You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken.

This essay will provide a rationale for the creation of the summative assessment rubric, along with the rubric itself. Additionally, a report of a child transitioning from year 6 (key stage 2) to year 7 (key stage 3) will be given with consideration to the rubric. To summarise, a critical reflection will be given on the effectiveness of the assessment process undertaken using relevant literature to support this.

Assessment within education has many purposes such as providing guidance and feedback to the individual, diagnosis, evaluation, grading and prediction. Green (2008) defines assessment as a ‘collection of information in order to establish whether, and to what extent, something has been attained or achieved’. To assess whether this information has been attained or achieved assessment is perceived to exist in two categories; assessment for learning and assessment of learning. The devised rubric aims to provide assessment of learning, using a summative assessment approach. Summative assessment is an essential part of teaching and learning, with Lockwood and Newton (2004) stating that we assess children in hopes to ‘indicate strengths and weaknesses, identify needs of the pupils’ and to ‘determine the progress being made by pupils.’ Furthermore, Lockwood and Newton’s (2004) perception of assessment agrees with Green in stating that assessment is needed in order to ‘determine the degree to which unit and lesson outcomes are being met’. Therefore, the rubric was created in accordance with the Head, Heart, Hands approach as devised by the Youth Sport Trust [YST] (2014). In England, schools have removed assessment within levels and have allowed schools to create their own assessment tools. Some schools have ‘embraced this opportunity to shape assessment’ but many schools are ‘left uncertain on how to carry out the task of assessing pupils progress’ (YST, 2014). The rubric takes into account an amalgamation of assessment criteria used by all the schools within the YST case studies. The head, heart, hands approach to assessment takes into account the 4 domains of learning as cited by Bailey (2009). These 4 domains are the physical, social, cognitive and affective domain. The head, heart hand approach understands these domains in a different light. Hand(s) is reminiscent to the physical domain, head can be linked to the cognitive domain and heart is likened to the combination of the social and affective domain. The rubric is broken down to 4 abilities; bronze, silver, gold and elite. Bronze, silver and gold were chosen as these words as linked to the medal ceremony awards within sport. Therefore, although students might be a bronze level there is a still a sense of achievement. Students can be awarded any 4 of these criteria if they meet the requirements, for example they could be a gold for tactics but only a bronze for rule recognition. Teachers can display this information in a radar graph by coding bronze to elite by 1-4, as seen in figure 1. These allow students to see their assessment clearly and effectively. 
  Figure 1.
Within the head category of the rubric a student would be assessed on their spatial awareness. Spatial awareness is a key aspect of games and activities experienced by students within the PE curriculum. Phillips et al (2015) state that spatial awareness is a key learning step for elementary aged students to learn, citing that younger children tend to group or huddle together in games, and those who can find or create space are the most spatially aware. Phillips et al (2015) state that physical educators need to instruct or demonstrate to students the importance of ‘moving away from the space that you want to use and move back into it’ (passing and moving). Another assessment criteria within the head rubric is rule recognition. Again, Phillips et al (2015) state that ‘Physical educators know that students favour playing “games” over other components of a physical education lesson.’ Therefore, due to games being an integral part of elementary physical education, students’ understanding of rules within games is crucial in their cognitive development as without rules the games lose their meaning or become chaotic. The third part of the head criteria is evaluating performance. Trudeau and Harle’s (2006) study into using reflection to increase children’s learning found once teachers set an environment to ‘nurture reflective skills’ that children can ‘begin to describe what they are doing’. Reflection and evaluating performance are crucial in sports and in other contexts, hence why it is included within the rubric. The last section within head is tactics, tactics allow students to plan or strategize ways in which to win for example. Allison and Barret (2000) state that ‘strategies and tactics define certain aspects of an invasion, similarities between sports allow for transferability of game theory’. What is meant by this is that tactics are a useful skill to learn as they can have transferable properties within other sports and wider in life. Furthermore, one of Dudley’s (2015) domains of physical literacy includes that of the importance of ‘rules, tactics and strategies of movement’ which encompasses this part of the rubric as it mentions 3 aspects of the head category, rules, tactics and strategies of movement (spatial awareness). 
The next assessment criteria, hands, is underpinned by the physical domain (Bailey et al, 2009). The first assessment is object control, which forms a crucial part of fundamental movement skills. These fundamental movement skills or FMS are those that which underpin all manners of games and sports. They include, catching, kicking, running and many others. Object control was included as it forms the foundations to most games or sports. Holfeder and Schott (2014) found that there are ‘positive relationships calculated between object control and physical activity’. Their meta-analysis found the more proficient at object control you were the more likely you are to be involved in physical activity. The second part of hands is skills/techniques. This was included within the rubric as certain skills are fundamental to some games, and different techniques will enable the performer to see different outcomes. Such as a pass in football is a skill on its own but depending on the technique of the pass e.g. a driven pass, outside-of-the-foot or side foot will warrant different outcomes of the skill. The last 2 components of the hands part of the rubric is fitness and physical involvement. These 2 components intertwine as in order be physically engaged for the whole or every session a degree of fitness is required. Fitness is included within the rubric as ‘evidence indicates that childhood fitness is important for childhood health’ (Physical Activity Guidelines Advisory Committee, 2008) therefore ‘the practice of fitness assessment in children provides extremely valuable information.’ (Lloyd, Colley and Tremblay, 2010). 
The last area to be assessed is the heart category, which combines the social and affective domains of Bailey et al’s (2009) work. The first two categories are leadership and group work, these interlink with each other as individuals might express good qualities in both, or maybe just one and not the other or neither. Cruickshank and Collins (2016) state that ‘leadership requires cognitive excellence’ and go on to cite that ‘leadership is one of the most significant factors for those performing and operating in sport’. Students can achieve these quite simply but working as pair for example. The last two within heart are resilience and confidence. In this instance, resilience is the ability for the performer to keep trying, and confidence is linked to the performers’ motor competence or adaptability to play multiple sports. Clark and Metcalfe (2002) state that
‘Fundamental movement skills are the “base camp” to the mountain of motor development. Each child needs to develop motor competence to travel up the mountain to skilfulness.’ 
These fundamental movement skills link to confidence and resilience as without them students would struggle to become more competent or skilful in sports which is often a sign of confidence or proficiency within a sport. Stodden et al (2008) in Robinson et al (2015) support this with good perceived motor competence leading to a positive spiral of engagement within physical activity, which reinforces confidence within the performers. 
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	Bronze (1)
	Silver (2)
	Gold (3)
	Elite (4)

	Spatial Awareness
	Able to have limited awareness in games/activities
	They are more aware in games/actives
	They are very aware of themselves and the surrounding that they are in
	They are fully aware of themselves and the surroundings that they are in

	Rule recognition
	Able to grasp simple rules to games
	Able to understand more complicated rules to games
	Able to question/understand judgement to rules around games
	Full understanding and competency of a game

	Evaluating Performance
	Able to compare their performance in relation to others
	Able to reflect upon their performance
	Able to reflect and plan to improve upon performance
	Able to reflect and perform consistently

	Tactics
	Able to learn simple tactics that can be applied to games
	Able to suggest how tactics can be applied to games
	Able to use complex tactics that can be applied to games
	Able to create tactics, showing imagination and creativity.
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	Bronze (1)
	Silver (2)
	Gold (3)
	Elite (4)

	Group work
	Able to work in an individually or as a pair
	Able to work in small group, but may struggle to work in larger groups
	Able to work as a larger team in team games/activities
	Able to work in any environment, whether it’s individual, pair or team based.

	Leadership
	Able to communicate and collaborate with others
	Able to work co-operatively and lead others
	Able to be a leader and motivate others to work towards a common goal
	Able to teach others

	Resilience
	Attempts to partake in activity but may give up easily if they don’t initially grasp it
	Attempts to partake in activity and gives the activity a few go’s before losing interest
	Partakes in the activity and continues to take part even if initial/repeated failure is involved
	Partakes in the activity but when presented with initial or repeated failure finds ways to overcome/adapt

	Confidence
	Basic confidence and comfortability in physical activity/sport
	Able to be confident and comfortable playing different games/sports
	Able to play multiple games/sports using their transferable skills which they have learned from other games. Might represent the school at this level
	Will be very confident in every game/sport. If not confident in an activity they will be willing to get involved to improve their proficiency in that sport



Report on Year 6 Pupil

Firstly, to provide an overview, “Child A” is a low confidence yet good motor competence individual. They require little instruction to get involved within the lesson, however limited feedback or enthusiasm will be radiated from the individual. They can work individually or part of a small group but suffer to work in larger groups as they are not vocal enough to get their opinions across. 
Figure 2. 
Firstly, using figure 2 (left), Child A was assessed using the assessment rubric for ‘Head’ they scored the following: Spatial Awareness – Silver, Rule Recognition – Silver, Evaluating Performance – Gold and Tactics – Bronze. For achieving silver for spatial awareness, it demonstrates that they have a basic level of awareness in games/activities. To improve upon this perhaps more direct instruction is needed from the teacher and how and why they should be better using space in a game scenario. For achieving silver in Rule Recognition, it shows they can understand more complicated rules to games. When the teacher increases the difficulty of the session by implementing new rules, they can adapt accordingly. To get to the next stage within rule recognition they need to provide judgement or questioning on rules, which links to the individuals lack of confidence. However, despite this they scored a gold in Evaluating Performance as when asked to reflect personally on their performance and how they could improve they were able to plan and adapt. To get to the next stage they would need to perform at a consistently high level. Lastly, they scored bronze in tactics as they struggled to learn simple tactics that can be applied to games. To progress perhaps more direct instruction is needed from the teacher with practical examples. 

Figure 3. 
Secondly, using figure 3 (left), Child A scored Silver in all 4 categories within ‘Hands’. Child A scored silver in Object Control meaning they were able to control objects well with a higher success rate (not dropping it/throwing correctly). However, they need to improve in their over arm throwing as they lacked the power necessary to hit the targets in the activities and resorted to under-arm throwing. They scored silver in skills/techniques which demonstrates that they have above basic skills and that they can apply different techniques to a skill. In order to progress they need to be able to execute more skills and techniques or adapt to new ones easily. They were able to remain active for reasonable periods of time and did not tire easily, which gave them silver in Fitness. In order to progress they would need to be seen doing this in game situations and show no signs of fatigue. Lastly, they scored silver in physical engagement as they partook in the lesson and can work independently without guidance or support. To progress they would need to show evidence of playing for a club or partaking in extracurricular activities. 

Figure 4. 
Lastly, using figure 4 (left), Child A scored a mixture within the ‘Heart’ part of the rubric. They scored a silver in Group Work meaning that they can work in a small group but may struggle to work in larger groups, which has already been highlighted and linked to confidence. The teacher’s influence might be needed here such as giving the student a platform to work in larger groups, potentially as a leader/captain. Which leads to the next grade of bronze within the Leadership category. They scored this as it demonstrates that they can communicate and collaborate with others but that they have not shown leadership qualities in pairs or groups. However, although confidence has been alluded to a few times they did score silver within Confidence as it takes into consideration their comfortability with playing different games, which was seen. 
To conclude Child A is an able bodied, competent performer who takes part in all lessons, and is resilient when attempting new things. They excel in evaluating their own performance in relation to others and how to improve but they lack the confidence to get their voice across within larger groups/activities and Child A does not put themselves within a situation in which they can be a leader. 

Reflection

To summarise the creation of an assessment rubric is challenging, as there many aspects to consider when selecting what to assess. However, using the head, heart, hands approach allowed for a clearer focus when selecting the assessment criteria as there have been several case studies in actual schools using a similar approach. Unfortunately, the rubric falls short on covering a current area of learning which is, Health and Well-being. Which is currently found in the NCPE (2008) and heavily features in the new Donaldson (2014) curriculum, with even suggestions that PE will be rebranded ‘Health and Well-being’.  However, due to the rubric being a summative assessment tool it would be hard to gauge knowledge and understanding on health and well-being practically. Therefore, it was left out, however, formative assessment throughout the year could allow for this learning to occur and to be assessed. The rubric used criterion-based referencing as students had to meet a certain criteria in order to achieve that grade. Lockwood and Bowler (2013) define criterion referenced assessment as being ‘judged in relation to set criteria’. However, the criteria created within the rubric was relatively small in substance in comparison to other criteria that schools have used in the past. This was deliberate so that teachers can spend longer on certain aspects if students are not progressing as well as hoped. Whereas some assessment criteria are so large that teachers progress regardless of whether the student has grasped the concept in order to cover the curriculum’s content. Kirk in PE Futures (2010) states that the current curriculum is ‘a mile wide and an inch deep’. Meaning there’s a wide amount of content to be covered but simply not enough time. Metzler (2011) agrees the teacher is the sole assessor with the,
‘the performance standards are determined by the person who uses the assessment technique and reflect one’s professional judgement about the quality of each score.’
However, Metzler (2011) acknowledges a limitation of 
‘criterion-based tests [as] they can be written to include only what the teacher wants covered in them, thus reflecting the specific kinds of outcomes sought by the teacher’. 
Meaning that the teacher can simply create a rubric which they know their students are capable of doing and do not allow for other aspects of the curriculum to be explored as their own philosophy prevents them from doing so, which links to Kirk’s (2010) work of physical education just continuing to be ‘more of the same’ in the future. This type of assessment is considerably time consuming for the teacher as a lot of the perceived learning is done through observation. Observing 30 children would be a difficult task, however in this instance only one was assessed. Furthermore, simple criterion-based referencing allows an easier understanding for pupils and parents to gauge where their learning is at. If assessment is left to the observation of the teacher, this will require teacher’s expertise and as previously alluded to Wood (2003) in Metzler (2011) states that ‘for a large number of teachers, the disadvantages of traditional assessments centre on problems of practicality when they are used in large classes and with limited class time.’ 
To conclude, summative assessment in physical education is purposeful however, with studies and suggestions such as Chróinín and Cosgrave (2013) showing that formative assessment should be at the heart of the subject, rather than a summative occasion in which the teachers must carry out at the end of the year. They define assessment as being the ‘the process of gathering, recording, interpreting, using and reporting information about a child’s progress and achievements in developing knowledge, skills and attitudes.’ They suggest that the ‘inclusion of assessment in physical education lessons provided structure and focus to the planning, teaching and learning processes and impacted positively on both teacher learning and the children’s learning.’ Meaning that the assessments focused the learners in what they had to achieve and informed future planning on the teacher’s part. Summative assessment doesn’t directly allow for this. 

Words: 3,293.
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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	Understanding the limitations of the rubric. Report of the pupil.

	Which aspects do you consider could have been improved in this piece of work?
	Talk more about how to transition from year 6-7 maybe. Critical appraise more in the rationale.

	What have you found most satisfying whilst undertaking this submission?
	Creating my own rubric and justifying it.

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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Head

Spatial Awareness	Rule Recognition	Evaluating Performance	Tactics	2	2	3	1	


Hands

Object Control	Skills/Technique	Fitness	Physical Engagement	2	2	2	2	


Heart

Group Work	Leadership	Resilience	Confidence	2	1	3	2	
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Hands

Bronze (1)

Object
Control

Basic level of abject control, able.
to catch and control an object but
not consistently.

Gold (3)

Elite (4)

Skills /
Technique

‘Able to understand basic skills in
order to play activities/games

‘Able to control objects with
ease with very few mistakes

Full proficiency with object control
very lttle mistakes, mistakes due to
extrinsic reasons

Fitness

Basic level of cardiovascular
fitness but may tire easily

‘Able to grasp new skills easily,
can use more than one
technique to execute a skill

to grasp new skills without
problems and use an array of
techniques

Physical
engagement

Participates in most physical
activity/game

‘Able to play for prolonged
periods of time especially in
game situations

to remain active for prolonged
periods of time without fatiguing. Can
play whole games with ease.

Participates in all PE lessons and
will engage in a range of
extracurricular activities, might
represent a club outside of
school

Will partake in all PE lessons and will
be a representative of a regional or
national team.
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