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Appendix 3- SA interview transcript
Interview 1 transcript
19.02.19 – 9.10-10.10AM

Prior to the interview, pupils were informed that the conversation would be audio recorded, they were asked if they were happy to take part and were told that they could stop at any time. 
SA: 	Right OK, so were just going to have a discussion OK? just about the phonics lesson we’ve just had. Are you okay to do that? 

[All three pupils nodded]

SA: 	Yeah? Do you think you can do that for me?
C1: 	Yeah!
[C2 and C3 nodded again]

SA: 	OK. the first question is, did you enjoy the lesson?
C3: 	Yeah! I did.
SA: 	Did you have fun in the lesson?
C3: 	Yeah!
C2: 	Yes!
C1: 	YEAH!
SA: 	Did you have fun doing phonics today?
C3: 	Yeah I did. I had fun. 
SA: 	What did you like? Tell me what you like?
C2: 	Ummmmm... [pause]
C1: 	I liked it with the letters. Doing them.  
C2: 	[pause] I do like the letters too.

C3: 	I like doing the phonics and making the sounds.  
SA: 	Why do you think I used the post-its?
C3: 	Because we done really well!
SA: 	Why do you think I used the post-its? (questions directed to Child 1).
C1: 	Umm [pause], because we were being good at doing it.  
SA: 	Doing what?
C1: 	Doing our letters.  
SA: 	OK. How did it make you feel when I used the post-its in the lesson? How did it make you feel when I gave you one?
C1:	Happy!
C3: 	Really really happy!
SA: 	How did it make you feel? (directed at child number 2). I know you didn’t get one but how did you feel?
C2: 	Ummmmmmmmm... [pause]
SA: 	Did you want one?
C2: 	Umm... [pause] yeah. I wanted a posity post-it. 
SA: 	So what did you think you needed to do to get a post-it? What did you have to do?
C2: 	Be really good!
C1: 	Be very good!
C3: 	And senstible! 
SA: 	And sensible? 
SA: 	What else did you have to do, do you think?
C2: 	Be dood and be kind. 
C1: 	Be very kind.  
C3: 	You have to cross your legs, arms folded and, and fingers on your nose.
C2: 	[laughed] No, lips! On your lips not your nose. 
SA: 	On your lips! Ok. 

SA: 	So you know when you saw other people get a post-it, how did it make you feel?
C2: 	Happy! 
SA: 	You felt happy that other people got a post-it?
C2: 	Yeah. No. I don’t know (some confusion). It made me happy because I want one. 
SA: 	(directed at child 1) Did you get a post it today?
C1: 	Yeah! I got one [pointed at post-it on shirt]
SA: 	How did it make you feel?
C1: 	Happy. Very happy! Because I did good letters.  
SA: 	What did you have to do for me to give you a post-it?
C1: 	Sit nicely and put our thumbs on our lips.  
SA: 	Do you think it made you work harder when you got a post-it?
C1: 	Yes, because I worked hard!
C3: 	Yeah, because we might get more!

Interview terminated. Pupils were thanked for their participation and were asked to go back to class. 
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Appendix 5- LJ interview transcript
Interview 2 transcript
20.02.19 – 11.30-12.30PM
Prior to the interview, pupils were informed that the conversation would be audio recorded, they were asked if they were happy to take part and were told that they could stop at any time. 

LJ: 	Right, how do you think the lesson went today?
C3:	Good. 
LJ: 	Did you enjoy? 
C3:	Yeah!
LJ: 	How did you think it went?
C1:	Ummm… [pause] it was fun, but it was a bit hard.
LJ: 	OK. Did you enjoy?
C1: 	Yeah!
C2: 	Yeah, it was hard. 
LJ: 	So… [pause] can you answer me this. Why do you think I used dojos in the classroom?
C3: 	To tell who is working hard and who’s not. 
LJ:	Well done!
C1: 	To make us work harder so maybe we can get one. 
C2: 	They’re fun!

[all pupils laughed]

C1:	[laughs] That’s why you’ve got 78 of them.
LJ: 	How do you feel about me using dojos in the classroom?
C3:	It’s a reward for what we’ve done. 
C1: 	Good because umm… [pause] makes you feel proud?

C2: 	I don’t like doing dojos or giving them to my sister. 
LJ:	OK. But do you like dojos?
C2: 	Yes!
LJ:	So how does it make you feel when you get a dojo?
C2: 	Good!
C3: 	Good because I feel like I’ve got rewarded, in a good way. 
LJ: 	What do you think you got rewarded for?
C3:	Cause I earned a dojo for working hard. 
C1:	I feel proud of myself?
C2:	It’s amazing! 
LJ:	Right. How do you feel when other people in the class get dojos and you don’t?
C1:	It’s a bit harsh. 
C3:	I… [pause] feel mad. Because I feel left out. 
LJ: 	Does it make you feel a bit upset or… [pause] 
C1:	It’s like the same but, I feel the same [pause] but it’s not you getting the reward. 
C2:	I don’t like it [pause] because it’s not fair!
LJ:	It’s not fair? But what if they are working good?
C2: 	Give them less dojos. 
LJ:	Why? Because you want to win?
C2:	Yeah [laughs] 
LJ:	What do you think you need to do in order for me to give you a dojo?
C3:	Work hard all the time. And make sure you finish your work on time. 
C1: 	Ummmm… [pause] do neat handwriting and do everything correct.
C2:	Try hard at everything you do!
LJ:	Da iawn!

Interview terminated. Pupils were thanked for their participation and were asked to go back to class. 
Appendix 6 – GH observation notes.
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Appendix 7-GH interview transcript.
Interview 3 transcript
 21.02.19 - 9.15-10.15AM
 Prior to the interview, pupils were informed that the conversation would be audio recorded, they were asked if they were happy to take part and were told that they could stop at any time. 

GH: So how do you think the lesson went today? 
C3: Good! 
C1: Good! 
C2: Very well! 
GH: OK. So why do you think that I used merits in the lesson? 
C2: Because people are being good [pause] and you notice them. 
C3: Because people are answering very good things and doing good work. 
C1: Because… [long pause] Cause… [pause] 
GH: Why, why do you think I used merits in the lesson? Why do you think? 
C1: Because [pause] people are listening and being good? 
GH: OK. So how does it make you feel when I use merits in the lesson? 
C1: Very well! 
GH: Makes you feel very well? OK. 
C3: It makes me feel happy. 
C1: It makes me feel amazed! 
GH: OK. So, what do you think you need to do in my lessons to get a merit? 
C2: Listen. 
C3: Do good work! 
C1: [whispered] Listen?  
GH: OK! How does it make you feel when you get a merit off me? 
C2: Energetic!  
 
C3: Exciting!  
C1: [whispers] Happy. 
GH: OK. How does it make you feel when others in the class get merits? 

 [long pause] 
 
C2: It makes me feel jealous.  
C3: It makes me feel like I should say well done to them. 
GH: OK. What about you? 
C1: [shrugged] …  
GH: How did it make you feel when I gave [points at C3] a merit? 
C1: [long pause] Dunno 
GH: Its OK. Its OK. Thank you for answering all of my questions.  

Interview terminated. Pupils were thanked for their participation and were asked to go back to class. 
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Reflection Pro-forma (using Gibbs (1988) Reflective Cycle]

Lesson: English Skils lesson- Capital lessons | Date: 20.022019
and full stops. L)

‘What happened?

Today | taught a skl Iesson that concentrated on the use of capital letters and full stops. The
lesson started with an introduction on the board, where the class completed the task together. This
allowed me to see what level the children's prior knowledge was at with regards to capita letters
and full stops. An example of e task was that | had wrote sentence on the board and the children
had to indicate where there needed to be capital letters and ful stops.

After this | then set the task for the children to complete on their own. This consisted of the
children using a pre-wiritten (by myself) paragraph that they needed to add in the captal letters and
full stops. To make sure that the children knew what they had to o, | used the thumbs up thumbs
down technique and asked if there were any additional questions that anyone needed to ask.
Typically, throughou the lesson, there was no disruptions, and everyone seemed to be on task
therefor throughout the lesson, pupils who displayed good listening, hardworking, neat work, good
answers and high levels of engagement were posiively reinforced with verbal praise or visible:
rewards in the form of Dojos.

‘What were your thoughts and feslings?

Looking back on the lesson, the lesson was calm, quiet and everyone seemed on task. The learning
Objective was successfully met by the end of the lesson. The use of the success criteria had a
positive impact on the assessment for learning as this allowed me to observe whether the pupils
where on track to meet their outcomes or not. Due to the session being a skils session the chidren
were able to get on with their work as it was straight forward, and everyone knew what was
expected of them. However, to make sure of this | would complete mini plenaries throughout the
lesson to see how much work had been completed and if anyone needed any help or guidance with
their work.

‘What was good and bad about the experience?

Due to the lesson being 2 sl lesson the children knev wihat was expected of them and they had
already had some prior knowledge on the use of capital letters and fullstops, therefor the.
classroom had a chilled atmosphere. Within the introduction | would say 80% of the children were
engaged and were eager to answer the questions. | tof praising the children who had
their hands up, and then others followed this manner. However, prior to today's lesson the
children who normally show traits of negative behaviour had received a row off the headmaster,
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Therefor this changed the way these chidren normall behaved) engaged in a lesson. Throughott
the lesson | et that most cildren were on task and engaged. | fel hat this made it dificut when
it came to pin pointing certan incividuals for their hard work and engagement as most of the class
were at this level. This panicked me, and 1 strted to gve out visualrewards (dcjos) to g pumber of
children. B doing this this it kind of ook away the achievement o receiving a dojoas 3 large
number of children were receiving the.

12150 noticed that the children reacted more towards the visual rewards rather than the verbal
feedback/praise

What else can you make of the situation?

feel that knowing that SA and GH vias watching for how the children would react towards positive
reinforcement being made ithin the class, it made me nervous as no one was acting out within the
class or compltely disengaged. For most of the time more than 80% of the chidren were engaged
in the task and completing the work set. This was hard for me to pin point someone who was
working wel. However, due to the observation taking place | felt that I started giing more positive
praise (when it wasn't needed) for the sake of seeing if anyone would act any differently to how
they were acting before the praise had been given.

‘What else could you have done?

Throughout the lesson there was a lot o independent work.| could have given the children set time
where they could discuss their thoughts and work with a peer. This would have then created a class
discussion and some noise within the classroom. From this | could have used the dojos to get the
children back on task and completing their independent work.From this | could have also seen how
others would have responded to the positive reinforcement being given to others within the clas.

‘What would you do fferently next time?

Next fime I wouldn't complete this kind of observation within an English skils esson. | feel that the,
lesson was too calm to see 2 true representation of how the children would normally react to
Someone else recelving a dojo. | feel that f 1 was to complete this observation again then | would
complete it in @ more active lesson where the children need to ask more questions and need extra
guidance. Even though | pulled the children back and asked them different questions and praised
thern for their answers | feel that | couldn't do this enough within this lesson.
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The Leuven Scale for Well-being

Level

Well-being

Signals

1

Extremely low

The child clearly shows signs of discomfort such as
crying or screaming. They may look dejected, sad,
frightened or angry. The child does not respond to
the environment, avoids contact and is withdrawn.
The child may behave aggressively, hurting him/
herself or others.

Tow

The posture, facial expression and actions indicate
that the child does not feel at ease. However, the
signals are less explicit than under level 1 or the
sense of discomfort s not expressed the whole time.

Moderate

The child has a neutral posture. Facial expression
and posture show lttie or no emotion. There are no
signs indicating sadness or pleasure, comfort or
discomfort

High

The child shows obvious signs of satisfaction (as
listed under level 5). However, these signals are not
constantly present with the same intensity

Extremely high

The child looks happy and cheerful, smiles, cries out
with pleasure. They may be ively and full of energy.
Actions can be spontaneous and expressive. The
child may talk to himfherself, play with sounds, hum,
sing. The child appears relaxed and does not show
any signs of stress or tension. He/she is open and
accessible to the environment. The child expressed
self-confidence and self-assurance.
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