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[bookmark: _Int_CzzezFtC][bookmark: _Int_XMTD9FF1][bookmark: _Int_ejVBCaIo][bookmark: _Int_jjBncaRw][bookmark: _Int_Rbo6IbP2][bookmark: _Int_mizwLuoS][bookmark: _Int_Uymptlni]Children’s rights in Wales are grounded in the core principles of the UNCRC, ensuring that every child is protected, provided for, and able to participate in decisions affecting their lives (Welsh Government, n.d). These rights, covering education, equality, safety, health, and wellbeing are legally embedded through the Rights of Children ands Young Persons (Wales) Measure 201. Children in Wales (n.d) emphasise that these rights apply to all individuals under 18, highlighting the importance of safety, equality, and meaningful opportunities for children to express their views. UNICEF (n.d) describes a rights-base approach as one in which in children’s rights shape the design and delivery of services, requiring organisations to understand children’s experiences, involve them in decision-making, and embed rights within everyday practice. The UNCRC, the most widely ratified international agreement on children’s rights, is structured around four general principles: non-discrimination, the best interest of the child, the right to life and development, and the right to life and development, and the right to be heard. Wales became the first UK nation to incorporate the UNCRC into domestic law in 2011, strengthening accountability and ensuring that children’s rights are formally recognised in public decision-making. This commitment is further supported by the Children’s Commissioner for Wales, who provides guidance and resources to promote rights-based practice across services. This essay will examine key theoretical frameworks, relevant legislation, the application of children’s rights within Welsh educational settings, and the strategies used to promote wales-based practice, while also considering the barriers that continue to limit their full realisation. 

[bookmark: _Int_lPmcMog1][bookmark: _Int_HkOfnXcl][bookmark: _Int_y46nIMTF]Building on this foundation, the following section considers the theoretical frameworks that provide the basis for rights-based practice in education. UNESCO (2005) conceptualises education as a universal and fundamental fight grounded in international human rights instruments, including UDHR, and the UNCRC. This perspective positions education not as a charitable provision but as a legal and moral entitlement rooted in dignity, equality, and non-discrimination. Within a rights-mass approach, children are recognised as rights-holders, while schools and governments act as duty-bearers responsible for ensuring participation, empowerment, accountability, and transparency. This reframes educational practice from protecting “vulnerable children” to actively upholding their rights. UNESCO (2005) divorce adopts a rights-based approach, which is a recognised theoretical framework, that views children as rights-holders and schools and governments as duty-bearers, the theory requires participation, empowerment, accountability, and transparency, changing the focus from “deporting vulnerable children” to upholding their rights.UNESCO (2005) also distinguishes clearly between equality- providing the same for all- and equity- ensuring fairness by meeting diverse needs. This equity-driven perspective acknowledges that learners, including those with SEN, may retire differentiated support to realise equal rights. And reasoning aligns with the social model of disability, which locates barriers within systems, environments, and attitudes rather than within the cold. This model reinforces the human rights principle that institutions must adapt to remove obstacles tat restrict children’s access to participation. Inclusion is therefore presented not as a compensatory or needs-based strategy, but a rights-driven theoretical commitment. It requires transforming educational systems rather than “fixing” children, reflecting core human rights principles or equality, participation, and social justice. UNESCO (2005) further emphasises that children must be active participants in decisions affecting their education, a position that connects directly to models of participation such as the Lundy Model of Participation, which is next paragraph explores.
[bookmark: _Int_U8nagaO6][bookmark: _Int_Qfc6uNG1][bookmark: _Int_99Kq4AJK][bookmark: _Int_Hayxpd7F][bookmark: _Int_ZPCkdHbr][bookmark: _Int_Pu1ERuXx]The European Commission (2022) presents the Lundy Model of Participation as a rights-based framework designed to operationalise Article 12 of the UNCRC, which establishes children’s right to express their views and to have those views duly considered. The model outlines four essential, interrelated elements needed for meaningful participation. Space refers to obtains children with safe, inclusive, and appropriate opportunities to express their views. Voice emphasises the need to support and enable all children to articulate their perspectives, including through accessible information and guidance. Audience requires that adults in position of responsibility actively often to children’s contributions. Finally, influence ensures that children’s views are not only heard but are taken seriously and acted upon where appropriate. Together, these elements offer a structures theoretical foundation for embedding children’s participation within educational practice, leading directly into following discussion of how the Lundy Model is applied in contemporary settings. Building on this focus on children’s participation within educational decision-making, Bronfenbrenner’s Ecological Systems Theory offers a broader developmental framework for understanding how multiple environmental systems shape children’s rights and experiences in education.
[bookmark: _Int_xvOBUueA][bookmark: _Int_pRJNIdH9][bookmark: _Int_P4ryk5om][bookmark: _Int_NsMa8JAv][bookmark: _Int_88tirzkE][bookmark: _Int_GtCu3LbT][bookmark: _Int_4OZkjUkH][bookmark: _Int_ltO4yUJi][bookmark: _Int_97mV4GVO][bookmark: _Int_OFoBogyK][bookmark: _Int_hQUhdFjS][bookmark: _Int_I1im7LUR][bookmark: _Int_ZzEjN2rM]EBSCO (2024) presents Bronfenbrenner’s Ecological Systems Theory as a developmental framework that emphasises how children grow within a multiple, interconnected environmental systems. Developed in 1979, the theory challenged earlier assumptions that development was primarily biologically determined, demonstrating instead that children’s developmental outcomes are shaped by the quality of their environments, including poverty, family relationships, and community conditions. The article outlines Bronfenbrenner’s five nested systems. The microsystem encompasses the child’s immediate relationships and settings, including family, peers, and teachers, where direct interactions shape early learning and behaviour, aligning with children’s rights to safe, supportive, and high-quality educational experiences. The mesosystem, referring to the connection between these settings (for instance, communication between school and home), supports children’s rights in education by promoting consistent provision, coordinated support, and shared expectations across learning environments. The exosystem is constituted by the wider structures that indirectly influence the child, such as neighbourhood conditions, social services, and media; these systems reflect the responsibility of institutions and authorities to infer equitable access to education and uphold children’s rights even when children are not directly involved in decision-making. The macrosystem represents the broader cultural, social, and ideological context that shapes educational values, standards, and opportunities, linking closely to rights-based principles of equality, non-discrimination, and inclusive educational policy. Bronfenbrenner later added the chronosystem, highlighting how development is influenced by life transitions and historical change, reinforcing the need for children’s educational rights to be protected consistently across time and during key transitions. EBSCO (2024) notes that the Ecological Systems Theory remains widely used in education, public health, and social policy inasmuch as it provides a comprehensive way to identify the multiple, interacting influences on children’s development and the systemic conditions required to uphold their rights within educational settings. Recognising that children’s educational rights are shaped by interaction arose ecological systems naturally leads to a consternation of safeguarding theory, which defines the responsibilities for schools and proffesionals in protecting those rights. 
[bookmark: _Int_pI7tnB6e][bookmark: _Int_oFwT51He][bookmark: _Int_0btXQE9C][bookmark: _Int_9imU6QO5]The Safeguarding Alliance (2024) outlines the safeguarding responsibilities of educational settings, emphasising that schools play a central role in protecting children’s welfare and upholding their rights in education. The organisation highlights that safeguarding extends beyond responding to harm and includes establishing safe, well-governed learning environments where children can access education free from abuse, neglect, or exploitation. The Safeguarding Alliance (2024) further underscores that safeguarding is a systematic responsibility involving leadership, governance, and multi-agency collaboration, reflecting the wider structures that shape children’s educational experiences. This aligns closely with children’s rights in education, as safety, protection, and wellbeing are essential prerequisites for equitable access to learning, meaningful participation, and the realisation of their full educational potential. In this way, safeguarding functions as a foundational mechanism, through which children’s educational rights are enacted and protected within school systems. These theoretical frameworks collectively illuminate the factors influencing children’s educational experiences, providing a natural progression into legal and policy frameworks that regulate safeguarding and rights-based practice in education. 

[bookmark: _Int_4MQMECpf][bookmark: _Int_TJwgZRId][bookmark: _Int_bg5HqO3t][bookmark: _Int_3s3QZzr3]This section critically examines the legal and policy frameworks that underpin childre’s rights in education, drawing on both international conventions and Wales-specific legislation, and considers how these principles are operationalised working Rights Respecting Schools across Wales. The Children’s Rights Alliance (2024) highlights that protection rights form a core pillar of the UNCRC, requiring states to safeguard children from harm, abuse, neglect, exploitation, and discrimination. Within educational contexts, these protection rights ensure that children can access learning in environments that are safe, inclusive, and free from practices that compromise their wellbeing. The article illustrates that protection in rights operate alongside provision and participation rights, reinforcing the principle that children’s safety is a prerequisite for meaningful engagement in education. The article most closely signed with protection in educational settings include Article 19 (protection from all forms of violence), Article 3 (best interest of the child), Article 2 (non-discrimination), Article 28- safe acct to education, and Article 34 (protection from exploitation). Collectively, these articles establish a rights-based foundation for safeguarding practices in schools and require educational institutions to adopt policies and systems that actively prevent harm and promote children’s welfare. While international frameworks such as the UNCRC establish the overarching principles of children’s rights, it is the Wales-specific legislative context that determines how these obligations are embedded and enacted within national educational policy. 
[bookmark: _Int_1nShdNSH]The Rights of Children and Young Persons (Wales) measure 2011 strengthens the legal status of the UNCRC in Wales by placing a statutory duty on Welsh Ministers to have due regard to children’s rights when exercising their functions. This duty embeds the UNCRC including its protection articles into Welsh policy development, ensuring that decisions affecting education must actively consider children’s safety, welfare, and protection from harm. This measure requires the creation of a Children’s Scheme, regulate reporting, and the promotion of knowledge of the UNCRC, reinforcing accountability for safeguarding children within Welsh educational systems. The Rights of Children and Young Person (Wales) Measure (2011) operationalises key UNCRC protection rights, such as Article 3 (best interests of the child), Article 19 (protection from violence, abuse, Anna neglect), Article 2 (non-discrimination), and Article34 (protection from exploitation). By mandating that Welsh Ministers integrate these rights into policy, that legislation ensures that educational environments in Wales must be safe, protective, and rights-respecting. This positions protection as a foundational requirement for children’s meaningful access to education and aligns safeguarding duties with international human rights obligations. Having established the legislative framework that embeds the UNCRC in Wales, the following focus is to examine how these principles are operationalised at school level through rights-based initiatives such as Rights-Based Schools. 
[bookmark: _Int_nUbYRgNd][bookmark: _Int_sa5bt4uT][bookmark: _Int_j7LEG69v]UNICEF UK (2024) outlines Rights-Respecting Schools as a whole-school approach that embeds the UNCRC into school culture and practice, aiming to create safe, respectful, ad inclusive learning environments grounded in children’s rights. This spread promotes a school ethos in which children’s dignity, wellbeing, and participation are central to educational experience. According to UNICEF (2024) schools work towards bronze, silver, and gold accreditation based on the extent to which children’s rights are taught explicitly through classroom learning and implicitly through school values and interactions, with staff, pupils, and the wider community encouraged to understand and uphold the UNCRC. Rights-Respecting Schools strengthen children’s understanding of their own rights and the rights of others, enhancing their sense of safety belonging, and respect. This rights-based culture supports active participation, voice, and agency in school decision-making, while also fostering positive relationships and reducing bullying. The approach enables schools to develop consistent, rights-based policies and behaviour system, contributing to a whole-school safeguarding culture aligned with the UNCRC protection rights. In doing so, Rights-Respecting Schools ringtone key protection articles, particularly Article 2 (non-discrimination), Article 3 (best interest of the child), Article 19 (protection from all forms of violence), and Article 34 (protection from sexual exploitation), by ensuring that children learn in environments characterised by safety, respect, and inclusion. These protective factors position children’s safety and wellbeing as essential conditions for meaningful engagements in learning. Building on the wider rights-based frameworks discussed, it is useful to consider how children’s rights are enacted within a specific school context. Examining Ysgol Gynradd Gymraeg Llwynynwyd illustrates how these principles are translated into everyday educational practice. 

[bookmark: _Int_OtH6je9Z][bookmark: _Int_8nY41l77]The Estyn Inspection of Ysgol Gyfun Gymraeg Llangynwyd (Bridged County Borough Council, 2023) provides a strong basis for examining how safeguarding is embedded within a secondary school environment. The report highlights a well-established preventative ethos, consistent pastoral structures, and a clear commitment to pool wellbeing, all of which reflect wider expectations for safe, inclusive, and rights-respecting practice. Such this case study enables a study analysis of the school’s safeguarding framework, including its culture of prevention, the systems in place for identifying and responding to concern, and the targeted provision offered to vulnerable learners. This context supports a broader discussion about how the schools’s approach aligns with statutory safeguarding responsibilities and the principles of the UNCRC. This context provides a basis for analysing the school’s safeguarding structure, particularly how its systems slam with statutory expectations and rights-based practice.
[bookmark: _Int_Wu7brtBd][bookmark: _Int_HLLGiier][bookmark: _Int_MWAwpArw][bookmark: _Int_ti18H7kX][bookmark: _Int_FR6Hbe0X]Bridgend County Borough Council (2023) describes the school as a highly supportive and inclusive environment in which pupils experience a strong sense of belonging. Safeguarding is embedded through consistent task vigilance, well-established pastoral systems, and close collaboration with local authority wellbeing officers, supported further by the appointment of a smoke liaison officer who enables a rapid response to emerging concerns. Senior leaders models professional values and ensure that safeguarding practice align with both national and local priorities, while governors provide robust oversight and demonstrate a clear understanding of the school’s strengths and areas of development. Building on this directorial foundation, it is also important to consider the school’s preventative ethos and how this is reflected within us wider curriculum.
[bookmark: _Int_2MsDcIjG][bookmark: _Int_z922SAUH][bookmark: _Int_ojXE4Cpp]The report notes that the school promotes fairing sense of belonging through “team Llan,” a whole-school approach that supports pupil wellbeing, attendance, and resilience. Its preventative work is evident in the close monitoring of attendance, early intervention when concerns emerge, and the daily reinforcement of the Welsh language and cultural identity. Estyn (2023) also highlights consistently strong teaching, which enables pupils to make meaningful progress. The curriculum is structured to support personal and social development, foster ambitious and capable learners, and build confidence and resilience, particularly for pupils accessing the specialist provision in Ty Darwen. Having outlined the school’s preventative ethos and curriculum, it is now important to consider the procedures in place for reporting and recording concerns, particularly in relation to the UNCRC. 
[bookmark: _Int_Rii5gxYa][bookmark: _Int_qxVJ9ZZf][bookmark: _Int_yB7WJlt3][bookmark: _Int_LPk0GGck][bookmark: _Int_xYJCrd0q][bookmark: _Int_iQXhnsbn][bookmark: _Int_fWZ2HWt6][bookmark: _Int_djmRVhER]Although rule report does not outline safeguarding procedures in detail, it makes clear that the school responds swiftly to absences and emerging concerns, works effectively with multi-agency partners, and benefits from staff who know pupils well and monitor their wellbeing closely. These practices align with the key principles of the UNCRC. Particularly Articles 3, 19, and 39, which emphasises acting in the child’s best interest, protecting children from harm and supporting their recovery when difficulties arise. Article 3 is reflected in leaders’ prioritisation of pupil wellbeing in decision-making; Article 19 is evident in the systems used to identify and respond to concerns; and Article 39 is demonstrated through the specialist provision in Ty Derwen, which supports pupils’ emotional and social development. This rights-based approach extends into the school’s provision for vulnerable pupils, where targeted support and protective measures are embedded in daily practice. 
[bookmark: _Int_2u9qNEA6][bookmark: _Int_EW0IqN79][bookmark: _Int_PnK3I9W8]The report highlights clear support for vulnerable pupils through both provision and protection. The specialist unit, Ty Derwen plays a central role in this, offering targeted support for pupils with additional needs and helping them build confidence and resilience. Staff also provide personalised support to ensure that pupils can access mainstream lessons successfully, reinforcing an inclusive approach to learning. Alongside this provision, the school’s wider ethos promotes a sense of safety and belonging, ensuring that vulnerable pupils feel valued and included within the school community. Attendance monitoring and the work of the family liaison officer further strengthen protective practices by identifying vulnerability at an early stage and enabling prompt, targeted intervention. This provides a useful foundation for exploring the wider, system-level strategies that underpin children’s rights in education in Wales. 

[bookmark: _Int_YxjuKbl9][bookmark: _Int_v3PkyRql][bookmark: _Int_HdVtkaGI][bookmark: _Int_sGUhhc0G][bookmark: _Int_U1myxLmi][bookmark: _Int_oAffOBpW][bookmark: _Int_oSB34SV6]Effective strategies for strengthening children’s rights in education in Wales centre on embedding the UNCRC within everyday school practice. This includes creating a rights-respecting culture where pupils are informed about their rights and encouraged to participate meaningfully in decisions that affect them, reflecting Article 12 (children have the right to express their pets and be heard). Schools can also strengthen rights through consistent safeguarding practices aligned with Articles 3 (adults must act in the child’s best interest), and Article 19 (children must be protected from all forms of harm), ensuring that pupil’s best interest guide decision-making and that systems are in place to protect them from harm. The Curriculum for Wales further supports this by promoting wellbeing, equality, and learner voice, while initiatives such as the Rights-Respecting Schools Award help schools develop whole-school approaches that priorities dignity, respect, and inclusion. Together, these strategies ensure that children’s rights are not only acknowledged but actively upheld within the educational environment. While these strategies demonstrate Wales’ strong commitment to embedding children’s rights in education, several barriers continue to limit how full these rights are realised in practice. 

[bookmark: _Int_9hxOxg8V][bookmark: _Int_I39e8IG2][bookmark: _Int_m2A8mlYX]Despite Wales’ strong legislative commitment to the UNCRC, several barriers continue to limit meaningful realisation of children’s rights within educational settings. A key challenge is the inconsistent understanding and implementation of rights-based practice across schools, with variability in staff training and conference leading to uneven experiences for pupils. Participation rights also remain constrained, as learner voice structures can be superficial, with pupils’ views gathered but not always acts upon, limiting fulfilment of Article 12. Wider systematic pressures, including staff workload, curriculum demands, and resource constraints, restrict the capacity of schools to embed rights within everyday practice. Additionally, access to specialist support such as counselling, ALN provision, and early-help services varies across Wales, creating disparities in the protection and development rights outlined in Articles 3 and 19 of the UNCRC. Together, these barriers highlight he gap between policy intention and lived experience, demonstrating the need for sustained investment, training, and accountability to ensure that children’s rights are fully realised in Welsh education. 

[bookmark: _Int_MA7K3LeZ][bookmark: _Int_TIdweTHd][bookmark: _Int_kwqnGlUA][bookmark: _Int_g4QY3wJi][bookmark: _Int_5phAIlER]In conclusion, children’s rights in education in Wales are underpinned by a well-established theoretical and legislative framework that positions pupils as active rights-holders and schools as duty-bearers responsible for upholding their safety, participation, and wellbeing. Frameworks such as the UNCRC, the Rights of Children and Young Persons (Wales) Measures 2011, the Lundy Model of Participation, and Bonfenbrenner’s Ecological Systems Theory collectively demonstrate that children’s educational experiences are shaped by both structural obligations and relational practices. While initiatives such as Rights-Respecting Schools illustrate how rights can be embedded meaningfully within school culture, the realisation of these rights remain uneven. Persistent barriers including inconsistent implementation, limited staff training, resource pressures, and inequalities in access to support continue to restrict the full enactment of children’s rights across Welsh educational settings. Addressing these challenges requires sustained commitment, investment, and accountability to ensure that rights-based principles move beyond policy intentions and become consistent reality for all learners in Wales. 
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