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Part 1



	Professional Experience Template 1
	AfL strategies PTE3

	Pedagogy Standard
	Assessment for learning (AfL)

	What did you do and why?
	During my time on PTE3, I chose a wide variety of Assessment for Learning (AfL) strategies as emphasised in Antoniou (2014). I also gained a variety of ideas, techniques, and strategies from other teachers in my placement school to help me understand how different teaching and learning techniques are more effective and efficient than others. As highlighted in Florez and Sammons (2013), I used a variety of strategies including lollipop sticks, randomisers, questioning techniques, thumbs up/thumbs down and self/peer assessment in the classroom. As suggested in Clarke (2001), I used these AfL strategies in all aspects of my lessons including the introduction, main body and plenaries (mini and end). 

	What have you learned?
	In accordance with Briggs, Martin and Woodfield (2003), I included a variety of AfL strategies in my final teaching experience and I felt that the children were more engaged and involved in the activities set when these strategies were taking place. During my time on PTE3, I conducted a lesson study whereby I completed primary research within my classroom to measure the impact AfL had on pupil engagement. Ozdemir (2019) suggested AfL strategies were key to encouraging pupil engagement and as evidenced, the pupils found the tasks more enjoyable. After reading (Welsh Government, 2010), I feel by changing the different AfL strategies in the classroom, it allows the learning in the class to be varied and the tasks to be different. Therefore, I used a variety of AfL strategies throughout my time on placement. By using the wide variety of AfL strategies as Wiliam (2002) highlights, this has helped me to develop a deeper understanding of assessment and how children become more engaged in the tasks during the lessons.

	What next?
	In my future lessons, I will continue to develop my professional learning and continue to include AfL strategies in my lessons in order to help support learner progression (Welsh Government, 2019). In addition, I will vary these strategies to help keep the children engaged with their activities in my classroom. I feel it is important to give the children these opportunities to stay engaged and involved in the tasks which can help them to develop their understanding and knowledge further (Fautley and Sammons, 2008).



	Professional Experience Template 2
	Welsh 3rd person description 02.02.22 PTE3

	Pedagogy Standard
	Blended learning experiences

	What did you do and why?
	[bookmark: _Hlk98489483]During my time on PTE3, I incorporated St. David’s Day into my planning to benefit the children’s learning through blended learning experiences about their heritage and their understanding of the Welsh culture. I decided to give the children the choice as to which celebrity they would like to describe during their Welsh lesson. As it was Welsh week following on from St. David’s Day, I felt by allowing the children to research about their chosen Welsh celebrity, it allowed them to collect a variety of information they would like to turn into their 3rd person Welsh description. After a class discussion of what information is needed to describe someone, I prepared planning sheets for the children based on their thoughts and ideas. The children then used those planning sheets to gather their information in preparation for writing their 3rd person description in Welsh. I felt this was an effective activity to give the children on Welsh week as it gave them the opportunity to write in 3rd person Welsh about their chosen Welsh celebrity.

	What have you learned?
	[bookmark: _Hlk98489499]After conducting this lesson and reading Black-Hawkins, Florian and Rouse (2017), I have learnt that the children enjoyed this activity and all the pupils in the class were continuously engaged and involved as they got to choose their own Welsh celebrity (within reason). I found it very interesting that the children’s attitudes changed from the beginning of the lesson to the end with some starting with a negative attitude to Welsh lessons to then having a positive outlook on Welsh by the end of the lesson. At the beginning of the lesson, the majority of children were moaning and groaning because they did not like Welsh and they would have preferred to have done maths, but by the end of the lesson they all enjoyed the fun lesson that they had. It was evident that the children enjoyed the activity by the smiles on their faces because they related it to real life contexts such as and Welsh celebrities who they are all fascinated by (Collins and Foley, 2008).

All pupils seemed to have more of an understanding when engaging and participating in the lesson, compared to other sessions they have had in Welsh.

	What next?
	[bookmark: _Hlk98489511]In my future lessons, I will continue to pitch Welsh at the right pace for the learners’ needs and I will continue to encourage all learners (if the pupils’s needs allow them to) to voice their opinions where necessary and participate in classroom discussions (Chadwick, 2019). Although not all pupils were in the class, due to other school commitments and COVID-19 outbreaks, I belive I took this into consideration and planned as best as I could. I will continue to plan to the best of my ability to enhance the children’s blended learning experiences in the classroom.
Additionally, I feel by giving the children their choice of a Welsh celebrity, it allowed them to take ownership of their own work and individualise their work from others. This allowed them to further engage with the task and become participants in their own learning.



	Professional Experience Template 3
	Explanation text 16.02.22 PTE3

	Pedagogy Standard
	Real life authentic contexts

	What did you do and why?
	During my lesson on 16.02.22, I taught a lesson where the children had to finish their literacy planning and start to draft their explanation text. I have based their explanation text on a sense of their choice as this relates to the class/school theme of senses and they have the opportunity to choose which senses they would like to explain. The children were previously given options whereby they could choose whether to explain their eye, hands, tongue, nose, or ear. Some children have already started to create a model of these different parts of their anatomy which could help them during their literacy lessons. I already explained in previous lessons that this explanation text will go hand in hand with their models as an explanation text should explain how something works. I decided to give the children some time to complete their planning sheet before starting to draft their text. 

	What have you learned?
	I learnt that the children found this task very interesting and were able to follow instructions carefully as there were a lot of mini plenaries. A lot of the children were very excited to start to write their explanation texts as they could choose which sense they could write about, and they were happy with the freedom. My observations in the classroom and the research from Crowley (2014) allowed me to make their learning fun and enjoyable. During this lesson, the children seemed to engage really well and were very excited with the lesson ahead.

	What next?
	In my future lessons, I believe it is important to relate my lessons to a real life context to help the children make connections and stay engaged during the task. Dunn (2017) highlight that by relating the task to a real life context, it allows the children to think logically and relate their activity to their personal experiences. I feel I planned this lesson really well, and it was carefully thought through prior to starting the lesson. However, as the lesson progressed I realised, my examples of the board weren’t pitched at the children’s learning needs very well as some of the children found it hard to really understand that they were completing a step-by-step guide. I then had to explain through a mini plenary what my aims, objectives and expectations were to iron out any misconceptions in the classroom. Both the class teacher and I team taught this lesson as I needed some guidance where I was a little unsure and learning-in-the-job is vital as implied in Grigg (2010).



	Professional Experience Template 4
	Cross-curricular themes PTE3.

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	During my literacy lesson on 04.03.2022, I took the children into the outdoor environment, and we discussed Haiku poems. While outside, the children needed to use their senses (school topic) to choose outdoor vocabulary which they could use in their Haiku poems. It was important that the children focused on something that they were able to write about. For example, a blade of grass or an oak tree etc. For the children to do this to their best ability, I modelled how I wanted them to complete their planning worksheets. This is something that I have introduced in other lessons to show how they could reach my aims.
I feel it was important that I modelled this through a mindfulness activity as the children could focus on their senses to complete the worksheets to the best of their ability. By focusing on a mindfulness activity during this lesson, it focused the children’s wellbeing outdoors to compose their thoughts and ideas before completing the outdoor lesson.

	What have you learned?
	During the lesson, I learnt that it is important to link a lesson to other themes within the school because it helps children to stay focused and engaged within the lesson as implied by Laevers (2017). I believe that taking the children outdoors also promoted the importance of outdoor learning which the school has been working on since their last Estyn inspection in 2016. This lesson, helped me understand that children need to have a variety of learning experiences and by incorporating all cross-curricular themes, it helped them clearly understand my aim of the lesson and the outcome I was expecting all learners to achieve the following week (Joyce, 2012).

	What next?
	In my future lessons, I will ensure that I link my tasks and activities to other themes that the school is working towards. It is important that I do this as I felt this lesson helped me to include the children with ALN who do not usually want to engage. By me taking the children outside and relating it to their senses they were able to focus on a specific interest of theirs. 
I will definitely be allowing my future classes the opportunity to become more creative learners and I feel it is important that the school theme should run throughout the term, rather than just half a term to allow the four purposes highlighted in Welsh Government (2020) to be the drivers for the children’s experiences. I feel it is important to relate the theme to the children’s work as it can aid the children to develop a deeper understanding of the chosen theme (Barnes, 2015).
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The purpose of this assignment is to critically reflect upon how my professional teaching practice has been transformed through the lens of two out of the twelve Pedagogical Principles outlined by Donaldson (2015). Donaldson (2015) regard these principles as being extremely important for the implementation and development of the Curriculum for Wales (CfW) which Welsh Government (2015) highlight will be introduced into teaching practice in September 2022. The two pedagogical principles stated in Welsh Government (2022) that I will be exploring in this assignment include principles five and six. Pedagogical principle five states: “Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest” (Donaldson, 2015. p. 69) and pedagogical principle six states: “Good teaching and learning creates authentic contexts for learning” (Donaldson, 2015. p. 69). In this assignment, I will be identifying how I have transformed my teaching practice based on these two pedagogical principles showing secure understanding and identifying strengths as well as areas for development for my future teaching career.

It is important to highlight that Donaldson (2015) outlined in the publication Successful Futures that the goal for September 2022 is to develop a curriculum to support learners to broaden their knowledge and understanding of the potential that surrounds them in everyday society. Donaldson (2015) reviewed the CfW and highlighted four purposes for all children and young people in Wales to achieve when leaving school that would equip them to thrive in the rapidly changing world. According to Welsh Government (2020), for the children to be able to achieve all four of the purposes set out by Donaldson (2015), there should be multiple learning opportunities to aid pupil progression during their school years. Welsh Government (2015) emphasise in CfW the importance of progressing children’s skills, and knowledge through this crucial developmental period in their lives. 

During my time in University, I have had the opportunity (as a student teacher) to experience three different primary schools as a student-teacher, completing a total of 120 days of teaching in readiness for my own full time class in September (Welsh Government, 2022a). During my first two teaching experiences I was not presented with the opportunity to widely differentiate my lessons on a large scale. Therefore, when I was presented with 27 children on my final teaching experience, one of which was dyslexic, and four were More Able and Talented (MAT) pupils, it allowed me to set appropriate tasks and resources according to each child’s learning needs. I did this by collaborating and sharing thoughts and ideas with my class mentor along with planning and preparing in advance to ensure all materials were suitable and inclusive of meeting all the children’s needs (Knelston Primary School, 2022).

Donaldson (2015) and Welsh Government (2022) explain in pedagogical principle five the importance of activating children’s prior knowledge and consolidating previous learning. Bryson and Siegel (2012) highlight that if children build on their previous experiences, it allows them to engage and become involved in their own learning. Corcoran (2016) agrees with Bryson and Siegel (2012) and believe it is important to promote children’s wellbeing in the classroom by allowing their ideas to be included and involved when termly topics are being discussed. Dunn (2017) suggest this can aid teachers to plan around the children’s needs and interests which is vital for ensuring pupil interaction and involvement in the classroom. In my final placement school, I incorporated pedagogical principle five along with the views of Bryson and Siegel (2012), Cocoran (2016) and Dunn (2017) by starting the term off through planning and aiming to improve all my class. To start the new term, my class teacher and I discussed planning with the children. One way we did this was through Everyone Planning In Class (EPIC). This allowed Cocoran’s (2016) ideas to be reflected through this teaching and learning method. As suggested by Dunn (2017), it helped me to develop my weekly plans further based on the children’s involvement and previous experiences as highlighted by Bryson and Siegel (2012).

In accordance with Pritchard (2009) all teachers in my recent placement school regularly encouraged the children to give personal examples of experiences when teaching a lesson to form authenticity in learning and to allow the teachers to set tasks appropriately based on the experiences the children had already been faced with. On the other hand, it is implied in Horgan (2007) that socioeconomic background can affect children’s learning when sharing experiences. Horgan (2007) suggests that those children who share personal experiences from a higher socioeconomic background can exceed in their learning as tasks would be set appropriately for them and resources could be prepared in advance based on their personal experiences outside of the classroom. Horgan (2007) further explains that those children who are from a lower socioeconomic background may not have many personal experiences outside of the classroom and therefore this could affect their wellbeing in school, leading to them disengaging in tasks, activities and resources provided by the teacher. Some examples of children’s previous experiences that I built on through classroom tasks and activities included family events, holidays, days out, and experiences of the children playing with peers both inside and outside of school hours. However, if there were children in my class from a lower socioeconomic background, these examples may make those children feel uncomfortable if they have never been on holiday or experienced a family event.

In addition, Cauley and McMillan (2009) believe for teachers to set appropriate tasks and resources in the classroom, teachers need to use the questioning strand of Assessment for Learning (AfL) to assess children’s knowledge and stimulate critical thinking. Florez and Sammons (2013) emphasise open-ended, well-crafted questions can lead to promoting comprehensive exploration of the matter and believe it can stimulate new teaching and learning techniques to set and select appropriate tasks and resources for the learners to progress accordingly. In contrast to this, it is understood by Tofade, Elsner and Haines (2013) that poorly constructed questions can impact learning by creating confusion for the pupils and limiting their imagination and creativity skills. Siraj et al (2013) believe this can have a strain on the tasks and resource set by the teacher, therefore not giving pupils the opportunity to strive to achieve higher and aim to meet and exceed the expectations. Kumar and Parhi (2019) imply that teachers are often seen to ask lower-order questions to children which could allow pupils to recall their prior knowledge and experiences, rather than asking higher-order questions that encourage deeper, critical thinking and in turn requiring pupils to analyse, reflect and evaluate upon concepts such as problem solving (Coe et al, 2014).

On my first teaching experience I did not see the importance of children using their higher order thinking skills in their everyday learning. However, since reading the importance of Blooms Taxonomy outlined in Kumar and Parhi (2019) and using a variety of strategies within the questioning strand of Assessment for Learning (AfL) as highlighted in Taylor (2011), I now have a deeper understanding and fully enhance these skills within my classroom.

Pedagogical principle six relates to the Qualified Teaching Status (QTS) standard ‘Pedagogy: Advancing learning – Real life, authentic contexts’ highlighted in Welsh Government (2022a). According to Welsh Government (2019), creating authentic contexts for children, allows them to have rich learning experiences to help them engage in their everyday learning. Herrington, Parker and Boase-Jelinek (2014) believe that teachers should set appropriate authentic tasks and resources which lead to the children striving towards meeting high expectations as set out by the teacher. Welsh Government (2020) agree with Herrington, Parker and Boase-Jelinek (2014) and believe that by forming a positive learning environment which incorporates authentic contexts helps shape children to become bold, balanced educators. Barnes (2015) believe this is to be embedded into everyday practice to engage and captivate children to continually develop and progress them. 

The lessons that I planned, prepared, and delivered in my final placement met the needs of all individual children in my class and were made as interactive as possible to encourage pupil participation as this is vital to the CfW and is clearly outlined in Welsh Government (2020). One example of how real life, authentic contexts was integrated into my classroom was through a literacy lesson, where I was able to relate the lesson to a local community incident where the local shop had recently caught fire and how the community reacted to this terrible tragedy. This context was an example of how everyone (on a much larger scale) may have reacted to the Great Fire of London. Every child in my class thoroughly enjoyed this example scaled down to their local community as all pupils lived locally to the shop. By using this example, the children were engaged and involved in the classroom discussion.

However, if there was a child in my class who had recently moved into the local area from Egypt and had English has an Additional Language (EAL), this classroom example would have been more challenging for the child as they may not have been familiar with the local fire and the devastation that had been caused, as well as the positive reaction from the local community. In addition, this child may not have ever witnessed a shop fire which would have meant the child would not have benefitted by listening to the authentic context that I incorporated into my lesson. To overcome this possible barrier, I would have included relevant real life, authentic contexts that all pupils in the class would understand and relate to which, may not include local contexts, but possibly wider community examples. This would enable all learners in the class to be prepared for the wider world and have a deeper understanding of practical examples in relation to the class theme.

Jean Piaget believed that cognitive development is based on a child’s mental schema and that children learn through their previous experiences (Kuhan, 1979). He believed that the way children think can depend on the child’s age and ability. Doherty and Hughes (2014) explained that Piaget believed that children pass through four stages of cognitive development. Sensory motor (0-2 years), pre-operational (2-7 years), concrete operational (7-11 years) and formal operational (11-15 years).

Piaget’s cognitive theory was applied in my classroom as I gave the children in my class multiple opportunities to learn with tasks, resources and materials which would allow the children to make new discoveries and create their own experiences through active learning (Gray and Macblain, 2012). In relation to Ko, Sammons and Bakkum (2013) observing children in the class helped me see what stage they were reaching throughout their development according to Piaget’s theory. This helped me identify whether I needed to provide the children with additional support, what their strengths and weaknesses were and whether I needed to adapt my teaching and learning methods used in the classroom (Ewens, 2014).

However, it could be argued by Naggy and Griffiths (1982) that those children in the class with ALN may not fit into Piaget’s concrete operational stage of development as they may not be able to build on their previous experiences due to not having the capacity to remember, cannot communicate very well or unable to explain their thoughts. Based on the research of Nicolopoulou (1993), the children in my class who had ALN may not meet the categorised stages outlined by Piaget. This could mean that they may still be in the pre-operational stage which Piaget associated with children between the ages of two and seven (Grigg, 2010).

In contrast, Robert Sternberg’s intelligence theory suggests that for children to progress successfully in their learning and development they need to select, adapt, and shape the real-world environment by integrating their practical and creative skills into everyday learning. Sternberg implies that children are all developing at different rates however, by using multiple skills for required tasks and activities in the classroom they are all able to become cognitively intelligent which can enhance their skills, knowledge, and ability within a classroom environment.  This theory supports the twelve pedagogical principles highlighted in Welsh Government (2022) and allows children’s cognitive development to continually grow according to their individual learning needs, opposed to being categorised based on their age (Black-Hawkins, Florian and Rouse, 2017). Sternberg’s theory was clearly shown through my teaching strategies in my final placement as I ensured I enhanced the children’s skills through various tasks and resources such as individual, paired and group work along with provision provided in both the indoor and outdoor environments.

Potter (2008) is of the opinion that planning is an essential part of children’s progress in school for the children to meet the pedagogical principles that Welsh Government (2019) defines as being the foundations to support our learners with their future ambitions. Chadwick (2019) agree with this and highlight teachers need to plan efficiently and effectively to create various learning opportunities within every lesson for the pupils to continue to progress towards learning outcomes defined by the teacher at the start of every child’s lesson. On the contrary, Smidt (2013) is of the opinion that planning is time consuming, and teachers seem to continually change their plans when they are in front of the pupils. Pachina (2020) understands that teachers are always changing their plans in lessons and with the aims and objectives in mind, their delivery does not matter if the children are constantly progressing. 

To create learning opportunities in a classroom, Marsh (2012) argue that children’s ideas could continually be included in classroom tasks and resources when activities are being introduced for all pedagogical principles to be met, including principles five and six. This implies that teachers should be planning their lessons and resources based on the learners’ needs and interests. An example of how I did this within my classroom was using a KWL grid at the start of my new topic. By using a KWL grid with the children, they were able to add what they already knew about the topic (by activating their prior knowledge), what they wanted to find out about their topic, and at the end the children wrote what they had learnt during the time they had been learning about the topic. In accordance with Coe et al (2020) by the children completing a KWL grid and relating it to authentic contexts, the teacher can receive effective feedback, as the children will express what they already know, therefore the teacher can plan from this point (Chadwick, 2019). This will help the children to recognise the importance of sustained efforts in meeting the required expectations. Smidt (2013) believe that by children learning about a topic they have an interest in, their concentration and attention span may increase. I believe this was a way of learning for both myself and the children in my class as it helped me learn what knowledge they had prior to the topic introduction and what they had learnt after learning about it for six weeks.

As suggested by Fautley and Savage (2008), assessments, such as observations, must always have a purpose, and particularly in a primary school setting as they are the most effective and reliable way to convey a picture of the child and their abilities within the class. Arthur (2012) understand observations are an important part of practice as they always take place in the school environment and in a way that makes the child feel safe, happy and comfortable to give teachers the opportunity to reflect on a pupil’s strengths, weaknesses, achievements, and areas for improvement (Ewens, 2014). 

As implied by Black et al (2004) assessments such as observations take into account both pedagogical principles outlined in this assignment as teachers continually assess the tasks and resources that were prepared and selected to relate to real life, authentic contexts to build on the children’s previous knowledge within and across the different Areas of Learning and Experiences (AoLEs) outlined in (Welsh Government, 2020). Contrasting to this, Clarke (2001) implies that assessment can be very time consuming to implement in the classroom due to teachers having to prepare right up to the time of the assessment, along with evaluating, reflecting and suggesting further recommendations from the outcome of the assessment. Florez and Sammons (2013) imply that when assessments are applied in a class, it can take substantial time for teachers to fully understand how assessment is used to further progress children through their learning and development. 

During the nine weeks that I attended my final placement, I ensured that I continually assessed all aspects of the teaching and learning that was undertaken in my classroom and the surrounding areas. After every lesson I would use the thumbs up, thumbs down strategy of AfL. This would allow me to see if the children enjoyed the lesson or whether it needed to be more interactive. Additionally, I would constantly mark the children’s books, observe their behaviour methods to solve a problem along with talking to the children to provide feedback. These techniques will allow me to further develop my provision in my class for the children by continually enhancing my pedagogy.

To conclude, in my future teaching practice I will continue to incorporate and develop these two pedagogical principles into the planning, preparing, and delivering of my lessons. In accordance with Welsh Government (2015) I will be ensuring that my lessons will be rich and have an inclusive environment which gives children authentic learning opportunities. After researching and reading Rogers (2007), it will help me challenge and differentiate my lessons to set out achievable aims and objectives (Welsh Government, 2020).

I feel that all provision in my final placement classroom met all twelve pedagogical principles highlighted in Welsh Government (2022) as Grigg (2010) believes stimulating provision can help children to build on knowledge and understanding from previous experiences. The two pedagogical principles outlined in this assignment are constantly being met in my practice and I consistently include real life, authentic contexts where I give children high, achievable targets to strive towards. I also set cross-curricular related tasks as emphasised in Barnes (2015) for the children to build upon prior knowledge, understanding and experiences to broaden their learning opportunities during their school years (Packer, 2021). 

In my future practice, I will continue to use and develop a variety of teaching and learning strategies to ensure that I incorporate and implement all twelve pedagogical principles outlined in Welsh Government (2022) in my lessons to aid pupil progression within my classroom as encouraged in Welsh Government (2019). In accordance with Coe et al (2020) I have gained extensive knowledge in the CfW (Welsh Government, 2020) over my time in University and how to use different teaching and learning strategies effectively, how they can be implemented in the classroom, and the expected outcomes they should provide. By experimenting with teaching and learning strategies such as AfL, sharing experiences and varying the style of teaching and learning in placement, I feel I have gained confidence when implementing the CfW highlighted in Welsh Government (2020) to provide children with a variety of different tools to help them on their learning journey. I will carry these skills through my teaching career and ensure that the twelve pedagogical principles, the four purposes and six AoLEs emphasised in Donaldson (2015) are all met in my future classroom practice.
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