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This essay will include two models of reflection and a brief introduction to why reflection is important to development. 

According to Osterman and Kottkamp (1993) reflective practice identifies areas of improvement and development within one’s self and the workplace. By practicing reflective practice, practitioners are able to improve a greater understanding of self-awareness and how their actions affect their performance and how reflection can encourage their development within the workplace. Whilst the practitioner is aware of their performance it is crucial to be aware of behaviour as this plays an important part within reflection as it shapes the way the learning and development can begin.

Kellock and Wainwright (2012) state that reflection is where practitioners ask a question and seek answers in a way of improving professional development and good practice. Reflective practice is seen as a symbol of an honest professional and the development of reflective practice encourages theoretical understanding of a child’s holistic development as well as linking theoretical knowledge and theory to observations. By reflecting, the child’s environment changes with observation and proceeds to enrich the learning environment and experiences on offer for the developing child. 

Reed and Canning (eds) (2009) state that reflective practice improves performance and confidence within the work place as being an effective reflective practitioner, emphasis must be made on improvement, whereby you learn from others or from experiences. However Finlay (2011) states that reflective practice can be a form of bad practice if not done correctly, therefore professionals must choose a reflective cycle that bests suits them to encourage knowledge and professionalism. 

As stated by Osterman and Kottkamp (1993) reflective practice is also located within the older practice of experiential learning and also the recent approach of situated cognition. Experiential learning is defined as learning through experience and many theorists have developed this theory including Piaget. Kolb (2014) states that Piaget also talks about experiential learning by learning through first hand experiences Piaget’s theories have had a great influence on education.  


Kolb (2014) states that Piaget’s experiential theory of learning through first hand experiences have influenced reflective practice, however Piaget’s work came under great criticism as professionals were set in their ways of teaching and didn’t feel the need to change as they felt it worked.  Once reflective practice was introduced to the learning environment professionals started to reflect on their own work, they came to realise that change needed to happen. 

 
According to Jenlick (2013) situated cognition theory is based on learners gaining experience by observation of a more knowledgeable other or an expert in the field, their observation supports how professionals deal with everyday situations and learn from these situations.

According to Van Der Stuyf (2002) Vygotsky’s theory links to situated cognition as Vygotsky believed that by working with a more knowledgeable other and by providing guidance, learners may enhance knowledge and achieve goals. However Van Der Stuyf (2002) also states that the more knowledgeable other must be trained appropriately as the scaffolding for learning may not work to the full potential if the teacher is not trained correctly. 

Critical reflection as stated by Elder and Paul (2010) is an in-depth reflection where the reflector is able to analyse situations at a greater level and gather in-depth information to identify ways of improvement. Listening to others points is crucial to critical reflection and examining information from other points of view also benefits the process. Critical reflection is a process where the reflector does not stop reflecting in this way, the process is ongoing and beneficial as the reflector has a deeper understanding at a long-term level and is able to explain and apply what they have learnt to others.  

According to Vakil et al. (2003) the Reggio Emilia approach links to critical reflection as within this approach the teacher has time to critically reflect about situations, actions and activities throughout the day to identify ways of improvement and the impact the learning has on the children. 

McFarland et al. (2009) states that critical reflection is composed by two parts, reflection and evaluation. Reflection and evaluation both play an important role within education, it benefits the child as it enhances the teacher’s guidance skills to be able to meet the child’s individual needs. 

Vakil et al. (2003) also states that the Reggio Emilia approach also links with quality services as parents are crucial to the learning process and the child’s development. Working in partnership with parents and effective communication is essential between parents and teachers.    

Draper and Duffy (2010) agree with the Reggio Emilia approach and state that effective communication and working partnership between parents, teachers and other services to children benefit children’s education and development. Parents are the children’s first educator and have the knowledge and understanding of the child. Teachers have the expertise on expanding the child’s knowledge and development and by working in partnership with parents and other children’s services the child benefits form higher educational development. 

According to Penn (2011) children have the right to quality services to enhance their education and development. Penn also states that if the education and care is not of an adequate standard then a child’s language, cognitive development and social skills are effected. 

Penn (2011) also states that quality care is also maintained by effective communication and leadership. Effective communication and leadership between staff and parents is essential for the quality of the organisation and care provided to young children. This is also stated within the Welsh Government Qualified for Life plan (Welsh Government, no date). 





Two models of reflection, 
Within the essay two models of reflection will be analysed. 

Schön’s model of reflection.
Finlay (2008) states that Schön’s models of reflection show two types of reflection, in action and on action. With regard to reflection on action this happens after the activity or situation has finished. The practitioner reflects by reviewing events, describing situations or actions, analysing and evaluating their actions to gain knowledge and improvement for future practice. With regard to reflection in action professionals examine and respond to situations when they are occurring within the activity or situation and respond to them. In both types of reflections professionals are connecting with their own feelings and responses with the view to better themselves and the learning environment. 

Schön’s work has had a great impact on education. Professionals are taking the time to reflect on experiences and putting knowledge into practice which is benefitting education and development. Schön’s reflective theories in the 1980’s placed reflection and the purpose of reflection within education as his model shaped the way reflection was placed within professional practice. However Finlay (2008) states that Schön’s work has taken great criticism over the years as others state that reflection in action cannot be achieved as a professional must distance themselves from the situation before the reflection process can start. Others say that Schön is not emphasising enough on reflection and his theory is too simplified and the reflective process takes time. According to Kaufman (2003) Schön’s in action reflective model links to experiential learning as reflection in action develops through observation and applying current and past experiences to the events while they are occurring. 

Gibbs reflection model
Gibbs model of reflection as stated by Finlay (2008) suggests that this model of reflection has six parts and it has developed from Kolb’s experiential learning cycle. Gibbs model of reflection begins with the description – what has happened, then it goes onto feelings – what were you thinking and feeling at the time, the evaluation – good and bad points about the experience, then analysis – what can you make of the experience, then conclusion – what else could you have done, and last the action plan – what would you do in a similar situation or if the same situation happened again. 
Finlay (2008) suggests Gibb’s model of reflection is an ongoing process as once you finish one situation you go to the next and so forth.

However Finlay (2008) states that Gibb’s model of reflection also comes under criticism as some believe that a greater more critical reflection is needed within education to enhance experiences, knowledge and to develop greater opportunities for change and differences. Critiques believe Gibb’s model of reflection is also too simplified.    Paterson and Chapman (2013) state that Gibbs model of reflection relates to critical reflection. Critical reflection as stated by Elder and Paul (2010) is an in-depth reflection where the reflector is able to analyse situations at a greater level and gather in-depth information to identify ways of improvement. Gibbs Model of reflection scaffolds the process of critical reflection and it develops a deeper understanding of one’s self and it also enhances professional development.

Itin (1999) states that experiential learning is learning through an experience where by that experience changes the professional’s knowledge, skill, judgement and feelings. This links to Gibbs Model of reflection as this model links to the professionals feelings in a situation where their feelings change with knowledge and experiences.  

Osterman and Kottkamp (1993) state that behaviour plays an important part within reflection as it can shape the way the learning development begins. This links to Gibbs reflective model as Gibbs emphasis on feelings plays an important role within behaviour and reflection, as the way you feel effects on the way you think and the way you think effects the way we feel (Finlay, 2008).

Kaufman (2003) states that by incorporating these models of reflection and theories into professional practice the bridge between theory and practice can be made and shape the way educators develop into effective practitioners. These models are a link between good practice and theory. 

According to Moon (2013) reflective practice documentation can become problematic for practitioners to grasp as most of the literature is complicated to understand. The wording of certain documentation can lead to the professional developing an incorrect model of reflection if they have not understood the documentation and this can lead to insufficient reflective practice. This also coincides with Finlay (2011) as reflective practice can develop into bad practice if not done or implemented correctly. 

Moon (2013) also states that reflective practice develops with age and experiences of the professional and other models of reflection can be adopted to enhance the development of the professional within the learning environment. 

With regard to Schön’s model of reflection Finlay (2008) reflection in action and reflection on action differs from Gibbs model of reflection as it is simple and easy to understand, however Moon (2013) states that other models of reflection can be adopted by the experience and age of the professional as additional complex models could be beneficial for the learner to enhance development and learning. Gibbs model of reflection is of greater complexity than Schön’s model of reflection as Finlay (2008) states. Gibbs emphasis on feelings and emotions have a great influence on certain situations as Finlay (2008) states and can be adopted by a professional within these situations and emphasis can be made on why the professional felt this way, why it happened and played a part in that particular event and how to overcome the situation. 

Paige-Smith and Craft (eds) (2011) states that time and space is needed for professionals to be able to think reflectively and accomplish reflection, some professionals do not have the time and space to do this. This is a disadvantage to reflection and on the development and learning of the professionals.

Also Paige-Smith and Craft (eds) (2011) states that professionals need to be educated appropriately on the reflective cycle and have a good understanding on the process. This links to Finlay (2008) who states that professionals need to acquire a model that best suits them. Paige-Smith and Craft (eds) (2011) also state that other organisations can benefit the reflection process as they can effectively communicate the professional reflective cycle with the learner and have links with well qualified professionals, government educational department and line managers.   

According to Abbott and Nutbrown (2001) professionals within the Reggio Emilia approach spend six hours of their working week planning and reflecting without the children. This is beneficial for the teacher and the children. Reggio Emilia links to the reflective cycle and also links to Schön’s on action model of reflection and Gibbs model of reflection as the process is done away from the children with the time and space to do so and feelings and emotions can be embraced. 

According to Maynard et.al (2010) reflection within the Foundation Phase in Wales is linked with the reflection models of Schön and Gibbs stated above, as reflection is seen as an important and essential tool for teachers and professionals in Wales. Maynard et.al (2010) states that within reflection children benefit form quality experiences to progress their development and learning environment, as the professional reflects on own experiences to enhance the learning within the classroom. Effective use of the Foundation Phase within the classroom and collaboration with other professionals and governing bodies provide children with the learning and development they need to excel within the Foundation Phase. 

Suggested by Yost et.al (2000) professionals within the twenty first century education must show they have the ability to critically reflect and have intellectual morals within education. By reflecting, professionals will be able to retain quality educational standards within the twenty first century education and incorporate changes within the environment to education. By choosing models of reflection that best suits the professional would greatly benefit the development and education within the classroom by fully using and understanding the models chosen. 

To conclude; 
Reflection is a means of looking back and analysing situations and experiences within the workplace and developing strategies of improvement to enhance skills and development. By reflecting, practitioners are able to improve on ones skills and gain a greater understanding of self-awareness and how their actions affect their performance. Practitioners must also be aware of their behaviour as it can play an important part in the reflective cycle (Osterman and Kottkamp, 1993). 
  
By reflecting, the professional has a greater understanding of the child’s holistic development as it encourages theoretical understanding of development. Reflective practice improves professional development and good practice as it is seen as a symbol of an honest professional who implies improvement within the workplace (Kellock and Wainwright, 2012).

According to Reed and Canning (eds) (2009) reflective practice also improves confidence and performance within the workplace as you learn from experience. 

However Finlay (2011) states that reflective practice can be a form of bad practice if not done correctly, therefore professionals must choose a reflective cycle that bests suits them to encourage knowledge and professionalism. Moon (2013) also states that reflective practice can be problematic to understand as the documentation can be complicated. This can also lead to professionals developing an incorrect model of reflection to enhance the development of the professional within the learning environment.

Osterman and Kottkamp (1993) believe that reflective practice is also a part of the older practice of experiential learning, a definition of this is learning from experiences. As stated by Kolb (2014) Piaget’s theory on experiential learning also has a great influence on the experiential learning theory, however his work came under great criticism from professionals as they felt that change didn’t need to happen. Reflection became a part of the educational environment and Piaget’s theory developed within the education system we see today (Kolb, 2014). 

Itin (1999) states that experiential learning is seen within Gibbs reflective model as both are based on how feelings shape our knowledge and development form our experiences. 

Within the theory of situated cognition as stated by Jenlick (2013) which links to reflection the professional gains experience from another professional which derives from Vygotsky’s theory of the more knowledgeable other (Van Der Stuyf, 2002). 

Critical reflection is further more in depth that reflection on its own as Elder and Paul (2010) state critical reflection is to analyse situations at a greater level and gather in-depth information to identify ways of improvement. Critical reflection is seen as an ongoing process where the professional reflects on all situations. Critical reflection is composed of two parts, reflection and evaluation, both together they play an important role within reflection in education (McFarland et al., 2009). Links can be made to the Reggio Emilia approach in Italy, as the teacher has time to reflect on situations, actions and activities (Vakil et al., 2003). 

Links can also be made to quality services as the Reggio Emilia approach believes parents are crucial to a child’s learning adventure and development, and by effective communication and parent partnerships between teacher and parents this bond can be maintained. 

Penn (2011) states that children have the right to quality services to enhance learning and development. This is maintained by effective communication, leadership and parent partnerships. This is also stated within the Welsh Government Qualified for Life plan (Welsh Government, no date).

Reflective models
Both models of reflection link to the Reggio Emilia approach and the Foundation phase Wales as reflection is incorporated within the roots of both approaches and is seen as good practice. The models differ from each other however each model is seen as a very useful tool to use within education and the more experience the professional has the more the professional can switch to more complex models of reflection. 

Connections can be made to Reed and Canning’s (eds) (2009) statement on professionals performance and confidence through reflective practice and Jenlick’s (2013) explanation on the situated cognition theory once professionals gain confidence and improved performance through observation of others and experiences, it can be linked to the situated cognition theory as professionals gain experience through observation of the more knowledgeable other. A link can also be made to Vygotsky’s theory on the more knowledgeable other (Van Der Stuyf, 2002). 

With regard to education within the twenty first century, professionals are at an advantage if they reflect and critically reflect as changes within the environment need to be incorporated within education as suggested by Yost et.al (2000).
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