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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  _ _ _ _ _ _ 21 / 05 / 2024_ _ _ _ _ _ _ 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).


For this observation I plan to visit a young man, referred to as 1, to undertake a person-centred assessment that focuses on his strengths to set co-produced outcomes, in line with the Social Services and Wellbeing (Wales) Act 2014. Prior to my visit I contacted 1 and his family to obtain consent for me to undertake this assessment as a direct observation, additionally I was also able to gather information around 1’s communication needs, preferences for where and what time the assessment will be held and who he would like present. 1 is a young man in his twenties diagnosed with Down Syndrome, severe learning disability, and Autism, 1 is non-verbal and has limited use of Makaton sign, he has recently been introduced to Aided Language Stimulation while utilising existing skills around Augmentative and Alternative Communication. 1’s lives at home with his mother and father, in a rural Welsh village. I considered 1’s rural location and the impact this has on meeting needs, due to geographical and economic implications causing a lack of social resources, opportunities and poor transport links.
 Due to the nature of his needs associated with his diagnosis’, it was likely that my skills were not match to his level of communication needs, I therefore liaised with key specialist practitioners who knew 1’s needs and strengths after years of involvement. Prior to my intervention I contacted 1 and his family to set up the meeting and asked consent for me to contact practitioners from different agencies to support my assessment. To help me plan for my intervention and facilitate an inclusive assessment for 1, I spoke with his speech and language therapist who was able to offer me a detail strategy for effective communication with 1. Additionally, I was able to discuss 1’s patterns of behaviour, what supported 1 to feel relaxed and engage with people, as well as the triggers that may cause 1 to become unsettled. 
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	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 



1300 (+/- 10%: include your actual word count at the end of each section).



This observation was centred around my undertaking of an integrated assessment with a young man referred to as 1. Before the observation I visited 1 and his family to explain what to expect with the assessment and to gain consent for this assessment to be observed. Additionally due to significant doubts over 1’s mental capacity to consent to an assessment and the observation being undertaken, I completed a mental capacity assessment and best interest decision, outlining that although 1 did not have the capacity to consent to the assessment and observation it was in his best interest for it to go ahead. During the capacity assessment I utilised the same communication methods and theories as I did for the integrated assessment, making the whole process more streamlined for 1, by establishing consistency in the way I communicated to 1 throughout the intervention. 
As a practicing social worker in Wales a key piece of person-centred legislation is ‘More Than Just Words’ and the ‘Active Offer’ outlining the expectations of practitioners offering the chance for individuals and their family’s where appropriate to receive the assessment in the language they are most comfortable with. Due to 1’s communication difficulties English was very much the preferred spoken, however due to only understanding a small amount of very simple words the emphasis was more on 1’s engagement, rather than his understanding. A key part of the codes of professional practice for social workers practicing in Wales, is to promote the well-being, voice and control for the individuals and carers I work with, therefore, It was my role to ensure that I did everything I could to facilitate 1’s understanding and utilise a communication style that works best for him, as well as supporting his parents to share their views and wishes (SCW, 2017). A significant issue that seems to keep being highlighted within my role of working with people with learning disabilities, is that they are often not given the opportunity to share what they feel their needs actually are or, if they are asked, the communication aids and methods used to achieve effective communication are not readily available or utilised (Mencap, 2012). 
From experience working as a social worker with people who have a learning disability, communication is often used as a ‘one size fits all’ and aids are used without adaptation to the individual’s needs. Typically, the common tool to aid communication with people such as 1 with learning disabilities is Picture Exchange Communication System (PECS). As in the case for 1, this communication method is centred around pictures of reference, gestures or symbols that most of the public recognise (Simion, 2014). However, when speaking with parents and 1’s carer, this method has been utilised for much of his life without review and a full understanding that those who are supporting are implementing this technique effectively. Therefore, the inconsistencies of understanding and implementation causes communication to be at best very slow and at its worst ineffective, both of which impacting on the quality of 1’s life (Jones, 2004). It can also be argued that by not facilitating alternative means for 1 to communicate and express himself, I am impairing his freedom of expression. Article 10 of the Human Rights act 1998 outlines:
“Everyone has the right to freedom of expression. This right shall include freedom to hold opinions and to receive and impart information”. 
					Article 10. Human Rights Act (1998)
Assessing that I did not feel I had the necessary skills to communicate effectively with Working in collaboration with the speech and language specialist, I was able to attain their support and guidance in implementing a communication strategy that had been newly introduced to 1 and individually tailored to his needs. This communication style was referred to as ‘Aided Language stimulation’ (ALS), a method linked to Augmentative and Alternative Communication (AAC) a style that 1 has been introduced previously, with the key difference being the intense involvement of those who support 1 on a daily basis. The focus shifts from the importance of the communication aid with AAC to ALS which explores how that aid is implemented and processed for 1. 
A key part of communicating with 1, was becoming familiar with his pragmatic communication book. 1 was provided with a pragmatic communication book (with core vocabulary board on the front page) to support his expressive and receptive communication. The book consists of a combination of photographs and symbols alongside text. The core vocabulary board is also designed with highly functional words that can be used across multiple activities and contexts. When communicating with 1 I continued to use simple and direct language alongside any Makaton I knew, however while doing this 1’s mother was also directing him to the communication book to refer to the related image (Korner, et. Al, 2024). Due to the complexity of the system and 1’s difficulties in processing information, each key word had to be directed to the book. This in turn took far longer than a typical assessment but this was overcome through the use of multiple visits and breaks. 

Once an effective communication style was reached, I was able to ask and receive more information directly from 1, which made the intervention more inclusive for him and kept him more engaged during my visit. I felt this was an integral part of the assessment as it allowed me to create a person-centred approach for 1, not only keeping him at the heart of the matter but also adapting the process to ensure he is not only included but fully engaged. Along side the effectiveness of the tailored communication style, I also found giving 1 and his family control related to decisions regarding the physical environment helped to create a calmer environment than if we were in a formal office, with 1 and his family choosing to have the assessment within their own home and more specifically within a room that was not overly sensory, it led to a reduction in anxiety and a more open atmosphere that encouraged further communication (Douglas, et. Al, 2011). Due to 1’s diagnosis of ASD and LD, I knew that the assessment would need to be more interactive and engaging in order to maintain his attention levels, additionally, the intensity of the assessment was increase more than usual due to the higher demands and concentration required to facilitate effective communication. Therefore, I worked with 1’s mother and father, to ensure that we used the room where 1 was most relaxed, the time of day was in the afternoon where 1 had just eaten which helped him to concentrate. I also wanted to break the assessment up to not under or over stimulate 1, to do this we took regular breaks where 1 showed me some of the signs he could use, 1 showed me around his house pointing out key points of interest and items that were important to him. 
I found that utilising a person-centred style enabled me to focus on 1’s strengths and capabilities, seeing past his disability and being more motivated to overcome barriers of the assessment process. This approach also enabled me to get a greater understanding of the key people in 1’s life and drawing on his family and social network to facilitate a more inclusive environment and approach to gathering information. However, in contrast to this, a conflict develops within the person-centred approach that I have consider when completed social care assessments, particularly where there may be doubts or fluctuations in a person’s mental capacity. A tension I believe remains at the core of the person-centred approach is that my assessment eventually comes down to the decision as to whether the person’s needs are ‘eligible’ for funded support from a very limited budget. It can be argued that the potential for 1 person to have control over his outcomes is mitigated by the power including finances and resources of the local authority. Slasberg and Beresford (2017) discusses how this puts a practitioner in the undesirable position of being required to undertake an assessment where the person superficially has choice and control over some aspects, but which is dependent ultimately on the agreement of the local authority. Especially, in times of such financial constraint that many, if not all, local authorities face. I find myself being required to become more financial savvy and expectations for outcomes to be met by the family or friends, where previously statutory support would have been provided. 
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Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Yes


	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes


	Were you clear why the social worker met with you today?

	Yes it was a review/ to look at the care plan/ assessment.


	How well prepared do you think the social worker was for his or her meeting with you?

	He had prepared very well he knew a lot about 1 and how to speak to him, he had a lot of information.


	  How has the social worker listened to you and respected your views and wishes?

	Yes, the conversation showed that Adam had listened to us, and what was important to us.


	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes, Adam included 1 in everything and spoke to him in words that he was most likely to understand, Adam has taken to time to get to know J and how to speak to him .




	How has the social worker’s involvement met your expectations for this visit?

	Adam was able to give us information that we wanted about the CoP, there were one or 2 questions that we still had, Adam agreed to find out the information and get back to us.


	Are there any other comments or suggestions that you would like to make?
	‘Adam is brilliant’ he had taken time to get to know us, what is important to us and prepared to the questions we were likely to ask. He is really understanding and patient and did all he could to include 1 in the meeting and find out what is important to him. Adam has a lot of knowledge and was put it in way we all understood.
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