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Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.
Creativity and enterprise are central features of modern life that should be developed and extended throughout a school career (Donaldson, 2015, p.28). Despite Donaldson recognising that in Successful Futures, it has not always been the case that creativity and enterprise have been developed appropriately within Wales. Recent curriculums have been based towards children learning subject knowledge to pass tests but, what use is knowledge when the children are unable to use it in a creative manner. The education system and the confines of working to a regime has been inhibiting and decreasing children’s and adults creativity. This is supported by George Land who found during testing for creativity that the older a person got the less creative they became. Land and Jarman (1993) concluded that rather than creativity being fostered and enhanced, non-creative behavior was being learned as creative opportunities are limited as children go through education. However, Donaldson (2015) states that the world that children are growing up in today is moving away from ‘learning about’ to ‘learning to’, with an emphasis on the application and development of higher-order skills, particularly creativity, entrepreneurship and digital literacy. If the children of the future are able to know how to use the knowledge they have, then not only can they take part in a world that is ever changing but, they may even be able to provide innovative ideas to preserve and improve the world they live in that is faced with fast-paced change and worry. However, with previous and current curriculums being highly prescribed and given high accountability for results, the culture within schools has become less creative, which in turn has had a negative effect on the creative approach of teachers (Donaldson, 2015). Moving forwards, teachers need to be able to teach creatively and teach for creativity. 
Enterprise and creativity are very much linked as an enterprising education involves equipping learners with an enhanced capacity to generate ideas and skills to make those ideas happen. The Entrecomp framework supports this as it aims to build a bridge between education and the workplace by bringing entrepreneurial skills that children will require later in life into education (Bacigalupo et al, 2016). The idea generation process is very much part of the creative thinking, whilst making those ideas happen has a strong relationship with entrepreneurship. The inclusion of enterprise in children’s education allows them to understand that their ideas can be made into products and can produce a successful business. This is supported by Bacigalupo et al (2016) as they suggest that entrepreneurship can be broadly defined as the capacity to turn ideas into action which strongly links with the idea that creative or divergent thinking plays a part in the idea generation to begin with.
When it comes to creativity it is essential that the environment around both the learners and the teacher support the development of creativity. As Thorne (2007) suggests that it is about how a teacher creates an environment where creativity can thrive that can unleash the potential of the learners and the teacher. The Reggio Emilia philosophy emphasises the importance of the environment as one of the three core principles of the Regio Emilia philosophy (The Scots College, no date). Furthermore, Vecchi (2010, xxi) states that the environment of the school needs much attention because of its contribution to learning; it can provide opportunities to enhance well-being, children’s ability to express values, ideas and emotions; and for its capacity to allow and encourage ways of seeing and exploring. 
Different conditions and stimuli support being creative for different people. Whilst it may seem impossible to achieve the right environment to foster all children’s creativity; a survey from Thorne (2003, cited in Thorne, 2007) revealed that outside environments, working in groups and as individuals and even having deadlines to meet are all possible stimuli for being creative or innovative. However, in a learning environment, it is also important that children are allowed to ask questions and be curious without being shutdown. By closing down children’s questions and thoughts, teachers are suppressing children’s creative minds. Children are curious and they may ask questions that challenge teachers showing a depth of knowledge beyond their years. However, when a child asks a question that the teacher may not have the answer to, teachers should encourage children to explore the question to find out the answers. Despite the fact that this may come away from direct learning intentions to the lesson, it can also have a positive effect on the children’s interest of the topic as a whole. Thorne (2007) supports this as she states that when learning is driven by natural curiosity it allows for a more absorbing experience and helps develop children’s concentration.
For teachers there are a variety of things they can do to foster children’s creativity; simply beginning lessons with an unusual object to foster children’s curiosity can bring enhance their creative minds as they come up with various ideas to what it may be or could be used for (Jones and Wyse, 2004). Within the classroom and lessons, children should be encouraged to take risks. Allowing children to take risks can allow them to think outside of the norm without fear of being wrong but with a positive attitude to learning from mistakes; getting an answer wrong can become a means of being constructive to get the correct answer. This is supported by Jones and Wyse (2004) as they suggest that pupils must be able to manage risk and learn from their mistakes; opportunities for exploration and play without fear of being wrong provides the optimum creative learning experience.
As teachers are at the forefront of a child’s learning, they very often take the blame for children not achieving their potential. However, national curriculums and testing have played a part in teachers not being able to teach to their full potential by constraining them to strict guidelines that the curriculum provides. Donaldson (2015) supports this as he states that the high degree of prescription and detail in the national curriculum has created a culture within which the creative roles of schools and teachers have diminished, creating an underdeveloped workforce. Fortunately, moving forwards the new curriculum states that the intention is to release the creativity and energy of teachers to provide rich learning for children (Donaldson, 2015, p.64). The idea of going from a scripted curriculum to a more creative curriculum may worry some teachers as they have been used to teaching what has been scripted on the national curriculum. Although the thought of freedom and creative teaching sounds like there may be more work upon the horizon in terms of planning and resources, teachers should not worry but be excited as collaboration can be the answer. Despite the fact that as a teacher there are times where the stress of school life may feel too much and time needs to be taken to recharge in order to be inspired and enable you to work more effectively; doing something different, taking a break or using other staff for support can help create ideas for lessons (Thorne, 2007). 
In order for an educator to develop a creative learning environment for children, they must first be creative themselves. NACCCE (1999) support this as they state that in order for children’s creative abilities to be developed they must be within an atmosphere in which the teacher’s creative abilities are properly engaged. The teacher must therefore be able to teach creatively and understand how to teach for creativity. Teaching for creativity can involve various techniques that facilitate creative thinking but creativity is not something that can be taught by direct instruction. This is supported by Wilson (2010) who states that teaching for creativity is about identifying children’s creative strengths and fostering their creativity. By using Bob Eberle’s ‘scamper’ mnemonic teachers are able to teach for creativity by helping children overcoming functional fixedness. Functional fixedness is described as a mental block against using an object in a new way (Duncker, 1945 cited in Mayer, 2010). By giving children an object and asking them if they can find other purposes for it or adapt it, can help them to think creatively. ‘Scamper’ in itself offers seven techniques alone to promote creative thinking.
Creative teaching implies that a teacher has used their imagination and approached the learning in such a way that it ensures the children are engaged and interested in what they’re learning about (NACCCE, 1999). This is an essential part of good teaching because ensuring the children are motivated to learn by using creative approaches enhances the learning process, thus improving children’s knowledge and understanding of the area of learning. However, whilst teaching creatively has its benefits in terms of motivating the children to learn in an engaging environment, it may not necessarily encourage the children’s own creative thinking. Teaching for creativity is therefore essential to develop young children’s creative approaches and attitudes towards life. As previously mentioned, the recent national curriculums have suppressed teachers opportunities to teach creatively and teach for creativity (NACCCE, 1999). 
Creativity is not only vital for children’s education but is an essential part of their whole lives. If teachers can develop and foster children’s capacity to think creatively then children will be able to face problems with the confidence that they can come up with a variety solutions to solve those problems. Furthermore, Thorne (2007) states that creativity is not just important for creative occupations but, it is essential in almost every aspect of peoples lives which is why it is vital that schools foster creativity. The world that children live in is changing at a rapid pace and the skills that were thought to be required for life and that were admirable for jobs have changed significantly. NACCCE (1999, p. 61) further state that developing creative abilities is of fundamental importance in meeting the challenges of economic development.
Creativity is an integral part of education currently and even more so going into the future. As time has moved on, educators have come to realise the importance of teaching for creativity and teaching creatively. Creativity and enterprise are an integral part of the new curriculum in Wales, as one of the four purposes that underpins Success Futures is for children to be enterprising and creative contributors (Donaldson, 2015). When children are young, Gardner (2006) argues that they all have the ability to be creative and that they all take part in the elixir of creativity. This emphasises the importance of nurturing creativity from a young age through children’s education. 
When it comes to creativity and myself I have always tended to identify myself as an uncreative person, as within school being creative was always heavily linked with being good at expressive arts subjects. However, as a teacher I find myself trying to be more creative than I ever thought I could be. When teaching children, I try to do so by teaching creatively and looking for ways that are engaging, hands-on and practical for them to learn. Teaching in such a way is supported by Barnes (2011) as he suggests that creative teaching enhances learning and makes it more accessible to the children. The thought process I had as a child is supported by Robinson and Aronica (2015) as they state that a myth about creativity is that it is only about the arts. However, when teaching children different subjects and topics, I find myself being creative across all of those domains. As Robinson and Aronica (2015) state, creativity is possible in all areas of human life whether it be science, the arts, mathematics, literacy or any other subjects within a school curriculum. 
The Entrecomp framework has been developed to strengthen human capital, employability and competitiveness by addressing the skills challenges that people face; everyone should have certain competences needed for personal development, social inclusion, active citizenship and employment (Bacigalupo et al, 2016). Despite their being an emphasis on entrepreneurial skills within the Entrecomp framework there are aspects directly linked to creativity as one of the fifteen competencies within the framework is creativity; there are also other competencies that are able to link strongly with creativity and creative thinking within the framework. 
The Entrecomp framework describes creativity as being able to develop several ideas and opportunities to create value, explore and experiment with innovative approaches and being able to combine knowledge and resources to achieve valuable effects (McCallum et al, 2018). However, in order to evaluate my own creativity critically I can use the Entrecomp framework to delve deeper into creativity and assess myself against progression levels on different threads within the creativity competence. Within the creativity competence there are five threads to assess myself against to understand how creative I am, then to further understand what I can do next to become more creative and I look at the next step to see how to become more creative. According the Entrecomp framework I would put myself at a level three due to the descriptors matching my skills at level three for developing ideas, defining problems and being curious and open, whilst I fit into level four for being innovative and level two for design value. Using the Entrecomp framework allows me to understand that in terms of creativity I am currently building my independence on my own and with peers which involves taking and sharing some responsibilities (Bacigalupo et al, 2016). 
As the Entrecomp framework suggests that I am at level three for being curious and open it suggests that I am able to experiment with my skills and competences in situations that are new to me (McCallum et al, 2018). As this statement links strongly to risk taking, I believe that within my PTE I have undertaken this often as I apply skills and competences that I have already from previously taught lessons and try to introduce them into new lessons and topics which I have never taught before. In order to move forward in relation to being curious and open the Entrecomp framework suggests that I should actively search for new solutions that meet my needs (McCallum et al, 2018). Therefore, in future when teaching new topics or even topics I have taught before, I will actively seek out advice from peers and use teaching resources to meet the needs of the pupils within the lessons to ensure a more creative approach to teaching so that that the pupils have opportunities to be creative within their learning. Such an approach to planning is supported by Donaldson (2015) as he suggest that sharing good practice and taking part in joint planning will increase the likelihood of success.
In relation to the developing ideas thread from the Entrecomp framework, measuring myself against the levels I concluded myself to be at level three as I am able to experiment with different techniques to generate alternative solutions to problems by using available resources in an effective way (McCallum et al, 2018). This has been evident during lessons and planning I look to use resources not just within the classroom but around the whole school to make learning for the children more interactive and not just limited to the walls of the classroom. By using both the indoor and outdoor environment allows children to make connections across areas of learning and experience by integrating subject knowledge and real-life experiences (Wood, 2015). Also when faced with behaviour problems or additional learning needs I have experimented with different techniques to suit individual children to support their individual needs. Trial and error with individual behavioural strategies was especially evident to ensure that certain children were able to take part in lessons appropriately and move forward in their learning (Appendix 2). Moving forward to level four, I need to be able to test the value of my solutions with end users (McCallum et al, 2018). In order to do so I would need more time with the individuals in the learning environment to fully assess the productivity of their learning in relation to the behaviour strategies used within the classroom. On PTE implementing behaviour strategies and being able to fully assess their productivity can be difficult over a four-week period as it takes children time to adapt. This is supported by DCELLS (2006) as they state that building positive relationships with children is at the heart of all interactions with them and this takes an investment of time and effort. 
When it comes to defining problems, I have assessed myself against the Entrecomp framework and concluded myself to be at level three as I am able to take part in group dynamics aimed at defining open-ended problems (McCallum et al, 2018). During my PTE very often as a teaching team we would work together to establish the best way to teach the children different lessons in order to make them engaging and appropriate for all abilities within the classroom. This is supported by my formative assessment as it states that I settled into the teaching team well and built very good working relationships with staff (Appendix 1 & 3). Moving forward to achieve level four on the Entrecomp framework I need to begin to reshape open-ended problems to fit my skills (McCallum et al, 2018). I aim to do this by being more independent in the process of solving open-ended problems and by coming up with a greater fluency of ideas. By coming up with a greater fluency of ideas and thinking divergently I can then find the right solution to a lesson idea for example by picking an idea that is suitable. The process of using divergent thinking and convergent thinking is called lateral thinking, which De Bono (1970) supports as he states that lateral thinking involves restructuring patterns and provoking new ones. By thinking in such a way, I should be able to reshape problems to fit my skills. 
[bookmark: _GoBack]Design value is a thread that I concluded myself to be at level two based on the criteria from the Entrecomp framework as I consider myself to be able to improve existing products, services and processes so that they can better meet my needs, or those of my peers (McCallum et al, 2018). I concluded that I am at level two because during my PTE I was able to adapt work and work sheets that I made to suit children’s different abilities (appendix 4). Whilst work sheets are sometimes seen as a shortcut for teachers in lessons, it can also provide the teacher with more time to ensure learning is effective rather than time being wasted during the lesson for children to draw tables than to achieve the learning intention for that lesson. Lee (2014) supports the use of worksheets when used appropriately as he states that when worksheets are paired with proper teaching methods, they can help to draw students’ interests. Moving forward in design value, I must try to identify basic functions that a protype should have to illustrate the value of my idea to (McCallum et al, 2018). In order to achieve this, I will ensure that when creating lesson plans or ideas that they include the correct success criteria to ensure that children can successfully understand their learning during the lesson. The use of appropriate success criteria is supported by Hattie (2009) as he states that the use of success criteria is a common theme of success as they give purpose to a lesson.
The final thread of the creativity competence is to be innovative, which is something I believe I am at level four. I conclude this because I am able to judge if an idea, product or process is innovative or just new to me (McCallum et al, 2018). I am able to do this by researching the product, process or idea using various methods to clarify how innovative it is. Furthermore, on PTE I created a focus task for a money-based activity using a Gingerbread Man theme for children to help the baker who had dropped his coins into the baking mix. The children had to find the coins and match them to the correct price on the price list. Such approaches to teaching over my PTE had been noted by my class mentor and were said to be innovative and creative which had enabled me to hook the children into their learning experiences (appendix 1).To move forward I would ensure that the children in my class environment are aware of how to check whether their ideas are innovative or just new to them. For a product, process or idea to be innovative it does not need to solve a problem that was previously unsolved; it may just be a product or process that can solve the existing problem in a quicker or more cost effective manner (Taylor, 2017). Personally, moving forward I would also need to become more aware of how innovations diffuse in society, culture and the market (McCallum et al, 2018). I can do this by using further research and exploring examples of innovative products looking at the predecessors of the newer innovative products. In a classroom environment this can be done by seeing how the children respond to innovative lesson ideas and whether their learning is successful and engaging. 
As previously discussed, the Entrecomp framework contains fifteen competencies of which some link directly to creativity as a competency on its own. Another of the competencies within the Entrecomp framework is motivation and perseverance; this competency is essentially about staying focused and not giving up (McCallum et al, 2018). Overall, I conclude myself at level three when it comes to motivation and perseverance. 
A problem within education is the use of extrinsic motivation that teachers use to encourage children to learn or complete tasks. This is supported by Desailly (2012) as she suggests that the use of extrinsic motivation does not teach children to motivate themselves or to understand the importance of tasks for their own sake. However, motivating the children is still central to the world of the teacher (Barnes, 2011). Therefore, using the Entrecomp framework to assess where my motivation and perseverance is may help to understand how I can better motivate children with their learning. The motivation and perseverance competence contains five strands which are: stay driven, be determined, focus on what keeps you motivated, be resilient and don’t give up. 
When it comes to staying driven, I am able to anticipate the feeling of achieving my goals and this motivates to continue due as I know the feeling that can be achieved upon completion (Bacigalupo et al, 2016). Having set myself many goals through sporting backgrounds and achieved many of them, I am aware of the feeling upon completion; this drives me on to set more goals and motivates me to complete them (Appendix 5). This element of staying driven is strongly linked being determined; as mentioned I enjoy setting challenges to motivate myself whether it be through sport or even academically. Completing my BA Primary Education with QTS is a challenge that I have set myself based on the desire I have to achieve my degree and teach children (Bacigalupo et al, 2016). Moving forwards in terms of staying driven and being determined, I will try to share the motivation I possess with others in order to motivate them to commit to whatever it is they want to achieve. The importance of teacher motivation is supported by Tomlinson (2008, cited in McQuown, 2011) as she suggests that students are more engaged and motivated when a teacher is engaged and motivated in what they are teaching. 
Having a focus when it comes to motivation and perseverance is important because without having a focus there may be a lack of reason to continue or persevere. There are two different types of factors that can motivate people, personal and external factors. However, some people are more motivated by external reward than internal reward. I am able to tell the difference between external and personal factors that motivate me or others when creating value (Bacigalupo et al, 2016). This is evident as motivating factors for myself are intrinsic and extrinsic; there are extrinsic rewards for completing sporting events. However, intrinsically the motivation to succeed comes months before hand due to the training that goes into completing an event. Every piece of training or learning that I take part in provides me with intrinsic satisfaction of feeling healthy and better about myself. Educationally this is seen within children, despite the fact children want to finish their work for a reward or to avoid any punishments; sitting with a child and helping them with their learning so that they understand a mathematical concept and are able to complete it on their own provides them with intrinsic satisfaction (Appendix 7).
Within a school environment, it is important to ensure that children are motivated personally to learn and not just externally motivated by reward schemes. Extrinsic motivation from rewards eventually wears off on students which results in a lack of engagement in their learning (McQuown, 2011). This is supported by Jones and Wyse (2004) who suggest that motivating children through intrinsic rewards are worth pursuing. Furthermore, Craft (2002) states that extrinsic motivation can even undermine creativity whilst McQuown (2011) suggests that the root of being engaged and remaining engaged is intrinsic motivation. 
Curiosity remains an important factor in relation to intrinsic motivation. Curiosity ensures intrinsic motivation and an internal focus as a curious child wants to find the answer for themselves. Da Vinci (1998) named curiosita as one of his seven principles that resonate with creative people; curiosita is an insatiably curious approach to life and unrelenting quest for continuous learning (Thorne, 2007, p.35). Such a quest for continuous learning relates strongly to intrinsic motivation and links undoubtedly to Donaldson’s (2015) curriculum as he strives for children to become lifelong learners. Donaldson (2015) states that lifelong learning depends on the skills of a good teacher to establish children’s intrinsic motivation and satisfaction by ensuring they understand the satisfaction that comes from succeeding with challenging tasks. As pupil voice becomes more evident in schools, children’s intrinsic motivations should propel them forward in their learning as they begin to have a greater say in what it is they’re learning about. Moving forwards, I need to be able to use strategies to stay motivated; in order to do so, I will ensure that I can set goals and evaluate my progress towards those goals in due course. This is supported by Desailly (2012) as she suggests that self-evaluation should be a constant process throughout a piece of work. 
Resilience and not giving up are two other threads under motivation and perseverance. Such components are invaluable when trying to stay motivated as overcoming simple adversities to achieve a goal may be part of the process (Bacigalupo et al, 2016). Such a process was evident on PTE during a Welsh lesson as having completed an introduction the children were set on task. It became apparent that during the focus task, children were unsure on what they were doing. Rather than allowing the idea to continue and hope for the best, it was important to stop and bring the children back together to re-explain what it is they were doing in a more informative way (appendix 6). Moving forwards, I need to be able to judge when it is not worth continuing with an idea as there may be more productive things that can be done (Bacigalupo et al, 2016). In order to do achieve this level on the Entrecomp I will ensure the use of mini plenaries are more evident in lessons in order to assess children’s learning throughout the lesson. This will allow me to understand where the children are in their learning and whether the task is appropriate or not. This is supported by Joyce-Gibbons (2016) who suggests that the use of a mini-plenary allows a teacher to address any shortcomings in their planning; allowing a teacher to either amend the lesson or stop because the lesson idea may not be worth continuing with at that time. Not giving up in an important aspect of persevering and staying motivated, as working hard to achieve goals may be part of the process (Bacigalupo et al, 2016). On PTE I regularly arrived early and left late to be able to achieve my goal of completing PTE successfully whilst planning and marking to a high standard (Appendix 3). Moving forward I may need to learn to delay achieving goals in order to gain greater value, thanks to prolonged effort (Bacigalupo, 2016). To achieve level three on the Entrecomp framework I can delay certain goals to ensure greater value in other goals. Wilson (2010) supports this as he suggests that setting smaller achievable goals can help towards a greater collaboration in achieving a final end goal.
Whilst the Entrecomp framework is one way of measuring creativity and enterprise, there are other ways of testing creativity. Dr E. Paul Torrance created the benchmark method for assessing creativity; the Torrance Tests of Creative Thinking aided the theory that IQ tests alone were enough to measure real intelligence (Thorne, 2007). The Torrance Test measured four criteria; fluency, flexibility, originality and elaboration. Those four criteria of the Torrance Test are all elements of divergent thinking which Joy Paul Gilford suggested is a thought process used to generate creative ideas by exploring many possible ideas or solutions (Briggs, 2014). Divergent thinking allows for creative thinking; schools and educators can use divergent thinking techniques such as brainstorming to encourage children’s creative thinking and ideas. Briggs (2014) states that scientists have found a direct correlation between divergent thinking and entrepreneurial potential which has a direct link to one of Success Futures four purposes. Children to be enterprising, creative contributors who are ready to play a full part in life and work (Donaldson, 2015). Essentially, being able to think creatively is a skill that modern day employers require from their employees as creative thinking entails many characteristics that employers want. Within Donaldson’s enterprising and creative contributors umbrella term, he states that children will be able to take measured risks, lead and play different roles in part of a team, connect and apply their knowledge and skills to create new ideas and products and to express their ideas and emotions through different media (Donaldson, 2015). 

Conclusion
The need for creativity within education is explicit; the benefits of creativity for both teachers and children cannot be disguised. Creative teachers are able to challenge, engage and motivate their pupils whilst children’s creative thinking skills help to develop their intellectual and academic skills that will last a lifetime (Desailly, 2012). As creativity becomes of great importance within education and life, like other parts of education it is destined to want to be tested. However, testing for creativity comes with its limitations, not least because defining creativity is an elusive thing to do and when done it can still be interpreted in different ways (Joubert, 2001 cited in Desailly, 2012). Despite this, Ken Robinson defines creativity as the process of having original ideas that have value (Robinson and Aronica, 2015). However, Gardener (2006) argues that as there are many forms and elements to creativity, a generalisation of creativity is destined to be weak. Therefore, when defining creativity becomes so difficult, testing creativity also has its problems. Despite the Torrance Test setting the benchmark for assessing creativity and incorporating the elements of divergent thinking it does follow a test procedure, which suggests that it only measures creativity on request as opposed to a persons creativity in daily life (Craft, 2002).
The Entrecomp framework acts as more of a ladder with next steps and objectives that you achieve as you go through life. This is supported by Penaluna (cited in McCallum et al, 2016) as he suggests that learners will have different starting points on the Entrecomp framework for their skill development, suggesting that naturally some people may be working towards different levels of the framework depending on their creative thinking ability or dependent on what activity they may be doing.  Some of the Entrecomp framework competencies link very strongly to elements that are already evident in school and contribute to children developing their creativity; with that in mind it acts as a great tool for teachers to use for themselves and children not to assess against but, to formatively look at what their next steps are in terms of improving their creative and entrepreneurial skills. This is further supported by the Welsh Government (2015) who suggest that with careful planning and appropriate professional learning, nurturing the creativity of children can bring about significant improvements in motivation, behaviour and attainment (Welsh Government, 2015). Thorne (2007) suggests that everyone has the capacity to be creative therefore the need for schools to foster originality, innovation and creativity has never been greater. Furthermore, creativity is predicted to be the fastest rising skillset across all industries in the next decade as employers expect creativity skills to grow in importance in the next few years (Skills Development Scotland, 2018). 
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Areas of strength/Areas for development

PEDAGOGY - Advancing learning (through effective application of subject knowledge and discipline)

On track

e Comments and Evidence
* Targets for improvement and suggested ways forward

Sam has worked with the class teacher and LSA to produce effective learning walls and classroom displays. He has readily shown enthusiasm for
all lessons taught which have been planned in detail and well resourced. Sam always ensures that both the class teacher and the LSA know what
is happening in the lessson, sharing plans and explaining his expectations. He has also shared his lessons with the other Year 5 class. Sam has
shown he has a good understanding of classroom management and is developing his range of behaviour strategies. He has identified which
strategies work best for particular children which has resulted in more children being engaged during lessons whilst following their usual

routines and expectations. Target - Sam now needs to ensure he continues to differentiate for all levels especially those in the lower groups
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Remember to round:
* Centimetres to the nearest whole cm. 17 5 or hgher round up 1
® Metres to the nearest whole m. If orlower round down &
® Measure the length of the items in the table
below and record your answers.
Centimetres -em
Penci
Work book
Single work desk
The Siding Whiteboard
Box for work books
Door
Radiator
Dictionary Boskehelf
)
Teachers Desk
Extension Task: Metres—m
Teachers Desk
If100cm = 1m. Door
Height of Radiator
Can you convert these items into Length of » Sngle Desk
the nearest whole metre? Width of Dictionary
Bookshelf
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Extension (b)
Remember to round: If you were to make a bar chart for to show the length of:
* Millimetres to the nearest mm. “comversions chart; * Pupils work Desk
* Centimetres to the nearest cm. Lomme= 1em * Teachers Desk
* Metres to the nearest .1m. (10cm) sem=10mm * Table Tennis
 Kilometres to the nearest % km. © Pool Table
so0m=m « One of the courts
Measure the length of the items below using the most = 100m
appropriate tool and unit of measurement and fill in the Looom = 2km.
correct column. —— ‘What units would you use to make the bar chart?
Wimetres - | Cartmtres~em | Wewee | Komeres
Tambar
Fencil Extension (c)
Workbook Make a bar chart on graph paper to show the length of the objects measured
in the school.
oo ok Dk
T Do
Tarhouee
raore
Couns
Tabl Ters
Extension (a):
Fill in the rest of the spaces in the table and the table below with the correct
conversions,
Use the conversion chart to help.
T e L o e
Seroar- 0
Havertorguess
SohoolTesco =0
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e Comments and Evidence

* Targets for improvement and suggested ways forward

Sam has planned and delivered a series of 20 minutes lessons on our Welsh theme Croeso i Gymru incorporating reading, oracy and written
work which has built on the children's previous learning, encouraging them to speak with more confidence and intonation in preparation for the
observed one hour Welsh lesson (observed lesson) Throughout the observed lesson Sam used a range of teaching strategies and approaches to
deliver with enthusiasm. He introduced the lesson and explained the steps to success as a whole class allowing the children time to talk to their
‘talking partner' and recap previous learning of words and sentence patterns. The use of lollipop sticks to ask individuals questions ensured most
of the children were engaged. Sam had made a power point to introduce the lesson which although involved the children to participate was
slightly too long (15 minutes) as some of the children began to drift, especially those who couldn't access as they couldn't read the Welsh on the
board. Sam fortunately noticed the amount of restless children and moved them to their tables. Sam had identified the needs of most of the
learners in the class. The lower ability group were supported by the class LSA who assisted by reading through the passage with them, this could
have been further differentiated by providing them with an easier text to read which they could understand. Throughout the lesson Sam used
the bell for mini plenaries which was especially useful when he noticed that some of the children hadn't understood his instructions. He stopped
everyone and got them back to the carpet to explain again. Before setting them off to work he checked that everyone understood what they were
expected to do. Target - Try to use ICT in sessions to motivate and engage all children. (could be especially beneficial for the lower ability to

record instead of always writing)
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Cofio a Deall/ The aspects of the experience that went well were:
Remember and - Introduction
Understand - Main Activity
Allash,chi st aawedanacy
a 2 ) A
eooladdvsauosctt a7 . | The elements of the experience that were disappointing were:
leorning experence that went - Plenary
well?” - Behaviour on the carpet
Paglfennau aixarafiad dvsaicedd. -
vnsiomedia? The children’s worked was simplified for this lesson after the previous lesson.
ettt | Although work was differentiated for the lesson there was also lots of extension
disappointing?” work available for the children who completed their work to extend their learning
and challenge themselves.
Starting from the beginning with teaching time allowed children to improve their
confidence as we moved on to more challenging work.
When learners encountered difficulties | would offer advice and repeat what was
said in the introduction.
The planned differentiation worked for the lesson. Although some children in the
LA group, were able to complete the work quickly, they were then challenged with
more work. The work was ideal for the majority of the children.
The childrens motivation seemed high during the lesson as they all worked hard to
complete the task. This could be due to the fact that they had built up a confidence
and thought it was work they could achieve.
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