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ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	Pose, Pause, Pounce, Bounce Assessment for learning lesson.

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	Within this lesson, I wanted to teach the children about more about their topic of Egypt, using assessment for learning as it was being discussing within my second bridging experience. I made my own PowerPoint and explained different ways Egyptian wore necklaces and their heritage. From this I then asked the big question ‘Why did Egyptians wear these sorts of necklaces?’ I trialled Dylan William (2014) Assessment for learning technique, whereby he uses ‘pose, pause, pounce, bounce’ meaning there is a wait time on question posed to allow for deeper level thinking and more discussion from children who wouldn’t normally actively respond on the carpet. I found this to be extremely useful as from using one pupil’s opinion, it could be enhanced by other pupils and the discussion was rich and meaningful. All the pupils had a chance to speak, however due to this being a short lesson, I did find myself interrupting on certain occasions.

	What have you learned?

	During this session, I have learnt that using a ‘wait time’ enhances the rich discussions within the class and it gives a chance for other pupils to expand of a pupil’s answer, because at first, they may not have understood what to say. It gave most children a chance to engage in discussion and expand on points that I didn’t think of as a teacher. In future lessons, I would plan more of the wait time and use a longer session to do so as it felt slightly rushed. If there was more time, I feel the quality of discussions would have been even richer and would have given me more time to expand on answers and delve into different avenues. I would also take more notes on questions that the children didn’t understand, meaning I will be able to revise certain concept that they didn’t show full engagement with, to fill the gaps in their learning.

	What next?

	Within the next steps of my teaching regarding AfL I will implement this within my lessons but plan more extensively on questions that have a lot of opportunity for quality of discussion. To develop my learning further I will read Black and William Inside the Black Box, as I know there are materials which heavily support AfL and hopefully this will enable me to implement more strategies to help engage in formative assessment as I know it is extremely important within Donaldson’s’ (2015) curriculum. I will also attend any of the schools INSET’s as I am aware they focus heavily on AfL and different strategies which are targeted to help their own pupils and ways which benefit them.



	Professional Experience Template 2
	‘Y- TY’ Welsh blended learning lesson

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	Within this lesson, the brief was to teach the children all about the different types of 'homes' in a 1 hour Welsh lesson. Previous to this, the children had some knowledge of the topic as they had learnt it the week before, however, the teacher informed me most of the pupils found Welsh quite challenging. To begin the lesson i had all the children engaged on the carpet and recapped the question 'Ble Rywt ti'n byw? in which they would answer Dwi'n byw yn y ...'. I went around the pupils and asked them to 'turn to your partner' and have a go at saying the question and then the answer and vice versa. I then stuck pictures up of the houses with the Welsh and English below and we went through the different types of houses together, asking them which type of house they lived in. Once the children were on the tables I had a 3 way carousel planned, whereby 1 table had to stick the correct Welsh name on a big A3 sheet, one table were on the Chromebook drawing their house and writing a short sentence on it and the last table was a teacher led task, whereby I used whiteboards to use 3,2,1 show me. This helped all three (higher, middle and lower abilities) have a chance to work on 3 stations, working on Chromebooks, whiteboards and using teamwork and communication skills. It was important that this lesson used a variety of blended learning experiences as this was the standard I wanted to focus on within this lesson. Each group had 20 minutes on each table, which worked well. The quality of the discussion was rich, and every child used Welsh within the lesson. The intended learning outcomes were for the children to use different resources to aid their Welsh language skills and enjoy the lesson by engaging in teamwork- which was a success.

	What have you learned?

	During this lesson, it enabled me to improve my confidence regarding the Welsh language and as I had planned well in advance, I was able to answer the pupils’ questions regarding the different houses and different phrases in relation to homes. it enabled me to use different blended learning tools such as whiteboards, interactive boards, Chromebooks and 'TTYP'. It relates to my overall learning as it was one of the first whole class teaching I did and my feedback was extremely positive, using the children's prior knowledge to recap on some of the names of houses. It was important I recapped as it was clear some of the lower ability pupils struggled, so I made it a priority to incorporate a fun, Welsh game with them as it is a way of getting certain pupils who have a low concentration span involved in the activity. The lesson used blended learning techniques as explained above, I feel a carousel was the perfect way to use different blended learning techniques as all abilities were able to use them. It also made me aware of what blended learning styles worked best for each group, which had positive impacts upon my other lessons and went above the intended learning outcomes. However, a downside to this was my lower ability group wanted to stay on the chrome books as it was the most enjoyable out of them all, and, for two ALN pupils, it was clear they did not want to join in on the two other stations, which made it difficult for me to remove them from the chrome books.

	What next?

	As a result of this experience, I will continue to use the whiteboards and Chromebooks with the pupils as it clear most of the pupils liked these blended ways of leaning. The group task, when labelling the homes was also something I found extremely useful for the children to expand on their communication and teamwork skills, as I noticed even the less confident pupils interacting and when watching them due to the way in which they worked together s a team to connect the Welsh to the English words. To expand on blended learning experiences, I will aim to try and be more proactive in encouraging more collaboration with the pupils as I found this was something that enhanced teaching and learning. I will also speak to my class teacher to understand the ways she incorporates blending learning and the resources which best suit that particular year three class.




	Professional Experience Template 3
	Maths Party Planning addition lesson.

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	This maths lesson was planned for my year three class using real life authentic contexts to enable my lower ability group to add 2 digit numbers to another 2 digit number. Due to the COVID-19 pandemic these children struggle quite a lot with grasping number bonds and adding on numbers, which is why I planned this lesson using concrete objects such as straws, paper plates and cups and pretended we were at a party, and we needed to know how many extra plates etc we needed when more guests arrived. This lesson went on over the course of three days as these children need constant revision for the concepts to be understood as it wouldn't have worked over a one-hour lesson. I explained that there were 10 guests in the party and laid out 10 paper plates and explained another 11 guests wanted to come. As a group the children counted the extra plates and added them on. By the end of the lesson as was surprised as all children apart from one child who has ALN (who usually has a one to one, however she was not in on this day) understood the concept. Which meant the next session I put the children into partners and spend extra time scaffolding the child who struggled a little more. The intended outcomes were for the pupils to use the resources and add a digit number on and by the end of day three, they should have a good understanding of the adding technique. The standard I wanted to focus on as previously mentioned is the authentic context as it is really important for children to become aware of the world around us.

	What have you learned?

	During this session, it was really important for me to have patience with these pupils as for this group, problem solving and adding can be challenging so by using plates and real life objects, I felt it had a really positive impact on the teaching and learning and it was clear they were grasping the concept well. I feel if the children didn't have these concrete objects to use, it wouldn't have gone so well, which meant it met the intended outcomes and over the next few weeks I will continue to use these objects in order for the pupils to complete more challenging sums. Due to Donaldon's curriculum wanting teachers to display a broad range of authentic contexts within their teaching and make connections with the world we live in, it was important for me to include this within a maths lesson, as I feel it is not something which the children do a lot within lessons such as maths. A lesson learned here, would be to revise these concepts with the children over the course of a few lessons as it did become apparent that after the first session some pupils had forgotten what to do. 

	What next?

	As a result of this experience, I will ensure I use more authentic contexts which tie into Donaldson's curriculum to ensure children use these experiences to link to the world we live in. If I was doing this lesson with a middle or higher ability group, I would use more challenging sums and use money to do so. However, I felt using resources such as party items was simple enough for the LA ability group to understand, however providing them with some challenge too.To develop my skills even further regarding maths, I will find some relevant online materials and gather some resources to further enhance the activity. I will also research the best ways to incorporate different real-life contexts within my maths lessons to make them enjoyable and interesting.




	Professional Experience Template 4
	Indian Themed Cross-curricular Topic lesson

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	During the first block of my PTE placement in my year 3 class, another student teacher and I had to plan a cross curricular lesson which linked to the two from entry classes topic- India. The pupils had done a lot of research on their Indian pen pals, looked at their heritage and made artwork based on the jewellery they wore. This then led us to plan a 'Bollywood' themed lesson. The aim was to introduce new Indian words to the children and teach them some basic dance moves which would have been performed in India. 
As well as the children learning new dance moves and new language, it was also a great opportunity for Beth and I to take them outside to let off some energy and focus on their health and well-being, whilst being free to move and being away from the indoor environment. The lesson was also a good way to keep every child engaged as some of the children thrive in less academic subjects such as expressive arts. At the start of the lesson, we pretended we had landed in India and we needed to learn some words that were relevant to the song. We discussed words such as horse, elephant, rain, hello and bye. As these were the words and actions within the dance. We also made sure we did 'my turn, your turn' to ensure the words were not forgotten and linked in with Topic- this worked well and by the end of the lesson most children remembered most of the words. We then went through the dance in stages and at the end we did a competition, here, the children worked in groups. At the end we asked for feedback, and it was very positive. It was vital that we incorporated a range of dance moves and kept reminding the children of the Indian words and even asked them to recap on their prior knowledge of the information they have learnt during last week’s sessions.


	What have you learned?

	The lesson enabled me to teach something out of my comfort zone and helped me focus on a few of the teaching standards, such as cross curricular learning due to the lesson being mixed with elements such as health and well-being, humanities, expressive arts and literacy. It also included links with the collaboration standard as I had planned and taught it with another student teacher. The intended outcomes were met as all children were engaged and used partner and group work to complete the dance. As mentioned above, it also gave a chance for the less academic pupils to be expressive with their dances and a chance for them to let off steam being in the outdoor setting. It also pushed me out of my comfort zone as dancing isn't a strong point for me, which ultimately developed my leadership and confidence. The outcomes were met as the children linked their prior knowledge with new information and the feedback from all groups was very positive. However, next time i would probably make sure the session was a bit longer as it was difficult to fit all 55 pupils in the 2-hour slot we had. I will share what I have learnt with my tutors. As well as this, my senior mentor also observed this lesson and was really impression with the quality of the session, although she did explain how the lesson was a bit rushed toward the end due to timings. 

	What next?

	As a result of this experience, I will carry on trying to incorporate many cross curricular links within subject as it allows for more interesting and relevant lessons which will be enjoyed by the pupils. If I had a similar lesson in the future I will make links to humanities to ensure the children understand the background and where the information has come from. Next time I will try to use the Chromebooks/ I pad’s to create links with ICT as it is vital within Donaldson's curriculum. On reflection, the lesson went well, however I need to be mindful of timings as towards the end of the last group, it got quite stressful as time was running out and we needed to fit every group in. This will be made better by planning exact timings to follow to ensure the lesson doesn't run behind. I will make every effort to attend the after-school dance clubs to improve my confidence and leadership skills within the Expressive Arts. I will also do more research regarding the background of the topic.











Targets
	
	Target
	What I have done in this assignment….

	Target 1
	Improve application of Harvard Referencing
	I have engaged with the Harvard referencing UWTSD guide to ensure I use the correct application of references.

	Target 2
	To improve issues with my grammar
	I have re-read my work numerous times to ensure my grammar is correct.

	
	
	

	Target 3
	To improve coherence within my essay
	I have interlinked each of paragraphs to back up my arguments and to provide justification on why I have chosen certain literature.











Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate 4 specific pedagogical principles. (This evidence should be taken from the PLP.)
Identify one of these pedagogical principles as an area for development and justify the next steps in your development. 
Introduction 
Planning, preparing, and teaching lessons are fundamental in teachers' professional development. Critical reflection on these areas allows teachers to research their teaching and learning methods, leading to effective professional development within the classroom (Hargreaves and Page, 2013). Therefore, it is relevant to consider the literature to understand how best to meet the Welsh Government's (2019) Professional teaching Standards. Within my practice, I incorporated four different pedagogical principles: Assessment for Learning (AfL), blended learning experiences, authentic real-life contexts, and cross-curricular themes. From reflection upon my lessons, it became clear that assessment for learning was instrumental to understanding where the learners are in terms of their academic performance, which is why I wanted to focus my research on it. Due to COVID (19) harming students' performance, due to a large amount of teaching and learning time lost, AfL was an area of practice that I felt was significant to shape my pedagogy within the next steps of my teaching, especially questioning and the use of formative feedback.

 Assessment for Learning is a type of formative assessment that many academics have noted to continually improve learner progression, instead of at assessing an individual at one point at the end of the year (William, 2018; Hattie, 2012). To further enhance my professional development, I will reflect upon the AFL strategies I have used and justify the next steps regarding its implementation. I have decided to research literature regarding AfL and its pillars due to its relevance in Wales, as it has extensive links with Donaldson’s (2015) four purposes, especially one of the purposes being 'ambitious capable learners ready to learn throughout their lives’ (p.4). Donaldson explains that formative assessment should be fulfilling for pupils and lessons should not be taught purely for the end goal of passing assessments and tests (ibid, p.4). 
This essays’ focus will be on quality of questioning and the quality of feedback. I will also critically reflect upon these strategies, which will enable me to enhance my pedagogy further and weigh up the benefits and negatives to these Afl techniques, which will hopefully allow me to enhance my continuing professional development within the different placements during my PGCE.

Critical discussion
Critical discussion on a relevant topic such as Afl allows practitioners to develop their effective professional development by researching their teaching and learning strategies to discover what works well and needs improvement (Brookfield, 1998; Hargreaves and Page, 2013). Therefore, it is beneficial to understand what different strategies underpin how Afl works to develop a classroom of learners who understand their targets and needs. For development in teaching, these strategies must be explored to provide educators with the correct knowledge and assets to comply with the Welsh Government's (2019) Professional Teaching Standards. Accordingly, this literature review will reflect on 'Pedagogy: Assessment for learning.’ 

Assessment for learning or formative assessment is an ongoing process of assessment that involves both students and teachers to accelerate learning by adapting the teaching style to meet pupils learning needs (Black et al., 2003). Assessment for learning can be used to enhance positive learning environments and establish supportive student-teacher relationships whilst playing an essential role in increasing standards of educational achievement (Emmer and Stough, 2001; William, 2018). This way differs in how summative assessment works, whereby it simply records past achievements. Donaldson (2015) encourages the use of Afl into the curriculum, explaining that assessment was one of the main points needing improvement, meaning Afl needs to be implemented heavily, employing an extensive repertoire of approaches that are appropriate to their purpose. This means setting high standards and continually seeking a challenge to allow themselves to become ambitious capable learners (ibid, p.31). The use of quality of questioning has been discussed within literature, with most academics explaining that the quality of teachers questioning needs to be implemented in schools for the success of students and teachers to engage in formative assessment, with sufficient planning to execute quality of questions and answers ( Hattie, 2017). For example, Crockett (2004) claims that well-executed questioning strategies encourage effective participation in learning and improved problem-solving skills which helps scaffold the students' abilities. However, she explains that questioning is not something that teachers often plan for, which can lead to questions and answers being closed-ended, resulting in little discussion from the class. In response to this, Hattie (2012) suggests that when teachers plan, they should plan for allocated ‘wait time’ for classroom questioning, whereby there is a pause after a question is posed to allow for thinking time. Hattie (2012) explains more academic conversations and dialogue will occur by planning these wait times. However, within much literature, it is clear many teachers do not use questioning within their lesson plans, due to questioning not being seen as of high importance for many teachers within their planning (William, 2018; Pelo, 2014). 

The use of Vygotsky (1978) Zone of Proximal Development has also been understood to enhance the quality of questioning, to aid learning and teaching. Teachers can use quality questions to enable learners to give responses and scaffold their knowledge to aid them in their next stage of learning. Therefore, students can use their knowledge from questioning to develop more open-ended responses with support from their teachers to learn new information and expand on it. However, Pelo's (2014) notes it is a commonality that teachers often silence or over scaffold pupils’ answers to meet the lesson agenda and therefore may overlook questions that could be scaffolded into new directions. Hattie (2012) also explains that teachers must let the pupils explain their reasoning without over scaffolding their thought processes to redirect their answers.

It is clear teachers face increasing pressure within assessment-driven classrooms to create a learning environment that is efficient and effective (Trinkle, 2009; Walsh and Sattes 2016; Hattie, 2012). Meaning, questioning can often be put to the back of a teachers mind (Hattie,  2012). If questioning is not a tool used for the intention of it being utilised to accelerate learning outcomes, it can hinder the development of classroom discussion and quality of individuals answers (ibid, p.14). Similarly, within Fluckiger's (2010) research, he asserts teachers often miss opportunities to create interactive conversations through questioning due to the demands of their busy timetable. Tofade et al., (2013) explain that closed-ended, vague and ambiguous questions can stifle learners by confusing them, which is something that needs to be focused on to ensure children are able to engage in rich discussions. In turn, this can prevent the less confident pupils from engaging in conversation (William, 2018). 
 This is an aspect that was overlooked within my PTE1 and due to inexperience in questioning, my focus was on ensuring the lesson plan went as efficiently as possible. Therefore, I was often heavily centred on following the lesson plan rigidly and teaching all the content that was supposed to be taught for that lesson, meaning I only asked a few students to give their opinion and views. William (2014) draws on his findings to suggest that novice teachers often ask lower-level thinking, vague questions due to practising teachers not being trained explicitly in effective questioning, which could explain why I did not use questioning correctly at the start of my PTE1. Consequently, a hostile learning environment is created if the teacher fails to scaffold and build upon students answers by not developing their questioning techniques (Joseph, 2018). 
William (2014) would connect my inability to ask open-ended questions to the lack of knowledge on posing these questions due to the little research I had on implementing questioning techniques. A strategy he implemented within his practices was a considerable 'wait time' which was mentioned above, when asking these questions. Wait times have been recognised widely in education to aid teachers to ask questions which have meaningful links to learning. A great teacher will not ask many questions to assess children constructively by using the correct questions but will pose a question, giving students enough time to develop and respond with a higher-level answer (Coe et al., 2020). For Hattie (2012), teachers can do this by maintaining the balance between deep and surface-level thinking that they promote by the type of question asked and the time permitted for it.

Due to the second bridging experience, I decided to test out a questioning Assessment for Learning strategy called 'pose, pause, pounce, bounce' I decided to implement a 'wait time' when posing questions to understand how this could benefit both teaching and learning. I 'posed' a question than 'paused' for up to 10 seconds, 'pounced' the question to one individual, then bounced it. This strategy was initially tested by William (2014), who explained that students could give different responses by elaborating on other answers and improving communication between the student and teacher. 
Contrary to completing this technique, I found the silence sometimes felt uncomfortable, and I often noticed myself interrupting the silence. Walsh (2011) claims this is common among novice teachers as they are not used to utilising a wait time and therefore feel these silences need to be filled with talk. There is evidence to suggest teachers need to be careful when it comes to teacher talk due to the way it can obstruct learner involvement due to teacher echo, turn completion and teacher interruption (Yataganbaba and Yildirim, 2016). To minimise this negative effect, teachers should be notified about their habits in the classroom by understand what needs to be improved upon to help themselves and the learners (Walsh, 2002). 

Across literature, there has been a positive consensus on leaving a wait time when posing questions for students. Many academics explain that it allows for more quality responses if a wait time increases (Rowe, 1986; Wash and Sattes, 2016; William, 2014). Therefore, allowing teachers to assess what stage their pupils are at and where there are gaps in learning due to a more elaborate discussion from pupils. When implementing this within my lessons in a year three class, I found there were positives to this technique. The wait time allowed for follow up responses by pupils who would usually be too shy to answer. This has been noted within Sun's (2012) study where he suggests, if a wait time increases by 15 seconds, teachers can allow for increased communication with many pupils, even those who normally do not actively engage.
Moreover, wait time can positively impact engagement levels, the frequency of student questions, and the length of responses (Calik and Aksu, 2018; Shimamura, 2018). However, if questions are not well thought out to illicit open-ended responses, waiting time may not significantly impact teaching and learning styles (William, 2010). 
An effective strategy to support students and experienced teachers in their questioning is by engaging in specific training, which allows for effective questioning. William (2014) suggests that training in this area will enable teachers to use valuable research from academics to understand what questioning techniques can facilitate high-level thinking and engage all pupils in active listening. Within the Welsh curriculum, Donaldson (2015) argues that the use of formative assessment such as questioning and ongoing assessment can result in learners making what had previously been one year's progress, in six months. Furthermore, explaining how vital it is for student teachers to engage in appropriate training regarding the best way to assess pupils' individual needs using formative assessment techniques.

Another AfL technique I tested was the opportunity to share feedback with learners regarding their work. This is another Assessment for Learning strategy which ultimately aids learners to understand what is expected of them and to what quality (William, 2018). Hattie (2012), however, explains that sharing the feedback with pupils is only beneficial if the learning intentions are signposted and understood. Although William (2018) justifies that 'feedback' is not valuable unless the student knows how and why they need to improve. A method that has been praised within literature is by providing pupils with one-to-one feedback, whereby the teacher explains something that went well and something they both agree that needs to be improved upon (William, 2018). Slavin (2014) builds upon this to suggest that when a pupil is involved in the feedback process, there is an element of individual accountability, which ultimately reflects a more motivated classroom as they understand what to improve and understand where their qualities were within the work produced. In addition, Hattie and Timberly (2007) emphasise for feedback to have a powerful effect on learning, it must be related to the performance of the task. When applying this within my next placement, I will ensure the feedback is relevant to the activity to ensure pupils are able to understand what needs are to be met.

 Reflecting upon these views, within my lessons, I used the ‘tickling pink’ and ‘growing green’ comment feedback method when incorporating Afl into my marking to ensure pupils understood why and how they could improve. The pink feedback is an aspect of a pupils work that makes the teacher smile and something which makes them proud, and the green comment was an aspect that could be improved upon and changed to see them grow. Pupils would have a chance to change this on a Friday morning, and if completed correctly, they would be able to have rewards such as 'golden time'.
 However, Deci and Ryan (2017) explain that teachers must be cautionary when giving out rewards when giving feedback as young learners may become dependent on completing tasks, therefore diminishing intrinsic motivation. However, the use of feedback in the way of pink and green comments have been noted to guide students learning for children to reflect upon their targets (Hardman et al., 2016). Nevertheless, there are arguments to suggest this process relies on teachers spending vast amounts of time writing lengthy comments in different coloured pens, arguing there is little evidence this improves outcomes for students in the long term (The UK Government, 2016). 
Hargreaves (2013) also noted that teachers need more planning and marking if feedback is successful. Within this formative feedback method, I also found it was very time-consuming and on top of planning lessons, it sometimes felt overwhelming.
 The Welsh Government (2020) highlights the importance of encouraging the correct balance between extrinsic motivation and praise and in response to this, advise that teachers and students must make every effort to understand the importance of feedback for their attainment. Praise should be accomplished through words of encouragement to motivate learners. Hargreaves (2013) advises that a positive way of presenting feedback to ensure pupils understand the effectiveness of correction and weighing up positives and negatives, is to use descriptive feedback, which describes why an answer is correct and places a better way of doing it in the future. This is something I will do going forward, as I feel children use rewards as a way of completing the tasks given, and often, it is not completed tot the highest of standards. 



Conclusion
To conclude on the critical discussion regarding assessment for learning techniques, such as questioning and sharing feedback with learners as a way of assessment pupils learning through ongoing assessment, much literature agrees that formative assessment is the way to develop learners' individuals' educational goals whilst allowing teachers to understand what needs extra revision (Donaldson, 2015). It is also evident that although techniques such as questioning need to be implemented within primary classrooms to encourage quality of talk (Crocket, 2014), these questions must be well thought out and planned for, otherwise, these questions will not be executed as thoroughly and, therefore, will dimmish the use of quality of discussion from the pupils (Nappi, 2018; Hattie, 2017). Although I trialled the 'pose, pause, pounce, bounce' technique within my lessons, I did not thoroughly plan for it and, as a result, felt the need to interrupt the silence. To implement sound questioning within the next steps of my teaching, I will consider (Walsh, 2016) and Hattie's (2012) advice and develop my strategies by asking questions such as 'how?' and 'why?' to allow for discussion and I will implement these strategies and allow for the silence to allow the pupils to develop their deep thinking (Walsh, 2016). Hattie (2012) agrees that implementing a wait time, like I did, engages children and allows for academic dialogue. However, when I did this, I did not research extensively on how and why these wait times are necessary, which led me to interrupt the silence of some occasions and could have hindered the quality of discussion that could have happened. By adapting lessons appropriately, planning for assessment for learning techniques such as questioning can point teachers in the right direction to understand any misconceptions within the lesson and give an insight into where the pupil's learning has developed (Walsh, 2016). This method of using 'how' and why would have worked well with my year 3 class. However, as I move into my second PTE with a Reception class, it may be more challenging to use wait times as they may be too young to develop a meaningful response from the silenced posed. Nonetheless, I will provide different opportunities using pictures and concrete objects for questioning. This will allow me to encourage quality discussions with young learners, encouraging everyone to flourish (Donaldson, 2015)
Engaging in the Professional Learning Passport has encouraged me to understand the importance of refining my skills, such as using assessment for learning in the classroom to understand what individuals need to do to progress (Hattie, 2017). The literature shows that teachers have a busy schedule and providing feedback can be timely (Walsh and Sattes, 2016). This was apparent to me when I trialled the pink and green comments. However, I did feel this method was an efficient way of marking to allow the children to understand what they did well and what needs improving. However, when analysing the literature, it became apparent that these children could have been using the extrinsic rewards of 'golden time' to complete the feedback and then become complacent when completing these tasks (Deci and Ryan, 2017; Welsh Government, 2020). However, moving forward, I will use The Welsh Governments' (2020) advice by ensuring there is an equal balance between rewards and achievements. As I found the pink and green comments a success, I will continue to use this feedback method. However, as it is incredibly time-consuming, I will gather a group of children with similar strengths and weaknesses to discuss how to improve, this will ensure I am able to give appropriate feedback, but with more time to spend on other areas of my teaching. I will also trial the use of words of encouragement and praise instead of using ‘Golden time’ as extrinsic motivation as I feel this is where children rely upon rewards such as free time and therefore diminishes autonomy. I now feel I have sufficient knowledge in the areas of assessment for learning and understand what I need to do to progress into the next steps of my teaching by considering the advice of academics.

















Reference List
· Black, P., Harrison, C. and Lee, C., (2003). Assessment for learning: Putting it into practice. McGraw-Hill Education (UK).
· Wiliam, Dylan. (2018). "Assessment for Learning: Meeting the Challenge of Implementation." Assessment in Education: Principles, Policy & Practice 25.6 (2018): 682
	

	· Walsh, J.A. and Sattes, B.D., 2016. Quality questioning: Research-based practice to engage every learner. Corwin Press.

	
	· 


· Ong, E.G., Lim, C.S. and Ghazali, M., 2010. Examining the changes in novice and experienced mathematics teachers’ questioning techniques through the lesson study process. Journal of Science and Mathematics Education in Southeast Asia, 33(1), pp.86-109.

· Pelo, A., 2014. Finding the questions worth asking. Exchange, 215, pp.50-53.


· Özcan S, Akcan K (2010). Examination of the questions prepared by science
teachers and their compliance to the content of Bloom's Taxonomy. Kastamonu Educ. J. 18(1):323-330.
· Joseph, S., 2018. Questions teachers ask: An exploratory study of teachers’ approach to questioning in the primary and secondary classroom. Journal of Education & Social Policy, 5(1), pp.77-87.
· Çalık, B. and Aksu, M., 2018. A systematic review of teachers’ questioning in Turkey between 2000-2018. Elementary Education Online, 17(3).
· Hattie, J., and H. Timperley. 2007. “The Power of Feedback.” Review of Educational Research 77: 81–112.
· Independent Teacher Workload Review Group (2016) Eliminating unnecessary workload around marking. Available at: www.atl.org.uk/sites/www.atl.org.uk/files/Eliminating-unnecessary-workloadaround-marking.pdf (accessed 11 November 2021).
· Deci, E. & Ryan, R. (2017) Self-Determination Theory: Basic Psychological Needs in Motivation, Development and Wellness, New York: The Guilford Press
· Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Available at: https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf [Accessed 3 November 2021]
· Hargreaves, J. & Page, L. (2013) Reflective Practice, Cambridge: Polity Press
· Fluckiger, J., 2010. Single point rubric: A tool for responsible student self-assessment. The Delta Kappa Gamma Bulletin, 76(4), p.18.
	

	· Yataganbaba, E. and Yıldırım, R., 2016. Teacher interruptions and limited wait time in EFL young learner classrooms. Procedia-Social and Behavioral Sciences, 232, pp.689-695.

	
	· 


· Shimamura, A. (2018). MARGE. A whole-brain learning approach for students and teachers. https:// shimamurapubs.files.wordpress.com/2018/09/marge_shimamura.pdf
· Emmer, E.T. and Stough, L.M., 2001. Classroom management: A critical part of educational psychology, with implications for teacher education. Educational psychologist, 36(2), pp.103-112.
· Welsh Government (2019) Professional teaching standards. Available at: https://hwb.gov.wales/api/storage/19bc948b-8a3f-41e0-944a-7bf2cadf7d18/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf [Accessed 23 November 2021]
· Wiliam, D. (2018) Embedded Formative Assessment (Strategies for Classroom Assessment That Drives Student Engagement and Learning. 2nd edn. Bloomington: Solution Tree Press
· Hattie, J., 2012. Visible learning for teachers: Maximizing impact on learning. Routledge.
· Tofade, T., Elsner, J. and Haines, S.T., 2013. Best practice strategies for effective use of questions as a teaching tool. American journal of pharmaceutical education, 77(7).
· Wiliam, D. (2010) The Classroom Experiment, Episodes 1 and 2. BBC Two, 27-28 September. Available at: https://online.clickview.co.uk/playlists/share/8a3fc979 [Accessed 23 November 2021]
· Crockett, C. (2004). What do kids know and misunderstand about science? Educational Leadership, 61, 34-37.
· Trinkle, C., 2009. Reading for Meaning: Questioning. School Library Media Activities Monthly, 25(5), pp.48-50.
· Vygotsky, L., 1978. Interaction between learning and development. Readings on the development of children, 23(3), pp.34-41.
· The UK Government (2016) https://www.gov.uk/government/publications/reducing-teacher-workload-planning-and-resources-group-report (Accessed 23 December, 2021)
· Hardman, F., Stoff, C., Aung, W. and Elliott, L., 2016. Developing pedagogical practices in Myanmar primary schools: Possibilities and constraints. Asia Pacific Journal of Education, 36(sup1), pp.98-118.
· Rowe, M.B., 1986. Wait time: Slowing down may be a way of speeding up!. Journal of teacher education, 37(1), pp.43-50.
· Coe, R., Rauch, C.J., Kime, S. and Singleton, D., 2020. Great teaching toolkit: evidence review.


