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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  _ _ _ 13th August 2026_ _ _ _ _ _ _ _ _ _ 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

To maintain anonymity, I used numbers instead of names. (1) young person, (2) foster carer, (3) Independent Safeguarding Reviewing Officer, (4) Personal Advisor and (5) social worker. 
One week before the statutory visit, I sought consent from Person 3 to complete my observation, as she was attending a planned visit to Person 1 with myself and Person 4. Once permission was granted, I contacted Person 1 and Person 2 by telephone and explained that, to maintain my registration as a social worker, I was required to complete the Consolidation Programme for Experienced Practitioners (CPEL). As part of this process, Person 3 would observe my practice during the statutory visit. I clearly explained that the observation related solely to my practice and not to the actions or contributions of anyone else present. Both Person 1 and Person 2 provided informed consent for the observation to take place. I also outlined the purpose of the visit, including discussions regarding placement stability, signing the placement agreement, education, completing a pathway plan, family contact, life story work, transition planning for post-18 support, and the role of the Personal Advisor.
Person 1 lives in an out-of-county foster placement in South Wales. She identifies as White Welsh, with English as her first language, although she speaks some Welsh. Consideration was given to her cultural and linguistic identity, recognising the importance of maintaining her Welsh heritage and sense of belonging. Person 1 had expressed a preference not to be placed in England, citing differences in culture and education systems, including the use of Individual Development Plans (IDPs) within Wales. This reflects the importance of promoting cultural identity and ensuring services are responsive to individual needs.
The presence of an observer could have affected both Person 1 and Person 2, who may have felt anxious or less comfortable sharing their views. To minimise this impact, I obtained consent in advance and clearly explained the purpose of the observation. This approach is consistent with the Social Services and Well-being (Wales) Act 2014, the Care Planning, Placement and Case Review (Wales) Regulations 2015, and Social Care Wales' Code of Professional Practice (2017).
Word count 325












	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 



1300 (+/- 10%: include your actual word count at the end of each section).

During my visit, while being observed, I explained the purpose of the observation and the pre-planned discussion topics, including completing a Pathway Plan (NOS 7). I made an active offer of Welsh which (1) declined. I ensured everyone was seated where we could see and hear each other clearly. I explored placement stability with (1) and (2), as the placement had changed from short-term respite to a longer-term arrangement. We discussed plans for when (1) turns 18.
I was aware of the power imbalance within these discussions. As the social worker, my professional position and authority could influence the conversation or create pressure to accept professional decisions. I therefore made a conscious effort not to present the placement as a predetermined outcome, but to create space for open discussion. I took (1’s) wish to remain in the placement seriously while also listening to (2’s) views and capacity to continue providing care. This reflected the social work values of respect, dignity, self-determination and partnership. This was also consistent with the Social Care Wales Code of Professional Practice for Social Care Workers, which requires workers to respect people’s views and wishes, support their rights and interests, and work in a person-centred way (Social Care Wales, 2026).

We discussed the possibility of a When I’m Ready arrangement and the role of the personal adviser (4), who can support 1 post-18, continue supporting education, relationships, and finance, and help develop and review the pathway plan. This helped connect the immediate placement discussion with (1’s) longer-term goals and reinforced that transition to adulthood is an ongoing process rather than a single event. We discussed life story work as 1 was unhappy with how the previous social worker had presented her life story work. 1 felt it was missing information that was important to her. I agreed that I could amend the original life story work using information in 1’s file and include information from 1’s current placement. 1 explained the parts of the life story work she is unhappy with and agreed to my making the appropriate amendments.

I also considered how professional paperwork could add to a power imbalance. When completing the delegation of authority form and placement agreement, I explained their purpose in accessible language, ensured everyone signed them and provided copies. I did not assume that giving information meant they understood it. I used a teach-back approach by asking (1) and (2) to explain the agreements in their own words. This helped me identify where clarity was needed and adapt my explanations. This links with Barnlund’s (1970) transactional model of communication, which views communication as a mutual process involving active exchange and common understanding. It reinforced for me that effective communication involves checking understanding, not simply providing information. This also reflected the Code’s requirement to communicate in an appropriate, open, clear and meaningful way and to support individuals and carers to communicate their views and choices (Social Care Wales, 2026).

My preparation also supported strengths-based practice. Because I explained beforehand what we would discuss, (2) identified an open day at a local college and agreed to attend with (1). Rather than trying to resolve the issue myself, I helped connect (1’s) educational goals with resources and relationships already available to her. This recognised the strengths within the placement and demonstrated the importance of working with people rather than doing things for them (Saleebey, 1996; 2013). It supported (1) in exercising choice and control over decisions affecting her life.
Person-centred practice was particularly important when discussing (1’s) transition to adulthood. She initially expressed a clear wish to return to her original county at 18, partly because she had recently reconnected with her father after approximately eight years apart. Initially, she considered living with him, but after further discussion, she decided that she would prefer to explore obtaining her own accommodation.
I recognised that this change should not be viewed as inconsistency. Instead, it showed that her views were developing as her circumstances and relationships changed. Rogers’ (1951) person-centred approach emphasises understanding an individual’s experiences, preferences and choices. Therefore, I considered what stability meant from (1’s) perspective rather than defining stability simply as remaining in her foster placement. For her, stability increasingly involved returning to a familiar area, rebuilding family relationships and developing independence.

This reflected the ethical principles of autonomy, dignity, participation and social justice. It also linked directly to the Social Care Wales Code, which requires workers to respect people’s views and wishes, support their rights and interests, respect culture, and promote equality, diversity and inclusion (Social Care Wales, 2026). My role was therefore not simply to agree with everything (1) wanted, but to create opportunities for her wishes to be heard while also explaining professional responsibilities and considering safeguarding. This demonstrated the balance between promoting self-determination and supporting safety and well-being.

Attachment theory also helped me consider (1’s) renewed relationship with her father. Bowlby (1988) highlights the importance of attachment relationships, but I was careful not to assume what their relationship would become after such a long separation. They had initially reconnected through telephone and WhatsApp video calls, and (1) wanted to progress towards face-to-face contact. I listened without judgement and allowed her to explore what she wanted from the relationship. I explained that I would need to complete an assessment and appropriate background checks before we could agree on arrangements. I also explained the practical difficulty created by the three-and-a-half-hour distance between her placement and originating local authority. This allowed me to balance her wishes with safeguarding and professional responsibilities without allowing risk considerations to silence her voice.

Bronfenbrenner’s ecological systems theory further helped me understand the wider factors affecting (1’s) transition (Bronfenbrenner, 1979). Other microsystem factors included her foster carer, father, college, and other significant relationships, and the connections between these environments formed part of her mesosystem. Wider systems such as housing, education, benefits and social care could also influence her opportunities. The geographical distance between her placement and originating local authority demonstrated how environmental factors could affect the feasibility of her plans. This reminded me that communication needs to consider not only what a young person wants, but how different people and services need to work together to support those wishes.

Saleebey’s (1996; 2013) strengths-based perspective also influenced my approach. Rather than focusing only on difficulties associated with (1’s) care experience, I recognised her existing strengths. She had clear aspirations, had developed a positive relationship with (2), was participating in planning her education and had taken steps to rebuild family connections. Similarly, (2) demonstrated a willingness to support her education by attending the college open day. Recognising these strengths helped avoid defining (1) solely through her experience of being in care and instead recognised her ability to influence her own future.
Word count 1,394









Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Arrived a bit early, but I had to get up and out of bed, so it was okay. I would rather her be early than late.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes, she told me about her CPEL and what it is, that it's about evidencing progression in practice since qualifying.

	Were you clear why the social worker met with you today?

	Yes to sort out placement agreement and paperwork, also education amongst events.

	How well prepared do you think the social worker was for his or her meeting with you?

	Quite ready I was surprised.

	  How has the social worker listened to you and respected your views and wishes?

	Yeah I suppose don’t think I asked her anything did I?

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes provided me active offer.



	How has the social worker’s involvement met your expectations for this visit?

	Yeah I think so.

	Are there any other comments or suggestions that you would like to make?
	No
Oh I need my life story work I remember previous social worker doing it with me and asking if I wanted it printed out, I said yes and never got it. The women wrote what they wanted in it not what I’d asked for, family tree not completed told me what I already knew. Not my birth weight, when I came into care. Iv spoken to Rachel about this trying to get this sorted but its hard for her as shes only just got involved with me so only has the information on my file to go on.
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