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Part 1 			 

Pacey (2016) stated reflective practice is a process of thinking and analysing experiences, to evaluate the outcome and aim to challenge, change, develop and improve future events. Similarly, Calvert (2010) suggested, it is an exploration of event or experience, increase learning that alters perspective, allowing events to be seen differently than they first appear. The role of reflective practice plays a significant part within the early year’s settings for both the development of practitioners and children. Professional development for practitioners is a core part of securing effective teaching and enhancing children’s learning (DFE 2016).
Several models of reflection have been developed over time to act as a tool in developing effective reflective practice in early years settings to improve the quality of service. Billett (2011) reiterates the power of experiential learning and emphasises the strength of the reflective cycle and the capability of developing effective practitioners. Siraj-Blatchford et al (2002) highlighted the importance of developing effective practice within the early years from research in early years settings. 
The aim within this writing, is to compare and contrast the effectiveness of two model tools used in the early years, the Gibb’s (1988) reflective cycle and Rolfe et al (2001) reflective model. 
The similarities of both models are evident, while both models are developed in a cyclical manor (Hayes et al 2014) and follow a set of stages. Likewise, the outcome of each model is to develop balanced views, recognition of strengths and evaluate events through a series of questioning analysing what went well and what did not go well to ensure improvement of future events (Academy of Royal Medical Colleges 2017). However, the structure of both models differ in ways to reach outcomes for effective reflective practice.
Whereas Gibbs’ (1988) reflective cycle is based on six distinctive stages, Rolfe et al (2001) model is based on three stages. Brown (2017) stated the advantage of six stages within Gibbs’ (1988) reflective cycle is that, the model is well constructed, clear and concise, enabling opportunity to think about different questions at each stage in a systematic way. The model is used to reflect post event but still focuses on both positive and negative aspects. Gibbs (2013) stated the nature of the model allows the process of repetition and lends particularly well to the continuous cycle of learning to improve to ongoing practice with information and knowledge gained. Yet, Bolton (2009) suggested that reflecting after the event, increases the risk of not remember the actual information needed to encourage change. However, Gibbs’s (1988) model is somewhat seen as a superficial format with no referral to critical thinking or a reflexive approach that leads to change and exploration of different perspective Atkins and Murphy (1993) (citied in Finlay 2008) 
Whereas, Rolfe et al (2001) model is based on the repetition of the same three questions. Bishop et al (2007) suggested the simplicity of the questions allows practitioners to use the same question for each element of experience, thinking more in-depth at each layer. Sellars (2013) suggested Rolfe et al (2001) model is a proactive tool for effective reflection within the early years, allowing practitioners to reflective during and post experience, underpinning the theory of Schon (1983) and his in-action and on-action, which develop in the moment flexibility, feedback and transformation of practice for early years practitioners. Yet Mann, Gordon and Macleod (2007) believed the tool is indeed descriptive, theoretical and action oriented in comparison to Gibbs (1998). Although Miller-Young (2016) believed, the stages are considered complicated suggesting reflective practice both in-action and on-action can become superficial with no correspondence of thought and feelings, reflection applied at the basic layers, risks low level improvement  due to the lack of depth and emotional intelligence. 

While feelings are included within both models, Gibbs’ (1998) structure isolates feelings providing a clear emphasise on utilising them, allowing practitioners to identify their feelings on a regular basis. Including feelings in reflective practice, higher levels of empathy and effective working relationships are produced with increased productivity (Leitch and Day 2001). Similarly, the REPEY project research of Siraj-Blatchford et al (2002) found interaction between  practitioner’s experiences, feelings and emotions improved the quality of care given and closed the gap between theory and practice, supporting the work of Dewey (1933) and Piaget (1936) on human development and the relationships between experiences, interaction and reflection (Seltzer 2012).  Furthermore, Roberts (2017) highlighted the importance of including feelings when undertaking reflection  results in the increase of quality and type of reflection undertaken. However, Davis (2003) stated, if too much emphasis is put on feelings within reflection then barriers are created, leading practitioners with feelings of self- disapproval and self-rejection (Middleton 2017).
In comparison, rather than Rolfe et al’s (2001) model having fixed or independent stages of feelings, they are included within the layers of each stage. Feelings and emotions are not considered with a complacent view, developing the risk of assumption in that, feelings do not play a significant part in the process (Gentry, Weber, and Sadri, 2007).However, According to Sylvia et al (2002) the result of avoiding feelings and emotions within the reflection process cause significant impact on quality of future skills, knowledge and the motivation to develop professionally. The DFE (2017) implemented within the teaching standards, that practitioners are required to reflect in-depth and holistically through a systematic order, to deliver effective lessons and approaches to practice within early years. That said, to reflective in-depth using the tools, time is essential for achievable outcomes in practical change and on-going development (Koshy et al 2017).

Quinn (2000) (cited in Finlay 2008) recognises that reflective practice is extremely time consuming and may not be realistic in pressurised work environments. In the same way, Hayes et al (2014) stated reflective practice for busy practitioners, can be viewed as difficult and time consuming, resulting in unthinking and unsatisfactory results. 
Wilson (2008) emphasised the importance of reflecting in the moment and reflecting into the future thinking about what would happen if changes were made.
Furthermore, Rush et al (no date) suggested Rolfe et al (2001) reflective tool enables practitioners to reflect both in the present and post moment, fully utilising observations, and theory to strategically transform and introduce new practice within early years settings. Similarly, Zineb (2017) declared practitioners who reflect in the moment become effective and extends professional development. Producing creativity in active learning and reflection in ways that stretch empowerment, knowledge and growth and benefit from engaging in reflection freely and without constraint. 
Yet the Gibbs (1988) mechanical structure used within the moment reflection is unlikely to yield critical reflection Schater (2001). 
However, to develop effective practice within the early year’s settings, Boud and Walker (2006) suggest a whole setting approach with capacity of time management to co-construct effective reflective procedure. (Gill and Whitehouse 2017) reiterated that it is impossible for individuals to develop themselves through reflective practice without the capacity of time and collaboration of others. 
This piece has compared and contrasted two models of reflection as tools in developing effective reflective practice within the early years. The evidence indicates, both models follow a similar process, which included both advantages and disadvantages. Overall, Reflection should be seen as continuous rather than independent acts, with inclusive motivation to utilise thoughts, feelings and actions to effectively reflective and develop quality within the early years. Therefore in-depth reflection is significant to improve on-going opportunities of development. 





Reflection, Reflecting and Reflective Practice 

Reynolds (2011) suggests, it is a process of thinking about and questioning the positive and negative aspects of past or ongoing events, actions and situations. Reflecting on both aspects can be rewarding.
 For example
· What did not go well
· What went well
· Feelings
Furthermore, Reflection can be done on an individual basis or as a group. Reflective practice enables sense to be made from experiences developing a growth mindset  which, contributes and improves future ideas, choices and decisions (Korstange 2016).
In addition, Rodgers (2002) suggested reflective practise or ‘thoughtful thinking’ is taken place to further develop and enhance both practitioners and children’s development and knowledge by

· Learning through experience.
· Becoming openminded.
· Continually reflecting by questioning experiences.

According to Owen and Fletcher (no date) reflective practice is the foundation of professional development and personal growth, through making meaning of experiences and the developing an awareness of the impact during events and after events. Furthermore Vince (2014) stated, the process of reflective practice involves different aspects of thinking, being independent to each individual. The outcome of individual reflective practice leads to different results according to perspective. That said, Gray,(2007) argues, to become  effective reflective practitioners collaboration of others is key in order to deliver a quality service. Reflective communities of practice develops further expert knowledge and experiences from collaboration of others for improvement of learning in future events according to Lyons (1999).
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Background
Reflective practice according to Leitch and Day (2000) developed from the work of Dewey (1910), suggesting reflective practice enables us to be aware about to do when we act. Furthermore Schon (1983) theory expanded Dewey’s work breaking it down into two aspects developing a framework of thinking for reflection, stating reflection can be done during, after, within different events and practised through variety of ways. Schon (1983) theory developed
· Reflection in-action  
· Reflection-on-action (University of Bradford no date)

Changes to the practitioner’s role over the years have found that, due to limited amount of time practitioners mostly reflect in action. However in - action reflecting, restricts the depth of reflection, becoming superficial and decreasing the improve of future change (Ferguson 2018) 
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Reflective model and processes 
Koshy et al (2107) declared, reflective models have numerous stages which are integrated with different concept’s, further stating the process of each models are similar. Furthermore, the variety of developed models, include several structures providing different levels of detail and depth to suit the needs, expertise of individuals (Helyer 2015). 

According to Schon (1993) reflecting practice is a continuous process, significantly used within teaching. An exemplar reflective model, that is arguably one of the most popular models of reflection is Gibbs’ (1988) (University of Cumbria 2016). Mathew et al (2017), research into reflective practice found, reflective models are developed as a circular process, to offer clear, concise and deep evaluation of  experiences to ensure new experiences are developed  to bring change to behaviours, style and to embrace new opportunities of learning without bias. With an intended outcome of developing the growth of effective practitioners and development of the quality in service. Finlay (2008) however, argued that Gibb’s (1988) decreases the reflexive and critical approaches due to the simple format. Creating a barrier of opportunity to move beyond practice to explore values and have practice lead to change. That said, OECD (2007) believed models in fact, do examine beliefs, values, attitudes to form deeper understanding and increase a higher level of learning.

Reflective practice for teachers (2013) noted that reflective models are used as a tool to support practitioners through a process, to acknowledge relevant experiences and put them into words, draw conclusions, then apply their ideas by actively trying the new ideas and approaches within future situations. 
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Teaching impact
Gross & Rutland (2017) explained, the process of learning and reflection is widely developed throughout educational settings. Caldwell and Grobbel (2013) noted, it develops a greater sense of responsibility and accountability in practice. Further suggesting reflecting on events helps identify any barriers to learning that children may have.

Furthermore, Cambridge international education teaching and learning (no date) suggested a positive impact of reflective practise, for practitioners means carefully planned teaching experiences, informed by research and previous experience, with focused reasons, resulting in a high quality of service for children.

However, as Gray, (2007) suggested reflective practise draws on the collaboration of ideas and experiences from practitioners, children and colleagues, therefore involving others actively increases the active learning process through the cycle. Developing effective practitioners, through sharing expertise Challinor, Marin and Tur (no date).

An effective reflective learning process develops an active and experiential environment, delivering results on children’s achievement, developing self-awareness and responsibility in children for future learning. As found in the study of Siraj-Blatchford et al (2020) settings run by critically reflective, well-qualified staff were more effectively run, suggesting a reflective approach provides the practitioner with a strong pedagogical structure to support the children in their explorations and interactions. Similarly, Darling-Hammond (2019) suggested practitioners who teach and reflect, build upon and expand children’s prior knowledge and experiences supporting Piaget’s (1936) theory building on prior knowledge. 
Due to the everchanging role of needs of practitioners the continual need for growth of knowledge, there is a high level of demand on practitioners’ professionals' expertise.  The Foundation Phase framework (2015) and the new Curriculum (2022) likewise encourages active engagement in the learning processes offering practitioners and children the opportunities to develop their thinking, planning and continual development through reflecting on events. To ensure both, practitioners and children develop their creative thinking and problem-solving skills. However, due to the increasing workload of practitioners, time to effectively participate fully into in-depth reflective practice can be challenging, therefore superficial reflection is completed resulting in an unsatisfactory outcome in future changes Hayes et al (2014) 



The importance of reflective practise.
All models of reflection stress the importance of repeating the cycle to ensuring knowledge is secure and progression is continued Ofsted (2019).

When self-reflecting, a 
person makes in-depth judgments about the learning process, motivation, beliefs, plans, and 
outcomes.
When self-reflecting, a 
person makes in-depth judgments about the learning process, motivation, beliefs, plans, and 
outcomes.
When self-reflecting, a 
person makes in-depth judgments about the learning process, motivation, beliefs, plans, and 
outcomes. 
Loon (2018) suggested developing and using reflective practice, provides opportunities for practitioners to professionally development and gain better awareness of themselves, knowledge and understanding of skills and competencies within their personal growth and workplace. 

Koshy et al (2017) believed reflective practice further develops deeper learning of creative thinking skills, self-directed learning and improves motivation to enhance the quality of service.  Motivation within reflective practice is key to seeking change to develop professionally and personally to engage in new learning, becoming openminded which leads to directional changes towards experiencing new skills, knowledge and positive self-esteem bringing theory and practise together supporting Maslow Hierarchy of needs McLeod (2007). 

Reflective practice in childcare (2015) suggested the significance of reflective practice within educational settings, is to provide a continual process of development and update skills to deliver a high-quality service within the curriculum. Furthermore, provides opportunities to create an environment which centres on the learner, supporting children and practitioners in becoming innovative, confident, engaged learners. 

In addition, Parson and Stephenson (2006) also found that reflecting during observation and assessment stage, through listening and taking into account feedback improves the practitioner’s ability to understand how children learn, enabling them to develop the skills and ideas to improve teaching. Creating a partnership-working environment. Research within the EPPE project, found inclusive partnership working and feedback from reflective practice process develops a high-quality setting, one that found children to be significantly more successful (Siraj-Blatchford et al 2020)


 




















Benefits
Chong (2009) believed that reflective practice develops open-mindedness to events and situations, by viewing them from different angles to identify existing and new learning styles to improving future decision making.

(Elder and Paul 1994) noted also a benefit of reflective practice develops an individual to become better equipped to finding solutions. According to Bulman and Schutz (2013) reflective practice allows an individual to recognise own strengths and weakness, enabling them to be  used as a guide for on-going learning in developing deeper thinking and ownership of own learning to  progress to a better level of understanding and developing of higher levels of self-motivation. That said, Hobbs, (2007) cited in (Gibson and Purdy 2012) stated , own perspective can become a barrier, for many, critical reflection is not easy and reflection tend to become superficial, further compounded by the pressure to perform well academically discourages honesty.




Barriers
According to Oluwatoyin (2015) there are several barriers and challenges to reflective practice, which can impact on the success of development and progression of practitioners and children’s learning. For example 

· Time
· Feelings
· Own perspective
· Understanding 
· Complexity


If practitioner do not have the time to reflect deeply or consistently then improve or no changes are made for future teaching. That said, Davis (2003) believed, barriers stem from practitioner’s perception and values, to overcome any barriers, practitioners need to identify the origins of the barriers and challenge them. 









Findings 
· Reflection results in learning and development.
· Reflection is an active process, where it should be some you do rather than something you learn. 
· Reflection is a cyclical process.
· Reflection encourages exploring issues from different perspectives.
· The higher the standard of reflective practise, the higher the quality of service provided
· It links theory into practice.



Element 3 Reflective log 

	Brief description of the activity (no more than 50 words)

	An Easter egg scavenger hunt using both indoor and outdoor environment. Children were asked to find and then sort Egg’s in as many ways as they could. The Easter eggs were, patterned, plain and numbered. The Activity planned was to start as a whole class approach then split off into groups accordingly. 

	Aim/Objective of the activity

	To take part within an activity alongside others, developing mathematical knowledge of preposition and their problem-solving skills. 

	Your role

	To provide age and ability related tasks for children to achieve.
To provide appropriate resources to ensure engagement and development of skills.
To provide Instructions on the task and to support children throughout to develop and reach the aim of the activity, supporting Bruner’s (1976) theory of scaffolding.
To provide a fun, enjoyable and safe learning environment to support and develop children to meet their potential, in a variety of ways.
To adapt learning as and when needed to suit the needs of the child/children.

	Positive aspects – why?  How could these be developed further?

	I Provided a play-based literacy activity with cross curricular skills. Learning through a play-based approach is less like learning for children.

I was able to engage and motivate children by stimulating learning through using hand’s on fun physical activity, with sufficient resources to complete the task and develop knowledge and skills. 

I was able to complete observation and assessment of children’s progress throughout the lesson, enabling me to use outcome of activity for the continuum of learning and progression.

I was able to adapt the activity when needed, to suit children’s needs and to enable full access and inclusion to the activity by changing the approach.

The group work I planned according to age and ability and providing support needed for all children to reach learning intention worked well and most children met the aim.



	 Challenging aspects – why?  Link to your own practice.

	Providing a play-based whole class approach activity, I found that I needed to provide extra support and intervention to keep children who had lower concentration levels engaged while stimulating higher ability children and ensuring I was challenging them.

Another challenge I faced was, involving all children at different development stages during outside activity. Finding that what I had planned weren’t working as it become somewhat difficult trying keep all children involved equally to be able to get the full experience. Due to some children begun overpowering leaving some children unable to fully participate. 

Another challenge I found was keeping children who were in the lower ability group, focused and engaged as equipment and resources on offer within the outdoor area, such as bikes and scooters, distracted those children. 

	What knowledge did you demonstrate?

	I use my underpinning knowledge and understanding of child development and how young children learn at different rates and stages to plan the activity accordingly.

I use my knowledge of the Foundation Phase Framework (2015) and experiences from training and those experiences of previous activities within the Foundation Phase to enable me to provide suitable learning opportunities for all.

By using my knowledge of the seven curriculum Areas of Learning, age related outcomes and the ability of children, I was able to demonstrate knowledge gained by incorporating a wide range of skills from different areas of learning and provide a cross curricular approach to the activity.

I had the knowledge of, children’s interest and previous learning to provide the best learning environments and experiences that suit their individual needs.

I used appropriate teaching strategies, gained from previous activities accordingly. 



	What skills did you demonstrate?

	
I used organisation skills to develop the activity along with flexibility and creativity to change within the moment.

I used my time management skills accordingly to give access and adequate opportunities for each child.

I used positive behaviour management skills to enhance children’s behaviour to those which were acceptable.

The ability to adapt activity by dividing whole class scavenger hunt into groups within the moment by taking on children’s interest of bikes and scooters. For example, allowing lower group of children to bikes while other children continued to be engaged and focus on task. Then I rotated the groups, once objective had been met. Enabling lower ability group to have more support and less distraction during task.

I used my communicating and listening skills. Clearly communicating on the purpose of activity and listening to responses. 

From listening I was able to ask and challenge children with questions and give reinforcement with praise and encouragement.





	Which values did you demonstrate?

	Inclusive values and non- judgement on children interest and ability. 

I listened to what children had to say and observed body language giving them a voice and choice within their learning. Changing the learning approach to child led.

I remained patience and supportive through activity providing a positive outlook and respect for children’s interests, views and ideas. Supporting the UNCRC within my practice.




	What could be done differently in future?  Why?

	I would begin the activity with grouped ability children instead of whole class, ensuring all children have the same opportunity from the beginning.

I would enable more of a child-led activity and follow their lead by provide the resources and opportunities within the moment to enhance learning to ensure that they meet the objective of the lesson. 















Element 4 Personal Development Plan

	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Confidence
	To have more confidence in what I do and begin to believe I can do a good job.
	Putting myself in new situations and take new steps in unfamiliar opportunities.
	Myself, by trying out new things, embracing new situations within personal and professional areas.
	Ongoing

	Develop knowledge and understanding on how to deliver high quality lessons, effective planning and enhanced teaching within the new curriculum in Wales.
	To develop my professional development, to gain the knowledge, experience and understanding of the changing curriculum in wales to provide effective learning opportunities for children and give them a flying start to life.
	To attend and complete training sessions on the New curriculum, and through experiences of other schools while shadowing other professionals.
	Employer, local authority and cluster schools.

By research information myself using https://hwb.gov.wales/curriculum-for-wales/introduction/ 

By signing up to receive opportunities through emails fromRhondda Cynon Taf school staff training.
	Begin June 2020 continue to 2022 and beyond.

	Learn a new language such as Welsh/Spanish.
	To learn different languages to be able to communicate for professional and personal reasons. To be able to teach children a variety of languages. To also enhance employment opportunities.
	Attending courses through employment and using the Duolingo app.
	Employer as and when courses available.

Duolingo at home. https://www.duolingo.com 
	Ongoing

	Develop awareness and knowledge of children’s mental health issues and Autism and understand how to support children in the best way possible, through difficult times. 
	To become aware of what affects children’s mental health and to have confidence in providing help and support to children with Autism providing equal opportunities and enabling fulfilment of potential to all children.
	Gaining experience, advice and understanding of the affects by developing knowledge, undertaking training and volunteering with children and families who are experiencing difficult times. Shadowing and experiencing professionals such as Camhs, social services, counselling services.
	Undertaking training courses available through employment or via Local authority. Reaching out to Charities, volunteering sectors and camhs.

Searching websites and organisations for opportunities such as 
https://www.actionforchildren.org.uk/how-to-help/volunteer-with-us/ 

http://www.interlinkrct.org.uk/volunteering/ 
	July 2021 and ongoing.

	University Degree 
	To improve on further learning and knowledge, gain a new qualification and skills to enhance future employment opportunities. 
	Attending lectures and tutorials. Take part in presentations and play an active role.
	University of Wales Trinity St David.
	July 2021
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