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Targets from my previous assignment
	Targets from previous module
	How I have worked on these
	An example can be seen on...

	
Ensure you avoid descriptive writing, aim to be critical and analytical. 

		I focused on moving beyond description by evaluating the effectiveness and limitations of strategies such as visual timetables and task boards. 


	



		“However, designing personalised task boards requires additional planning time and frequent adaptation to meet changing learning objectives.”




	
Consider using multiple sources to support similar points more robustly.

	I used various sources to support key claims about inclusion, combining theoretical frameworks like Vygotsky and Bronfenbrenner with practical studies on ALN strategies.

	“This approach is supported by Vygotsky’s theory of social constructivism, which emphasises the critical role of social interaction in cognitive development (Vygotsky, 1978). It also aligns with Bronfenbrenner’s ecological systems theory, which recognises the multiple environmental systems that influence a child’s growth and learning (Bronfenbrenner, 1979).”



Journal – My Inclusive Classroom

Introduction
Inclusive education is embedded in the principle that every child, regardless of background, ability, or need, has the right to access learning opportunities that promote academic, social, and emotional development. This approach is supported by Vygotsky’s theory of social constructivism, which emphasises the critical role of social interaction in cognitive development (Vygotsky, 1978). It also aligns with Bronfenbrenner’s ecological systems theory, which recognises the multiple environmental systems that influence a child’s growth and learning (Bronfenbrenner, 1979). These frameworks underpin the belief that children thrive in environments where they feel valued and understood. Creating a classroom environment in which all learners feel a sense of belonging and support is at the heart of inclusive practice.

In Wales, inclusive education is both a moral responsibility and a legal requirement, supported by a range of legislative and policy reforms. A key development in this area is the Additional Learning Needs and Education Tribunal (Wales) Act 2018, which replaced the former Special Educational Needs (SEN) framework. This Act introduced a unified system designed to support all learners who have been assessed and identified as having Additional Learning Needs (ALN) (Welsh Government, 2018a). The legislation marks a significant change from earlier models of special education that emphasised what learners could not do, towards a more inclusive, rights-based, and person-centred approach - one that ensures all learners are listened to, and their needs are recognised and met.
[image: ]

The Additional Learning Needs (ALN) Act is founded on the core principles of early identification, prioritising the voice of the child, and fostering multi-agency collaboration. It guarantees that every learner with ALN is entitled to an Individual Development Plan (IDP) that accompanies them throughout their educational journey (Welsh Government, 2018b). This reform aligns closely with the Curriculum for Wales, which is designed to cultivate four core purposes: developing learners as ambitious, capable individuals; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals (Welsh Government, 2020). Within this framework, inclusion is integrated into the curriculum itself rather than treated as a separate component.

Inclusive practice requires teachers and other professionals to implement adaptive teaching strategies that respond to the diverse needs of learners. This includes differentiation, Universal Design for Learning (UDL), the use of technology, and fostering positive relationships within a safe and respectful learning environment (Florian & Black-Hawkins, 2011). The development of inclusive values within schools is vital. Whole-school commitment to inclusive values is equally essential, supported by tools like the Index for Inclusion (Booth & Ainscow, 2011), which encourages reflection and collaborative development.

However, implementing inclusive education is not without its challenges. Educators often face barriers such as limited time, insufficient training, large class sizes, and inconsistent access to specialist support (Rix et al., 2013). Balancing the individual needs of learners while delivering a broad and balanced curriculum can be demanding. Addressing these challenges requires ongoing investment and collaboration. This assignment will explore two inclusive strategies that address some of these challenges in supporting learners with ALN, while critically reflecting on the successes and ongoing challenges of creating an inclusive environment that embraces learner diversity and empowers all pupils to thrive academically and personally.

Strategy 1 – Visual Timetables
[image: ]One widely adopted strategy for inclusion is the use of visual timetables. These are structured schedules that use images, symbols, or words to represent the sequence of daily activities. Visual timetables promote predictability and reduce anxiety, particularly for pupils with Additional Learning Needs (ALN), including those with autism spectrum disorder (ASD) or with communication difficulties (McConkey et al., 2019). Importantly, they can benefit all pupils in the classroom, offering clarity and consistency without drawing unnecessary attention to those who may require additional support. By visually outlining what will happen and when it will happen, learners are better able to mentally prepare for transitions, which helps reduce frustration or challenging behaviour caused by uncertainty (Dettmer et al., 2000).

[image: ]In classrooms where visual timetables are consistently used, pupils often demonstrate increased engagement and independence. During an alternative placement, I observed a Year 5 pupil with ASD and a speech delay who benefited significantly from this strategy. Each morning, he independently updated the visual timetable to reflect the day’s planned activities. This routine enabled him to anticipate transitions, reducing his anxiety and decreasing his reliance on adult prompts throughout the day. Teachers also noted smoother transitions and fewer lesson disruptions, highlighting the positive impact of this inclusive strategy on both individual learners and the wider classroom environment (Ravet, 2011).
However, there are barriers to implementation, such as the initial time required to set up and regularly update the timetables to reflect changing schedules. Some pupils may also require additional support to understand the symbols used, particularly those with more complex communication needs (Bunning et al., 2017). Furthermore, the effectiveness of visual timetables can be undermined if they are not consistently used by all staff, including supply teachers. It is also important to monitor pupil use over time, as some children may become overly dependent on visual timetables and struggle to cope when unexpected changes occur (Hodgdon, 1995).

Overall, visual timetables are a valuable tool in promoting structure and independence for diverse learners but must be used flexibly and alongside other strategies to meet the full range of pupils’ needs. They help create a predictable learning environment, reducing anxiety, but should be balanced with opportunities for pupils to develop adaptability and problem-solving skills. Combining visual timetables with other supports ensures all learners receive personalised assistance that suits their unique needs.

Strategy 2 – Task Boards and Checklists
[image: ]Another effective strategy for creating an inclusive classroom - not only for learners with ALN - is the use of task boards and checklists. These tools break down complex activities into smaller, manageable steps through visual prompts or written instructions. This type of scaffolding is especially helpful for pupils who face challenges with executive functioning skills such as organisation, sequencing, and sustained attention (Henderson et al., 2016). By providing a clear roadmap for completing tasks, learners can develop greater independence and experience less frustration during learning activities. Task boards also work well alongside visual timetables by focusing on the detailed “how” of each scheduled activity, providing structure at both macro and micro levels (Moore, 2009).

[image: ]In practice, task boards have supported pupils with attention difficulties to maintain focus and complete tasks systematically. These boards and checklists offer clear, step-by-step guidance, particularly benefiting learners who struggle with executive functioning skills such as organisation, sequencing, and sustained attention (Henderson et al., 2016), helping them manage and complete activities independently. During an alternative placement, I observed a Year 3 pupil using a checklist for small tasks, such as writing their name, copying over someone else’s writing, and then attempting the task independently. Each time the pupil completed a step, they added a token to their reward board, which motivated continued effort and increased engagement. This combination of a checklist and tangible rewards encouraged sustained focus and reduced the need for frequent adult assistance.

However, designing personalised task boards requires additional planning time and frequent adaptation to meet changing learning objectives and individual pupil needs. Some pupils may initially rely heavily on adult support to understand and effectively use these tools, which can demand significant staff input. Additionally, without consistent reinforcement and regular review, the benefits of checklists and task boards can diminish over time as pupils may lose motivation or become dependent on external prompts (Tissot and Evans, 2003). This highlights the importance of ongoing monitoring and flexible adjustments to ensure these strategies continue to support learner independence and engagement effectively.

Overall, task boards and checklists are useful tools that promote independence and help pupils manage tasks by breaking them into clear steps. They boost organisation and confidence but need regular updating and adult support to stay effective. Without ongoing guidance and adaptation, pupils may lose motivation or become too reliant on prompts. Used thoughtfully, these tools can greatly support diverse learners in an inclusive classroom.

Conclusion
In conclusion, the use of visual timetables and task boards with checklists highlights the importance of structure, predictability, and pupil autonomy in creating inclusive learning environments. These strategies align closely with the Curriculum for Wales’ aim to support all learners in becoming confident, capable individuals (Welsh Government, 2022) and reflect the principles of the Additional Learning Needs (ALN) Code (Senedd Cymru/Welsh Parliament, 2021). They also demonstrate key aspects of the Professional Standards for Teaching and Leadership in Wales, particularly in promoting inclusive pedagogy, understanding pupil development and adapting teaching to meet individual needs (Welsh Government, 2017). Through observing these strategies in action during alternative placement, I have seen first-hand how they can reduce anxiety, increase independence, and lessen reliance on adult prompts. These insights have encouraged me to reflect on the value of visual and structured supports for all learners, not just those with identified needs. Moving forward, I aim to further develop my inclusive practice through collaboration with ALN specialists (such as an ALNCo in a school I may be placed in), engagement with research and ongoing professional development.
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