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Ethical Issues.
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Safeguarding Policy and Child Protection Officer.
The Safeguarding Policy is presented below, and it expresses how important safeguarding is viewed by the school. They also list that there are three Child Protection Officer’s (CPO’s), these being the headteacher, the deputy headteacher and a governor. [image: ]Additionally, as provided in the journal, they have said that there will always be at least one of them there at the school at all times as a safety measure. The leaflet provided states that CPO’s are ‘part of the safeguarding process’ and Lazar (2006, P.1) explains that they are important because they have ‘the authority and the duty to act whenever there is an immediate danger to a minor’ and must ‘use all available means to prevent that danger or provide the treatment’. The leaflet emphasises that CPO’s are a means of promoting the welfare of children and protecting them from any type of harm. Therefore, a researcher must identify the CPO’s within a school setting so that they know who to contact in case they witness anything that causes concern. 
According to the Official National Statistics (2019), the proportion of adults in England and Wales aged 18 to 74 who experienced emotional abuse before the age of 16 was 9.3 percent. However, looking at a bigger sample size, the Crime Survey for England and Wales (CSEW cited in ONS, 2019) had ‘estimated that approximately 3.8 million adults aged 18 to 74 years’ within England and Wales ‘had experienced emotional abuse before the age of 16 years’. Furthermore, the ONS (2019) explain that in Wales alone, ‘emotional abuse was the most common category of abuse for the child protection register (CPR)’.

Furthermore, the leaflet provided explains that there is also a School Police Liaison Officer who can be contacted if needed. Quinton and Morris (2008, P.116) explain that they were first ‘introduced as part of the Police Reform Act of 2002’ which was a defining feature of the New Labour Government at the time. As found in Trotman and Thomas’ (2016, P.3) research into School Liaison Officers (SLO), their observations and feedback from interviews shows evidence of the SLO participation in a school environment ‘was perceived as a significant benefit’. This is because, through ‘building mutual trust’ between the officers and the pupils, the relationship enabled the students to ‘feel confident in talking to a ‘known person’ when there was a need to escalate a school issue to police involvement or where advice was needed’ (Trotman and Thomas, 2016, P.3). 





Topic Based Information.

[image: ][image: ]School Prospectus.

Their school prospectus highlights in both pages that they are a Right’s Respecting school and are very proud to have achieved the first level. The United Nations Convention on the Rights of the Child (UNCRC, 2018) created the Rights Respecting School (RRS) programme to encourage children to feel secure and respected at their school so that they can become ‘engaged with their local community’ and ‘enjoy supportive relationships’ with the school staff. The UNCRC (2018, P.2) believe that ‘a rights-based approach underpins school culture, ethos, practice, policy and environment’ and therefore, can have a beneficial impact once implemented.  Once completing the bronze, silver and gold awards, the UNCRC (2018, P.2) claim that the pupils will have achieved a range of positive outcomes such as ‘knowing about their rights and support the rights of others locally and globally’ and will be happier and feel safer at school which in turn, results in the children being more ‘engaged in their education’.  To add to this, in their research, the UNCRC (2018, P.7) found an increase of five percent in pupils saying they feel happy with themselves since the RRS programme commenced. They believe this increase occurred due to the programme ‘promoting the values of respect, dignity and non-discrimination’ which leads to the pupil’s self-esteem and wellbeing being boosted as ‘their sense of self-worth is strengthened’ (UNCRC, 2018, P.7). 

[image: ]
Here is the school’s motto and the description of their school’s ethos in which they emphasise the importance of recognising a child’s emotional wellbeing so that they can achieve their full potential.
As cited in Bragg (2011), Education Minister at the time, Michael Gove expressed ‘for a school what matters is not its intake, but its ethos’ and the reason for this is because an ethos is able to ‘justify greater attention to the emotional climate of schools, to non-cognitive, emotional and social learning and other important aspects of schools work that may not be reflected in test scores’.
Additionally, through the curriculum created by Sir Donaldson (who also created the new Welsh curriculum which will come into effect in 2022), the Scottish Government (2018) found that creating a ‘positive school ethos and culture is essential to developing good relationships and positive behaviour’ not only in the classroom but also the playground as well as the wider community. The Scottish Government (2018) believes there is a ‘strong link between perceptions of ethos and behaviour’ and is a ‘key determent in promoting social and emotional well-being and mental health for all in schools’. The reason for this is because they found that when a child’s ‘achievements and contributions are valued and celebrated’ (Scottish Government, 2018), they felt included, accepted, secure and respected which is why a school’s ethos is essential. To support this, Meece (2003, cited in Bragg, 2011) ‘reported more positive forms of motivation and academic engagement’ when pupils felt their teachers were enforcing child-centred lessons that supported them. 




Estyn Report.
[image: ]
Here it shows that the pupils at the school are confident and understand who to speak to if they feel upset or distressed. For example, Estyn (2018) refers to the use of the school ‘buddie system’ which according to the Derbyshire Community Health Services (2019), is when the older pupils at the school look out for younger pupils who may need help or a friend to play with. The Buddy has a specific role ‘to encourage and lead pupils to play together during breaks’ as well as have the ability to support their peers though ‘mediation skills, peer listening and buddying’. The Buddy will always be supported by a member of staff whose responsibility is to ensure that they receive training and help them raise awareness of the scheme through allowing them to advertise though posters and assemblies. The Better Buddies Foundation (2019) believes the system teaches and provides children opportunities to practise important values such as ‘respect, care, friendship and including others’ as well as developing their emotional well-being. This is because the younger pupils will feel a sense of security and it is likely to help develop their social skills as they begin to feel more confident and content in the playground environment whereas the older children will develop ‘skills associated with empathy and compassion through activities in the classroom and in the playground’  (Better Buddies Foundation, 2019) which in turn, can help combat bullying as a result of the safer environment. 
[image: ]Tracking children to idenitify their needs can be done through niggle notes which is frequently used within this school and was discussed within the journal article created alongside this portfolio. 

As a reminder, the Children’s Commissioner (2012) explain that niggle notes is a form used by practitioners to write about any incidents in which they feel there is a concern about a child. The practitioners will then store the notes safely and monitor the child to identify their needs to that there can be ‘early allocation of school resources’ (Children’s Commissioner, 2012) such as councelling.  

Clark and Jha (2013, P.2) believe that early allocation is extremely important  for students because they claim it ‘has clear links to educational outcomes’. This is agreed by the Welsh Government (2013) who as a result, state in their document that ‘Some local authorities are encouraging greater autonomy’ for schools ‘by delegating services’ so that each school can respond ‘to the needs of individuals’ (Clark and Jha, 2013, P.2) within the school at the given time. Additionally, the National Society for the Prevention of Cruelty to Children (NSPCC, 2020) states that tecahers should be able to identify anything that causes concern, even if the child doesn’t verbally express anhthing as there can ‘be other indicators that something is wrong’. For instance, children may disclose things indirectly through a change in behaviour or drawing pictures. Therefore, this is why the practitioner needs to build a rapport with the child and use the school’s system of niggle notes to refer back to so that they are able to see the bigger picture of what’s going on with the child. If a practitoner fails to notice these incidences, it can result in the child’s mental health being put at risk as they will experience feelings of shame and guilt leading to depression as the child gets older, lessening their chances of achieving their full potential.



Research from Journal Articles; Meditation and Growth Mindset. 
Meditation is also supported by the Welsh Government who plan to use this strategy throughout the new currciculum in 2022. According to the Mindfulness in School Project (MISP, 2019), this is because it will ‘provide a foundation’ for children as they go through changes within the school environment and will also encourage ‘kindness and compassion, to others as well as to self’ which will hopefully result in better ‘communication and collaboration’ throughout the school.  Mindfulness will be implemented throughout the Areas of Learning Experiences and also ‘embedded throughout the school ethos to support the four purposes’ (MISP, 2019). For example, it can help with the development of the fourth purpose which is ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of [image: ]society’ as mindfulness can teach children how to handle challenges they face on a daily basis as it has the potential to have a beneficial impact on the child’s ‘sleep, relationships and anxiety’ (MISP, 2019). It is believed by MISP (2019) that mindfulness can improve mental health and promote wellbeing and resilience’ and should be established through the Welsh curriculum ‘as part of a lifelong toolkit’ to enable children to become confident and emotionally resilient.


[image: ]
As explained by Romero (2015, P.2), growth mindset is the ‘students’ beliefs about intelligence have important consequences for how they experience school and how they respond to setbacks and adversity’.  Many students may feel as through the school environment can be daunting and therefore, hold themselves back due to their anxious thoughts getting in the way. Romero (2015, P.2) states that once a child can achieve a growth mindset, they will view their school experience as a place where they can explore opportunities and embrace challenges. Attaining this mindset can be crucial for students as having a fixed mindset can result in responding through behaviour such as ‘deceased effort’ and feelings of ‘helplessness’ and giving up on their work. Breaking this down further, Romero (2015, P.2) believes that the mindset is the foundation to a child’s future as it leads to a ‘psychological interpretation’ such as feelings of stupidity (fixed) or feeling excited at the opportunity to try new methods (growth), leading to the ‘behavioural response’ such as withdrawal for someone with a fixed mindset which in turn, will affect their ‘academic outcome’. Romero (2015, P.2) states that a really simple way to implement growth mindset is by the practitioner focusing their ‘praise on process rather than ability’ which can be done by congratulating the child when they try a new or a range of methods to get an answer. 

[image: ]
These two strategies have the potential to impact a child’s emotional wellbeing and this is highlighted in the Welsh Assembly Government (2019) document which was featured in the journal article. This Document states that a child’s state of emotional wellbeing can affect them later on in life, especially for vulnerable children such as those who may come from socially disadvantaged backgrounds. This is supported by the report conducted by the ONS (2015) who reveal that ‘one in eight children aged ten-to-fifth-teen’ within the year 2011 to 2012, had symptoms of mental-ill health and the main factor which contributed to this was bullying. ONS (2015) revealed that when this occurred frequently, the child was ‘four times more likely’ to report symptoms of mental-ill health, ranging from anxiety to depression. The reason why these statistics are important is because research conducted by the World Happiness Report (2014) claim that ‘mental health problems such as depression can be more disabling than physical problems such as arthritis or asthma’. Therefore, this is why practitioners such as teachers, have a duty of care to prevent this from happening. Teachers usually see pupils nearly every day of the week making them a very influential person in that pupils’ life which is why having these strategies put in place throughout the curriculum is key to securing a child’s emotional wellbeing. 




[image: ]Methodological Approach.
Throughout this research, triangulation was achieved by conducting observations, interviews, desktop research such as government policies and also looking at theoretical perspectives such as Bowlby’s attachment theory and Bronfenbrenner’s Bioecological model. This was stated within the journal article and was done because triangulation aims to achieve a greater accuracy. Triangulation is usually used in qualitative research and as defined by Cohen and Manion (1986), is the ‘attempt to map out, or explain more fully, the richness and complexity of human behaviour by studying it from more than one standpoint’ which occurs due to the researcher using an ‘alternate perspective to validate, challenge or extend existing findings’.Holland (2009) also encourages triangulation as he states, ‘the problem with relying on just one method is to do with bias’ and therefore claims that the triangulation method can help minimise this due to comparing results from each method.


[image: ]Additionally, semi- structured interviews are increasingly popular among research as found within the journal article highlighted. This is because it can give a greater understanding. Barriball and While (1994, P.323)  explain that when conducting an interview, it’s important to remember that it takes up time and  is ‘impractical to attempt to interview every’ person involved within the research, however, since this research only allowed me to interview adults, this limited my options and I settled with interviewing the class teacher as I felt that she could give a better insight to what my questions were as she communicated and guided the children I observed every day.  Furthermore, Barriball and While (1994, P.323) comments that interviews give the researcher a chance to use probes which can be a ‘valuable tool for ensuring reliability of the data’ as it enables the ‘interviewer to explore and clarify inconsistencies within respondents’ accounts. Barriball and While (1994, P.323)  emphasises that getting the respondent to participate in an interview may be hard and should be told that they can withdraw from any moment however, they stress that the ‘quality of the information obtained during an interviewer is largely dependent on the interviewer’ which is why the researcher must try to control the environment by making it a clam and friendly atmosphere by building a rapport with the participant to help obtain the results.



[image: ]
Unstructured observation is also a popular method to conduct research and Price (2010, P.3) explains that the reason for this is because the aim of the method ‘is to obtain a snapshot of specific characteristics of an individual, group, or setting’ and can be done in various ways. Observation can be beneficial as it puts the ‘researcher is in a much better position to understand the viewpoint and experiences of the people they are studying’ (Price, 2010, P.3). The researcher must try to ensure that the participants are being natural as the presence of someone new can often result in the participants acting differently however, Price (2010, P.3)  notes that ‘people often become used to being observed and with time they begin to behave naturally in the researcher’s presence’ making the results high in validity.

BERA.
[image: ][image: ]

As written above, every researcher must consider the ethical issues and mitigate any harm or risks that could occur, one way of combatting this is identifying the CPO’s of the research place which has been discussed briefly. 
Ramrathan, Grange and Shawa (2017, P.432) states that ethics has now ‘become a central issue in educational research’ and as a result, ‘regulatory frameworks and regulatory bodies have been established to manage and approve’ a research before it’s conducted.  Ethics can be ‘associated with morals’ (Ramrathan et al. 2017, P.432) and is closely linked to human rights, this is why BERA (2018) mentions that the researcher must also follow the UNCRC (2018) articles to ensure the safety for the children who may be involved. Ramrathan et al. (2017, P.432) references Kant who view on ethics as being a duty of care and that researchers must ‘act in ways that show respect to other human beings’ whereas Aristotle, who he also refers to, perceives ‘ethics as a disposition’ and that the researcher must possess traits such as ‘justice, generosity and honesty’ during the research.





[image: ]Action plan.















Reflective Diary and Observation Notes.

Day One: 07/01/2020.
On this day I observed the pupils working in pairs in which they had to remember what the other person had told them, and then reveal it to the class which implemented communication and listening skills. On this day, they also started their new topic for ‘Author Skills Week’ based on Roald Dahl books which they had been reading. They then had to work in pairs again to create a fact file using mind maps they would later need to use for their future work. They also did the same thing later on in the day for their ‘topic’ for the semester which was the Victorian era. This is important to note as a lot of the observations after this day based on the Victorian era had emotional wellbeing implemented throughout it. 
As this was the first day, I felt nervous and out of my comfort zone however, I do feel as though it went well as I was able to establish a positive relationship with the staff and the pupils resulting in them feeling comfortable and acting natural. Before the pupils arrived to the school and throughout breaktimes, the class teacher would explain to me what she was about to do and the aims for what she wanted the children to achieve. This gave me a better insight on how to make a general lesson plan individualised for each child to meet their needs. 

Day Two: 13/01/2020.
On day two, the children started to look at the timeline of the Victorian era. And had to research certain events to add to their own timeline. Another interesting activity I observed was during assembly in which they gave out awards. This stood out during my observation because not only did they give out awards for academic achievements but also how the children acted towards others such as helping someone else with their work if they were struggling. This emphasised to me how important the school values the emotional wellbeing of their pupils and this is clearly proved with their explanation of the school’s ethos which has previously been discussed in this portfolio.

Day Three: 15/01/2020.
At the end of this day, I observed the ‘Talk About’ session which included four students of various ages to help support them develop positive relationships with their families and friends. During the session, the teaching assistant (TA) had planned for the pupils to play trump cards which had scores for personality traits such as ‘honest’ and ‘funny’. Each student could change their card as many times until they felt happy and once everyone settled on a card, they all discussed their scores and why they chose it. For example, most revealed that they would look for the highest score for being honest over the other traits. The TA would then probe and ask for an example of how being honest or funny is an important quality to have and would emphasise throughout that there is no right or wrong answer and that should express how they feel.  They would then do this again and it appeared that the students would look for a card which had balanced scores for each trait rather than looking for a high score in the ‘honesty’ category as their view of importance had changed. 

Day Four: 21/01/2020.
During this day, I observed the class sitting together on the carpet to discuss and debate using argue and debate cards. The teacher informed them that they would do this in smaller groups and that there would be pupils on different sides. They first went through an example such as ‘homework should be banned’ and students had to put their argument forward in a polite manner and sometimes had to argue for homework to not be banned even though they personally thought differently. This helped teach them empathy, communication and being respectful towards their peers.
I also observed roleplay during an English lesson where groups were given a choice of scenarios in which they had to choose one to act out.  They were all given a word mat which included a range of emotions such as ‘ecstatic’ which they needed to include as many as they could to fit the scenario. At the end of each performance, the teacher would probe the class with questions such as ‘did you feel sorry for this character?’ and have the class discuss what words the group used and how they used it to create effect which helped everyone in the class progress their emotive language skills. 

Day Five: 27/01/2020.
This is when they started doing meditation for twenty minutes and this would be done every Friday morning onwards, the teacher talked the children through what was about to happen and would help them visualise when they were meditating, they were also told techniques such as placing one hand on their stomach to feel their breathing or holding onto a stone to help ground them.
Additionally, based on their Victorian work, the children had gone to Big Pit on a day I weren’t there to experience the coal mines and what life was like. On this day, they then had to create a recount using bullet points under each photo of them at the visit explaining what was happening and what their guide told them. This was used as a base for writing up paragraphs the next day. Building on this, in the afternoon they then had to research and build a profile on the life of a child growing up and working in the coal mines, they and to research the type of jobs children would do within the coal mine, how much they would  earn and also had to write about what the child would be feeling such as scared, hungry and claustrophobic.

Day six: 28.01.2020
This day was mostly the same and was used to research further and finish any pieces of previous work as the afternoon was used for a fire brigade visit who taught the children about safety and also covered how they have the right to safety.

Day Seven: 03.02.2020
 This day included an activity where the children had begun to look at the artwork created by Welsh artist Nicholas Evans whose work was heavily influenced by the coal mines. The teacher presented four or five artwork pieces and had the class discuss and debate what they thought was going on and how they thought the people and animals would have felt. The teacher also probed during this discussion by asking ‘what is he trying to convey?’ and “what does it make you feel?’ and again, emphasised that there is no right or wrong answer, creating a comfortable environment.  Each child then had to choose one artwork and try to copy it themselves and was reminded by the teacher that they too, had to convey emotions which could be done through the droopy eyes, wrinkles and the shading.

Day Eight: 10.02.2020
This day was mainly used for the artwork however, they had to draw the same picture again but using charcoal to go with the theme and would be put in a frame for the school’s art exhibition. This was also the day which the interview took place, it was after school and lasted around twenty minutes.

Day Nine: 11.02.2020
During English, they had to create a recount of the life of a Victoria school child by creating a word map again to refer to and then acting it out in groups to install the new vocabulary and help them understand how to perceive certain emotions.

Day Ten: 23.02.2020
This was the last day and was also the beginning of the schools ‘Welsh Week’ therefore I observed Welsh activity where… although this may not fit into my research at first glance, it actually shows that they were teaching the children to improve on their conversation skills and gain it was about asking how their friend felt and would create expressions for each emotion to solidify learning the new language. Making this engaging and teaching children that there’s no stigma about talking about emotions.


To conclude this, reflecting back on my experience I’m definitely happy with my choice of subject and that it was conducted in a formally manner. I do wish that I could have interviewed less questions but included staff such as the TA who ran the Talk About session to achieve a better understanding however, on a positive note, I do feel as though I have gained and improved on skills such as observation and researching which is highly important for those who work within an education setting. The reason why it’s important to reflect back on a research project is explained by Balanovskiy (2018, P.75) who refers to Kant’s definition of reflection being ‘the state of mind, which serves as the basis for all findings’ and claims it can used ‘as a tool for differentiating between, analysing and comparing’ (Balanovskiy, 2018, P.75) materials within a research task which as a result, can help the researcher gain a better insight and improve their skills as they should examine not only their results but also their actions throughout the process.  
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Wellbeing and attitudes to learning: Good

Nearly all pupils behave very wel in lessons and around the school. They are polite
and well mannered, greet peaple happily, and show courtesy to others. They
demonstrate respect for adults and for one another. They listen carefully to what
their friends and teachers say, responding to their ideas with consideration. Nearly
all pupils enjoy coming to school and are confident when in the school's environment.
They feel safe and know what to do if they are worried or anxious. They respond
wel to adult guidance and support. Many pupils take their additional responsibily
conscientiously. For example, older pupils support and care for younger puj
thoughtfully when acting as playground ‘buddies’.

Most pupils have an understanding of how to stay safe when using the intemet
Older pupils explain clearly the need to protect their identity online, the importance of
not sharing personal information and having strong passwords. Most pupils
understand the need to eat and drink healthily and to take regular exercise. They
organise their own fruit tuck-shop successfully and enjoy improving their fitness
through participating in a suitable range of extra-curricular sporting activities including
netball and rugby.

Nearly all pupils have positive attitudes to leaming and engage fully in lessons. They
settle quickly and move between tasks sensibly and efficiently. For example, on
entering the classroom each morning, Year 1 pupils begin independent learning
activities without direction, such as logging onto the Welsh government's virtual
learning environment. Many pupils sustain concentration for extended periods and
persevere well when they find work challenging. Most speak enthusiastically about
their school and the satisfaction they gain from their learing. Across the school,
pupils demonstrate a high level of independence and this contributes significantly to
the strong progress they make in theirlearning, For example, without adult
prompting or input, Year 6 pupils research information they need to help them
‘complete work in the classroom skifully.
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Care, support and guidance: Good

The school's processes for tracking pupils' progress are robust, Leaders use
information, such as the outcomes of teacher assessment and national testing, well
to recognise pupils' strengths and areas for improvement. Theyidentify those who
additional help at an early stage and provide appropriate support to meet
theirneeds, The individual plans of identified pupils contain detailed, meaningful
targets. Pupils and parents make an effective contribution to these processes and
this ensures that they understand the targets fully. When required, the school
involves specialist services helpfully. This ensures that teachers and pupils receive
beneficial advice and support. Intervéntion strategies have a positive effect on the
progress of identified pupils, for example those to improve pupils' lteracy skill in key
stage 2.

The school has effective arrangements to support pupils’ wellbeing. Staff have
created a caring community that nurtures pupils’ personal and social skills effectively.
Teachers and support staff know their pupils well and respond sensitively to the
needs and interests of individuals, Al teachers have high expectations of pupils’
behaviour. As a result, most pupils demonstrate very good behaviour in class and
around the school. The school's focus on promoting positive values contributes well
to the caring ethos and strong supportive atmosphere within the school. The
‘emphasis on the rights of children successfully reinforces this and ensures that pupils
feel respected.

Provision for developing pupils' independence is particularly strong and teachers
encourage them to use their initiative and to try various approaches before asking for
help. These are effective strategies in developing pupils' resilience. The school
encourages pupils to participate in pupil voice groups, such as the school and eco
council well: However, their opportunities to inform decisions at a whole school level
are at an early stage.

‘The school makes appropriate arrangements to support healthy eating and drinking.
There is a strong emphasis on this aspect throughout the curriculum. For example,
pupils in key stage 2 design and make fruit kebabs to help them learn about healthy
food choices. Allteachers provide regular opportunities for pupils to participate in a
range of fitness related activities through physical education lessons and after school
clubs. The school’s arrangements for safeguarding pupils meet requirements and
give no cause for concer.





image8.png
Downloaded by [50.83.0.20) at 16:32 06 August 2017

“South Dakota State University, Brookings, South Dakota; *University of New Mexico, Albuquerque, New Mexico;
California State University, Davis, Calfornia

Asstaacr anncue wstony

Aithough Reced 23 Noember 205
S Eumout and I Receed & ey 2017

o’ stucy, has explored

Sudents atucdes toward mediation pracicesn depth This mned et KEVWORDS

s Stuy reports 16wl fom a andomised, conrole il of a 10 week  emr et

mindflnkss nervention I 3 Public schobl seting wih 28 Alvgrade | [aler Meverlons

Sasiens o lower income and ethne minofy backgrouncs. Ove the

Cours ofthe ntervention, students were asked t respond 1o witng and

rawing prompts about thek fesings and s toward mindAulness At

the end o the inerventon, the experimental teacher ated students on

how, oftn they. had. practiced mindiness breathing durng | clase

Qualtatve analys o Jourmal entresyielded personalty ras of Students

ho were recepive o relstantto mindfulnes, aining. Pracical sateg

o Mienabing and remediating resitant sadents s fo Implementng

minclulnels ervertions In  ehool sttingare dscussed

One of the most significant challenges facing interventionists who want to implement mindfulness
training in a school-based setting i the subset of children who dislike and resist the practice. “I hate
mindful class. I hate mindful class,” wrote one 4th-grader in his journal. He also said that mind-
fulness was boring on many occasions during mindfulness interventions. Other students, however,
are receptive to mindfulness. One 4th-grade boy wrote, “To me, mindfulness breathing means it
gives your stress to happiness. When your stress comes, your brain will become a storm, but when
you do mindful breathing your brain becomes a rainbow.” What are the perceptions and traits of
children who are receptive to mindfulness treatment and children who are not? How can teachers,
parents, counselors, and administrators respond intelligently and compassionately to_resistant
children? The present research addressed these issues

ST S i [ T e W R gt g e A R L
them to learn efficiently and work well with others.
toward regulation, is associated with decreases in self-reported somatic complaints, social anxiety,
depression, and a tendency to worry or ruminate (Rieffe, Oosterveld, Miers, Terwogt, & Ly, 2008).

‘emotion, Specifically, mindfulness is the cognitive ability to pay attention to the present moment
without judgment or attachment to a desired outcome (Kabat-Zinn, 1994). Studies have consistently
demonsirated benefs of mindfulnes training, including reduced pan and stiess (Majumdr,

Grossman, Dietz-Waschkowski, Kersig, & Walach, 2004), improvements in cogaitive functioning

(Chiesa, Calati, & Serretti, 2011; Tang & Posner, 2009), increases in positive emotion (Davidson
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A mindset training aims to strengthen the belicf that abilities are malleable (growth mindset), which has proven to be beneficial for
learning, Teachers can support the cffects of such a training by establishing a classroom culture in line with the growth mindset
idea. Yet, previous training programs have mostly been detached from regular lessons. In this study, a physics teacher
implemented a mindset training that consisted of explicit training sessions and implicit training phases. In these implicit phases,
the teacher enriched ordinary lessons with growth mindset feedback. We investigated the overall effect of this lesson-integrated
training on students’ beliefs and motivation. Students from two seventh-grade courses participated in the quasi-cxperimental
study (N=59). One course received the mindset training; the other course served as control. We measured growth mindsets about
physics abilities, self-beliefs, and motivation before and after the training and six months later. The results indicate that there wasa
positive and stable training effect on growth mindsets, but no cffect on self-belicfs. Regarding motivation, the training buffered the
demotivation that oceurred without training. We conclude that a mindset training is important when introducing a new and
difficult school subject. Furthermore, we consider teachers” involvement as a promising approach to optimize mindset inter-

ventions and to encourage a sustained change of instructional practices.

1. Introduction

Whether students want to learn depends on whether they
believe that they can learn: those who believe that abilities
improve with practice (growth mindset) tend to show higher
motivation than those who believe that abilities are un-
changeable (fixed mindset [1]). Researchers have thus de-
veloped training programs to foster growth mindsets among
students. However, they yielded mixed results. While some
interventions revealed long-lasting effects on students’ be-
liefs, their motivation, and their achievement (e.g., [2, 3]),
others had only short-term effects (e.g., [4]). Some inter-
ventions failed to affect students’ beliefs at all (c.g., [5]). The
interventions are usually isolated from regular instruction
and delivered by special trainers or online programs. While
the effects of educational interventions are often strongest
when researchers implement the training (eg., [6]); the
isolation from ordinary lessons may be problematic in the
particular case of a mindset training, The reason is that

instructional  practices—for example, teachers’ ~ feed-
back-influence students’ beliefs in a vigorous and perma-
nent manner (e.g. 7)) and may thus influence whether
growth mindsets actually take oot in the classroom after a
training. Indeed, recent studies indicate that the impact of a
‘mindset training interacts with instructional practices and
with behavioral norms in the classroom [3, 8, 9]. In the
present study, we developed a lesson-integrated training that
was implemented by the students’ regular physics teacher. In
addition to explicit training elements, the intervention in-
cluded implicit elements within instructional practices. We
investigated whether this integrated training fosters the
development of growth mindsets, improves self-beliefs, and
increases motivation for physics among the students. The
study thus sets the base for further studies that compare
integrated versus “traditional” nonintegrated interventions.

A growth mindset is defined as the belief that abilities are
‘malleable and can be improved by exercise [1]. This belief
has proven beneficial for learning, in contrast to the belief
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The need for a good practice document

Welsh policy for education, health, social and youth justice services recognises the
importance of:

« taking opportunities to promote the emotional health and well-being of all
children;

« all sectors and professional disciplines working together; and

«all statutory sector services working in partnership with parents, extended
families and voluntary sector services.

The fundamental positive or negative impact that a child's experience of education
can have on outcomes in their later life is well recognised. This document considers
the particular contribution that education services and their staff make in achieving
this aim of promoting emotional health and well-being. This willincrease the
likelihood of positive educational experiences for pupils and the consequent
infiuence on life benefits.

The document aims to support the Welsh Assembly Govemment's Child Poverty
Strategy. Children and families living in areas of high poverty are more likely to
encounter mental health problems and to be exposed to associated risk factors such
as those highlighted in Part 3 of this document. It s also key to ensure that there is
equal access to services and that as much as possible is done to ensure that it is not
harder for families living in poverty to access services due to a lack of awareness of
them or because of travel difficulties.

In reviewing the impact of the English guidance Promoting Children’s Mental Health
within Early Years and School Settings some four years after its issue in 2001,
Ofsted found that practice in primary schools i positively promoting emotional health
and well-being was much more developed than in secondary schools.
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The Use of Triangulation Methods in Qualitative Educational
Research
121512005 - Maria Oliver-Hoyo and DeeDee Allen

Triangulation involves the Gareful reviewing of data collected through different methiods in
order to achieve a more accurate and valid estimate of qualitative resuls for a particular
construct. This paper describes how we used three qualitative methods of data collection to
study attitudes of students toward graphing, hands-on activities, and cooperative grouping
techniques using the triangulation method.

‘The significance of qualitative research comes from the role it plays in investigating the
reasons and processes leading to certain results. Qualitative research has been described as
work done to understand “meaning that is socially constructed by individuals in interaction
with their world, The world, or reality, is not the fixed, single, agreed-upon, or measurable

phenomenon that tis assumed to be in positivist, quantitative research” (Merriam 2002).
Data-collection methods of qualitative research commonly include field notes, student
journals or documents, surveys, and interviews, Although large volumes of data may be
collected using qualitative methodologies, drawing conclusions from a wide range of
information often becomes a challenging task. This was our case when we collected data to
monitor attitudes of students toward our general chemistry class format. These data included
55 sets of interviews, 16 sets of survey responses, 90 journal entries, and 38 field note.
entries. We were interested in finding ways to:

« discen if different qualitative data-collection methods Would expose different
meaningful issues regarding attitudes of students toward different teaching
techniques,

= effectively mornitor atiitudes toward both objective (graphing activites) and subjective
constructs (teaching techniques), and

« validate qualitative data by comparing interpretations of resutts from different data-
collection methods.

Our investigative interests in assessment [ AEEGEG—G_—__EGEEE—
methods led us to the use of triangulation  Trnguiescesonto st coectin

methods. Triangulation compares
information to determine corroboration; in
other words, itis a process of qualitative.
cross-validation (Wiersma 2000).
Preferably, each method would measure
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Methodology and methods

Having supervised numerous undergraduate and postgraduate student research
projects, we can say with confidence that the distinction between methodology
and methods is almost always something that causes confusion. The two are
not the same. Methods are easily explained; they are the techniques or proce-
dures we use to collect and analyse data. In qualitative research interviewing
is one of the most frequently used methods when generating data. Other meth-
ods could include observation, diaries, the generation of visual images or other
forms of text. In this book we cover the use of qualitative interviewing as a

‘method’ — a means of collecting and analysing data. Having said this, we will
also aim to make evident how methods are informed by methodology.

Methodology, as the word suggests, relates to a process where the design of
the research and choice of particular methods (and the justification of these in
relation to the research project) are made evident. As such methodology
requires more from the researcher than just preference or intuitive appeal to
justify the choice of particular techniques of data collection and analysls It
becomes necessary to outline the philosophical and theoretical positions
informing the research process. Thus there is a requirement to outline assump-
tions embedded in the methodology adopted. Often you will find methodology
explained as an ‘approach’ or ‘perspective’ that has within it implicit and
explicit expectations about how research is undertaken.
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'WHAT IS PARTICIPANT OBSERVATION?

Participant observation is in some ways both the most natural and the most challenging
of qualitative data collection methods. It connects the researcher to the most basic of

human experiences. discovering through immersion and participation the hows and
whys of human behavior in a particular context. Such discovery is natural in that all of
us have done this repeatedly throughout our lives, learning what it means to be mem-
bers of our own families, our ethnic and national cultures, our work groups, and our
personal circles and associations. The challenge of harnessing this innate capability for
participant observation is that when we are participant observers in a more formal
sense, we must, at least a little, svstematize and organize an inherently fluid process.
‘This means not only being a player in a particular social milieu but also fulfilling the role
of researcher—taking notes; recording voices, sounds, and images; and asking ques-
tions that are designed to uncover the meaning behind the behaviors. Additionally, in
many cases, we are trying to discover and analyze aspects of social scenes that use rules
and norms that the participants may experience without explicitly talking about, that
operate on automatic or subconscious levels, or are even officially off limits for discus-
sion or taboo. The result of this discovery and systemization is that we not only make
ourselves into_acceptable participants in some venue but also generate data that can
meaningfully add to our collective understanding of human experience.

Participant observation is used across the social sciences, as well as in various
forms of commercial, public policy, and nonprofit research. Anthropology and sociol-
ogy. in particular, have relied on participant observation for many of their seminal
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Harm arising from participation in research

34,

35.

Ethical research design and execution aim to both put
participants at their ease and avoid making excessive
demands on them. In advance of data collection,
researchers have a responsibility to think through their
duty of care in order to recognise potential risks, and to
prepare for and be in a position to minimise and manage
any distress or discomfort that may arise. Researchers
should immediately reconsider any actions occurring
during the research process that appear to cause
emotional or other harm, in order to minimise such harm.
The more vulnerable the participants, the greater the
responsibilities of the researcher for their protection.

Researchers should make known to the participants (or
their guardians or responsible others) any predictable
disadvantage or harm potentially arising from the process
or reporting of the research. Any unexpected harm to
participants that arises during the research should be
brought immediately to their attention, or to the attention
of their guardians or responsible others as appropriate.

10 The Association notes that incentives to participate in research may be more
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‘should’ be taken may not be appropriate to all circumstances; in
particular, different cultural contexts are likely to require situated
judgments. Furthermore, some kinds of research may require
ethical clearance from other bodies, such as the National Health
Service (NHS), which commit researchers to acting in accordance
with their guidelines. In sum, and for each research project,
researchers will need to devise specific ethical courses of action
which may incorporate elements from more than one set of
guidelines - those of both the NHS and BERA, for example. To do
this, they may draw on ethical approaches that reflect a range of
philosophical orientations (virtue ethics, or deontological ethics,
for example). It is adherence to the spirit of the guidelines that we
consider most vital to protect all who are involved in or affected
by a piece of research. In addition to these guidelines, support
and links to related resources are offered wherever possible.2

We recommend that at all stages of a project — from planning
through conduct to reporting — educational researchers undertake
wide consultation to identify relevant ethical issues, including
listening to those in the research context/site(s), stakeholders and
sponsors. This means that ethical decision-making becomes an
actively deliberative, ongoing and iterative process of assessing
and reassessing the situation and issues as they arise.

RERA recoammeande that recearchare hrina theece anidalinae




image16.png
o ‘owerrrED Dvo0D | staTws
ouecve acrry | s
e showons el ) N2
hedesinaed hid
Jo———
e PN CEEN N
offce, checked by the el
FYEw— Tl | 060120
bein. V,
P —— N PerP
appropriae memberof v
st -
5 o oo, |0 |
pport the pupls emotoaly. | and e room. withe
norw
i | o | 053 |

which will take around

around 20 minutes.





image1.png
Prifysgol Cymru
¥ Drindod Dewi Sant

University of Wales
Trinity Saint David
FFURFLEN GANIATAD CYFRANOGIAD ___PARTICIPATION CONSENT FORM
ol Y Prosiec. | Praject Tte: How can schoa's supportsmotionai needs?

Enwr Ymenwiydd/ Name of Researcher. Megan Willams

T Cadarmiatty mod wed darlon a doall | 1 confrm hat 1 have read _and
y_ daflon  wybodasth  dyddiodig | undorstand the informaton_shoel
YIS ar gyler yr_astucisetn | dated 1311111 for he above study. |
uchod. Ruyl wedi casl y cyfl | | have had the opporlunly t consider
ysiyrid 'y wybodaeth, _gofyn | the information, ask questions and
wsslynau, ac rwyl wodi caol aleh | have  had  these  answorsd
boddhao I hain. satstactorly.
2 [ Doala 1y mod yn cymiyd ian o || undorstand thal my paripaton &
guirodd a bod crosso t mi dynnuin &l | valunary and that | am free to
ar unthyw adeg. hab o heswm. | withdraw at any ime, without giing
any roason.

3 [ Dealal y gall deinyadio unvhyw |1 understand hal any nformaton
wybodasth a foddir gonnyf mown | given by mo may be used in future

adroddiadau. _sthyglau neu

‘aytwyniadau gan y tim ymehwil

4| Dealaf a 44 fy orwn ymddangos || undorstand thal my name wil rol
mown ' unihyw adroddiadau, | appoar in any reports, arcos or

orthyglau nou gyfwyriada. prosantatons.
5| Cytunaf  gymiyd than yn yr astudiae| 1 agres o fake partn e abave sidy,
uchoc.
Erwr Cyfranognr Tofrodwya
Name of H.Booth Signature
Particpant . Beath
Vrchvilyda | Wogan Wilams Tofrodwya
Researcher Signaure
MWiliams





image2.emf
o7 A4dL ROIA

An important notice for all staff, pupils, governors and visitors.

What is Safeguarding?
Safeguarding is the action that is taken to promote the welfare of children and protect them from
harm.
Safeguarding means:
+ protecting children from abuse and maltreatment
+ preventing harm to children's health or development
+ ensuring children grow up with the provision of safe and effective care
« taking action to enable all children and young people to have the best outcomes.

What is Child Protection?

Child protection is part of the safequarding process. It focuses on protecting individual children
identified as suffering or likely to suffer significant harm. This includes child protection procedures

which detail how to respond to concerns about a child.

Our Procedures
The school is committed to safequarding and child protection and as such has in place policies that

are designed to protect pupils and staff. Copies of these policies are available on the school website

or from the school office.

Staff, Governors and Volunteers at the school
Before someone new comes to work or volunteer at our school, we have in place rigorous safer

recruitment processes. These include background checks such as enhanced DBS checks an
references.

All staff receive reqular training in safequarding and child protection. Governors and our volunteers
are also encouraged to attend.

If you have a concern
We hope you will never need to use this process, however, if you have a concern about a child
please speak to someone below as soon as possible.

vy 1€

Y Y / N\
BOOTH
DESIGNATED DEPUTY DESIGNATED
CHILD DESIGNATED CHILD
PROTECTION CHILD PROTECTION
OFFICER PROTECTION GOVERNOR
OFFICER

»

The School Police Liaison Officer contact details are: e

For additional help and support or to speak to someone independent of the school you can contact
the Council's Education Safeguarding Officer,

Alternatively you can access advice, support and make referrals via the SPOC team on 01639

e uk

Everyone has a responsibility to keep children and young people safe
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We are a RIGHTS RESPECTING SCHOOL

As a school we are to participants in the Unicef UK Rights Respecting
School (RRS) programme and achieved our RRS Levell status in July 2016,
This is based on the principles of equality, dignity, respect, non-

i ion and participation The RS seeks fo put the UN CORVERTIGn
on the Rights of the Child at the heart of a school's ethos and culture fo
improve well-being and develop every childs falents and abilities to their
full potential.

As aRights Respecting School we are a community where children's rights
are learned, taught, practised, respected, protected and promoted. Young
peaple and the school community learn about children's rights by

putting them ino practice every day.

The School Governors

The Governors have a responsibility for the effective management of the
school acting within the framework set by Government legislation and the
policies of the Lacal Autharity, They determine the aims for the
curriculum and have increasing responsibility for the financial
management of the school, which is the role of the Head, supported by
the teaching staff.Governors regularly visit The school and play an
essential role in the monitaring of standards and overseeing the rumning
of the school as a whole. Some governars have specific designated areas
of responsibility such as data, aftendance, safeguarding etc
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We offer a wide range of extra-curricular activities and clubs to our
pupils. These change on a regular basis to address the interests of a
wider range of pupils. Children achieve well in sport and music both in and
outside school and we have close links with our feeder Secondary School
who support us in these areas. We have achieved numerous Awards -
Healthy Schools Level 4, our third Green Eco Flag and are working
towards becoming a Platinum Eco School. We have achieved the Rights
Respecting Schools Level 1 award, are working towards the ‘Siater Iaith'
award and we are a Lead School for the Global Learning Programme.

The Governing Body is effective and fulfils their statutory duties to
ensure the school is challenged and supported to meet the needs of all
pupils. The Leadership Team acts as the motivating force to articulate
and deliver the vision 'Achieving Excellence Together." Throughout the
school there is a relentless and uncompromising pursuit of excellence. The
leadership across the school provides a strong sense of direction and is
focussed clearly upon the learning and achievement of all pupils.




