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Part 1- 
Iceland and many similar countries believe that it is very important that children engage in outdoor play. Norodahl and Johannesson (2013) discussed government papers which state that outdoor play and learning is beneficial for children. Within the curriculum guidelines, there is an emphasis placed on the outside environment as a place where children can explore the natural world and a place where they can exercise and engage in healthy living.
The emphasis on outdoor learning and play has been present for a significant time in Iceland where children aged one to six participate in outdoor play each day during school. On the other hand, children aged six to sixteen only play outside with their friends during break time. The way that teachers use the outdoors as a learning environment for pupils varies from teacher to teacher and which schools the pupils attend. However, it does appear that teachers in Iceland are currently teaching outdoor learning more often than it was previously taught. For example, seventy percent of schools in Reykjavik state that pupils often engage in outdoor education (Oladottir, 2008). 
Adapted from:                                                                                                                                                                       Noradahl, K. and Johannesson, I. (2014) ‘Icelandic teachers’ views of using the outdoors’ Education 3-13: International Journal of Primary, Elementary and Early Years Education. Vol 44, No. 4, September 2014, 391-406.
(Word count – 180)
Part 2a – 
This essay will discuss forest schools. A definition of Forest Schools given by the Forest School Network (Murray and O’Brien, 2006) states that “it is an inspirational process that offers children, young people and adults regular opportunities to achieve and develop confidence and self-esteem through hands on learning experiences in a woodland environment.’’  According to Murray and O’Brien (2006), there are concerns that children in schools do not have the opportunities to explore woodland and green areas as their parents did. This is because some parents are concerned about the risks to children, such as accidents and children now often spend more time inside compared to outside, as there are various activities and tasks to engage in inside. Furthermore, research suggests that if children do not spend time in these outside areas while they are young, consequently, they will not spend time in these areas when older and will be without the physical and emotional benefits of access to nature (Thompson et al, 2004). This is because, learning outdoors is a different learning environment to learning in a classroom and as a result, the Welsh Government are encouraging schools to provide opportunities for children to engage in Forest Schools, especially foundation phase classes (Welsh Assembly Government, 2009).
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Part 2.b – 
1. If you fail to acknowledge the source of your information in academic writing, you could be accused of plagiarism.                                                                                                                             It is vitally important to avoid plagiarism by correctly referencing. There are various and possible consequences of plagiarism. Each university and other academic institutions have policies regarding plagiarism and various consequences for plagiarism. There are many penalties of plagiarism, such as effects on grades, for example, reductions or automatic failures. Students may also face exclusion from a course or from their academic institution. Also, it is important to avoid plagiarism not only to avoid penalties but too be respectful to the people who’s work who you have used in your writing or have taken inspiration from. According to the University of Oxford (no date), plagiarism is a serious matter and consequences can vary from reduced marks to expulsion, depending on the seriousness. 

2. This statement is false. You must reference a material if you have used any part of it in your work. This includes, if you have paraphrased or summarised another person’s work or used a quote, both long and short. Furthermore, if you have used statistics in your work from another material you must reference that material and if you have taken inspiration from a material or discussed others’ opinions. 

3. I think this statement is mostly false. Personally, Wikipedia is not a good place to use in academic assignments. Whilst it is a source to easily find information on a wide variety of topics, there are concerns with its reliability and credibility. This is because, any person can edit a Wikipedia page, therefore, some information may be incorrect. To edit Wikipedia pages, expertise or academic qualifications are not necessary (Mannix, 2022).  However, some people do see Wikipedia as reliable. Mannix (2022) mentioned a review by subject experts for Nature on 42 articles which found that Wikipedia was as accurate as Britannica. Thus, this means that whilst there are concerns for its credibility, information on some topics is considerably quite accurate. However, whilst there are studies that suggest Wikipedia is a good source of information, caution should be given whilst using it as a source of material as some information may be misleading or false. 

4. A long quotation is longer than 30 words. It is advised not to use long quotations very often within your work.                                                                                                                                     There are several steps to use a long quotation:
Step 1. present the quote in a separate paragraph. 
Step 2. The paragraph should be indented.
Step 3. It is not necessary to use quotation marks 
Step 4. The authors surname, the year of publication and the page number should be presented in brackets.
Step 5. A complete reference should be included in in your reference list. 

5. There are various strategies for conducting research for an academic assignment. Cottrell (2019) mentions brainstorming as a strategy, before researching think about what knowledge you already have and what gaps you have in your knowledge. Furthermore, identify what information you need, use assignment titles and use information provided about the assignment as this helps save time and avoid errors. Also, use resources which are relevant and organise and save information you have found so it is easily findable and use effective note-taking skills. Keep note of references of any material you use in your research to avoid plagiarism and errors. Before beginning research, you should also identify which research methods you need to use such as reading books or questionnaires. Five sources which would be acceptable for academic study are academic articles, academic journals, academic textbooks, case studies and government publications. 
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 Part 3 – 
     This article, published by the Welsh Journal of Education, is titled ‘’Schooled to fail? The underachievement debate in Wales’’ and was written by Emma Smith in 2005. The article looks at the topic of the underachievement debate in education in Wales and aims to consider the debate from a Welsh perspective and focuses on the issue of regional England and Wales comparisons, especially now with the curriculums of both countries becoming increasingly different. The article looks at trends in the performance of examinations by students approaching the end of compulsory education. The article suggests that the findings may possibly show education in Wales in a more optimistic light and potentially show that students are not being schooled to fail.  
The article examines the underachievement debate in Wales which has been used in describing relatively poor academic performance. The article suggests that the UK’s need to become a global competitor and economic growth are large motivators behind the desire to raise school standards. 
 One focus of the article is the issue of England-Wales comparisons. The article questions the notion of ‘underachievement’ and argues that it is complex, this is because there are problems with its definition and its measurements. The article argues that it is essential that the underachievement debate be more clearly understood before effective strategies to help performance are taken up. The article also suggests that it would appear reasonable that if a true comparative assessment of standards were to be made, then Wales should be compared with a region that is economically equal. The economic wellbeing of a region can possibly be identified through various economic factors such as average weekly earnings. In terms of every measure of economic wellbeing, figures appear to suggest that the North East of England is the most similar to Wales. The article suggests that if it is agreed that the North East of England and Wales are similar, then a comparison of education achievement would be reasonable and of high interest. In addition, the article suggests that it might seem reasonable to argue that the GCSE examination results of students in Wales are not only as good as results in England, but are at a superior level to the North East. Smith concludes that different curriculums, when coupled with economic incompatibility, makes comparisons between England and Wales uncertain. 
Furthermore, Smith also focuses on the topic of performance of Welsh students towards the end of compulsory education age in national tests. There is also a focus on the relative performance of males and females, a central topic within the underachievement debate. The article discusses that evidence for a gender gap in school achievement has come from recent examination results. These results appear to suggest that girls are ‘outperforming’ boys, and the gap is increasing. Reasons for this apparent failing of boys are various, such as the curriculum and its assessments. Performance in examinations has been widely used as evidence of an increasing gap. To examine the level of any underachievement in Wales, an analysis of gaps between pupil entry and achievement at the end of compulsory education was made. In particular, the relative performance of boys and girls in Wales from 1970 to 1999 was considered. The figures show achievement gaps in the performance of males and females who gained a C grade or above at GCSE or level 1 in CSE in the WJEC examinations in selected subjects between the years 1970 to 1999. The performance gap in English between males and females has hardly changed since the early 1970’s, with little evidence of differences during these years. The current gap is the smallest gap since the early 1980’s. In Mathematics, more girls are now being entered for the exam than they were thirty years ago and performance of boys and girls in Mathematics has evened out since the early 1990’s. In Welsh, the achievement gap also shows little change. Smith discusses that several factors may influence exam scores, for example, changes to the number of students sitting the exam. Smith makes the point that these results suggest the underachievement debate between males and females is not as clear as it is often believed. Smith claims there is no convincing evidence in these figures which suggest the gap between males and females at age 16 has increased. 
This article is heavily evidence based, with use of statistics, figures and tables which effectively support the arguments and points made in the article. For example, the tables effectively support the argument of little changes in the performance gap between male and female students over the thirty-year period. The article uses evidence from credible sources such as the WJEC exam board. A clear problem is identified, regarding the problems within the underachievement debate. The article uses tables which show figures on topics such as economic indicators, such as weekly earnings. The article is consistent in arguing that there have been little changes regarding the performance gap between male and female students and is consistent in arguing that comparisons between England and Wales may be unfair. Smith uses the evidence used to draw conclusions such as the conclusion that it would be reasonable for Wales to be compared to the North East of England.
The structure of the article is well organised, with use of paragraphs and sections to organise the two different topics of comparisons between regions and the gap between male and female students. The article links these topics to the overall topic of the underachievement debate. The use of statistics and figures in tables in between paragraphs allows readers to identify that evidence can be used to effectively support arguments made.  
The language of the article is academic and seems to suit the audience intended, who appears to be academics. Some language may be difficult for some people to understand or easily read, however it may be easily readable for others such as experts and academics. There is some apparent use of persuasive language such as ‘’surely’’, however, Smith also uses phrases such as ’’it might seem’’ to possibly allow the reader to create their own opinion. 
Overall, the article is well organised, well researched and arguments and points highlighted are effectively supported by evidence. The article is an engaging appropriate academic article and conclusions drawn appear to be justified. 
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