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[bookmark: _GoBack]“When the bull comes from the far
Land to battle with his great ashen
Spear,
To be an earl again in the land of 
Llewelyn,
Let the far-splitting spear shed the 
Blood of the Saxon on the stubble…
When the long yellow summer comes 
And victory comes to us
And the spreading of the sails of
Brittany,
And when the heat comes and when
The fever is kindled,
There are portents that victory will be
Given to us…”
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Introduction
The purpose of this portfolio is to showcase a range of activities undertaken in the authors educational setting that promote not only the Welsh language but its culture and history.  Initially it will explore current government policy, then go on to analysis recent statistics relating to current trends of Welsh speakers in Wales.
Since the Forster Act was introduced in 1870 paving the way to making education compulsory, publicly funded and free (1) changing and amending the way children are taught and learn in schools has become a priority for every UK government.  As time and attitudes change so have the priorities of the school curriculum, when the new Welsh curriculum was announced in 2015 one of the recommendations was “there should be a renewed focus in schools on learning Welsh primarily as a means of communication...and its importance in enabling children and young people to achieve a good understanding of the cultural life of Wales in the past and the present.” (2) It also stressed the importance of Welsh language qualifications focusing on young people being able to use Welsh confidently in future workplaces.
Around half a million people in Wales, almost 20% of the population speak Welsh.  With most of the population being able to speak English, this makes Wales a bilingual nation.  (3) The current Welsh Government has placed considerable importance on children learning Welsh from the foundation phase upwards.  Welsh Language Development at this early stage can “help to encourage feelings of belonging and a sense of heritage, roots and community”.  It can also reinforce an understanding of Welsh culture and offer new and different social and cultural opportunities. (4) The current Welsh Government’s ambition is to see the number of people speaking and using Welsh regularly to reach one million by 2050.  This initiative “Cymraeg 2050 - A million Welsh speakers” was launched in 2017 and its aim was to increase the percentage of the population that speak Welsh daily and can speak more than a handful of words in Welsh from 10% (2013-2015) to 20% by 2050.  Education is central to this vision and among the strategies laid out included increasing the number of primary school teachers who can teach in Welsh from 2900 to 5200 by 2050.  Similarly, to increase the number of secondary school teachers who can teach Welsh from 500 to 1200 by 2050 and increase the numbers of those that can teach through the medium of Welsh from 1800 to 4200 again by 2050.  The hope is reverse the decline of Welsh speakers over the twentieth century.  In 1911 there were almost a million Welsh speakers aged three years and over in Wales – this has almost halved in the last hundred years. (5)
Although Welsh speakers have declined in numbers over this period in the National Survey for Wales 2017-18 (where 12,000 random people living in Wales are questioned) 86% of those asked believe the Welsh language is something to be proud of and 62% of those asked who could not speak Welsh stated they would like to be able to speak it.  Importantly 67% thought more effort was needed to be put in to supporting the language the language and this is reflected in the Welsh Governments on going policies within education.  This survey also highlights huge regional differences in the numbers of people who can speak Welsh in Pembrokeshire, where the educational setting that will be featured in this portfolio is based, 21% of the population can speak Welsh compared to for example Carmarthenshire where this figure jump to 44%.  The significance of these figures will be explained further on in this portfolio. 
The importance of children and young people learning to speak and understand Welsh as previously mentioned is becoming increasingly a focus for education.  The educational setting that this portfolio will concentrate on is a large comprehensive school set in Pembrokeshire, West Wales.  There are currently 1200 pupils on the school role.  Around 44% of pupils attending the school have additional learning needs and just over 3% have a statement of special educational needs.  Both of these figures are above the Welsh average of 22.9% and 2.2% respectively.  The school has a learning resource centre for pupils with autism.  “Nearly all pupils are from a white, British background...Very few pupils speak Welsh as a first language”. (7)  The author is based in the learning resource centre and works one to one with a year 8 child who has autism, speech and language difficulties and several other specific learning difficulties.  The children in the centre have a range of learning difficulties including ASD (Autism spectrum disorder), ADHD (Attention deficit hyperactivity disorder, ODD (Oppositional defiant disorder), Tourette's and other specific learning disorders (SpLD).  All the children attend mainstream lessons with the support of a learning support assistant either on a one–to-one or two-to-one basis.  Many children in the centre have statements so although they may attend core mainstream lessons such as mathematics, English and science in order to fulfil the criteria of their statements they may be withdrawn from lessons such as languages, religious education and food technology.  During these periods the children will attend specific specialist lessons based in the centre such as ELSA (Emotional Literacy Support) and SULP (Social Use of Language Programme).  For this portfolio the author selected a small group of children from years seven and eight based in the centre, all of whom do not attend mainstream Welsh lessons.
The town in which the school, used in this portfolio is located has the largest privately owned castle in Wales.  The Medieval castle was built in 1093 during the Norman invasion of Wales.  The first fortification on the land was a Norman motte-and-bailey.  In the twelfth century the castle was rebuilt in stone and the great keep was constructed.  In the late 13th century, a great hall and a fifty-five-step spiral staircase were created leading down to a large limestone cave called Wogans Cavern.  The cave was created by natural water erosion, it may have been used as a boathouse.  In 1452 the castle and earldom were presented to Jasper Tudor by his half-brother Henry VI.  Tudor bought his widowed sister-in-law Margaret Beaufort to the castle where on 28th January 1457 she gave birth to a baby boy who went on to become King Henry VII of England.  The castle changed hands many times after this until it was abandoned in the eighteenth century.  It remained in ruins until 1880 when a three-year restoration project was started.  This was then abandoned again until 1928 when Major-General Sir Ivor Philips bought the castle and began an extensive restoration of the castle’s walls, gatehouses and towers.  After his death in 1940, a trust was set up for the castle jointly managed by the Philips family and the local town council and remains so today. (8)
The school has very close links with the castle and its heritage which is why it was chosen for the subject of this portfolio.  After preparing resource material at home the first lesson was a walk from the school to Pembroke Castle with a small group of children from the LRC.  At the foot of the castle is a statue of Henry VII that has recently been constructed with funds raised by the town council.  The class, with accompanying members of staff sat around a nearby picnic table where the author gave some brief facts about the castle and Henry VII or how he was better known Henry Tudor. (Appendix 1).  As a group we discussed the facts and the children asked questions.  After the discussion the children were given a sheet of questions, which they answered both verbally and wrote short answers to.  The answers were given either in English or Welsh depending on the question.  The children were very intrigued by the picture of Henry Tudor on the question sheet.  We discussed how paintings commissioned back then were usually painted to portray the subject in a very favourable light, Henry was renowned for having thinning hair and very bad teeth.  The class then continued its walk around the exterior of the castle.  Whilst walking we continued the discussion about that time period, the children were fascinated to learn Henry’s mother Lady Margaret Beaufort was only thirteen when he was born and already a widow.  
The children based in the centre, as previously mentioned have varied learning difficulties so being to visit the castle followed by small pieces of work, whilst talking about the subject made the subject matter more manageable for them.  Dewey (1859-1952) is often associated with this child-centred approach to education.  Dewey believed education could achieve this by being “active and interactive”, he also believed that education must involve the child’s “social world and community”.  Dewey also advocated children need support, direction and structure to maximum their learning experience.  He was also of the view that “educators must acknowledge the uniqueness of each individual child”, he believed that each child engaged with the curriculum offered by their setting in different ways.  He argued, the school curriculum should take this into account and allow for these differences.  All these principles are carried through the learning and teaching practices within the Learning Resource Centre in which the author works.  Dewey also held the belief that education has a wider social purpose in that it should prepare children to “become effective members of their society and be valued by their societies”. (9)  This theory’s, that suggests not only children, but adults learn through experience, most influential theorist was Jean Piaget (1869-1980).  Piaget believed when a child encounters a new experience, they both “accommodate their existing thinking and assimilate aspects of the experience”. (10) John Dewey (1859-1952) is also associated with this ‘child centred’ approach to education.  He recognized that students are “individuals with differing situations and needs.  Education by experience can facilitate individualized instruction that meets the needs of individual students.  Experiential education gives students the free to interact with the content being learned”. (12)  The New Curriculum for Wales ‘Successful Futures’ (2015) places great importance of education playing a huge part in developing children to becoming “healthy, confident individuals ready to lead fulfilling lives as valued members of society”.  It also highlights how the curriculum should change and adapt to accommodate the different needs and abilities of children it should “embody the entitlement of all children and young people, including those with severe, profound or multiple learning difficulties to high-quality, broad and appropriately balanced education”.   This ‘hands on’ experience of learning can be especially important for children with additional learning needs, rather than reading about it in a book.  
The second lesson, the following day comprised of further worksheets that were completed in the classroom. These comprised of a Welsh word search (appendix . ), pictures of the castle they labelled in Welsh, a picture of a Welsh dragon to colour, a blank sheet where they answered the question ‘Where do you think the king might sleep?’ and the word bank to assist (appendix).
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