four purposes in their learning. 

Quality and use of feedback to progress learning.
The Welsh government emphasises the importance of quality feedback to plan pupil’s future learning. (2020, p. 33). It should include immediate and long-term objectives and can also be communicated to parents and carers, allowing them to be a part of their child’s learning journey, linking to the Professional Teaching Standard of ‘involving partners in learning’ (Welsh Government, 2019, p. 27).
Feedback to any pupil should be about the particular qualities of his or her work, with advice on what he or she can do to improve, and should avoid comparisons with other pupils.
     (Black & Wiliam, 1998, p. 85).

This definition from ‘Inside the black box,’ states an idea of what pupil feedback as part of AfL should be. When used effectively, quality feedback can improve so many aspects of a learner’s work. It can correct mistakes, recommend specifics on how to improve, offer advice, emphasise what has been done well and break down any misunderstandings in learning objectives or success criteria (Hattie & Clarke, 2019, p. 5). However, the feedback can only be of value if the learner understands it and knows what to do with the information to then act upon it. Sadler (1998, p. 78) believes that students should have training in how to interpret the feedback given to them to maximise their improvements. Feedback can take many forms. In summative assessment it is simply a grade or a mark on an exam or activity to show pupil progression. In AfL, the feedback methods are vast. There is in the lesson verbal feedback that allows the student to make changes to their work ‘in flow’ (Hattie & Clarke, 2019, p. 82). However, when given too early before pupils have had time to work on something, then they could learn less (Wiliam, 2018, p. 127). There is also ‘Two Stars and a Wish’ which is a practical method of giving children precise and clear feedback that has two positive comments and a ‘wish’ comment with advice for improvement (Flórez & Sammons, 2013, p. 23). This technique can also be used by the student as a form of self-assessment of their own work and can be a strategy to challenge the learner (Welsh Assembly Government, 2010, p. 24). To follow on from Sadler’s idea of feedback training (1998), how a learner interprets their feedback could be affected by their mindset, as researched by Carol Dweck (2000, 2006). Should a pupil have a fixed ability mindset, when given the opportunity to try work again on something outside of their zone of proximal development (ZPD) and potentially get it wrong, they choose  to ‘be thought lazy and dumb’ and not attempt the activity (Wiliam, 2018, p. 136). Should a pupil have a growth mindset, this allows them to challenge themselves, take risks and seek help and welcome feedback to progress (Hattie & Clarke, 2019, p. 14). 

During the bridging experience (see PET 1), a feedback strategy that was implemented was a checklist at the end of the activity to be filled out by the student, the teacher, and their class peers. This checklist had the co-constructed success criteria, which meant the pupils understood what they were looking for. This allowed collaboration between all stakeholders in the class and was a way for them to self and peer assess. The oral feedback consisted of questioning both the pupils who’s work it was and their fellow classmates as to why they felt the work had successfully hit the criteria. This links to (Black, et al., 2004, p. 19) who discuss approaches to plan effective classroom tasks, which give learners the opportunity to express themselves and use feedback given to move them forward.

Eliciting evidence of learning (Quality and use of questioning).
Experienced teachers use verbal questioning every single day to assess the learning of individuals, groups, and whole classes. The benefit of quality questioning and getting students to dig deeper is that it allows the learner to understand how they got the answer and then transfer that knowledge into other areas of learning (Petty, 2014, p. 179). The quality of questioning can be progressed and differentiated to each learner using ‘Bloom’s Taxonomy’ (see appendix 2). This approach is used as an example by Welsh Government (2010, p. 17) to be used by teachers of all key stages to challenge their pupils from lower to higher order thinking (Aubrey & Riley, 2019, p. 94). This taxonomy can be used as a planning tool for teachers to make sure their questioning helps progress learning (Aubrey & Riley, 2019, p. 95). An aspect of questioning that can be overlooked by teachers is the wait time for answers. Black, et al (2004, p. 12) suggest that increasing wait time allows more learners to become engaged in discussions and  using oral, collaborative methods, such as ‘think, pair, share’ can allow the pupils to activate each others learning and develop understanding. By asking valuable questions, the teacher can discover any gaps in knowledge and assess what improvement could be made and where to go next (Black, et al., 2004, p. 13). A drawback of using these approaches is that it could require teachers to make changes in their lesson routines. This is something that was observed in the BBC Documentary ‘The Classroom Experiment’ (2010). The teachers in this programme implemented a cross subject AfL approach and it appears that it takes time and patience to allow the AfL strategies to work. This could be said of the strategy reflected on for the bridging experience (see PET 1), the ‘no hands up unless asking a question’ strategy (Wiliam, 2018, p. 93), where teachers use lollipop sticks with pupil’s names to generate a pupil to answer a question. When using a ‘hands up if you know the answer’ mentality, the teacher is allowing pupils the choice of participating and the children who do choose to take part are usually the same ones, thus increasing the achievement gap (Wiliam, 2018, pp. 93-94). By taking that choice away, the teacher is creating a high engagement classroom and this is something I reflected after using this method myself, although instead of lollipop sticks, an online name generator was used. The drawback, is that not only are usually enthusiastic pupils disheartened at not being able to answer, but those pupils who are fearful of getting it wrong or saying they don’t understand are nervous of participating (Aubrey & Riley, 2019, p. 253). A way to tackle this is to create a supportive learning environment that sees mistakes as a normal occurrence and celebrates them as an opportunity to feedback and develop new learning (Hattie & Clarke, 2019, p. 30).

Self and peer assessment.
For the benefit of word count, the final two of Wiliam’s (2018 ) AfL approaches of self and peer assessment  have been grouped together, as the two processes compliment one another, with peer assessment seen as a ‘stepping stone’ to self-assessment (Wiliam, 2018, p. 167). In line with ‘The Right Way: A Children’s Rights Approach for Education in Wales (Children's Commisioner for Wales, 2017), these strategies allow children to be ‘involve(d) directly in the…evaluation of teaching and learning’ and ‘enable pupil voice in the classroom through participative pedagogy’ (Children's Commisioner for Wales, 2017, p. 15).

The merits of self and peer assessment are laid out by Hattie (2012, p. 128) who writes that by assessing their own progress, they are leading their own learning and becoming independent learners. He also writes that by using peer assessment, pupils are learning the values of collaboration and developing their self-assessment skills as well. This idea is echoed in ‘The Great Teaching Toolkit’ (Coe, et al., 2020, p. 38), that describes such approaches as ‘progressive, student-focused, constructivist methods and beliefs.’ These elements can be a way to enhance formative assessment but can have their drawbacks. Sadler (1989, p. 141) recognises that using self-assessment strategies requires pupils to possess evaluative qualities and should be provided instruction to develop their personal feedback into production. Should they not have these qualities, their self-assessment is not as valuable as they cannot progress further. This links to all four purposes in the Curriculum for Wales (Welsh Government, 2020, pp. 23-24) that aim to develop learners who ‘evaluate critically’, ‘reframe and solve problems’, ‘find, evaluate, and use evidence in forming views’ and ‘face and overcome challenge.’ Should these purposes be embedded in the curriculum then this will help with their self and peer assessing skills, strengthen pupil voice and create dialogic teaching between the teacher and the students (Aubrey & Riley, 2019, pp. 253-254).

There are many strategies that can be used for self and peer assessment. The use of traffic light systems to let a teacher know how well a student understands something, as seen in BBC’s The Classroom Experiment (BBC, 2010). Here, the children used coloured paper cups on their desks as they went along, giving instant feedback to their teacher for levels of understanding. A negative of a method like this is that self-assessment can link to self-esteem and confidence. If a student has low confidence in something they have been taught, they may underestimate their learning and self-report inaccurately; extensive studies have shown self-reporting to be unreliable due to these facts (Wiliam, 2018, p. 101).
The main point here is that peer assessment and self-assessment make distinct contributions to the development of students’ learning. Indeed, they secure aims that cannot be achieved in any other way.
						(Black, et al., 2004, p. 15).	

Conclusion.
Following this professional experience, I have seen first hand the positive impact of AfL strategies. The use of co-construction to create success criteria did indeed create ownership for the pupils and the class teacher and myself saw a higher quality of work in this particular activity (see PET 1). This links to the professional standard of pedagogy and the ‘learners leading learning.’ This success criteria was then used as a strategy to give feedback and for self and peer assessment, but as the children were unfamiliar with this approach, it needed to be modelled carefully and on reflection I don’t think I gave this enough attention and I would spend longer on it the next time I use this process. As Hattie and Clarke (2019, p. 97) discuss when talking of assessment and feedback, if we are to create ‘independent problem solvers’ we must invest time in modeling and discussion. This links to the professional teaching standard of ‘offering expertise’ as teachers model a range of teaching strategies to progress the development of others (Welsh Government, 2019, p. 53). 

Another Professional teaching standard linked to AfL strategies is the standard of managing the learning environment. The strategies mentioned in the literature review all foster positive learning habits, thus promoting the four purposes through the curriculum. These strategies allow them to evaluate, problem solve, learn from mistakes and collaborate with each other to progress through the learning continuum, and the approaches of the traffic light system and two stars and a wish are practical strategies I would like to implement to improve teaching practice. The strategy of ‘no hands up, unless to ask a question’ was also successful in my classroom, however as I have delved deeper into the literature, there are definitely more opportunities within this approach to challenge the pupils through use of quality questioning. One method I haven’t covered due to the word count is the use of mini whiteboards. These are something that as I move to a Key Stage 2 class from foundation phase class I would like to implement more. After talking to peers during the bridging experience, these whiteboards are an excellent way to check for learning during a lesson and are also more favoured by students, as they can  ‘have a go’ and if wrong, they can rub it out and start again. This method also allows teachers to gauge a quick response from a whole class (Wiliam, 2018, p. 107). The bridging experience has allowed me to reflect with peers and to share knowledge and experiences. This links to the professional teaching standard of leadership through ‘leading colleagues, projects and programmes (Welsh Government, 2019, p. 59). 

Ultimately, for any of these AfL strategies to be effective, the teacher needs to create a safe environment for both learner and teacher, where mistakes are welcomed and the assessment and feedback are seen as positive, daily routines for progression in both learning and pedagogy (Hattie & Clarke, 2019, p. 16). Teachers in Wales should be committed to learners and see continuous professional development, particularly in the professional standard of assessment to pinpoint the needs for ALL learners (Welsh Government, 2019, p. 24) as a positive thing. As we try and navigate through the toughest of times for both teachers and learners in the pandemic, AfL strategies can be a way to help us minimise the attainment gaps and be the much needed bridge between teaching and learning (Wiliam, 2018, p. 27). 
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