                                     The Core Functions of Supervision
Supervision is a fundamental skill for professionals to evaluate the progress of their students learning, and ensuring that staff are following procedures and are not feeling overwhelmed by personal matters. The ability to supervise encourages a support structure within the workplace, in order for staff can observe each other’s development. This paper will explore the three key functions of supervision, as stated by Kadushin (1968) these functions are: educational, supportive and administrative. Each function plays a role specific to an organisation, either training staff, encouraging their development or regulating standards and ensuring practice within an organisation.
Educational Supervision
The first function to be discussed will be educational supervision. This method of supervising will often be employed for training new staff, where current professionals may pass on invaluable experiences and knowledge to their peers in order for them to learn and adapt appropriately to their working environment. To encourage learning, supervision should be both supportive and challenging, in order for the supervisee to learn from their experiences and to conduct their own learning. According to Sapin (2009, cited in Lewis,2019), during this form of supervision, youth workers supervising or being supervised should be able to balance between reflecting upon their own actions and experiences, listening to their peers, and providing sufficient feedback to allow the worker to move in the right direction. Within educational supervision, the supervisor’s aims are to enhance the learning of the supervisee, therefore leading to professional development and more effective practice taking place within the organisation. Effective use of educational supervision will ensure the supervisee (staff or a young person) will learn from their experiences and develop successfully, relative to a mentor and their student. The educational function sees that the use of supervision aims to improve upon the skills of the supervisee, with a cohesive relationship between them and their supervisor. Kadushin (1992) further expresses that this function is primarily reflective, as the supervisee should learn reflective capabilities in order to enhance their ability within the practice. During practice, this function has been applied toward a supervisee student, who required to learn reflective practice to review their work, and how to incorporate evaluations of their activities by utilising the young people they work with. By doing this, the student returned with work made by the young people, displaying how he incorporated evaluative practices and reflection into his work whilst using youth engagment.
Supportive Supervision 
The second function to be explored is supportive supervision, often utilised within a pastoral, non-formal context. This function seeks to ensure the supervisee feels they are supported by their peers. Within this function, the supervisor must create a calming environment, in order for the supervisee to express themselves and put forward concerns. The focus of supportive supervision is to assess the satisfaction of the supervisee, ensuring they are receiving the best experiences from the organisation, and that they are aware of the support that is available to them. According to Hawkins and Sohet (1989) the supervisor must ensure that the worker is not overburdened with responsibility within the organisation. This fulfils the purpose of ensuring a supported member has an opportunity to become expressive about their experiences. Managerial staff could further enhance their opportunities within the workplace. From personal experiences, a supervisee was able to openly discuss their thoughts from their placement. During sessions, they could examine their experience and allow the supervisor to provide encouraging support, and converse about personal issues that may be interfering with their practice. Utilising supportive supervision enabled the supervisee to off-load troubling thoughts and allow for a clear state of mind enabling them to focus on their personal well-being.
Administrative Supervision
The final function to be discussed will be administrative supervision- this task would often be carried out by a senior staff/ project leader, in order to share responsibilities within an organisation’s leadership and ensure policies are followed. A more formal method, administrative supervision seeks to ensure staff follow policies and procedures within a functioning organisation. This is to ensure operational work is conducted within the national standards and guidelines of youth work (LSIS 2012). Administrative supervision is comparable to resource management- an executive member of staff can supervise their colleagues in order to ensure work is performed both ethically and efficiently. The executive member acting as supervisor should focus on consulting with their colleagues- Kadushin (1992) states they should be re-iterating policies and procedures, and ensuring each staff member is fulfilling their duties towards the organisation and its young people. An effective manager would be able to utilise supervision to monitor the productivity of their staff, and ensure they perform within their boundaries. Within practice, conducting my role as a group co-ordinator, I applied administrative supervision to review the current performance of the group’s staff. By doing so, I uncovered their personal needs and proposals for further ideas, which were then applied. Therefore, the use of administrative supervision proved effective in uncovering hidden issues amongst staff, and recognised ideas to present to the young people for future sessions.


Conclusion
In conclusion, each function of supervision can be used in cohesion with one another, to provide a fully educational experience for both supervisee and supervisor. The ability to provide both supervisor and supervisee with the opportunity to share experiences in an open environment allows for staff to learn through reflective practice. This also enables an holistic approach when reviewing possibilities that could be limit or enhance their practice. Successful application of supervision will in turn lead to effective youth workers, and towards  a greater experience and support network for young people which they are responsible for.
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