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    MD NAZRUL ISLAM

     

Reflective Report on My Learning Journey in the Academic Skills Module
1. Introduction
The purpose of this reflective report is to critically evaluate my learning experiences and personal development throughout the Academic Skills Module (LCLM4001). This module served as an essential foundation for building core academic competencies, including research skills, academic writing, referencing, time management, and critical thinking. Drawing on established reflective models such as Gibbs’ Reflective Cycle (1988), this report offers an in-depth analysis of my performance in two key tasks: the Academic Skills Quiz (Task 1) and the Application of Academic Skills Exercise (Task 2). By reflecting on these activities, I aim to identify both areas of progress and aspects requiring further development in preparation for future academic challenges. Reflective learning allows students to engage in metacognition—thinking about their thinking—which is crucial for long-term academic development. By identifying patterns in behavior, successes, and challenges, learners can take deliberate steps toward self-improvement. This process is not only relevant to academic skills but also essential in personal and professional contexts, where adaptability and lifelong learning are increasingly valued.







2. Description of Experiences 
Before commencing this module, I had limited exposure to academic conventions such as formal referencing, structured writing, and advanced research strategies. My primary focus throughout the module was to strengthen my academic writing and research abilities, as these are crucial for success in higher education.

During the module, we were introduced to the principles of effective research, including how to identify scholarly sources, differentiate between primary and secondary materials, and evaluate the reliability of information. One particularly impactful in-class activity involved assessing the credibility of various online sources. This practical task taught me how to apply critical thinking in real-time by analyzing authorship, publication date, bias, and source purpose—key skills highlighted by Booth (2018) in The Craft of Research.
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Figure 1: Improvement in Paraphrasing Skills Across Practice Exercises
Source: Apa.org, (2024)
In terms of academic writing, I encountered initial difficulties in paraphrasing effectively. Rewriting content in my own words while retaining the original meaning felt unnatural and confusing at first. However, through continuous exercises in Task 2 and receiving targeted feedback from my tutor, I gradually developed confidence and fluency in this area. Additionally, I learned how to construct coherent academic paragraphs with a clear topic sentence, supporting evidence, and concluding statements. These insights aligned closely with the writing strategies outlined by Swales and Feak (2022), who emphasize clarity, coherence, and academic tone as key components of successful writing.

Although I failed to complete Task 1—the Academic Skills Quiz—due to poor time management, this experience became a valuable learning opportunity. Despite being confident in my understanding of referencing styles and plagiarism rules, I was unable to allocate sufficient time across the quiz sections, which led to incomplete answers and a disappointing outcome. This setback highlighted the critical importance of planning, pacing, and stress management during time-constrained assessments. We also explored the role of digital libraries and academic databases like JSTOR and Google Scholar in finding peer-reviewed materials. I practiced using Boolean operators to refine my search results and distinguish between scholarly articles and opinion-based sources, which improved both the quality and relevance of the sources I used in Task 2.

In addition to source evaluation, I took part in writing clinics that emphasized paragraph cohesion, use of transitional phrases, and argument development. One exercise involved rewriting a sample paragraph using clearer topic sentences and stronger supporting evidence, which I later applied in my assignments.
3. Personal Reflection
[bookmark: _Toc194656420]3.1 Evaluation 
The module offered a blend of achievements and learning moments. In Task 2, I made tangible progress in paraphrasing and structuring paragraphs. When comparing my earlier and later writing samples, I could clearly see an improvement in the clarity of my arguments and the logical flow of ideas. While early drafts were often too close to the original text or lacked coherence, later versions demonstrated greater independence and precision in expression.
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Figure 2: Self-Assessment of Academic Skills
Source: Elia, (2024)
Feedback from both peers and the instructor was a major factor in my development. Constructive suggestions helped me notice frequent issues, such as overly complex sentence structures or unclear phrasing. One repeated point of feedback was that I needed to write more concisely without losing meaning—something I now consciously strive for in my academic writing.

In contrast, Task 1 exposed my ongoing struggle with time management under pressure. Although I had memorized key referencing rules (such as APA 7th edition), I spent too long on the initial questions and rushed through the latter half of the quiz. This mismanagement affected not only the depth of my answers but also my overall confidence. I realized that knowledge alone is insufficient unless I can apply it effectively within a given timeframe.  
3.2 Analysis
My development in paraphrasing can be attributed to a combination of guided learning, repetition, and feedback loops. According to Harris (2020), effective paraphrasing involves a deep understanding of the original material and the ability to convey it in a new form without distortion. Early in the module, I tended to paraphrase word-for-word, leading to awkward or unclear phrasing. However, after reviewing exemplars and receiving correctional feedback, I learned how to restructure entire paragraphs in my own voice while keeping the intended meaning intact (Ramadhani, 2019). This skill will be particularly valuable for writing literature reviews and avoiding plagiarism in future assignments.

The issue of time management revealed a different but equally critical gap in my academic toolkit. As noted by Trentepohl et al. (2022), poor time management is one of the most common barriers to academic success. Many students, including myself, tend to over-invest time in tasks we find comfortable, at the expense of completing the overall assessment. In Task 1, I spent too long on citation-related questions, which I felt confident about, and left less time for more challenging analytical questions.

To address this, I plan to integrate structured time management systems such as the Pomodoro Technique and practice mock assessments with strict time constraints. Pashler et al. (2020) emphasize the importance of interleaved practice, which involves mixing different types of problems to enhance retention and speed. Applying this method to paraphrasing and referencing drills could help me improve both efficiency and accuracy under pressure.

Moreover, while I felt confident in referencing and avoiding plagiarism, I recognized that technical understanding must be matched by strategic application. Cottrell (2019) argues that true academic competence lies in the ability to demonstrate skills in real-world tasks, not just in isolated exercises. Therefore, I aim to continue applying referencing rules in writing projects and practice adapting to different styles such as APA, Harvard, and MLA when needed. For example, I intend to practice dividing a 30-minute quiz into smaller checkpoints (e.g., 10 minutes per section) and set alarms to signal transitions. This will help me avoid spending too much time on any one part. I also plan to reflect after each timed activity to see which techniques improved my pace and which did not. Furthermore, I will explore digital tools such as Trello and Forest app to track tasks and minimize distractions during study sessions.


4. Conclusion 
Reflecting on my journey through the Academic Skills Module, I recognize significant personal growth in my academic capabilities, particularly in the areas of paraphrasing, source evaluation, and referencing. Task 2 allowed me to develop clearer, more structured writing, while Task 1 revealed critical areas for improvement in time management and performance under pressure. Although the incomplete quiz result was disappointing, it became a catalyst for change and deeper self-awareness.

Looking forward, I am committed to enhancing my time management, critical reading, and academic expression. I plan to set specific goals, such as completing weekly timed writing exercises, incorporating structured feedback reviews, and attending academic writing workshops. These steps will support my aim to produce well-researched, clearly written, and academically sound assignments in the future.

Overall, the module has laid a strong foundation for my academic journey, equipping me not only with technical knowledge but also with the reflective skills necessary to grow as an independent learner. I will carry these lessons forward into all aspects of my university education and beyond.
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