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In this assignment the writer will be evaluating the contribution of one multi agency initiative, the role they provide, and critically discuss the challenges of partnership working. 
When working with children, whether it would be a school, playgroup, or after school club, there are many agencies involved all with the same interest, the child. 
Multi-agency working aims to bring together the professional experts from all different sectors to deliver the best outcome of support and a joined way of working to help support children, young people and families. It is the way of support and working that ensures exactly the right professionals needed to support for the children and young people who need additional support. 
Multi-agency working is a broad term and takes different forms depending on who is leading. For example: TAC or TAF (team around a particular child or family) is a particular panel dealing with individual children or families with needs. Basing upon an establishment or area where services work together within their own unit, either co-located (mutual area) or virtual (Skype or phone call), also regular meetings across all services (e.g. once or twice a month) (Robinson, et al., 2008). Working with Multi-agency professionals could involve anyone whose job or voluntary job that puts them in contact with a child, young person or their families. This is possible to include professional from agencies including health education, youth workers, social workers, early years and the police and youth justice. Because every child and family are different the structure or composition of a multi-agency team can change from case to case. Each professional will have their own specialist skills, insight and expertise to offer which provides the child can get the best support there is needed for their outcome. 
Multi-agency working helps provide the right welfare for all children, young people and families as they receive the proper support for all members of the family in the most efficient way. The benefits of this may include: easier interventions, early identification and improvement in school achievements, better quality services, quicker access to services or expert advice, and better engagement in education; Better support for the child and parents and having the family’s needs addressed; And reduced need for more specialist services. (Department for Education, 2012). 
Statham (2011) review drew out the main barriers and enablers when multi-agency working. Robinsons, Atkinson and Downing’s’ (2008) earlier work agrees with many of Statham’s (2011) findings.  The Enablers for multi-agency working were established and include the following themes. The staff at all levels should be committed to working collaboratively. All partners involved should have a common aim with a clear purpose with a shared long-term vision (Statham, 2011). They should have joint ownership and recognise that partnership working is essential. All staff must have a clear understanding of their professional roles and responsibilities, they also need to understand how their job role should fit into the plans system for multi-agency work. Having a strong leadership at the different and many levels of the multi-agency team is essential combined with good operational team management (Robinson, et al., 2008). There should be specific roles for the additional work generated from multi-agency working (Statham, 2011). It is vital that there is a strong working relationship and trust between the different multi-agency partners, recognising this may take a little while to develop if this has not already been established. A positive existing working relationship is a good foundation for ongoing multi-agency work (Robinson, et al., 2008). A good line of communication (formal and informal) between individuals from different agencies enables effective multi-agency work and information clearly shared using set procedures and databases. To facilitate joint working training could be shared and secondments offered. Co-location of services was briefly mentioned as an enabler by Statham (2011), however, other authorities put greater emphasis on this being important (Cheminais, 2009). It is important to effectively assess the child’s needs throughout their education (Robinson, et al., 2008). 
There have been many incidents, which have attracted public and media notice, involving children who were let down by many agencies and as a result legislations and policies have changed. Professionals have been held responsible from them main agencies who should be protecting vulnerable children and young people.  These incidents resulted in inquiries, particularly after the death of Victoria Climbié with the Laming report (2003); and Baby P with the Munro Review (2010).  The policies that have resulted from inquiries have aimed to encouraged collabrative multi-agency working between the agecnies that provide child protection services (Vincent, 2009). Although Boodhoo (2010) acknowledges eariler inquiries suggesting that this has been a on going issue and that although multi-agency working is mandatory, there is still a failing.
Despite these criticism, the current system for multi-agency work mainly focuses on safeguarding children while working together, have been effective in protecting many children from harm. However, at times these positive aspects have not been recognised (Boodhoo, 2010). 
Policies that are relevant to a multi-agency working in education also include the Additional Learning Needs and Education Tribunal (Wales) Act 2018. The aim will be to encourage a strong motivation to collaborate between different agencies.  Improving collaborative practise and the sharing of information between agencies. These agencies are aimed to ensure positive outcomes for children and young people by identifying their needs at a early age and putting the right support in place (Welsh Government, 2018). This would be coordinated by the Additional Learning Needs Coordinator (ALNCO) in the school (A School, 2017).
The challenges and barriers related with multi-agency working are numerous and wide ranging. According to Statham (2011) these could be organisational factors, the local context and political climate, professional obstacles, cultural barriers and varying input from different agencies. 
“Agencies need to accept that interagency working is a learning process, with tensions and difficulties as well as insights and innovation.” - (Statham, 2011, p.12) 
Barriers due to political climate and organisational outside influences would include: Agency reorganisation (Lughadha, 2016); financial cuts and funding concerns (Cheminais, 2009); different political parties; difficulties with networking and meeting in areas that are more rural; and the agencies locations (Lughadha, 2016).
A UK survey of multi-agency teams identified barriers to effective working and associated risks from badly designed multi-agency teams (UK Government Home Office , 2014). Although this was safeguarding based, many of the principles apply to other multi-agency models. Many found that there were a lot of misunderstandings among services and professionals about what information was not being shared, what should be and can be shared. Cultural barriers can play a major barrier when working with children. The UK Government Home office (2014) reported that some individuals felt too much stress and responsibility had been placed on the role. They went onto to suggest that people from all cultures that affect safeguarding and practices were to be modified and challenge this barrier to help make the collaboration of multi-agencies more successful. Cultural obstacles could emanate from agency workers having different level of experience and qualifications. This could lead to different points of view. Different professions may have different styles of working (Lughadha, 2016). From experience of observing different outside agencies working within school, some will spend time with the child before a group meeting, while others will briefly see the child, some of the time, after the meeting has already taken place. It is felt that the latter cannot represent the child in the meeting without knowing them. 
Many professionals and schools argued that the performance of assessment was seen to be underdeveloped and were many holes in the management of MASH. It was important for MASH to take responsibility for how successful the assessment was evaluated and how performance with data was referred and measured. Recordings of sessions or assessments, proper analysis of operational data and evaluation of cases to be measured regularly (UK Government Home Office , 2014). The future target is to identify the needs of a child at the earliest stage in the child’s educational life to help lower the risk of problems and avoid any escalation. It is believed that not involving multi-agencies as early as possible would inhibit the child’s learning. The Welsh Government (2018) ALN bill agrees with this and wants early identification of children who need support. 
Organisational barriers to multi-agency working would include having different policies and procedures. It may be hard to share information because of different professional and ethical requirements (Statham, 2011). 
Commitment maybe another issue when working with multiple agencies. Some agencies are reluctant to engage at the differing levels of issues; Managers may not have experience in interagency working and may find if difficult to adjust to this and work together, and just general lack of commitment to interagency working may affect the right support for that child (Lughadha, 2016). Commitment of time is a significant barrier as agencies will have many different priorities and might have waiting lists (Cheminais, 2009).  
There are three main models of delivering multi-agency services. This has been shown to have an effective improvement for supporting children and young people with additional learning needs and improving their educational outcome in life (Lancashire County Council, 2011). 
The three models are; multi-agency panel, multi-agency team and integrated services. Multi-agency panel is where professionals meet on a regular basis to identify and discuss children that would benefit from multi-agency support because of additional needs. Multi-agency team is where professionals work as a team in a more organised arrangement. In contrast, integrated services, is where professionals are fully integrated and normally share a base as a service hub (Lancashire County Council, 2011). 
There are many services involved around the child such as Health services, local services and voluntary services. Health services cover a wide range of professional services such as; Speech and Language therapists, health visitors, school nurses, mental health services and occupational therapists. 
Local social services could include youth offending services, young carers’ services, Looked After Children (LAC) services. Other services include the community support officers and the police. If a child is part of a school, the school will be part of the multi-agency working linking with the child and family (Welsh Government, 2016). 
This assignment will now consider the role of a Specialist Behaviour Support Teacher (BST) as an example of a local multi-agency partnership. Primary schools across Pembrokeshire and Wales have a Behavioural Support service that is offered to children with behavioural, social and emotional needs. This service offers training to members of staff in the school setting, observing the classroom setting, providing behavioural plans for individuals, and working directly with groups or individual children (A School, 2017). This service also aims to help families by advising parents for managing the child’s challenging behaviour at home. This is hoped to reduce on-going challenging behaviour or problems to prevent future delays in learning and disabling outcomes for the child which would also reduce expenses for agencies and the families.  This compares with a behavioural support programme that involves effective multi-agency working on a local basis (Lancashire County Council, 2011).  Although there is no local evidence of the success of this project, there is research from England which shows that multi-agency working with behaviour and educational support teams (BESTs) is successful. Having a range of different professionals, such as teachers, social workers, educational psychologists and health workers, in BEST provides a wide range of opportunities to communicate and share ideas to think about different approaches to resolve problems and issues. Basing BESTS within a school setting provides support quickly to those who need it (National Teacher Research Panel, 2007). 
A barrier for this role would be the fact that the schools in the county are quite rural and small. Therefore, the Behavioural Support Specialist would be a bit remote. Statham (2011) acknowledged that this could a barrier to multi-agency work. 
It was noticed that one behaviour support professional went to great lengths to understand the child they were advising about. She would gain the opinion of the LSA as well as the teacher. It is felt that this is the best way for multi-agencies to work through talking to the people who know the child best, in particular, the LSA. They could then represent the child’s best interests at multi-agency meetings. After all, the teacher may not know the child as well as the LSA, as they are responsible for the whole class. This shows that the level of professional commitment can have an effect on the success of multi-agency work from the child’s point of view (Statham, 2011). These BESTs are normally placed within secondary school or large primary schools. From experience, children from a smaller school must wait on a waiting list to be seen by someone from these agencies. This can have a negative impact on a child as they maybe be waiting weeks to see someone. 
Behaviour inspections or assessments help schools target where they believe to focus their resources. This inspection is normally triggered by pupils’ experiences in school and underlying causes such as bullying, family issues, abuse, lack of attendance. Learning Mentors and Lead Behavioural Professionals provide and develop leadership for behavioural policies circle time, student support, nurture groups and family liaison (Hallam, et al., 2005).
This team of professionals offers families and children support by working with the to provide a focus intervention. This includes a range of teams such as Speech and Language Therapists, School Nurses, Social Workers, specialist teachers and senior teaching assistants. These professionals can offer their experiences, skills and appropriate expertise. A School (2016) policy states the class teacher will liaises with many external agencies to help guide and support the progress of each child. The teacher will discuss any needs of a child a Behavioural Support service or Educational Psychologist and may also seek the help of an Education Social Worker. This would pursue after discussions with the schools headteacher and ALNCo.  Key workers are then allocated to the family based on their needs as well as the experience and skills of the key worker. The programme is now based from ages two to nineteen years of age, whereas before the initial programme was only based on children in primary school. Welsh Government (2018) act has recently come into practise in January and are aiming to support all children and young people up to the ages of zero to twenty-five who have ALN. 
Parents and guardians are invited to the meetings to introduce the programme and gain feedback on what support is needed. This helps the family to identify behaviours that alarming in the family home. Families may witness their child biting, scratching, self-harming, pulling hair and disruptive sleeping patterns. These results may cause the parents of be victims of these behaviour and may have a physical and emotional effect on themselves (Pembrokeshire County Council , 2017). 
Key workers would work with the family of a ten-week programme. It is expected that families are fully committed and engaged during the programme to gain the best result possible (National Teacher Research Panel, 2007). Regular meetings will be held to help identify behaviours they would like to tackle, what strategies are best to try, and how to assess the behaviour in a manageable way. Interventions will be made specifically for the needs of each member of the family. Some families prefer home visits the most useful way of applying the intervention, along with phone calls and regular contact. Families found that they gained confidence in managing their child’s behaviour through regular support. This helped improve the child’s behaviour. 
Multi-agency work is valued highly by key workers as they can get advice and support from other agencies to discuss other ways of disciplines and improving their own skills and knowledge. In addition to benefit the families, these agencies continue an to provide the proper support for the development of the key workers and the family. Some agency may be inconsistent, or may not have to time or cost to meet regular meetings, the programme will continue to develop and improve with support of the regular key worker (Skilton & Perryman, 2012). 
The school behaviour support worker, was effective at helping children through supporting the teacher as well as the child. Hallam, et al., (2005) also found that such cooperative working was effective in improving attendence, reducing exclusion, improving well-being as well as behaviour and learning.
Team Around the Parents Pupil and Setting (TAPPAs) is a professional group that supports a number of settings. They are supported and facilitated by a team from the inclusion service who include behavioural support, specialist teachers, occupational therapists, educational psychologist, school councillors, speech and language therapists as well as the school nurse and mental health services. TAPPAs is seen as a revolving team who have regular contact and visits to provide the school with the best practical support (Pembrokeshire County Council, 2018).
TAPPAs (Team Around the Parent Pupil and School) and the behavioural support officer work alongside the school and specialist team and provides opportunities to meet every half term and open up drop-in sessions for schools to seek advice for any behavioural difficulties they may be dealing with. There is also parent drop in session for parents who need support and advice with behaviours in the family and concerns relating to their education (Pembrokeshire County Council , 2017). 

In conclusion, there is evidence that Multi-agency working to support pupils with behavioural problems results in improving pupils' life chances. Teachers are allowed to focus on teaching and learning by engaging with a variety of specialists’ support staff to understand the needs of children with behavioural difficulties (Hallam, et al., 2005).
Statham (2011) states that “Agencies need to accept that interagency working is a learning process, with tensions and difficulties as well as insights and innovation.”  They believe early identifcation will help save expenses for future issues and changing the data age from zero to twenty-five will help that individual tackle future issues and will highlight what interventions have been successful and unsuccessful. 
The behavioural support programme was mainly aimed to enable families to manage challenging behaviour at home and in school. This was hoped this programme would reduce and prevent ongoing issues that could create long-term problems and outcomes for the child which can add more expenses for the families and the agencies. There will always be children who are over looked in schools, but opening up services and having access to services will help prevent these present barriers and hopefully will prevent future issues giving the right support to children and families in crisis. 
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