Emily Wonnacott – 1801316 – ECAD4005
Choose either ‘the beach’ or ‘the woods’ to plan a visit for a group of children. Describe how visiting this location can support learning

Outdoor learning offers children and young people the opportunity to develop various personal and social skills in areas such as communication, problem-solving, technology, teamwork and intellectual skills (Brown, 2010). This essay will examine the importance of an outdoor learning environment for a successful, engaging approach, and promote an optimistic assertiveness to learning. I intend to create a fictional educational school visit, situated within the woodland region with a year one class. With consideration of the benefits of outdoor learning, I intend to create several captivating activities in a safe and secure environment. Research confirms children who consume contact with nature and outdoor experiences nurture a superior attitude to learning. To show an illustration, Luxton (2012, p. 5) explains “children’s enjoyment, wellbeing, behaviour and physical development progresses as a consequence of operating within the outdoors”.

According to Hodgman (2011), the learning environment provides a fundamental position in supporting and increasing a child's learning and development. Froebel (1782-1852) encouraged children to learn within the outdoor environment, as he believed space and light were fundamental to learning. Donaldson (2015) perpetuates this statement by concluding children require a rich, stimulating environment which allows them to explore and experiment with ideas and resources, this nature of learning encourages a pure sense of perseverance to construct meaning. However, a positive learning environment is not simply the layout of an indoor classroom, but how the teacher interacts with the children from the moment they step through the school gates and the outdoor provision. It is about constructing an atmosphere of security and belonging (Barnes, 2018). A pedagogy that maintains social, intellectual and emotional qualities of learning is crucial throughout every aspect of the curriculum (Donaldson, 2015). 

Four areas are apparent when constructing an enabling environment, these are space, resources, accessibility and stability. On the matter of resources, Montessori’s (1870-1952) approach was grounded in allowing children the independence to learn in an environment which requires many provisions and resources in order to allow young learners to direct their own learning route (Pound, 2006). Similarly, one of the four purposes recommended by Donaldson (2015, p. 31) is to encourage children to become “healthy, confident individuals who have skills and knowledge to manage everyday life as independently as they can”. However, OECD (2009) explains a productive learning environment is not solitary essential for pupils, but additionally for teachers and additional adults too. 

Estyn (2016) state it is the teacher’s responsibility to develop an inspirational environment which provides stimulating opportunities for children to flourish and learn significant skills. Additionally, acting on the pupils’ voice is essential when forming a positive environment to engage children. Sculpting the curriculum around the learner’s interests is paramount to successful teaching and learning. Pupils contribution and the construction of positive relationships are an integral part of the school’s concept and ethos (Estyn, 2016).

Brown (2010) explains absorbing knowledge and skills within the outdoor environment can be the educational context which inspires young learners to make connections, which develops a deep understanding with the areas of learning and experience. Correspondingly, Maynard and Waters (2014) explain the outdoor learning environment will enable them to construct awareness of their world which allows them to investigate, research, discover, create and transform their own working theories within their sensory environment. 

The use of outdoors is vital. It provides children with essential experiences which are crucial to their well-being, health, development, physicality and overall lifestyle. To show an illustration, research indicates that the use of green space and learning outdoors generally increases levels of physical activity and overall health. Subsequently, this improves emotional well-being and mental health (Brown, 2010). Statistics confirm the amount of children who suffer from a mental illness is increasing, according to NHS (2019, p. 2) “there were 227, 679 people in contact with children and young people’s mental health services since December 2018”. Similarly, Luxton (2012) explains direct interaction with nature develops enjoyment, relaxation and lowers stress levels.  These serious factors, Donaldson demonstrates the importance of a curriculum which promotes (2015, p. 30) “healthy, confident individuals who apply knowledge about the impact of exercise on physical and mental health in their daily lives”.  

	The intention of an educational visit is to allow all children the opportunity to experience and engage with the world in which they live. Another of the four purposes proposed by Donaldson (2015, p. 30) is to become “ethical, informed citizens who are knowledgeable about their culture, community, society and world”. Taking children on a school trip is an excellent way to promote this aptitude. Behrendt and Franklin (2014) explain there are numerous motivations why teachers take pupils on a school trip, these include the provision of firsthand experience, to stimulate interest and enthusiasm, to increase observation and awareness skills, to add significance to learning and to promote personal and social development. Research demonstrates that pupils who directly engage and contribute during a school visit produce a further progressive and optimistic attitude on the specific subject area. 

	According to the Outdoor Education Advisors Panel (OEAP), all leaders and additional adults have a duty of care for the children and for each other during an educational visit. Therefore, various protocols must be addressed and put into consideration prior to the visit to ensure the visit is managed appropriately and safely.  They must develop a well-defined understanding of their roles and responsibilities during the visit, similarly, they should become familiar with the role of the risk-assessment process, daily timetable, grouping and activity requirements (OEAP, 2016). 
Participating in activities can be an exciting memorable experience for young learners, however, there are many risks that accompany an educational visit. One of the main protocols is a mandatory risk assessment. This is a methodical procedure of assessing hypothetical risks that may be involved in an activity, the Health and Safety Executive (HSE)  recognise “striking the right balance between protecting pupils from risk and allowing them to learn from school trips has been a challenge for many schools, but getting this balance right is essential” (OEAP, 2016 , p. 1). 
	Health and Safety regulations 1981 state it is essential for the leader to confirm they are equipped with the vital first aid facilities prior to an educational visit in case an accident transpires (OEAP, 2018). When dealing with accidents it is important to follow the school’s specific health and safety policy. This will include recording the incident and gathering information from the witness (DCELLS, 2009).

 	Consent forms are required from parents or guardians prior to a school visit to enable their child to attend the trip. Protocols are put in place weeks prior to the school visit which will clarify to the parent or guardian the aim of the visit, where and when it will take place, possible risks, appropriate clothing, cost and emergency contact information (OEAP, 2019).

	It is essential to guarantee that the staffing of the visit enables leaders to supervise young children successfully. There are many areas that need to be put into consideration. For example, age of the children, environment, duration of the visit, nature of the group and staff competence. Many schools use the framework SAGE (Staffing, Activities, Group and Environment) when assessing requirements for ratios and effective supervision (OEAP, 2018).

	 It is significant for an educational visit to stand accessible, safe and secure for each child before selecting a location. Putting this into consideration, I went to Scolton Manor to complete a pre-visit inspection of my own. During my visit, I examined the whole area, spoke to staff and generated a risk assessment in order to understand if this location was appropriate and accessible (see appendix – risk assessment). 

Scolton Manor is surrounded by sixty acres of picturesque woodland and park, it includes several nature/wildlife trails, woodlands, play area for children, open spaces, clear pathways most of which is accessible and inclusive for young learners in wheelchairs or with mobility issues (Visit Pembrokeshire, 2019) (see appendix – pictures). 

Allowing children to explore the woodland develops many skills within the national curriculum, to illustrate,  “to develop a growing interest in the wonder around them and to understand what their environment has to offer” (Welsh Governement, 2015, p. 11). To conclude, the location had several large car parks which are easily accessible for the school transport, lavatories and picnic seating area which is easy to locate. Putting each of these positive conclusions into consideration, I chose Scolton Manor as my location for the educational visit. 

	Proceeding the education visit to Scolton Manor I will be taking a class of twenty-seven year one pupils. Using a constructivist approach, I decided to form mixed ability groups. Vygotsky’s (1896-1934) theory of the Zone of Proximal Development (ZPN) emphasises the importance of the more knowledgeable other. As seen in figure one, Vygotsky’s theory of ZPD is the gap concerning what a child can accomplish on their own and what they can do with someone who is further skilled or knowledgeable (Pound, 2006). To argue this point, Pestalozzi (1746-1827) says the opposite, as he thought children should be sorted into groups of their ability (Pound, 2006).
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Figure 1 - Vygotsky's (1896-1934) Zone of Proximal Development (The Open University, 2018)
The class contains three pupils with additional learning needs. These children will require extra provision; however, they have been placed appropriately into specific groups (see appendix – groups) in order to support their learning and behavioural needs. The Foundation Phase Framework explains the importance of treating all children equally no matter their age, disability, gender, capability, race, religion or sexual orientation. Professionals are required to promote affirmative attitudes and equal opportunities throughout the learning environment, in order to encourage contribution through all aspects of school life (Welsh Governement, 2015). 

	The central theme is driven by the pupil’s voice. The children were interested in bees – why are they important and what do they do. Barnes (2018) declares selecting themes children can relate to will have a large impact on their overall attitude and engagement. According to Graziano (2018), there are several influences that are increasing the risk of extinction, therefore revolving the educational visit and school theme around bees can help to raise awareness in order to protect bees and our plant. This is a cross-curricular approach to learning as many areas of learning and experience can be integrated into one activity, for example, mathematics, personal development, language and ESDGC. Integrating meta-themes like sustainability, community and environmental sensitivity develop the potential to involve children psychologically and socially in order to reach a higher level of learning. Analogously, Donaldson (2015) suggests teachers should help young learners make links across their education, in order to address important issues like citizenship and sustainability. 

Scolton Manor has its own Bee Keeping Centre, I thought this would be a great opportunity for the children to be involved in a physical and visual experience to develop learning and make meaningful memories. The Pembrokeshire Bee Keeping Centre is managed by several qualified Bee Keepers and is a facility of excellence. Their mission is to "improve the conservation and sustainability of honey bees and beekeeping in Pembrokeshire for future generations and for the benefit of the local environment (Pembrokeshire County Council, 2016, p. 1)”.
Prior to the visit, the children’s learning will be grounded on the topic of bees in order to enhance their knowledge and attention. As seen in figure two this is a diagram to show what their week will look like. 



	






















Figure 2 - Weekly Plan Prior Visit 

In early Spring, prior to the visit, I intend to ask the children to contribute to their own flower patch within Scolton Manor’s walled gardens. As independent learners, the children will be able to choose what they would like to grow When selecting their flowers, the aim is to encourage the children to expand their understanding, vocabulary, communication and language skills. Some of the flowers the children chose were: poached egg flower, mallow, lavender, escallonia and honeysuckle (see appendix – flowers). To conclude giving the children the opportunity to take control of their own learning and contribute to their local area makes learning meaningful and effective. 

	The visit will take place on Thursday the sixth of June. On arrival it is essential for all children to listen to a safety talk, this will include advising on potential risks, guidelines for the day, procedures if the children get lost, meeting points and brief information on a daily timetable. If the additional adult needs to get the children’s attention, they will each have their own whistle to blow, the children will be made aware of this beforehand to, therefore, stop what they are doing, no talking and to stand still.  Children will then form the pre-arranged groups. 

During the visit, the children will take part in three carousel activities, within these activities I have integrated the four purposes into each activity to ensure the children are receiving meaningful learning experiences in order to become successful learners (as seen in figure two). Each activity will last forty-five minutes with brain-breaks to reflect on learning. Throughout the day the children will have regular toilet break opportunities, transition time between each activity and a lunch break (see appendix - timetable). I would not usually have such long carousel activities; however, the children should be allowed to enjoy their experience in the woodland and not feel rushed. The Outdoor Learning Handbook explains better-quality outdoor learning occurs from extended and frequent experiences, as this permits the children to move freely amongst their natural environment (DCELLS, 2009).

	


































Figure 3 - Four Purposes integrated through each activity
The Bee Keeper Taster session allows each child to interact in a visual and hands-on experience with bee-hives (see appendix - lesson plan). Froebel’s (1782- 1852) theory explained first-hand experiences is vital to children’s overall development (Pound, 2006). Therefore, this type of lesson has been produced to offer them an immediate and effective experience. 

The activity will be led by a qualified Bee Keeper. Obviously, this runs the risk of getting stung by a bee. However, precautions have been put in to limit this risk. For example, parental allergy awareness, quality bee suits are to be worn as well as suitable footwear and specific bee gloves (see appendix – examples of safety clothes). The children will have a safety talk before going into the apiary in order to express the potential risks and the appropriate way to behave. To conclude the activity the children will be able to activate their senses by tasting local Pembrokeshire honey. The children will also learn to “become aware of dangers and safety issues in their environment” (Welsh Governement, 2015, p. 45)

Once the first activity has finished, the children will have the opportunity to have a toilet break and then venture to the park for their lunch. Altogether, I have scheduled the lunch break to last an hour, this may appear a long period of time, but includes hand-washing, toilet breaks before and after lunch, as well as two/three physical bee activities for those children who eat faster than others (see appendix – small activities) and transition to their next activity.

Constructing a be hotel requires many skills, this includes teamwork, communication, building skills and exploration (see appendix for lesson plan). The activity is a physical experience as it allows the children to handle natural materials like bamboo, logs, sticks, leaves and stones to create a house for bees. This subsequently, allows the children to “develop a growing interest in the world around them and understand what their environment has to offer” (Welsh Governement, 2015, p. 11). 

The final activity will be led by a qualified gardener who works within the walled garden and will take place in the woodland area. The purpose of this activity is to allow the children to visually “learn the names and uses of the main external parts of plants” (Welsh Governement, 2015, p. 42). This will be accomplished by physically dissecting a Lily (see appendix for lesson plan). Towards the end of the lesson, the children will then have to the opportunity to plant their own grown flowers in a section of the walled garden. This presents the children with meaningful learning and experiences. The additional adults will be able to probe questions during this section in order to scaffold their learning and understanding. 

Throughout the visit is essential for leaders to make child observations. Rousseau (1712-1778) highlighted the importance of teacher observation – by observing the child you do not interrupt their intellectual learning mind (Pound, 2006). Fawcett and Watson (2016) state observation are not simply watching the environment around us. When observing children it is crucial to appreciate their views and opinions and to listen and respect their imagination. Observation provides a satisfying opportunity to discover the subtle and fascinating ways in which people communicate and demonstrate their understanding.

	Once the children have finished their final activity it will be time to travel back to school. There will be a meeting point for each group, this will allow the children to have their final toilet break and access the bus for the return journey. 

The following lesson will consist of the children evaluating their learning and experiences using an electronic device. 








[image: Image result for book creator logo]













Not only is it important for young learners to evaluate their learning pathway, but similarly, it is essential as the leader, to evaluate the positive and negatives of the educational visit, constantly evaluating and improving procedures and impact. Therefore, I will be using an ‘Establishment Self Evaluation form’ created by OEAP (2012 ) (see appendix – evaluation form). Self-reflection is key to a professional teacher, as stated by Bengtsson (1995), the best reflective teachers learn from their mistakes every time they teach by evaluating and being self-critical in order to adjust what they do next time. 

There is significant confirmation to suggest that outdoor learning experiences can have a positive impact on young people’s mindsets, attitudes and self-perceptions. Not only does outdoor learning have an impact on personal development but also it allows the children to enjoy the beauty of the natural wonders, which allows them to develop a growing interest in their local environment. This was the main purpose for the school trip, as the children were able to understand the importance of looking after our environment - the animals, habitats and nature of it. Outdoor learning allows children to develop their individuality, confidence, self-worth, personal efficiency, communication and social skills. To conclude, Donaldson (2015, p. 66)  states “in order to fully engage with learning, children and young people require rich, stimulating environments where they can explore and experiment with ideas and resources, collaborate actively with their peers and make dynamic connections with a clear sense of purpose to construct meaning”. 
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Monday - Life Cycle of a Queen Bee  


Tuesday - Pie Corbett Introduce Talk for Writing Non-Ficton Lesson


Wednesday - Activity "What if there were no bees?"


Thursday -Scolton Manor Educational Visit


Friday - DCF Evaulation:
- Book Creator 



Bee Keeper Taster Session


Healthy and Confiident Individuals / Ambitious, Capable Learners


Constructing a Bee Hotel 


Enterprising and Creative Contributors 


Disecting a Flower / Planting their own 


Ethically, informed citizens 



DCF - Evaluation lesson on the i-pads
- Book Creator


Looking at visual photographs  to prompt memory


what can you remember?
What did you enjoy?


What have you learnt about bees?
What do bees do?
Why are they important?


Drawing their own observational drawings
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