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Introduction
In this assignment, a project will be considered for a school community project aimed at meaningful intergenerational connections between Year 6 pupils (aged 10–11) and elderly residents of a local care home. In today’s fast paced, technology driven world, such connections are often overlooked, contributing to increased isolation particularly among older adults. Campbell (2020) found that a lack of regular interaction with others can negatively impact wellbeing.
The "Letters Across Generations" project that will be considered in this assignment hopes to strengthen community relationships through regular letter exchanges between children and elderly individuals. Described as “the real experts” elderly individuals will share their life experiences and wisdom, offering both a sense of purpose and connection. The Generations Working Together blog (2025) highlights that intergenerational relationships support the development of lifelong skills.
The aim of this project is to support and enhance communication skills, empathy and respect of year 6 children, while also deepening a sense of connection and belonging between generations. Campbell et al. (2024) emphasise that community settings that promote learning and respect, help younger and older people appreciate each other’s experiences. By encouraging understanding across age groups, the project not only reduces isolation for elderly participants but also supports children in developing social awareness and emotional intelligence.
Additionally, the project supports a sense of cynefin a Welsh phrase meaning “the place where we feel we belong” (Chapman, 2023). Teszenyi (2023) also observes that when children engage with their local community, their sense of belonging strengthens, which supports their learning and development. By learning from each other’s experiences and backgrounds, pupils are better able to understand and respect inclusion and equality. This supports Ayling’s (2016) view that practising diversity in classrooms helps children understand that we are all equal.





Literature review 
Throughout this assignment, the name of the primary school and residential home will remain anonymous to protect participants privacy. As outlined by the British Educational Research Association (BERA, 2024), educators conducting research must uphold ethical standards by ensuring confidentiality and prioritising participant wellbeing.
The "Letters Across Generations" project supports the school’s vision of creating an inclusive environment where pupils take ownership of their learning through rich, meaningful experiences. By engaging in letter writing with elderly residents, children develop essential life skills such as empathy, respect, communication, and reflection. A project was carried out in a residential home in Chester called Belong Chester, the UK’s first intergenerational care home. Where ongoing interactions between children and older adults has been shown to nurture mutual respect, enhance communication skills, and support emotional development, which are the same goals this project is working towards. These are not only essential for personal growth but also critical in helping children for life beyond school. As Donaldson’s Successful Futures (2015) highlights, collaboration is key to transforming education, This project is designed to benefit both the pupils and the wider community.
In Estyn recent report (2021), it recommends that the school encourages children to be more independent and recommends further opportunities for pupils to become active in their own learning. The letter writing allows pupils to take initiative, choose how they express themselves, and reflect on what they learn from their exchanges, qualities that support the development of independent learning. Additionally, Estyn's 2023-2024 report shows that 46% of primary schools were advised to give more opportunities for pupils to develop independent learning skills. This highlights the focus on helping students become more independent learners in Welsh schools.
Furthermore, research by Kuehne and Melville (2014) suggests that intergenerational interactions can bridge age related divides and challenge stereotypes. The "Letters Across Generations" project offers a safe and creative structure to do this. However, as Berk (2013) Without careful planning, projects might create stereotypes about older people. To prevent this, the project will include discussions and activities to help students understand the individuals better.
Bronfenbrenner’s Ecological Systems Theory (1979) suggests that children’s development is shaped by multiple layers, such as family, school, and community. This theory helps explains how the project encourages growth through interactions with children and the elderly, and the connections between home and school. It is said, “It takes a whole village to raise a child,” highlighting the importance of community involvement. The project also encourages a sense of Cynefin, or belonging, which Teszenyi (2023) identifies as essential for meaningful, community learning. This theory complements the project, as the child’s environment whether it is in their close circle or broader, it shapes their development. However, Tudge et al. (2009) critique the theory for focusing too much on the environment and not enough on the child’s active role in their own growth.
This aligns with the Welsh Government’s (2022) guidance that real life, meaningful learning experiences helps engagement and inspires lifelong learning. The project also acknowledges the emotional benefits for the elderly. As Malville and Hatton-Yeo (2015) note, intergenerational contact can reduce feelings of loneliness and promote a sense of purpose. However, they also acknowledge the limited understanding of how long-term benefits unfold, especially for children. Similarly, Pinquart and Sörensen (2000) emphasise that quality not just frequency of social interaction is key in reducing loneliness among older adults. While the project may not always result in deep connections between the children and the elderly individuals, it helps to create community relationships.
Project aims
The Letters Across Generations project aims to enhance Year 6 children’s emotional and communication skills, such as empathy, respect, and active listening, while supporting the wellbeing of older adults through intergenerational relationships. Pupils will engage in regular letter exchanges with residents of a local care home, helping emotional and social development. This project provides a meaningful opportunity for pupils to build essential Social and Emotional Learning (SEL) skills, such as empathy, communication, and reflection, while improving literacy and connecting across generations. Research by Campbell et al. (2024) highlights that intergenerational programmes improve literacy by enhancing vocabulary and engagement in communication. Additionally, the project also aims to improve childrens SEL skills, reduce loneliness among older participants, and contribute to the Languages, Literacy and Communication and Health and Wellbeing Areas of Learning and Experience in the Curriculum for Wales.
This project encourages pupils to strengthen these skills while building emotional intelligence through meaningful interactions with older adults.

Furthermore, Estyn’s case study Connecting Generations (2023), which highlights how intergenerational projects between schools and residential homes have proven to improve the emotional wellbeing of both children and elderly participants. In this study, the interactions cretes meaningful connections, sharing a learning environment that also benefited both communities by bridging generational divides.
To achieve these aims, the project enables pupils to write letters to elderly individuals in the local residential home. Through this project, pupils will build upon their existing knowledge of letter writing which they would of learnt previously, including format, address placement, tone, and structure, The Welsh government (2022) empathise the importance of children building on content already known. The project will begin with an introduction on the first day, during which pupils will be paired with individual residents from the care home. They will brainstorm ideas for their letters, considering what personal information to share such as their name, age, hobbies, and other interests. Pupils will also create a self-portrait to include with their letter, helping to establish a more personal connection with the elderly resident. 
On the second day, pupils will review and finalise their letters, making sure they are appropriate and engaging for the individual reading them. The teacher will check the letters to ensure that the letters are appropriate , and pupils will make any necessary changes before the final drafts. The completed letters will be delivered to the care home by a member of staff on the third or fourth day. Once the elderly residents have read the letters and written their responses, the carers in the residential home will support and assist the residents in reading and writing their replies. A staff member will then collect the responses and bring them back to school. Pupils will have the opportunity to read and discuss the letters they have received from the residents, having a deeper connection. This will be followed by the pupils writing their replies, continuing the exchange.
The project will take place over the winter term, a time of year when elderly individuals can be especially vulnerable to feelings of loneliness. As winter approaches, many older adults experience heightened isolation, particularly during the holiday season. According to Age UK (2017), nearly 1.5 million older people report feeling lonelier at Christmas than at any other time of year. By creating intergenerational connections, the Letters Across Generations project looks to reduce the loneliness, providing both the pupils and the elderly residents with the opportunity to build meaningful relationships through regular communication.
The Letters Across Generations project is designed to be low-cost. The primary costs will be for paper as pupils will need enough paper to write their letters. Pens and pencils are already available in the classroom, so there is no need to purchase additional writing supplies. Some coloured pens or pencils may be used for drawings, but these are optional. Since the care home is nearby, there will be no need for postage or envelopes. We will stay in close contact with the residential home to ensure they have all the necessary supplies, such as paper or writing pens, to support the residents in replying to the pupil’s letters. The total estimated budget for the project is approximately £20-£30, which will cover the cost of paper, pens, colouring pencils and any other material that may be needed within the process of the project. This budget ensures the project remains affordable while providing a meaningful experience for both pupils and elderly residents.
Measuring for impact
To understand the impact of the project, we will use simple methods like pupil reflections, teacher observations, and feedback. These allow everyone involved to share their thoughts and feelings in their own words. This is especially helpful for well-being projects, where personal experiences and emotions matter. As Merriam and Tisdell (2016) explain, these kinds of methods help us better understand what children are really learning and feeling. In my own experience, giving pupils a chance to speak, write, or share informally often gives more insight than numbers alone. Pupils will be encouraged to reflect on their experience by taking part in class discussions and writing short reflections. At the end of the project, each child will also write a letter to their teacher explaining how the project made them feel and what they learned. This will help them think about their own emotional and social growth while using the letter-writing skills they’ve developed. This approach supports the Curriculum for Wales, which values real-life learning and pupil voice. Teachers will look at improvements in writing, vocabulary, and how children show empathy. These changes will be noted during the project through simple observations, reflections, and informal feedback. The Story Project (2021) showed that feedback from pupil reflections, teacher observations, and narrative writing offered valuable insight into emotional growth, highlighting changes in empathy, confidence, and language that quantitative data might overlook.
The care home staff will also play an important role in collecting feedback. They will help residents read and respond to the letters and share any changes they notice in the residents mood and engagement when taking part. These observations is supported by the Intergenerational Linking project (2023), where care staff noted positive changes in residents mood, energy, and interest during their interactions with children from a school nearby. Their feedback provided important insight into the emotional and social impact of the project. Where possible, residents verbal or written feedback will also be collected. To paint a bigger picture, we will also ask families for their thoughts if possible. This could be done through short feedback forms or informal conversations, asking if or what changes they’ve noticed during the project. Not all residents may be able to take part fully due to health issues or memory problems, so their feedback might not reflect everyone. But overall, using these simple, personal ways of collecting feedback helps us understand how the project supports both emotional development and literacy.



Evaluation
This evaluation will refer to the key points outlined in the SWOT analysis provided in the appendix, below this assignment. A key strength of the Letters Across Generations project hopes to build emotional connections between children and elderly residents. These relationships can help reduce feelings of isolation and contribute to a stronger sense of community. Cummings and Henry (2016) highlight the importance of intergenerational interactions in enhancing social connectedness and well-being. At the same time, children benefit by developing key communication skills such as empathy, active listening, and clear expression which are vital to their educational growth. Vygotsky (1978) emphasised that social interactions are important to language development and learning.
However, the project may face challenges in maintaining consistent engagement. Some children may lack motivation, and elderly residents may struggle with participation due to physical or cognitive limitations. Doran, Hughes and Lowenstein (2017) note that successful intergenerational programmes rely on both individual interest and adequate external support. To sustain involvement, the project could implement tailored support, such as age-appropriate incentives for children or additional assistance for elderly participants.
Communication barriers may also arise due to generational differences in language use, cultural references, and communication styles. Bengtson and Allen (1993) point out that these gaps can lead to misunderstandings. To overcome this barrier, the project can include guidance and writing prompts to support more effective interaction. It’s also important to consider that some individuals whether children in the school or residents in the care home maybe unable to write due to disabilities, health conditions literacy difficulties. Nonetheless, alternative methods like voice recordings or assisted dictation can ensure they still have a way to participate. This aligns with the inclusive practice described by Booth and Ainscow (2011), who stress the importance of removing barriers to learning and participation to ensure that everyone, regardless of ability, can be actively involved.
Despite these challenges, the project presents rich opportunities for learning. Through letter exchanges, children can gain insight into the lives and experiences of older generations, while elderly residents can learn more about the younger generations and have an insight of the children’s perspective on the world. Bengtson and Allen (1993) argue that such intergenerational exchanges encourage empathy, cultural understanding, and the development of social cohesion.
The project doesn’t just benefit individuals, it also brings the wider community together by involving parents, volunteers, and local organisations. As Doran, Hughes and Lowenstein (2017) suggest, strong community involvement not only reinforces social bonds but also contributes to the long-term sustainability of initiatives like this. Nevertheless, certain external threats must be considered. Health issues such as cognitive impairments or physical limitations may limit the participation of some elderly residents. Schools and care homes might also face money or staffing problems, which could affect the project’s future. To keep the project continuing, Hughes and Lowenstein (2017) suggest building local relationships, applying for funding, and involving more volunteers.

Conclusion
This assignment has explored the important role that school-community work plays in supporting both emotional development and learning. The Letters Across Generations project shows how intergenerational connections can build emotional bonds, reduce isolation, and improve communication skills in children. It also highlights the mutual benefits of these relationships, as both children and elderly residents gain insight from one another, encouraging empathy and respect. Using letter writing as a form of expression helps children reflect on their thoughts and feelings, while developing key life skills such as active listening, empathy, and self-expression.
Reflecting on my own practice, this assignment has reinforced the importance of creating opportunities for students to engage meaningfully with the community. As a student teacher, I have recognised that school community projects not only enhance the children’s  social and emotional learning but also contribute to their overall well-being. These experiences promote the development of independent learning, empathy, and emotional intelligence. This project aligns with the QTS standard on collaboration, as it involves working closely with parents, carers, and the wider community to support pupils’ learning and development.
 While volunteering at a care home, I painted a lady’s nails, and she told me how much she enjoyed going to the hairdresser with her daughter. This small moment led to a meaningful conversation and showed me how simple interactions can bring joy. In my teaching, it highlighted the importance of building connections between pupils and older people, and the value of community involvement in children’s development. I plan to create more opportunities for pupils to engage with their local community, reflect on their experiences, and develop empathy through projects like Letters Across Generations. This relates to the QTS Professional Standards, particularly in building positive relationships and creating a supportive learning environment. This experience has given me more confidence to plan and lead similar projects, knowing how beneficial they are for both children and older adults. It takes a village to raise a child, reminding me that education grows through collaboration.
While volunteering in a care home, a simple moment painting a resident’s nails led to a joyful conversation about her family, showing me how small interactions can make a big difference. This experience helped me see the value of connecting pupils with older people. I now plan to create more opportunities for pupils to engage with their community, reflect on their learning, and develop empathy through projects like Letters Across Generations. This aligns with the QTS standards on building positive relationships and creating supportive learning environments. Overall, this assignment has shown me that community-based learning can enrich children’s development and bring unique learning opportunities into the classroom. It takes a whole village to raise a child, a reminder that shows that education and growth flourishes through collaborating with others.
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HELPFUL

HARMFUL

INTERNAL
(within the school)

Strengths.
- Builds emotional connections between children and
elderly residents.
- Reduces isolation and promotes a stronger sense of
community.
- Supports children's development of empathy, listening,
and communication skils.
- Encourages intergenerational understanding and social
cohesion.
- Inclusive approach supports participation regardless of
ability.

Weaknesses
- Maintaining consistent engagement may be difficult.
- Some children may lack motivation or interest.
- Elderly participants may face physical or cognitive
limitations that hinder involvement.
- Generational language and cultural differences may cause
communication barriers.
- Some participants may have literacy or health-related
barriers to writing.

EXTERNAL
(outside the school)

Opportunities
Opportunities
- Enhances community engagement through

involvement of parents, volunteers, and local
organisations.

- Promotes mutual learning between generations.

- Can use alternative formats like voice recordings or
assisted dictation to improve access and inclusion.

Threats
- Health issues may limit elderly participation.

- Financial and staffing constraints in schools or care
homes could affect project continuity.

- Without sustained external support, the project may not
be sustainable long-term.
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