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Introduction
This handbook is designed for practitioners, to support and ethically inform them in their research with children. Within is going to be explaining about many ethical challenges and dilemmas that arise when conducting research. This includes, confidentiality, rights of the child, consent and procedures that must be undertaken. This handbook must give practitioners an insight of what procedures they must follow before, during, and after their research study and, what challenges they may have to overcome throughout the research. Also stating why practitioners should follow these guidelines and what may become if they are not strictly followed. Hopefully by reading this, practitioners will have a better understanding and knowledge of the responsibilities they have to undertake and how important ethics are within research studies. 
Responsibilities 
All practitioners have certain responsibilities when conducting research in the early year’s sector, also all research has different ethical principles (Cohen et al, 2000). The British Educational Research Association (BERA, 2011) suggests a practitioner should approach their research with ethical consideration and respect. Flewitt (2005) agrees with this as suggested from her study, ethical issues arise in all areas of research. It is also vital to ensure no harm may come to the child during the research due to practitioner’s actions towards the research (Walker and Solvason, 2014).  Participants of research, whether they may be children or adults, should be treated with respect, dignity and an aspect of freedom from any type of prejudice despite their, age, race, sexuality or any other substantial difference. These guidelines should be applied to both participants and the researcher (BERA, 2011). In addition practitioners should ensure they always follow the ethical guidelines and procedures which include, consent, right to withdraw, and confidentiality, which are vital when conducting a study with children (Early Education, 2011).
When practitioners are deciding what they are going to be researching there are certain out comes they may have to consider, for example, is the research beneficial and decisions on research need to respect the children and families involved (Cohen et al, 2000). As Hitchhock and Hughes (1989) suggest the list of ethical implications could be endless. Also once permission have been granted to practitioners it does not mean that there may not be more complications to consider (Cohen et al, 2000). Furthermore, Hammersley and Atkinson (1983), state that by gaining entry to a setting does not grant access to all the information within the setting. Practitioners must be knowledgeable that not all areas of the setting is able for research to take place. 
Schon (1987) states, practitioners research is part of essential development, therefore practitioners constantly need to reflect on their own work and ways in which enhances working with young children. However, evaluation on work should not be judgmental, otherwise it would be cognitive bias, and this is the Halo Effect (Cohen et al, 2000). Good practice can be seen by, instead of doing research on children it is good practice for practitioners to involve children in their research and take the approach of researching with children this is suggested by James (2004). An example of this for consideration is the Mosaic Approach which is known as a technique by listening to the voice of young children who may not be able to communicate as the Mosaic Approach is a flexible, multi-method tool in which children take their own photographs and make maps which are combined with talking and observing to help practitioners gain a more in-depth understanding children’s perspectives (Clark, 2004: Cited in: Burke, 2005). 
Early Education (2011) also believes, practitioners should keep up to date with all research and knowledge concerning early childhood practice. Reflective practice will help practitioners justify professional actions by giving a more in depth understanding of both values and principles, increase their professionalism, and enhance working relationships with children, parents, families and colleagues. When practitioners develop more enhanced skills and knowledge within the early years sector they have an increased respect for children, this is suggested by MacNaughton et al. (2010). 
In addition when conducting research practitioners must consider certain aspects that may affect their research with children. These aspects can include, the child’s interests, practitioners may want to select children that have an interest in relation to their study (Early Education, 2011). Another aspect is fatigue, some children may become drowsy whilst participating in research, therefore, practitioners may have to discontinue their research and carry it out another day as it may affect the research results. Privacy may affect some of the research study as some children may not be able to participate in a certain section of the study and this may also jeopardise the final results. It is the practitioner’s responsibility to reflect upon these aspects that may affect the children and their research, then discover an alternative way to do their research (Early Education, 2011).  Moreover, Practitioners should also be aware of power relations when undertaking their research as negotiating with parents may develop ethical dilemmas as according to Saracho (2015), as parents may feel they would have to involve their child in case of damaging the relationship with the practitioners. It is important and good practice for practitioners to ensure parents this is not the case if the decide for their child not to take part. 
If ethics are not considered when undertaking research harm may come to the child, for example, according to Graham and Arshad-Ayaz (2016), in 1961 Albert Bandura conducted a study known as the Bobo Doll, where children seen adults behaving aggressively towards a blow up doll. When the children were left with the Bobo Doll the aggressive behaviour was repeated. This experiment did not look at the background of the child in which participated, this may have caused the child emotional harm, another is that there was no clear indication consent was in place for the children to be involved. The children may have had long terms effects after the experiment and also the experiment was teaching the children violence which is not ethical when researching children (Graham and Arshad-Ayaz (2016). 
Consent and Confidentiality 
To conduct a research study it is good practice for practitioners to acknowledge it is vital to ensure the participants of the research understand exactly what they are participating in, why their participation is necessary, who is going to see it and how it will be used (BERA, 2011). Saracho (2015) also suggests it is good practice for practitioners to have a high appreciation for the importance of confidentiality and consent when researching. Confidentiality is an important aspect of research although, it can also be seen as complex when children are involved as suggested by Ivey and Ivey (2008). “Informed consent is where the parent or guardian gives permission for a child to be involved in research” (Saracho, 2015: pg. 284).  Informed consent refers to ethical principles of research participants in a study, based upon complete disclosure of all relevant information and understanding of this. This type of consent ranges from children ages three to eight and involves an adult gate-keeper who can provide consent for a child to participate in a research study. However, this can also bring on ethical issues as the child may not want to participate even though an adult has given them consent to participate. The manager of the setting would be known as the gatekeeper if they would be the one to give out the letters of informed consent to parents/guardians (Roberts-Holmes, 2005). Also if it is a longitudinal study Williams (2005) suggests, some adults may have forgotten they gave consent at the start of the research. Practitioners are expected to gain informed consent from all participants in their study. Issues of informed consent with young children balance on whether the children understand what is expected of them in the research (Roberts-Holmes, 2014).
 All young children deserve to know what can and cannot be kept confidential. It is vital practitioners understand that many children might not know what confidentiality means, and must approach in assisting young children to aid to their understanding of what confidentiality is and how it works with the research they are involved in (Saracho, 2015). However, when there may be risks, that may harm them or others, during the research confidentiality cannot be assured (Neill, 2005). Practitioners must acknowledge if certain risks arise, and other professionals need to be informed of personal information, the child may feel betrayed, even when it is being shared for the child’s safety (Geldard and Geldard, 2002). Because of this children should always be informed that confidentiality is somewhat provisional. Williamson and Goodenough (2005) state that, it is seen as good practice for practitioners to always plan and prepare themselves for particular issues that may arise when they are planning their research study. 
BERA (2011), believes that if the child is under any vulnerable circumstances, for example, they are unable to talk, practitioners need to get consent from the parents or guardians of the child. Additionally practitioners should use their professionalism to recognise if any child in their study seems distressed. This can be seen by non-verbal and verbal communication, non-verbal would be the child’s body language, this will be an obvious sign the child does not want to participate, verbal may be the child crying or discomfort, these are cues for practitioners to look out for when children do not want to carry on their participation (Walker and Solvason, 2014). If the child is in distress it is good and important practice for the practitioner to put a stop to the research until the child is ready to re-enter, regardless if results are lost. The practitioner should ensure to reduce stress, if not this may cause emotional harm to the participant (BERA, 2011). 
Rights of the child 
According to Early Education (2011), Practitioners must always respect the rights of the child in correspondence to the United National Convention on the Rights of the Child (UNCRC, 1991), these rights include, to recognise and respect the individual potential of the child. BERA (2011), suggests practitioners should comply with the UNCRC when conducting research, especially article 3, which requires that actions concerning children should be in their best interests and must be an essential consideration. Also article 12, which requires children who can form their own views are granted the right to express them freely in matters concerning them. Therefore there should be a clear way for children to give their informed consent as suggested by BERA (2011). 
When conducting in research children also have the right to withdraw and it is vital that practitioners know that all their participants have this right at any time even if this stops the research study. Practitioners must also inform their participants about their right to withdraw, also must not use coercion toward participants to re-enter the research (BERA, 2011). Participants also have the right to confidentiality and anonymity. Practitioners need to always comply with the legal requirements in relation to what happens with their personal data by the Data Protection Act (1998: Cited in BERA, 2011). The Data Protection Act (1998) states, practitioners must follow the principles of the Data Protection Act, that the information gathered should be used fairly, lawfully and for specifically states purposes such as a research study. Additionally, information should be relevant, accurate and not excessive. The Data Protection Act, also protects more sensitive data such as ethnic background, religious believes, and sexual health. 
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