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Part 1 
	What do I know already, what have I learnt so far/ What do I want to develop

	What do I want to develop 

	Objective 
	Actions 
	Resources 
	Target Date for achieving objective 
	Success criteria 

	Academic referencing 
	I will improve my academic referencing by revisiting the university guidelines and using the Harvard referencing booklet to ensure accuracy. I will practise this by citing a variety of sources and keep clear notes of my resources. 
	I will use official referencing guides alongside the university’s guidelines to support and strengthen my understanding. I will also access academic support such as workshops and tutor guidance and study skills to clarify any difficulties.

	I aim to improve my academic referencing skills over the summer to achieve a consistent, accurate standard by the start of the next a term, ensuring correct and consistent formatting

	I will know I have achieved this goal when my assignments show accuracy with minimal errors and can work confidently. I will review my progress through tutor feedback, marks. 


	Balance my academic studies alongside my training 
	I will achieve this with a structured weekly timetable to balance academic study and training. I will prioritise tasks by importance and use a planner to organise my workload. I will break larger tasks into smaller sections.

	I will use a planner to balance my academic studies and training and manage my time effectively. I will use course materials and online platforms to support my studies and seek guidance from tutors and trainers when needed. 
 
	I aim to balance my academic studies alongside my training throughout the academic year, showing consistent improvement and effective time management by the end of each term.

	I will know I have achieved this goal when I can consistently meet both academic and training demands with results that reflect my hard work and dedication and feel confident managing my time whislt maintaining a healthy balance.


	To gain more knowledge and understanding of the field of work I want to go into
	I will achieve this by researching my chosen career through attending relevant classes or workshops and speaking to professionals. I will also seek work experience or volunteering opportunities to gain practical understanding and regularly reflect on what I learn to build my knowledge.
	I will need access to reliable research sources, guidance from teachers and opportunities to speak with professionals. I will also benefit from work experience, volunteering, and online learning resources.
	I aim to achieve this long-term goal within the next 1–2 years, alongside my studies and work experience
	I will know I have achieved this goal when I have a clear understanding of my chosen career field and feel confident discussing it. I will also be able to apply what I have learned in real situations.
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Part 2
	Reflection and reflective practise
Reflection is the process of thinking critically about experiences, decisions, and actions to improve understanding and future practice (Sherwood, 2024). It involves identifying strengths, weaknesses, and areas for improvement (Health and Care Professions Council, 2021)
Reflective practice is the ongoing evaluation of professional experiences to improve skills, knowledge, and professional judgement (Education Workforce Council, 2026). In Early Years (EY) settings, practitioners reflect on their teaching methods, interactions, and activities to improve outcomes for children (Department for Education, 2026). Reflection may take place individually or with colleagues and often involves questions (Engin and Priest, 2014). 
Examples 
· What went well? 
· What could be improved? 
· How did the children respond? 
· What have I learned? 
Reflective practice focuses on continuous learning and improvement rather than mistakes.

	Why is reflective practise important to EY practise?
Reflective practice is important in Early Years settings because it helps practitioners provide high-quality care and education that meets children’s individual needs ( Early Years Wales (ND).
Examples
· Improves teaching and care 
· Supports children’s individual learning needs 
· Encourages professional development 
· Promotes positive relationships with children, parents, and colleagues 
· Helps meet EYFS requirements 
· Develops problem-solving skills 
Improves outcomes and experiences for children

	The theory of reflective practise 
Two widely recognised models of reflective practice are Gibbs’ Reflective Cycle and Kolb’s Experiential Learning Cycle.

	[image: ]Gibbs’ Reflective Cycle (1988)
Gibbs created a six-stage model that encourages detailed reflection.

1. Description
The practitioner describes the experience or situation.
2. Feelings
The practitioner considers emotions and reactions.
3. Evaluation
The positives and negatives are identified.
4. Analysis
The practitioner thinks deeply about the reasons behind the outcome.
5. Conclusion
The practitioner identifies lessons learned.
6. Action Plan
A practitioner notices children became distracted during circle time. After reflection, they decide to make activities shorter and more interactive next time.

	Kolb’s Experiential Learning Cycle (1984)
[image: ]Kolb believed learning happens through experience. His model has four stages.

1. Concrete Experience
Having an experience.
For example, leading a storytelling activity.
2. Reflective Observation
The practitioner considers how the children responded.
3. Abstract Conceptualisation
The practitioner develops ideas about how to improve.
4. Active Experimentation
The practitioner changes their approach in future activities.

A practitioner realises children engage more when puppets are used during storytelling, so they use more visual resources in future sessions.

	Analysis of the Models

Both Gibbs’ Reflective Cycle and Kolb’s Experiential Learning Cycle emphasise learning through experience, continuous improvement, and professional development (University of Hull, 2026). Each model encourages practitioners to reflect on practice and apply their learning to future situations, making them valuable within Early Years settings (Welsh Government, 2023). However, the models differ in structure and focus. Gibbs’ model is more detailed and systematic, encouraging reflection through consideration of emotions, strengths, and areas for improvement (TSW Training, 2025). In contrast, Kolb’s model is a continuous learning process based on experiential learning, in which knowledge is developed through experience, reflection, conceptualisation, and active experimentation (Bagweneza, et al., 2021).

Gibbs’ Reflective Cycle
Advantages
· Provides a clear step-by-step framework
· Encourages detailed reflection and self-awareness
· Considers emotions and feelings
· Identifies strengths and areas for development

Limitations 
· Can be time-consuming
· May overemphasise negative experiences
· Relies on honest self-evaluation

Kolb’s Experiential Learning Cycle
· Advantages 
· Simple and easy to apply
· Focuses on practical learning experiences
· Encourages experimentation and improvement
· Useful for everyday EY practice

Limitations 
· Less detailed than Gibbs’ model
· Limited consideration of emotions
· May not provide sufficient depth for complex situations


	Conclusion 
Reflective practice is widely recognised as a fundamental aspect of professional practice in Early Years education and care, supporting continuous improvement and professional development (Hayes, 2014). It enables practitioners to critically evaluate their experiences, teaching approaches, and interactions to improve the quality of the care and education they provide to children. Through regular reflection, practitioners can identify strengths within their practice, recognise areas requiring development, and implement strategies for improvement (Improvement Cymru Academy, ND). This process supports both professional growth and improved outcomes for children’s learning, development, and wellbeing.
In Early Years settings, reflective practice is particularly important because young children develop rapidly and have diverse individual needs (Gunning, 2022). Practitioners must therefore adapt their approaches to ensure that activities, teaching methods, and learning environments are inclusive, engaging, and developmentally appropriate. Reflecting on daily experiences allows practitioners to consider how effectively children responded to activities and whether learning objectives were successfully achieved (Fisher, 2025). As a result, reflective practice contributes to the creation of positive and supportive learning environments by enabling practitioners to evaluate and improve their teaching approaches, leading to enhanced learning outcomes for children (Department for Education, 2026).
Reflective practice supports professional development by encouraging practitioners to continuously improve their knowledge, skills, and professional judgement (Haven, 2024). Through self-evaluation and discussion with peers, practitioners become more aware of their own strengths and limitations (Koshy, et al., 2017).  This increased self-awareness can improve confidence, decision-making, and problem-solving skills in professional contexts (Social Care Wales, 2019). Furthermore, reflective practice encourages practitioners to remain responsive to new ideas, research, and policies within the Early Years sector, including the requirements of the Early Years Foundation Stage framework (Colwell, 2019). 
Two widely recognised models of reflective practice are Gibbs’ Reflective Cycle and Kolb’s Experiential Learning Cycle whose models are based on the principle of learning from experience and applying this learning to future practice. However, they differ in structure and focus. Gibbs’ Reflective Cycle provides a more detailed and systematic framework for reflection. It encourages practitioners to consider not only what happened during an experience, but their thoughts, feelings, evaluation, analysis, and action plan for future situations (Sow, Rasiah, and Er., 2024). This structured approach promotes deeper critical thinking and enables practitioners to identify both positive aspects of practice and areas requiring improvement. Consequently, Gibbs’ model is often considered beneficial for more complex or emotionally challenging situations.
In comparison, Kolb’s Experiential Learning Cycle focuses primarily on learning through practical experience. The model involves four stages: concrete experience, reflective observation, abstract conceptualisation, and active experimentation. Kolb’s approach is generally simpler and more concise than Gibbs’ model, making it easier to apply within everyday practice. It encourages practitioners to test new ideas and adapt their approaches based on previous experiences. However, it places less emphasis on emotions and detailed analysis.
Overall, reflective practice plays a vital role in maintaining high standards within Early Years education and care. By regularly evaluating and improving their practice, practitioners can provide more effective support for children’s learning and development while also enhancing their own professional competence. Both Gibbs’ and Kolb’s reflective models offer valuable frameworks that encourage continuous learning, self-improvement, and the ongoing development of professional practice.
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Part three 
Introduction - Defining Professional Practice
A professional practitioner is someone who applies knowledge, values, ethics, and reflection to meet the individual and inclusive needs of children. Professional practice in early childhood education involves using specialised knowledge, ethics, reflection, and intentional interactions to support children’s wellbeing and development, to support children’s wellbeing and development (National Association for the Education of Young Children, 2019). Being a professional practitioner extends beyond qualifications it involves applying theory to practice, upholding ethical responsibilities, and engaging in continuous professional development, through ethical practice and professional development (Mlambo, Silén and McGrath, 2021). Professionalism is dynamic and evolving, requiring practitioners to adapt to changes in policy, research and diverse needs, as seen in joined up working (Frost, 2005). 
Theoretical perspectives shape understandings of professionalism. Lev Vygotsky emphasised the social nature of learning, positioning practitioners as facilitators who guide children through interaction and scaffold their development (Gowrie, 2026). Similarly, John Dewey advocated reflective practice, arguing that educators must continuously evaluate their actions to improve outcomes (Machost and Stains, 2023, p.2). These perspectives highlight that professional practice is not based on routine care, but on intentional and informed decision-making. This is reflected in evidence-based and reflective approaches (Bristow and Tomkin, 2023).
 
The Role of Values in Professional Practice
Values support all aspects of professional practice, influencing how practitioners perceive, interpret, and respond to children (Frank and McLarnon, 2020, P.8). Core values such as equality, respect, inclusion, and empathy ensure each child is recognised as a unique individual. (Department for Education, 2026). From a theoretical perspective, Friedrich Froebel saw children as capable and deserving of respect. (My Teaching Cupboard,2026) while Maria Montessori promoted child-centred education that fosters independence and autonomy (Scuderi, 2024). These approaches promote child-centred learning (Flückiger, Dunn and Stinson, 2018). This perspective is essential for inclusive practice, and encourages practitioners to adapt their approaches to meet diverse needs (Department for Education, 2026). Assumptions about a child’s background, ability, or language can cause inequality and exclusion, so reflective practice is needed to challenge bias (Louis and Betteridge, 2020). One example is affinity bias, where practitioners favour children and families similar to themselves (NHS England, 2026). 
The significance of values lies in their role in ensuring ethical practice (Social Work England, 2026). A strong value base promotes a strengths-based approach focusing on children’s abilities rather than deficits. (Social Care Institute for Excellence, 2026). This is particularly important in inclusive settings, where diversity should be embraced and valued (Mor, Gündemir, and van der Toorn, 2024, p. 593). Therefore, values are a fundamental component of professionalism, shaping inclusive, respectful, and equitable practice. This is highlighted by (Callahan, 2014, p. 263) who emphasises values and virtues in guiding professional behaviour. This is further supported by the Royal College of Nursing, stating that practice is informed by values, integrity, and ethical behaviour, promoting inclusive, person-centred care. (Royal College of Nursing, 2026). 

Communication and Relationships in Professional Practice
Effective communication and positive relationships are central to professional practice and meeting children’s individual needs. (Department of Education, 2026). Booth (2015, p.1) highlights that secure, responsive relationships create emotional safety, supporting children’s learning, confidence, and wellbeing. John Bowlby’s attachment theory emphasises the importance of secure attachments, where secure attachments support confident exploration (NSPCC, 2021).  In practice, this requires practitioners to be consistent, responsive, and emotionally available (Nursing and Midwifery Council, 2018, p. 7-8). Bowlby’s theory has been criticised for its strong focus on consistent, responsive one-to-one caregiver–child relationships, (NSPCC, 2021). This aligns with research showing communication in early childhood settings is collaborative, involving children, families, and multi-professional teams supporting development (Kambouri, et al., 2021). Building strong partnerships with families enables practitioners to understand children’s cultural backgrounds, interests, and needs. (Early Education, 2021). This aligns with Vygotsky’s emphasis on social interaction as a key driver of development. Effective communication ensures continuity between home and educational settings (Gowrie New South Wales, 2026). Practitioners must adopt inclusive communication strategies, such as visual aids, translation tools, or alternative engagement methods. (National Association for the Education of Young Children, 1995). 

Knowledge, Understanding, and Safeguarding
A strong understanding is essential for effective professional practice (Mikuska, et al., 2025) Practitioners must understand child development theories, learning processes, and individual differences to plan and respond effectively. (Professional Association for Childcare and Early Years, 2016)
Jean Piaget’s theory of cognitive development provides insight into how children process knowledge through their environment (Scott and Cogburn, 2023). This reflects Vygotsky’s Zone of Proximal Development, where learning is supported beyond a child’s current ability. These theories help practitioners provide appropriate support and challenge. (Gowrie New South Wales, 2026) However, a critical perspective is important when applying theory. Piaget’s stage theory has been criticised for underestimating children’s abilities and lacking cultural relevance. (Cherry, 2026). As a result, practitioners must use flexible theory rather than applying it flexibility (Kislov, et al., 2019). This demonstrates the importance of professional judgement in adapting knowledge to real-life scenarios (Health and Care Professions Council, 2014).
Safeguarding is a key component of professional knowledge and carries significant legal and ethical responsibilities (Local Government Association, 2023).  Practitioners must be able to recognise signs of abuse or neglect, understand safeguarding procedures, and take appropriate action when necessary (NSPCC,2025). Safeguarding also includes creating safe supportive environments (UK Government, 2026 Safeguarding prevents harm by identifying risks early. (Chambers, Cantrell and Booth, 2021). Ongoing training helps practitioners remain vigilant. (Ali, et al., 2025). Safeguarding is grounded in legal frameworks and procedures guiding practitioners’ responses to concerns. (Social Care Institute for Excellence, 2019). This is important in professional practice as it ensures accountability and keeps children’s safety and wellbeing central to all decisions. (Welsh Government, 2025). Strong knowledge enables informed decisions that protect and support children (Woodman, Roche, and McArthur, 2023).

Partnership and Multi-Agency Working
Partnership and multi-agency working are essential in meeting the diverse and complex needs of children (Marco, 2026). This makes collaboration with other professionals and families essential (Connect Childcare, 2024).
Bronfenbrenner’s bioecological theory emphasises the interconnected nature of a child’s environment, highlighting how different environments influence development (Rus, et al., 2020). This reinforces the importance of working collaboratively across different services to provide comprehensive support (Petch, 2018). Children with additional needs may require support from educators, healthcare professionals, and social workers. (Government UK, 2026). Effective multi-agency working ensures consistent, coordinated interventions, reducing fragmented care. (Dixon, et al., 2022). It also enables practitioners to share knowledge and expertise, leading to more informed decision-making (NHS England, 2026). However, partnership working can face challenges, including communication barriers and differing professional priorities, affecting collaboration between professionals and families. (The Challenging Behaviour Foundation, 2022). If not managed effectively, these challenges can limit collaboration and impact outcomes for children. (Cheminais, 2009, p. 27).
Despite these difficulties, partnership working remains important, ensuring children’s needs are understood in context and addressed holistically. (Estyn, 2024). It promotes inclusive practice by recognising diverse perspectives and expertise.
(Social Work England, 2026). Effective partnership and multi-agency working provides consistent, coordinated support for children, improving outcomes by meeting individual needs.  (NSPCC, 2023). It also enables earlier identification of concerns and reduces fragmented support (Joo, 2023).

The Observation and Planning Cycle
The observation, assessment, and planning cycle is a fundamental aspect of professional practice (West Sussex County Council, 2021).  It enables practitioners to adapt practice to individual needs. (Social Care Institute for Excellence, 2015). Observation allows practitioners to gather detailed information about children’s development, interests, and behaviours (Welsh Assembly Government, no date). This information is then used to inform planning. The cycle is continuous, enabling reflection and adjustment (Health and Care Professional Council, 2019).This reflects Dewey’s emphasis on reflective practice, as practitioners evaluate their actions and adapt accordingly (Education Workforce Council, 2023). Critically, the effectiveness of this cycle depends on the quality of observations and the practitioner’s ability to interpret them accurately (Edmondson, 2025). Superficial or biased observations can lead to inappropriate planning, limiting opportunities for development Forensic Science Regulator (2020).  This highlights the importance of skill and professional judgement (Rawles, 2020). The cycle ensures child-centred, responsive, evidence-based practice. (Connect Childcare, 2024). It supports inclusion by recognising and addressing the unique needs of each child (Early Years Alliance, no date). 

The Principles of the UNCRC in Professional Practice
The United Nations Convention on the Rights of the Child (UNCRC) provides a rights-based framework that underpins professional practice. (UNICEF, 2026). Key principles include children’s rights, participation, and non-discrimination are central to inclusive practice (Save the Children, 2026). The UNCRC promotes the view of children as active rights-holders rather than passive recipients of care (Children and Young People's Commissioner Scotland,2026). This reflects approaches that emphasise participation and agency in learning (Welsh Government, 2025). Practitioners are therefore required to involve children in decision-making and respect their perspectives (Surrey County Council, 2024).
In practice, this may involve adapting communication methods to ensure that all children can express their views, including those with additional needs (SSS Learning, 2026). This can be challenging, particularly with younger children, but it is essential for promoting inclusion (Scottish Government, 2026). The significance of the UNCRC lies in its ethical and legal influence (Government UK, 2026). It provides a framework for ensuring equality, protecting rights, and promoting access to opportunities (Equality and Human rights Commission, 2016). It also reinforces accountability, requiring practitioners to justify their decisions in relation to children’s rights (Alshammari, et al., 2025).
Conclusion
In conclusion, professional practice in early childhood education is complex and multifaceted, encompassing values, communication, knowledge, collaboration, and reflective processes. Each of these elements plays a vital role in enabling practitioners to meet the individual and inclusive needs of children. The UNCRC further strengthens professional practice by embedding a rights-based approach. Professional practice is informed by theory, reflection, and experience. However, true professionalism lies not only in understanding theory but in applying it critically and reflectively in real-world contexts. Ultimately, professional practice is significant because it directly influences children’s experiences, development, and opportunities. Reflective and inclusive practitioners help children reach their full potential.
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