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How has education changed for children with autism, from a personal assistance’s view… 
Within this practice log, the author plans to explore the impact the current Covid-19 situation has had on their role as a personal assistant for an autistic child. The author will begin by providing a brief description regarding the child the author works with, moving on to then define autism, identify the signs of autism and how autism is diagnosed in a child. Following this the author will go into further detail regarding the different policies and theories that have been put in place to protect and aid children with autism. The author will then describe their role/practice to then discuss two different case studies, using Gibb’s reflective cycle.
‘Luke’…
For the purpose of this practice log, the author has decided to use a pseudonym to ensure the child’s identity is protected (Cambridge University Press, 2020). Through-out this practice log, the child the author works with will be referred to as ‘Luke’ this is to ensure that data protection rules and regulations are upheld (Gov.UK, No Date). 
Luke is a 16-year-old boy, who has been diagnosed with serve autism. He attends a special needs unit in a local school five times a week. The author has been working with Luke for several years and has built a strong relationship with him. Luke does not like school, however, needs structure to be able to feel comfortable and happy. As Luke has autism the main theme of this practice log will be focuses on children with autism. Therefore, anything discussed within this practice log, unless otherwise stated will be referred to children with autism. 

What is autism… 
[image: ]Autism refers to a neurodevelopment condition, which directly impacts an individual’s ability to communicate and impairs their social interaction skills (Roth, 2010, p.2). According to The National Autistic Society (2018), autism is a lifelong disability, and will continue to impact an individual’s ability through-out their life (Meggitt, 2012, p.195).  Autism is also known as ‘Autism Spectrum Disorder’ (ASD), which is medically described as a ‘pervasive developmental disorder’. Which translates to ASD affecting every area of an individual’s life (Passenger and Terrell., 2006., p.48). (Vaughan, 2017)

Signs of autism…
There are numerous signs that can be identified to help determine whether a child would need to seek further assistance regarding getting diagnosed for autism. 
The signs of autism differ depending on the age of the child (NHS, 2019). When working with/referring to a younger child, the signs of autism may include, but not limited to (NHS, 2019):
· Avoiding eye contact
· Not responding to their name
· Not smiling 
· Becoming unsettled or upset because of a certain smell, noise, or taste
· Repetitive movements, behaviours, or phrases
· Being withdrawn from social situations or communication with others.
These signs will present in differently in older children, these may include, but not limited to (NHS, 2019):
· Confusion regarding other’s thoughts and feelings
· Finding it hard to communicate and express their own feelings 
· Following a strict daily routine
· Feeling upset and anxious if anything changes 
· Finding it hard to socialise and make friends with others 
· Taking things literally
[image: ]Research conducted has identified that autism can present differently in girls and boys. It has been established that autism can be harder to identify in girls (NHS, 2019).  According to The National Autistic Society (2018), in the United Kingdom, there are around 700,000 people on the autistic spectrum, that equates to more than 1 in 100 in the population. Autism has been identified as a spectrum condition, meaning that everyone diagnosed with autism will be affected in different ways, therefore their needs are also different. (Weinberger, 2020)


How autism is diagnosed…
The process for diagnosing autism differs depending on the individuals age (child or adult) (The National Autistic Society, 2018). Research shows that children tend to be diagnosed later on in their childhood, however diagnoses can be carried out from the age of two years old (The National Autistic Society, 2018). Diagnosing autism can be difficult, as there is currently no medical test which can be carried out to diagnose the disorder. According to NHS (2019), if a child shows signs of autism, the next step to take is to speak to a professional regarding the concerns/signs e.g. a Midwife, Health Visitor, GP, etc. Once a professional has been consulted, it is then in their power to refer the child for an autism assessment. 
[image: Autism Diagnosis]An autism assessment consists of a team of professionals assessing the child to determine whether they have any autistic traits. These professionals examine and asses a child’s developmental history and behaviour to make an accurate assessment, ensuring that the correct diagnoses are appointed (CDC.gov, 2020). Once a correct diagnosis has been appointed, the child can receive the correct help/interventions to ensure they can thrive throughout their life.  (Autism Resource Foundation, 2019)


Acts and policies… 
To explore the acts and polices that have been put in place to ensure that children with autism are treated fairly, the definition of an act and a policy must first be stated. 
An act aims to define how individuals should act, behave, and treat others, by providing guidance and advice (Cambridge University Press, 2020). 
Whereas, a policy refers to a specific idea, plan or rules that have been set out by a group of people. (Cambridge University Press, 2020).  
[bookmark: _Hlk40022103]The Autism Strategy (2013-2020) and Action Plan (2013-2016) Progress Report, was published in 2015, informing professionals that every three years the Department of Health, Social Services and Public Safety (DHSSPS), must provide a monitoring report regarding the implementation of what they are doing for those with autism (Health, Social Services and Public Safety, 2015). The Additional Learning Needs and Education Tribunal (Wales) Bill, was developed and passed in 2017 by the National Assembly for Wales. Which later become the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (Dauncey, 2018).  This act replaced the Special Educational Needs (SEN) Framework, by introducing a system based on Additional Learning Needs (ALN). With the intent to create a unified plan which was relevant to all children and young people with an ALN, between the ages of 0 to 25 years old. In hope to ensure that they receive the support and guidance they need to thrive (Welsh Government, 2018). The first change made by the act is the stigma that came with being labelled as a child/young person with ‘SEN’, to be a child/young person with ‘ALN’. The phrase ‘ALN’ includes individuals with learning, physical or sensory needs that will hinder their ability to learn, develop, grow, and thrive in the same way as their peers (Dewis, 2020).  One of the main aims of this act was to introduce a collaborated way of working between different professionals, ensuring that every action taken regarding a child/young person is done so with the individuals thoughts, feelings and best interest at the core of the decision. 
Another legal document that has been devised to aid children and young people with autism is ‘The Autism Action Plan’. This plan was developed in Wales, as a response of feedback from children and young people with autism and their families (Future Generations Commissioner for Wales, 2020). The sole purpose of this strategic plan is to ensure that every individual with autism needs are met and are fully understood (Welsh Government, 2016). It states that an individual with autism should be supported to achieve their own wellbeing outcomes and live a fulfilling life. This action plan, then goes on to explain and identify how professionals and others involved with an individual with autism can aid them. It helps set out a specific set of guidelines, that everyone can follow, ensuring that no one is disadvantaged or discriminated against because of their abilities (Welsh Government, 2018). 
According to Save The Children (No Date), the United Nations Convention on the Rights of the Child (UNCRC) created a ‘legally-binding international agreement setting out the civil, political, economic, social and cultural rights of every child, regardless of their race, religion or abilities’. The UNCRC set out a total of 54 articles, all starting a different right for a child. Article 2, states that no child should be discriminated against. This article, along with many others play an important role in ensuring that every child/young person has equal rights (UNICEF, 2004). Similar, to this the Welsh Government set out a policy called the ‘Seven Core Aims’ (Play Wales, 2020). According to Play Wales (2020), these aims are set out to provide professionals who work closely with children and young people with knowledge, guidance and an understanding of what the core aims should be when working with a [image: ]child/young person. These core aims, can be seen in the diagram below (Play Wales, 2020).  





(Play Wales, 2020)


Each of these core aims, intends to support the development of a child/young person with autism, ensuring that they can reach their full potential.
The Well-being of Future Generations (Wales) Act 2015 can also be seen to be beneficial to those with autism. This act requires all public bodies in Wales to work together and consider the impact their decisions may have on those around them, aiming to make Wales a better place (Welsh Government, 2016). This Act sets out 7 well-being goals that all public bodies must work towards, aiming to better Wales, these can be seen in the picture below:
(Care & Repair Cymru, 2018)

The author has only disgust a few of the important acts and policies that have been put in place to ensure that those with autism have a fair chance in life, whilst being free from stigma and discrimination. Other Acts and policies such as the Equality Act (Gov.UK, 2015) and Safeguarding Children policy (The Children’s Society, 2020), are also incredibly important. 

Theories…
Over the years, there have been many theorists, all of which have produced valid and important theories. The author plans to explore the theories of Maslow, Piaget, Montessori and the Social and Medical Model of Disability.  
[image: ]Maslow is universally recognised for his development of the ‘Hierarchy of Needs’ pyramid. The Hierarchy of Needs pyramid has five different tiers, all of which stating the different needs individuals have (McLeod, 2020). The five tiers are split into three different types of needs: basic, psychological and self-fulfilment. The different tiers to the pyramid can be seen in the image to the left.
(McLeod, 2020)


The aim of the Hierarchy of Needs was to reach the top tier (self-actualisation), it was believed that to be able to reach the fifth tier, an individual must first progress through the four other stages. It is important to recognise that this model of theory can be adapted and developed to meet individuals with ALN. Therefore, it is important for those working with children or adults with ALN, ensure that the steps taken are aiding the individual to reach self-actualisation (Roncaglia, 2014).  
[image: Giving children the opportunity to explore is an important first ...]According to Mooney (2013, p.79), Paiget and Montessori both shared beliefs regarding the idea that for children to learn, develop, grow, and thrive, they must first be given the opportunity to explore things for themselves. Tassoni et.al (2010, p.65) explains that Piaget’s theory suggested that a child’s curiosity fuels their desire to learn and develop, as if a child is not curious about what they are learning their development will be impacted. Paiget and Montessori also believed that it is an individual’s experiences that fuel their development and growth (Tassoni et.al, 2010, p.65).  (Mara, 2016)

The Social and Medical Model of Disability are two different views of how individuals see those who have a disability. The medical model of disability can be seen as an oppressive practice, as it may mean that the individual may not always have a say/ their option listened to when a decision is made regarding them. The Medical Model of disability only sees and individual’s disability or impairment, and views this as the problem (Tassoni, et.al., 2010, p.420). This model believes that an individual should be ‘fixed’ or ‘cured’ of their disability or impairment (ALFIE, 2020). Tassoni et.al (2010, p.420), states that this model of disability suggests that it is in the individual who should change/be fixed to fit in with society. However, this is not always possible, for example, those who have been diagnosed with autism have no ‘cure’, as it cannot be ‘fixed’. Therefore, if the world were to work solely on the medical model of disability, these individuals would be discriminated against, and would not receive the same level of care, education or quality of life as others in society.  In the 1980’s there was a movement to empower those within society who have been labelled as having a disability, with the aim to create an inclusive society. Which led to the develop of the Social Model of Disability. Tassoni et.al (2010, p.422), states that this model believes that it is society that is disabling individuals rather than their impairments. The Social Model of Disability suggests that the barriers those with a disability/impairment are faced with are a direct impact of their environment and the society they live in (Peer and Reid, 2016, p.64). This model is an inclusive and empowering model, as it encourages society to change and adapt to accommodate those who have a disability. Instead, it looks at an individuals capabilities, wants, wishes and values, enable them to build on their strengths, whilst ensuring they receive the support they require to be bale to thrive and achieve, and not be discriminated against as a direct result of their disability (O’Brien and O’Brien, 2000, p.20).

The author’s role…
The author works part time as Luke’s personal assistant. According to The National Autistic Society (2018), a personal assistant refers to a person who assists an individual with autism with their day to day life. They should aim to promote and build the development of life skills, communication, and social skills, whilst ensuring that the individual is always safe. 
[image: ]Prior to the current Covid-19 pandemic (Gov.UK, 2020), the author would work with Luke every day following school. The author would be responsible for ensuring that Luke completed his daily chores. The author would also take Luke to places such as the swimming pool, shopping etc, helping to aid socialisation and develop crucial life skills whist ensuring that Luke was safe and secure. The author would be with Luke from 3:30pm to 7:00pm every night, whilst Luke’s parents were at work. 
There has been a major change in the authors role and responsibility following the current changes in the world. With the current pandemic, the author is now with Luke five days a week, Monday to Friday, from 12:00pm to 7:00pm with a few exceptions.  The author is now responsible for ‘home-schooling’ Luke, as he can no longer attend school. According to the Cambridge University Press (2020), home-schooling refers to teaching children at home instead of school, which is usually conducted by the child’s parent, guardian, or carer. 

Case Studies…
To best demonstrate the authors practice, Gibb’s reflective cycle will be referred to, this cycle encourages individuals to think systematically about their experiences. Using the reflective cycle seen below:
(Oxford Brookes University, 2020)


The author will evaluate two separate days with Luke, by following six steps: Description, Feelings, Evaluation, Analysis, Conclusion, and an Action Plan for next time (Maclean, 2013)

Case Study One…
This case study has been taken from the first week that the author was ‘home-schooling’ Luke. 
Description…
This turned out to be a difficult day, as both Luke and the author were unsure about how the teaching at home was going to go. The author had no guidance from Luke’s school, regarding his normal school day or what he could and could not do, however, he was sent home with a pack of work. This made it exceedingly difficult for Luke as his daily schedule had been changed, along with his routine and understanding of normality. This complete change left Luke feeling unsure, anxious, and stressed. It was extremely difficult to get Luke to concentrate on any work. Luke struggled to concentrate and do any of the work set out by the author, which was understandable considering the circumstances. Luke and the author were working in Luke’s living room, as Luke’s parents felt this would be the best and most comfortable place for him to work. After a few hours, it was evident that Luke would not be able to do the task set for the day, as he was feeling too stressed and overwhelmed. This was portrayed through several meltdowns, lots or shouting and tears from Luke. Overall, being an awful day for both Luke and the author.
Feelings…
Like Luke, the author was feeling overwhelmed, stressed, and anxious about the whole situation, as the author was having to play a completely different role. The author felt under pressure, and completely loss with no guidance.
Evaluation…
Following this day, the author was able to highlight what went well and what went bad with the experience. The author felt as though there were more bad aspects of the day than there was good, however this meant that there was room for improvement. 
Analysis…
After analysing the situation, the author was able to highlight the areas and aspects of the day that would need to be changed to make it a better experience next time for both the author and Luke. The author found that regular breaks worked well for Luke, however, it was hard for him to understand when a break was over. After careful analyses, the author felt that there was no structure to the day, which had a negative impact on Luke, as he like to have structure. 
Conclusion…
The author concluded that they would have researched the different teaching interventions that could have been used to aid Luke’s learning. Whilst also create a more appropriate learning environment for Luke, so that he feels as though he is learning and not just at home. The author also recognises that structure plays a big part in Luke’s life, therefore there also needs to be structure in the home-schooling too. 
Action Plan…
 The authors plan of action, to ensure that the next time Luke is being home-schooled is better can be seen below:
· Research and identify the different teaching interventions that can used to aid Luke’s learning. 
· Create a structure plan that both the author and Luke can follow
· Plan what Luke will be doing each day to ensure that the author can tell Luke each day the tasks he has to complete

Intervention/Technique research…
[image: Coronavirus Social Story by KeshetChicago - Flipsnack]Following the authors first experience of home-schooling with Luke, they decided to conduct research into different interventions that can aid a child with autism’s education. The author identified the follow interventions; Social stories, Picture Exchange Communication System, Visual timers, Emotional Thermometers and Behavioural monitoring can all be used to aid Luke’s home-schooling educational experience. The author uses each of these interventions on a day to day basis with Luke. (Flipsnack, No Date)

Roth (2010, p.222), states that socialisation refers to the ability to process information and communicate with others comfortably, it is critical for childhood development. It is important to remember that the ability to socialise will have an impact on an individual and is key for later in life. Social stories are short descriptions of a situation, which includes specific information regarding the situation (what to expect, who will be there, how to behaviour). It is fact that an individual’s ability to engage and community with others is impaired when they are autistic, a social story aims to help them in these situations (Peer and Reid, 2016., p.272). The author uses a social story to start the day every day, this social story refers to the current Covid-19 / Coronavirus situation. Within the social story the author explains what the coronavirus is, and how it can make you feel. The social story then explains how Luke can stay safe at home, and the importance of washing hands during this time, it states what Luke can and cannot do, along with the fact that schools will be closed for a while so that everyone can stay home and safe. It finishes by saying that the coronavirus will go away soon, and that Luke does not need to feel worried, but if he does feel worried, he can talk to an adult. The author has found that by doing a social story every day, Luke is able to understand what is going on and feel safe and calm about the situation. It also gives Luke the opportunity to express any anxious or [image: ELL Newcomer Carry Around Basic Communication Cards FREEBIE! by ...]worried feelings he might be having. 
Another intervention the author uses on a daily basis with Luke is Picture Exchange Communication System (PECS), also known as visual support (The National Autistic Society, 2018). PECS refers to a method of communication through using pictures and symbols (Meggitt, 2012, p.200). The main aim of this intervention is to help prompt the individual with autism to participate in conversation with others whilst in a social situation. It provides the individual with a way to communicate without using words or sign language. This intervention is specifically devised to be used with individual who have little to no speech, as a way of aiding them to build and develop their communicational skills. Terrell and Passenger (2006, p.76), states that PECS is a simple but effective tool that can be used to aid a child with autism, and productively works towards developing their language and communication skills. Like Social Stories, PECS should be devised and individualised to ensure that the use of PECS is personalised to the individual. The author uses PECS every-day as a visual timetable / daily schedule, as this helps Luke to understand what will be happening through-out the day, and at what time, which helps give structure to the day. The use of a system called, ‘Now, Next and Later’ is a visual aid that the author also uses with Luke through-out the day. This system allows Luke to see what he is currently doing, what he will be doing next, and what he will be doing later. This gives Luke the ability to focus on the task at hand, with the clarity and reassurance of knowing what is coming next. (Teacher’s Pay Teachers, No Date)

According to Deskin (2013), the use of visual timers can play a vital role in an individual’s with ALN daily life. Deskin (2013), believes that visual timers can aid a child with autism with the following situations/tasks:
· Transitioning from one task/situation to another – by having a timer to refer to, the individual can understand that things will be changing within the time
· Staying on task / keeping focus – by using a visual timer, the individual can focus on the task at hand for the time limit
· Tolerating un-preferred tasks/activities – an individual will be able to refer to the timer, as a reminder that the task/activity will soon be over
· Time-outs / Cool downs – This is a brilliant use of a visual timer, as it allows the person in charge and the individual on the timeout/cooldown to keep track of the time. It also provides a time scale for both people involved to follow, giving them the opportunity to have space and gather their thoughts/feelings.
· Promoting independence – under the guidance of a visual schedule, the individual will be able to progress and move on to the different tasks with the use of a visual timer. It also means that the individua’s ‘free time’ can be monitored, ensuring they are getting enough time to relax and develop by themselves.
The use of visual timers has also proven to have a positive impact on the authors experience of ‘home-schooling’ with Luke. The author has found that by giving Luke a visual timer, he is able to see how long he has left on different tasks, break times, free time, and time-outs. 
When an individual is working closely with an individual with autism, it is important to remember that both children and adults with autism struggle to understand and control their emotions. According to Houston (2020), individuals with autism, often find it difficult to recognise, understand and consider other’s thoughts and feelings. If a child is autistic it is harder for them to get a grasp on the following (Houston, 2020):
· Recognising facial expressions
· Understanding what emotions are and why people have them
· The ability to copy or use emotional expressions correctly 
· Having control over their own emotions 
· The ability to interpret other’s emotions – they may lack or seem to lack the ability to comprehend other’s thoughts and feelings and show empathy to/with others. 
According to The National Autistic Society (2019) the use of emotional thermometers is highly recommended when working with an individual with autism. An emotion thermometer is a common way for children and adults with autism to ‘measure’ their emotions, [image: Feelings Thermometer | Emotional support classroom, Emotional ...]the image to the side, is an example of just one type of an emotion thermometer. It is often stated that, if the individual feels they are quite low on the emotion thermometer, it generally means that they are feeling happy and relaxed. The higher they feel they are on the thermometer, indicates that the individual is becoming unhappy, uncomfortable, stressed, confused or anxious. This is a brilliant technique to use with children with autism, as they can portray the way they are feeling to others, without having to verbally communicate. The author uses a different version of an emotion thermometer, as the author uses a system called ‘emotion card’s’. These cards consist of different faces, which portrays different emotions, Luke has these card with him at all time. Meaning that if Luke starts to feel an emotion, instead of having to describe the way he feels, he can show the way he is feeling instead. The author has found this technique to be brilliant for Luke, as he struggles to communicate with others how he is feeling. Goleman (No Date), quotes that ‘Our emotions are the keyboard we play in tuning our brains’, this illustrates the importance emotions play in an individual’s life. (Pinterest, No Date)

The final intervention/technique the author has found useful when working with Luke, is the use of a ‘Traffic Light’ system, which is a strategy to monitor an individual’s behaviour. This system uses both visual and written instructions to identify how Luke is behaving (The National Autistic Society, 2019). This system is a mainly used by the author, as it is a way for them to portray Luke’s behaviour in a way that he will understand. Listed below are the meanings of the different colours in the traffic light system:
· Green – A Warning – Luke’s behaviour is not what it should be and needs to be changed. 
· Amber – Take Time - Luke need to think about what he can do to change their behaviour 
· Red – Time out - Luke needs to calm down and think about his behaviour, either in his room or on the special chair. 
Once all the above interventions/techniques were put in place, the author noticed a positive improvement in Luke’s home-schooling, this is shown in the below case study. 

Case Study Two…
This case study has been taken after a few weeks of the author home-schooling Luke, with the above interventions put in place. 
Description…
Today was a good day! The author started the day by presenting and going over Luke’s social story regarding the current Covid-19/Coronavirus pandemic. This gave Luke the opportunity to express his thoughts, feelings and concerns regarding the situation. Following this, the author and Luke exercise Luke’s dog in their garden, as it helps Luke process everything that he had just heard through the social story. Once they exercised Luke’s dog, they went inside to go over Luke’s visual timetable/schedule for the day. This provides Luke with an idea of how the structure of the day is going to go, ensuring that he feels as though there is stricture to the day. After going over his visual schedule, the author then uses the ‘Now, Next and Later’ technique with Luke, which reminds him of what he is doing, and what is to come, ensuring that he does not start to feel stressed or overwhelmed. By using Luke’s feelings card, he was able to show the author that he was finding a piece of his work difficult rather than getting angry and frustrated. Through-out the day the author used visual timers, meaning that Luke knew when he was going to be finished with his current task/activity and move on to the next. Luke finished all of his schoolwork within the correct time and was able to have his ‘free-time’ in which him and the author made some slime. 
Feelings…
The author was feeling positive, calm, confident and happy through-out the day. 
Evaluation…
By using the interventions and teaching techniques the author was able to have a positive day with Luke. The only thing the author feels that could have been different was Luke’s work, as the author felt as though Luke had passed the current level of work. 
Analysis…
After analysing the situation, the author was able to highlight that Luke had passed is current level of development, meaning that Luke’s developmentally appropriate learning stage needs to be reassessed. This is to ensure that Luke’s educational experiences are at an appropriate level, whilst ensuring that he is achieving at his fullest potential. 
Conclusion…
The author concluded they would need to find slightly harder work, to be slowly introduced the Luke. It is important to make sure that he is being given work that challenges him to do better and further his educational development, ensuring that he can thrive within his education.  
Action Plan…
 The authors plan of action can be seen below:
· Assess Luke’s Developmentally Appropriate Learning Stage, to ensure that Luke is learning at the correct pace.
· Create a work plan for Luke to follow, to ensure that he is progressing at the appropriate stages. 

The authors view…
The author feels as though there can be critics made regarding the school’s ability to pass information onto parents during this difficult time. The author and Luke’s parents have had no guidance regarding how Luke best learns, his academic level or the interventions and techniques that are used daily to aid Luke’s educational development. This has meant that Luke’s transition has been unsettling for himself, as he has had to be patient for the author to figure out what works best for him. The author has had to assess Luke’s development stage, which has proven to be difficult. However, using ‘Developmentally Appropriate Learning’ theory, the author was able to assess Luke’s ability, to ensure that he is able to thrive within his education. The author feels as though this was not the case in school, as Luke was given work much lower than his capabilities. This will have been having an impact on his educational attainment.

To Conclude… 
The author has discussed what autism is, the signs of autism and how it is diagnosed. The author has discussed different policies and theories that have been put in place to ensure those who have an ALN are not discriminated against. This practice log has been taken from the authors own experiences with Luke, which as mentioned previously has drastically changed following the current pandemic. The author has felt a great responsibility for Luke’s educational experience whilst being home-schooled and feels as though this has had an impact on their relationship with Luke. This new responsibility has been made easier with the use of the interventions and techniques mentioned previously. However, the author stresses that every child is different, therefore the interventions and techniques mentioned in this practice log may not suite every child with autism.
The author feel’s that the discrimination and stigma towards individuals who have additional learning needs has been reduced, however feels as though there is still room for improvement. The author has had to adapt their own way of thinking and acting, to ensure that they were catering for Luke’s educational needs, which has been challenging. However, by using Gibb’s reflective cycle the author has done so successfully. 
Finally, the author feels as though there is room for improvement in future practice regarding the link between a child with ALN parents and their school, if the current world circumstances were to arise again. The author feels Luke’s school could have done more to ensure that the transition during the uncertain times were made easier for Luke and his family. This could have bee done by providing Luke’s family with more information regarding how Luke’s educational day goes normally. Both the author and Luke’s parents, feel as though home-schooling Luke has been more beneficial on his educational attainment, enabling him to thrive, as he is not being held back by others in his group.
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1. Have developed a flying start in life and the best possible basis for their future growth and development


2. Have access to a comprehensive range of education, training and learning opportunities, including acquisition of essential personal and social skills


3. Enjoy the best possible physical and mental, social and emotional health, including freedom from abuse, victimisation and exploitation


4. Have access to play, leisure, sporting and cultural activities


5. Children are listened to, treated with respect, and are able to have their race and cultural identity recognised


6. Have a safe home and a community that supports physical and emotional wellbeing


7. Is not disadvantaged by child poverty
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