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Summary
Creativity
Creativity can be defined as ‘putting your imagination to work’ (Robinson, K. 2015, cited in Mind Shift 2015). This definition is supported by Naiman, who states that creativity is ‘the act of turning new and imaginative ideas into reality' (Naiman, L. 2017).
The importance of creativity within education can be seen in this quote by Robinson: ‘creativity now is as important in education as literacy, and we should treat it with the same status’ (Robinson, K. 2006, cited in Creative by nature, 2015).
There are two ways in which creativity can be used within education. These are: ‘teaching creatively’; and ‘teaching for creativity’. The former refers to the teacher’s use of ‘imaginative approaches to make learning more interesting and effective’ and the latter is more related to developing the children’s creative abilities. Both ways are connected, as ‘teaching for creativity’ involves ‘teaching creatively’ (The NACCCE report, 1999: 89). However, there is a difference between the two, and it is ‘teaching for creativity’ that I will be focusing on in the following strategies.
The learning environment
The importance of a good learning environment is supported by Dunn, who notes that it is part of the teachers’ role to provide a ‘safe, caring, positive environment for learning to flourish’ (Dunn, D. 2012: 50). 
[bookmark: _Hlk507163991]	When discussing the learning environment, there are two things to take into consideration: the physical environment and the emotional environment. With regards to the physical environment, a series of case studies on creativity in Reggio Emilia discusses that the school building, as well as the furnishings and fittings within, contributes to learning and creative development. It is stated here that the learning environment can contribute to expressing ‘values, ideas, images and emotions’ (Vecchi, V. 2010: xx-xxi).
In relation to the emotional environment, it is imperative that the children ‘feel safe’, and are ‘not afraid to ask questions and make mistakes’. It must also be a ‘cultivating, supporting and rewarding environment for creativity, humour, etc.’ (Trnova, E. 2014: 10). 
Strategy 1
The first of my strategies is to set up a learning environment that would be conducive to developing creativity. The physical environment would consist of an indoor area which would have ‘activity areas around the room, not just the edges with empty space in the middle’ (Sure Start, 2008: 20). Each area would contain high quality resources that the children could use to explore their creative thinking. In addition to this, there could also be a quiet space in order to reflect and to think, as research has found that allowing the mind to wander ‘may facilitate creative problem solving’ (Baird, B. et al. 2012: 1117).
[bookmark: _Hlk507423535]There could also be an outdoor area where the pupils could experience a ‘rich, multi-sensory environment that is meaningful, stimulating and motivating for all young children’ (Sure Start, 2008: 24). Furthermore, being outdoors allows for ‘calculated risk taking’ and can stimulate the imagination in a number of ways – further developing creative skills (Early years matters, 2018).
Finally, the environment would be discussed with the children prior to setting it up, giving them more ownership of their learning, which is advocated by Donaldson (2015), who calls for children who have the capacity to be independent decision makers. 
Strategy 2
[bookmark: _Hlk481576410]The second strategy is to use an enquiry-based learning (EBL) approach to teaching and learning, which is based on ‘self-directed enquiry’ by the learner (University of Reading, date unknown).  Within the EBL approach, the teacher is there to ‘guide and assist students in learning for themselves’ (Study.com, 2017). This approach often begins with a scenario, from which, the children must ‘identify their own issues and questions’ (University of Manchester, 2010) in order to decide how best to enquire and investigate into the given scenario.
The nature of the EBL approach means that the children’s thinking skills will be developed. One of the ways that thinking skills have been classified is Bloom’s revised taxonomy. One way of developing thinking within the EBL approach could be to use thinking hats. This way of developing thinking, that was designed by Edward de Bono, uses six different coloured hats that all have different functions. The green colour hat can be used in order to specifically work on the children’s creative thinking.
A possible challenge to this approach could be that the teacher may limit the children’s creative thinking through providing them with too much information. Robinson stated that the education system is ‘educating people out of their creative capacities’, as without allowing the children to have a go and possibly make mistakes, they will never ‘come up with anything original’ (Robinson, K. 2006). Therefore, if the EBL approach was to be used, I would ensure that I would allow the children to determine their lines of enquiry and simply act as a facilitator to the learning.
Strategy 3
	The final strategy is to get the children to work in pairs. Malaguzzi, who made observations on the best conditions for developing creativity in children, found that ‘the most favourable situation for creativity seems to be interpersonal exchange’ (Malaguzzi, 1993 cited in Sharp, C. 2004: 8), as children are able to negotiate and compare their ideas with their partner.
Working in pairs, in particular with a partner of differing ability is further supported by Vygotsky in his social learning theory, who also ‘views interaction with peers as an effective way of developing skills and strategies’ (McLeod, S. 2012). Vygotsky (1978 cited in McLeod, S. 2012) discussed the ‘Zone of Proximal Development’ (ZPD), which can be defined as the difference between a child’s ability on their own, and their ability with the guidance of a ‘More Knowledgeable Other’ (MKO). This MKO can be a child of a higher ability, who can have a positive impact on the child who is of a lower ability by helping them in developing their skills and ideas, and in turn, increasing their creative capacities.
[bookmark: _GoBack]A possible challenge when getting children to work in pairs could be that if students are not matched up well, for example, low ability children together; high ability children together; or simply that the partnered children do not get on or work together well, pair work could hinder the development of the children’s creative skills (Bushra, 2012). It is therefore important that the teacher carefully plans the partner work so that the children will work well together and as a result, help to develop each-other’s creative skills.
Conclusion
‘There is no doubt that creativity is the most important human resource of all. Without creativity, there would be no progress, and we would be forever repeating the same patterns.’ (Edward de Bono, cited in Keep Inspiring Me, 2017).
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