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Introduction
A critical incident is often associated with an incident which is highly significant and brings about a great change. However, for this case study, this will not be the definition used. Instead, Tripp’s definition will be used; ‘these incidents appear to be ‘typical’ rather than ‘critical’ at first sight, but are rendered critical through analysis’ (2012, p.25). This shows how the case study will focus on a commonplace incident, which will then become a critical incident through reviewing and evaluating the research and literature relating to the incident. During this case study, the observed critical incident will help us to explore ideas relating to teaching practices, which will allow us to critically evaluate them and then identify the next teaching steps. 
Before we begin to identify and evaluate the next teaching and learning steps from the critical incident, it is important to look at the context of the school in order to see whether the school context may have impacted the critical incident in any way. Then, the reasoning behind the chosen methodology will be discussed, which was decided upon before the observation took place in order to ensure the correct observations were being noted. The observed critical incident will then be described and associated with one of Donaldson’s four purposes (2015), before moving on to review the literature surrounding the areas identified from the critical incident. The literature review will focus on research surrounding specific areas observed from the critical incident, and it is this research will allow us to evaluate the next teaching and learning steps. 
Observation
In order to conform with BERA (2018) guidelines surrounding ethics and anonymity, the school in question will be referred to as School X, and the learner involved in the critical incident will be referred to as learner Y. School X is an English-medium, large Primary school situated in a small town. The last inspection took place in 2018 and the school came out as good. The school has already adopted the new curriculum for Wales. All observations took place in a mixed Reception and Year 1 class which had 32 students. As a result of the mixed year-group class, the ability of the class was also extremely mixed. 
On the day observations took place, the teacher was absent due to an illness, therefore there was a supply teacher covering, working alongside a TA who is a permanent member of staff within the class. Despite the class having a different teacher, the TA pointed out that the behavior of the class would not have been affected by the different teacher, as the supply teacher is a regular in School X, who had taught the class numerous times. As a result of the TA’s observations, there is no reason to believe that the critical incident was impacted in any way by the change in teachers. The only possible effect on the behavior of the class as a result of a change in teachers can be found in the Critical Incident 2 sheet in the Appendixes section of this essay. 
Methodology
[bookmark: _Hlk52530010]In order to observe the critical incident in the school, a case study will be implemented. A case study is the use of a specific example which can be used to generate a more general precept; in this instance, an incident observed in one classroom in one school will be used to explore more general ideas across many educational borders. A case study is the most appropriate form of research in this incident as it ‘provides a unique example of real people in real situations, enabling readers to understand ideas more clearly than simply by presenting them with abstract theories or principles’ (Cohen, Manion, and Morrison, 2013, p.289). According to Cohen, Manion and Morrison, a case study is the most effective way to observe ‘real people in real situations’, therefore it is the most appropriate method for this critical incident. Aside from the real-life aspect of a case study, there are many other advantages. Hitchcock and Hughes provide us with several of these advantages, including a chronological narrative, a rich description of events, and the blending of description and analysis (1995, p.317). However, a case study does have its disadvantages too. According to Nisbet and Watt, some of these disadvantages include not easily generalizable and observer bias (1984, cited in Cohen, Manion, and Morrison, 2013, p.293). Observer bias could play a crucial role in the findings of this case study, hence why it is of the utmost importance to be as isolated from the study as possible.
In order to ensure the case study is undisturbed by observer bias, a non-participant approach will be adopted. A non-participant approach has been chosen over a participant approach as it will allow the observer to record events accurately as they occur, without interference from the researcher. However, Kumar notes that one problem with being an observer rather than a participant is the Hawthorne effect; ‘when individuals or groups become aware that they are being observed, they may change their behaviour’ (2014, p.174). In order to overcome this issue, the researcher could try to not make it obvious to the learners that they are being observed. This will hopefully be fairly easy to do in a foundation phase class, as the learners can be made aware that the researcher is primarily observing the teacher and not them, although the learners should not be directly lied to from an ethical stance.
[bookmark: _Hlk52535416]The most effective method of obtaining information for this case study, without making it overly obvious to the learners and therefore awakening the Hawthorne effect, is to use a structured observation. A structured observation method ‘will know in advance what it is looking for and will have its observation categories worked out in advance’ (Cohen, Manion, and Morrison, 2013, p.457). This method allows the researcher to prepare many of the observation notes before-hand, allowing the researcher to be more present when conducting the research and making it less obvious to the learners that the researcher is observing them. A structured observation method was chosen as the researcher knows the purpose of the case study, which is identifying a critical incident. The researcher knows what aspects of a critical incident need to be recorded in order to critically evaluate it, therefore it is the most sensible observation method. However, a semi-structured observation method could also be used, as this involves the researcher having an agenda of issues but data is collected in a less predetermined manner (Cohen, Manion, and Morrison, 2013, p.457). Both observation methods would allow the researcher to obtain information for the case study, however the structured observation method would allow the researcher to less obviously take notes which would make the learners less wary of them, hence why it was the chosen method. 
Four Purposes
This case study focuses on an individual learner, who, during a group task, creatively and independently found a quick solution to the problem the group faced. The activity revolved around a group of 5 learners having to piece together a jigsaw puzzle using their knowledge on the alphabet. The AoLE was languages, literacy and communication, and the purpose of the activity was for the learners to recognize where the different letters were placed in the alphabet and to be able to successfully recite the alphabet in order. Once the learners had successfully placed the alphabet in order, the jigsaw puzzle formed a train shape, which the learners were then able to spend the remaining time playing with. 
The learners initially struggled with remembering the alphabet and found it extremely difficult to place the alphabet in the correct order to form the train shape. The learners expressed annoyance at the fact that they would not be able to play with the train if they could not correctly remember the alphabet, and the majority of the learners seemed to give up. However, learner Y began searching for another solution to piece the jigsaw together. Learner Y soon found the box the jigsaw had come in and realized that there was a picture of the completed jigsaw on the front of the box. The group was then able to copy the picture and spend the remaining time playing with the train. 
Although learner Y’s solution posed many questions which will be discussed in greater detail later on, the learner showed great initiative and creativity in producing a solution to the problem faced. According to Donaldson in Successful Futures, all children and young people should be ‘enterprising, creative contributors who are ready to play a full part in life and work’ (2015, p.29). Donaldson furthers this explanation by providing examples of what an enterprising and creative contributor should be, including ‘think creatively to reframe and solve problems’ and ‘identify and grasp opportunities’ (2015, p.29), which is exactly what learner Y did. Learner Y was able to identify the end goal, which was being able to form and play with the train, and was therefore able to come up with a solution to reach that end goal. Learner Y acknowledged that the group could not reach the end goal by using the initial strategy set out, which was placing the alphabet in order, so learner Y used a different strategy, which was to copy the picture on the box, which allowed the group to reach the end goal.
Learner Y also showed that they were an enterprising and creative contributor by ‘[giving] of their energy and skills so that other people will benefit’ (Donaldson, 2015, p.29). Learner Y’s creative thinking did not just benefit themselves; it benefited the whole group of learners. As a result of learner Y’s independence and initiative, everyone involved in the task was able to enjoy the end result of having free time to play with the train. 

Literature Review
Learner Y’s actions during the critical incident revolved around creativity and independence, and showed that the learner was an enterprising and creative contributor. However, this incident also highlighted other aspects of teaching to be critically evaluated further, these being; positive reinforcement, the importance of group work and the use of group rewards. Although many of these areas focus on the use of rewards and fit in with Behaviorism, it is also relevant to look at the Constructivist school of thought, in relation to group work. All areas were identified individually therefore they will be evaluated individually, although there are connections between all areas which will also be looked at. 
Positive Reinforcement
One of the areas identified within the critical incident was the use of positive reinforcement. The group of learners had been told by the teacher that once the jigsaw was completed and the train was made, the learners could spend the remaining time playing with the train. This was seen as a reward by the learners, and the entire group seemed eager to complete the jigsaw as quickly as possible in order to have longer playing with the train. Motivated by this positive reinforcement, learner Y was able to find a quick solution to completing the jigsaw and the group were able to enjoy the remaining activity time playing with the train. 
[bookmark: _Hlk52970219][bookmark: _Hlk52969986]Firstly, positive reinforcement can be defined as ‘the provision of a stimulus immediately after a behaviour that results in an increase in the use of that behaviour’ (Hardy and McLeod, 2020, p.95). However, before we begin critically evaluating the use of positive reinforcement within the classroom, it is important to explore the research behind the idea, which comes from Behaviorism. At its core, Behaviorism is the idea that ‘virtually all behaviour can be explained as the product of learning, and all learning consists of conditioning’ (Coleman, 2015a). In relation to positive reinforcement, it is best to look at behaviorism through the works of B. F Skinner, a 20th century psychologist who pioneered the idea of positive reinforcement. Skinner’s idea of positive reinforcement comes from his ideas surrounding operant conditioning, which ‘argues that it is the consequences of that behaviour which determine what it is we learn from it’ (Siochrú, 2018, p.149). Skinner (1938) introduced the idea of ‘reinforcements’ and looked at the basic principles of punishment and reward, ultimately concluding that when a reward is offered at the end, the behaviour required to receive that reward will be implemented. It is important to note that Skinner’s research focused on both positive and negative reinforcements, however the ideas surrounding negative reinforcements will not be discussed, as it was not an area that was observed during the critical incident. 
[bookmark: _Hlk53221064]Skinner’s initial research which evoked the theory of positive reinforcement was based upon an experiment with rats. Siochrú notes that the use of rats caused many educators to almost disregard Skinner’s theory, as it was ‘too simplistic to describe learning in humans’ (Siochrú, 2018, p.142). Despite some educator’s concerns over the complex nature of learning in humans compared to the simplicity of rats, Skinner’s theory has been reused and put into context within schools. O’Leary and O’Leary (1977) are two influential theorists in placing Skinner’s theory within the education system. They primarily looked at classroom management and how reinforcements should be used within the classroom, and ultimately agreed with Skinner. Although O’Leary and O’Leary agreed with Skinner’s ideas surrounding positive reinforcement, many educators found the O’Leary’s’ research more relevant to education than Skinners, which is unsurprising considering Skinner’s research was on rats and the O’Leary’s research was on humans. In his review on the O’Leary’s first edition of their book, Roy Martin (1972), author and analyst of classroom management theories, called the O’Leary’s works ‘one of the most comprehensive books of instruction in behaviour modification in the classroom to be published to date’ (Martin, 1972, p.455). This glowing review reflects the influence the O’Leary’s work held during its time, and the fact that the O’Leary’s research is still often the first research to be evaluated when discussing positive reinforcement in the classroom highlights it’s importance within that field of research (based upon Siochrú, 2018, p.149). 
Positive reinforcement is viewed as an effective learning strategy ‘to teach young children a variety of skills or behaviors across a variety of contexts’ (Hardy and McLeod, 2020, p.96). This shows how educators, parents and theorists have taken Skinner’s core idea of positive reinforcements and developed it into effective practice in schools, homes and many other environments. 
Group-Work and Group Rewards
Another area identified from the critical incident observation was the effectiveness of groupwork. The activity was to be completed in a group, which it was, although it was the independent actions of learner Y which allowed the group to be successful. This learning strategy also led on to another area to be critically evaluated, which is the use of group rewards. Group work and group rewards are often used together in order to create effective learning which was observed in the critical incident. 
In order to understand the use of group rewards, we must begin by looking at group work. Firstly, the majority of educators, theorists and learners acknowledge the importance of group work within the foundation phase. This idea has developed from the Social Constructivist school of learning, which believes ‘people and groups create and institutionalize social phenomena by constructing their perceived reality’ (Coleman, 2015b). A pioneering theorist in the importance of group learning is Lev Vygotsky. However, due to his early death and the fact that his work was constrained by the Soviet political regime he was working in, it was other theorists who developed his ideas further into ideas which are used today (O’Connell, 2018, p.163). One of the theorists credited with developing Vygotsky’s work is Leontiev (1978), who pioneered the AST programme, which ‘views individual human action as being embedded in collectively organised, artefact-mediated activity systems’ (O’Connell, 2018, p.168). Both Vygotsky and Leontiev ultimately found that learning in groups improves learning, as well as improving social skills, which is fundamental in the foundation phase. 
More recently, and more specific to a school context, the most influential research conducted on group-work comes from Hattie (2009), who conducted ‘the largest ever collection of evidence-based research into what actually works in schools to improve learning’ (Hattie, 2009, cover page), and ultimately concluded that peer learning is an extremely effective tool within the classroom. Group-work is also one of the twelve pedagogical principles set out by Donaldson in the new curriculum which promotes good teaching; 
Good teaching and learning encourages collaboration. The ability to function effectively as a member of a team is one of the key skills regularly cited by employers as essential in the modern workplace and is an important feature of the Review’s proposals.
(Donaldson, 2015, p.70)
[bookmark: _Hlk53230938][bookmark: _Hlk53233751][bookmark: _Hlk53656102]On the other hand, there are some theorists who argue that group-work is not always an effective way of learning. Sears and Pai argue that ‘studying together does not guarantee increased learning’ (2012, p.247), and use the research of Latané, Williams, and Harkins (1979) to support their idea. Latané, Williams, and Harkins most famously introduced the idea of “social loafing”- ‘a well-known phenomenon whereby group members work less diligently in a group than if they had worked alone because they expect others to take up the slack’ (Sears and Pai 2012, p.247). This implies that group work is not an effective way of learning as only some members of the group will learn, whereas during individual work, the learner has no one else to pass the learning on to. All of these scholars base their ideas upon conducted research implying that it must hold some stature, although considering the emphasis on groupwork in both the new and the old curriculum for Wales, it is hard to completely disregard the effectiveness of groupwork on learning. Also, Sears and Pai do acknowledge that ‘cooperative learning is one of the most widely used instructional strategies in education,…, in part because much research has shown ways it which it can be implemented effectively’ (2012, p.247). This shows that even the researchers who conclude that group-work is not always an effective way of learning cannot deny that when used correctly, it can have its benefits, implying that overall, groupwork is an effective way of learning. 
Sears and Pai’s research also looked at the use of group rewards. Group rewards can be defined as a group reward for group achievement, or a group reward for individual achievement (Slavin and Cooper, 1999, p.651). As we have previously discussed, positive reinforcements can be effective learning tools, therefore it is sensible to further evaluate positive reinforcements and look at rewards in terms of individuals as well as groups. Despite Sears and Pai’s dubious stance on group-work, their research found that group rewards have a positive effect on learning, ultimately concluding that learners will be more motivated to do well when a group reward is offered (2012, pp.255-259). Their research focused on many different areas of rewards, including the transfer, behaviour and motivation. Although some of their results varied, they ultimately concluded that motivation to get the reward was higher when work was done in a group, and the behaviour was better. Although their study was carried out on undergraduates who were not in a classroom setting, the results can be easily transferred into a classroom setting considering the focus was still on group rewards within the education system. 
[bookmark: _Hlk53231697]However, there are theorists, like Slavin and Cooper (1999), who feel that there are also negative aspects of group rewards. In their research, Slavin and Cooper looked at the use of group rewards and noted that when a group reward is offered ‘not all members may contribute equally’ (1999, p.651). Although their research primarily focused on improving relations between diverse groups of learners, their insight into group reward is valuable in all aspects of learning. Their findings can be further supported by the research on the negative impact of group work by Latané, Williams, and Harkins (1979), which is mentioned above, as it poses the question of the fairness of group rewards- if one learner is solely responsible for doing the work within the group, why should the whole group receive the reward? This suggests that the use of group rewards is not effective, as they offer the learner who did all of the work the same reward as the learners who not did contribute. However, this idea is only relatable to the groups where “social loafing” (Latané, Williams, and Harkins, 1979) is in place, implying that group rewards can be a fair and effective reinforcement strategy when the whole group contributes equally. 
Although group rewards are effective strategies in improving motivation and behaviour, the fairness of a group reward can be questioned. Unlike group work, where most of the research cannot deny the effectiveness of it, the use of group rewards is not as straightforward. This highlights the importance of differentiating between groupwork and a group reward, and implies that group rewards should not always be used just because the activity was completed in a group. Also, it is important to remember that most issues with group rewards come from a fairness stance, suggesting that if used in a fair way, group rewards can be effective. 

Reflection & Next Teaching Steps 
[bookmark: _Hlk53656754]By reviewing the literature on areas identified within the critical incident, it enables us to critically reflect on these practices. By doing this, we are using the ideas of Brookfield (1998), who believes that in order to critically reflect, we must look through the lens of either ourselves, the learner, our peers or research literature (1998, p.197). In relation to this critical incident, it is the lens of research literature that has been looked through, which enables us to reflect on the practices alongside the research literature, and decide the next teaching steps from this reflection. 
Upon reflection, the activity observed demonstrated a lot of good teaching practices. The activity showed many of the elements of good teaching according to Donaldson; a blend of approaches, problem solving and critical thinking, building upon previous knowledge, increasing responsibility and collaboration (2015, pp.63-39). Looking through the lens of research literature has also showed the key ideas behind effective teaching practices. In the observed critical incident, it was obvious that positive rewards and group work were positive learning strategies which the learners responded well to. However, it was beneficial to research the key theorists, like Skinner (1938) and Leontiev (1978), to understand where these effective strategies came from. This research also provided an opportunity to see the different ways in which these strategies can be used in the classroom, which is something which will be taken into teaching practice. 
However, reflecting through the lenses of research literature also allows us to identify next teaching steps. As perceived from the research, group rewards are not always fair reinforcement strategies. In the critical incident observed, the group of learners received a reward from the individual work of learner Y, and a result of this, learner Y received less time playing with the train as the group had to share the reward. However, if this task involved individual rewards for individual work, then learner Y would have had much longer playing with the train, as learner Y would not have had to share it. Looking at the research conducted by Slavin and Cooper (1999), and Latané, Williams, and Harkins (1979), it would suggest that the use of a group reward in this activity was not a fair one, as it was a group reward for individual achievement. In order to rectify this, a next teaching step could be the teacher discussing with the group of learners about how they completed the task before the reward was given. This would mean that the teacher would have been aware that it was learner Y who completed the task, rather than the whole group, and could have decided upon a more appropriate reward based on this. Solutions could include; learner Y having more time than the other learners to play with the train, the group having equal time to play with the train but learner Y receives another form of reinforcement alongside playing with the train (merit points or whatever form of “rewards points” the school uses) or learner Y receiving positive praise from the teacher in a verbal form, to ensure that their efforts were acknowledged. The solution would depend on the teacher’s own beliefs about reinforcement, however, if I was the teacher, I would use the reinforcement of the whole group having equal time to play with the train with learner Y also receiving another form of a reward. This would ensure that the rest of the group were not punished for not completing the task, but it would also ensure that learner Y was individually rewarded alongside the group reward. 
Critical reflection is also important in both professional and personal development. This critical reflection must be done through the lens of ourselves, which ‘represents one of the most important sources of insight into practice to which we have access’ (Brookfield, 1998, p.197). Professionally, it allows the teacher to look at what has been done, to see what was effective and what was not, and then create the next teaching steps based on that reflection, and personally, it allows the teacher to continually challenge their ideas and beliefs, which improves their practice. 
Critical reflection is important when deciding upon next teaching steps, as well as aiding in professional and personal development. The research lens allows us to place research and practice alongside each other, which creates effective teaching, and the autobiography lens allows us to improve our teaching practices. Fundamentally, all types of critical reflection, through any of Brookfield’s lenses, result in an improvement of teaching. 
Conclusion
In conclusion, the observed critical incident has highlighted different areas of teaching practice to be researched, and from this research the next teaching steps have been identified. By identifying the next teaching steps, it has also created a space to critically reflect on the teaching practices observed from the critical incident. Using the reflective model of Brookfield (1998) again, a good reflective practitioner is constantly challenging assumptions through the use of research (1998, p.197). The need to become a reflective practitioner is especially important in Wales, where reflective practice has become one of the new professional standards added to a qualified teacher status; ‘practitioners to reflect on their practice, individually and collectively, against nationally agreed standards of effective practice and affirm and celebrate their successes’ (Professional standards - Hwb, 2020).
Ultimately, I have taken the role of a reflective practitioner by using Brookfield’s (1998) reflective lenses by using research to challenge any assumptions I may have had about certain areas in teaching. By looking through the lens of research literature, I was able to evaluate the use of group rewards and identify an appropriate way to use them in my own teaching practice. This will also aid in gaining the qualified teacher status, as I am aware of how to use reflective practice to critically reflect on my own teaching. 
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Appendices 
Observation Sheet 1
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 

29/09/20. Morning session before break. Mixed year 1 and reception class.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

A small group of learners (between 4 and 5 children- one was involved only partly due to reading obligations with the TA) had to put a jigsaw together. The jigsaw had the letters of the alphabet on so the AoLE was langauges, literacy and communication. The learners had to put the alphabet in the correct order to from a train image which the children could then play with. The task was indoors on the carpet and the ability was mized due to the mixed year group involved. The task was not related to the class topic/ subject- the aim was to improve the class’ alphabet knowledge.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom vibe was relaxed as the learners were laying down on the carpet. This was also an unsupervised task (without a teacher or a TA constantly watching and helping them), which may have aided in the relaxed feel of the task. The learners were keen to participate and displayed a positive attitude towards learning the alphabet. The learners were able to choose their own activities which may explain why the learners were engaged- they had chosen to do the jigsaw activity therefore it must have been something they were interested in. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher came over to the group at the beginning of the activity and explained that the purpose was to place the alpabet in the correct order. The learners quickly realised that if they placed the alphabet in the wrong order then the jigsaw pieces would not fit together. This helped them in knowing themselves whether they were right or wrong without asking a teacher. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Learners were engaged as it was a fun jigsaw with colourful cartoons and images. The learners were keen to put the alphabet in the correct order as the final jigsaw made a train which the learners could play with. The learners realised that the quicker they put the alphabet in the correct order the longer they would have to play with the train, therefore the learners activicly participted and remained engaged so that they could recieve their reward at the end. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

There was not many levels of challenge as the primary aim was to place the alphabet in the correct order, however the learners had to use their alphabet knowledge aswell as being able to correcly piece a jigsaw together. Without knowledge of the alphabet the learners would not have known which pieces went together, but they also had to know how to complete a jigsaw and know which shapes went together. The learners also had the challange of working in a group where each individual had different letters.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The learners existing knowlegde of the alphabet bet was used in order to put the letters in the correct place. The learners began by reciting the alphabet with the teacher when she come over to explain the purpose of the activity so that their existing memory of the alphabet was refreshed. The majority of the learners seemed to remember the alphabet well, especially after the first few letters were placed together. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One learner was struggling to remember the place of their letters in the alpahabet, but the learner quickly remebered that the box the jigsaw had come in had a picture of the alphabet on it. The learner looked at the image on the box, and was then able to place the letters in the correct order simply from copying the box. Although this showed initiative in finding solutions to a problem, it showed that the learner probably did not actaully know the alphabet, but because they were able to copy the picture the teacher would not have known that the pupil did not know their alphabet. 














Observation Sheet 2
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

29/09/20. Afternoon session- just before home time. Mixed year 1 and reception class.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The whole class had story time on the carpet. The teacher was absent with an illness so there was a supply teacher covering who was in charge of reading the story to the class. There was also a perminent class TA who was at the back carrying on with some other work. The class have just begin a new topic called ‘getting to know you’, focusing on forming relationships as a class and the AoLE is primarily health and well-being. The story being told focused on a family and looked at different relationships within families (aunties, uncles, grandparents, step-parents, etc.)


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom vibe was fairly relaxed as the learners were sat comfortably on the carpet listening to the supply teacher. The learners seemed tired (lots of yawning and stretching) which is understandable considering the age of the learners and the time of the lesson (nearly end of the day). As a result of the learners’ tiredness, there was not much engagement and it was primarily the supply teacher speaking to the learners without much engagement. However, the TA left the room for roughly 2 minutes in order to get something they needed, and the learners seemed to become much more talkative amongst each other and paid less attention to the supply teacher and the story. When the TA returned, they reminded the class that the supply teacher was still telling the story and to stop talking to each other, to which the class listened and began to pay more attention to the supply teacher. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Before beginning the story, the supply teacher asked the class what they thought was the purpose of looking at different families. Many of the answers focused around understanding and accepting different types of families. This led on to the supply teacher explaining that the purpose of their topic, and the story being read, is to acknowledge that although all families are different, every family should be treated equalily. This was also the purpose of the story. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The learners understood the primary message of the story, which was to understand and respenct different types of famillies, therefore they knew that they had achieved the purpose of the activity. The supply teacher praised them for understanding the purpose of the story and made sure that the learners were aware that they had achieved well. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

As the story was read by the supply teacher and not the learner there were no levels of challange. To introduce levels of challanges the supply teacher could have asked the learners to read some parts of the story themselves. In terms of engagement, the book was a physically appealing book with plenty of images to engage the learners. The supply teacher used a range of voices and accents, and did not speak in a mondaine tone, which further appealed to the young audience in the classroom. The learners were also able to sit comfortably to listen to the story, which was greatly recieved considering the tirdeness of many of the learners.


	
Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Before beginning the story, the supply teacher asked the class what they had previously done on their topic ‘getting to know you’. The learners assumed they were telling the supply teacher as the supply teacher would not have known what things the class would have previosuly looked at, but the supply teacher was actually promting them to think about what they had learnt about before and how this would link to the story being told. It became apparent that the learners had not been taught about step famillies before this story, and this story was their introduction into the way step famillies work. Many of the learners noted that they had step- mothers or step- fathers so the learners had acknowledged their own experiences in order to further their knowledge.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Behaviour of the class decreased when the TA left the room. Although the story was being told by the supply teacher and the TA was not involved at all, as soon as the TA had gone the learners began ignoring the supply teacher and talking amongst themselves. This suggested that the learners may only have been listening to the supply teacher as they were aware that the TA was present, and could report any bad behaviour back to their perminent class teacher when they returned to school, whereas the learners may have thought that the supply teacher had no way of communicating their bad behaviour to their perminent class teacher. This highlighted the importance of having a perminent member of staff who the learners know, and also the importance of the learners understanding that bad behaviour will not be tolerated regardless of who is in charge on that specific day. 







Observation Sheet 3
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

29/09/20. Afternoon session straight after dinner. Mixed year 1 and reception class.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The class were sat on the carpet in a circle with their teacher and TA. The class were having ‘discussion time’ where the learners were talking about their families as their new topic is called ‘getting to know you’, which focuses on health and well-being. Each learner had their own space on the carpet which was called a ‘smart spot’ The learners took it in turns to each talk about their familiies, and the majority of the learners responded well to the activity and staying on their ‘smart spots’.


	
Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom vibe was fairly relaxed as the learners were on their carpets, although they were not free to move around and had to remain on their individual ‘smart spots’. The learners engaged well and the majority of learners were more than willing to share vast amounts of information about their own families. The learners listened well to one another and were respectful when another learner was talking, which was extremely impressive considering the young age of the learners. Relationships between the learners were positive apart from when one learner sat in the wrong ‘smart spot’ which greatly upset the learner who’s ‘smart spot’ it actually was. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher explained to the learners before beginning the discussion that the purpose of the task was to find out more about eachother’s families. The teacher began by providing an example of what their family looked like (who they lived with, whether they were married, any pets etc.) which enabeled the learners to follow the same structure when they were talking themselves. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The learners were made aware by the teacher that they were only to talk when it was their turn. The learners knew when to talk as the circle followed a clockwise pattern, and when a learner was finsihed speaking the learner next to them knew they were able to talk. The learners were able to ask questions about eachothers famillies at the end, once everyone had had their turns talking, so there were not many inturruptions during the learners speaking. 


	
Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The learners remained engaged throughout the activity as they all got to have their own turns talking, which does not happen often in a whole class setting. The learners also enjoyed listening to the teacher and the TA talk about their own famillies as this would have improved the class bond. Some learners did not understand the many different names people have for their grandparents, and many of the learners were confused at the begginning when one learner reffered to their grandparents as ‘gu’ and ‘pa’. The teacher overcame this challange by explaining that different famillies use different names for different members of their famillies, and when the learners are calling their familiy members by “obscure” names to also tell the class what relation that person is to them. This was quite difficult for the learners as due to their young age, many did not know what relation their ‘gu’ or ‘pa’ was to them, although the teacher was able to decipher these names and then inform the rest of the class. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The learners did not have much existing knowlodge about familiy relations as the topic is faily new, however the teacher reminded the class that many of the learners had siblings in the same school and the majority of the learners already knew eachothers siblings. After the group discussion, the teacher read a story about different types of famillies which furthered the learner’s knowledge on familiy relations. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One of the learners became extremely upset at the beginning of the activity when another learner sat in their ‘smart spot’. This caused the learner to have a ‘melt-down’ where they cried and screamed for a few minutes, even after the other learner had moved from that ‘smart spot’. Eventually, the TA was able to calm the learner down and the learner stopped crying and screaming, however the learner would not sit on the carpet with the rest of the class and remained by the TA’s side until the task was over. The TA acknowledged that the learner was not diagnosed with any ALN, although the TA thought there was definitly an un-diagnosed need of the learner.










Observation Sheet 4
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

29/09/20. Dinner time. Mixed year 1 and reception class.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The learners ate their dinner in their classrooms with the class teacher and TA due to Covid-19 saftey restrictions in place throughout the school. Two learners (a set of twins) have a negative relationship with food and will not eat anything during school time. The TA gently reminded them that their parents have a reward system in place at home whereby if they eat their food in school, the TA will tell their parents and the learners will be rewarded with a prize at home. The rest of the learners did not hear this conversation and ate their lunch as normal. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The class vibe was extremely relaxed as it was a dinner break. The learners were allowed to sit with their friends and talk about anything they wanted. The majority of learners finished their meals and were looking forward to going out to play on the yard afterwards. 


	
Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

In the classroom where the learners had their dinner, the 4 puporses of the new cirriculum were clearly displayed on the wall. Under the ‘healthy and confident individuals’ purpose there were examples, and one of these was the importance of a balanced and healthy diet. As a result of this display the learners were reminded, whilst eating their dinner, that their balanced diet plays a vital role in helping them progress as healthy and confident individuals. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

For the majority of learners they did not require any extra help in eating their dinner, for them it was just part of a routine that stops them being hungry. However, for the two learners who would not eat their dinner, they were reminded that in order to achieve well they must eat some of their food. For those two learners, the TA provided that guidence which allowed them to engage in their food.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The challenge for the two learners was overcoming their fear of food. Their negative relationship with food stemmed from them being scared to try other food which was not prepared in their home, which posed on ovbious challange when eating dinner made by the school. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The TA made it clear to me that the two learners used to eat food prepared at home during their dinner break (sandwhiches), but their parents wanted them to have a cooked meal for lunch instead. This was a new idea and the learners had not been eating school food for long, hence why the TA had to remind them of their rewards chart at home. The school food the learners were eating was pizza, and the TA reminded the learners that they enjoy pizza at home, therefore there should be no difference in school pizza and home pizza. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Two of the learners (twins) would not eat their dinner, due to a negative relationship with food and a phobia of eating food not prepared in their home. The TA reminded them that their parents had a reward stystem at home where if they ate their food in school they would recieve stickers, and the stickers would eventually result in treats. The TA was in charge of reporting back to their parents whether they ate their dinner or not. The learners responded well to this reminder about the rewards chart and eventually ate some of their food, althought not all of it. 
























Critical Incident Sheet 1

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	29/09/20. Morning session before break. Mixed year 1 and reception class. 

A small group of learners (between 4 and 5 children- one was involved only partly due to reading obligations with the TA) had to put a jigsaw together. The jigsaw had the letters of the alphabet on so the AoLE was langauges, literacy and communication. The learners had to put the alphabet in the correct order to from a train image which the children could then play with.






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	One learner was struggling to remeber the place of their letters in the alpahabet, but the learner quickly remebered that the box the jigsaw had come in had a picture of the alphabet on it. The learner looked at the image on the box, and was then able to place the letters in the correct order simply from copying the box. 

On one hand the learner showed initiative in finding solutions to a problem. The learner acted independantly and showed that they were an ambitious and capable learner. This was also a creative solution and the learner was the only one out of the group who realised that they could quickly complete the task by copying rather than doing the work. Pedagogically, the learner was able to take an increasing responsibility for their own learning, aswell as using a blend of approaches including problem solving and creative and critical thinking. 

However, the learner’s solution showed that the learner probably did not actaully know the alphabet, but because they were able to copy the picture it would have seemed that the learner did know the alphabet. As a result of the teacher not being present during the task, the teacher would not have known that the pupil did not know their alphabet, and would probably have assumed that the pupil did simply because the jigsaw was finished. To solve this problem, the teacher could have asked the group at the end of the activity how they were able to put the jigsaw together so quickly- hopefully the learner would have been honest and said that they had copied the picture so that the teacher knew the learner did not know the alphabet without copying.  If the teacher knew the alphabet was on the box, the teacher could have removed the box from the activity area so that the learners could not copy. 

It is also interesting to look at the positive reinforcement theory here. The learner may possibly have been willing to copy as it was a quicker solution, and the quicker the jigsaw was finished the longer the learners had to play with the train. Without the reward of being able to play with the train, would the learner have wanted to finish the task so quickly, and would the learner have been as interested in copying? Without the time factor maybe the learner would have been more likely to actaully think or ask for help without just copying.


Critical Incident Sheet 2

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/20. Afternoon session- just before home time. Mixed year 1 and reception class.


The whole class had story time on the carpet. The teacher was absent with an illness so there was a supply teacher covering who was in charge of reading the story to the class. There was also a perminent class TA who was at the back carrying on with some other work. 




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	During story time, the TA left the classroom for roughly 2 minutes whilst they got some supplies and behaviour of the learers decreased when the TA left the room. Although the story was being told by the supply teacher and the TA was not involved at all, as soon as the TA had gone the learners began ignoring the supply teacher and talking amongst themselves. 

Interestingly, throughout the whole day prior to this event, behaviour of the learners did not differ whether they were working with the TA or the supply teacher. This may suggest that even though the leaners were not working with the TA, they were aware that the TA was still in the room for all of the other tasks and lessons throughout the day. This suggests that the learners may only have been listening to the supply teacher as they were aware that the TA was present, and could report any bad behaviour back to their perminent class teacher when they returned to school, whereas the learners may have thought that the supply teacher had no way of communicating their bad behaviour to their perminent class teacher.

Pedogogically, this incident emphasises the importance of positive relationships between perminent teaching staff and learners. It would also be interesting to research further into the relationship between supply teachers and learners, and why learners seem to only ‘behave’ or engage with peminent members of staff. This also highlights the importance of collaboration amongst staff members, whether temporary or perminent,  to ensure that learners know to behave regardless of who is teaching them. 












Critical Incident Sheet 3

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/20. Afternoon session straight after dinner. Mixed year 1 and reception class.

The class were sat on the carpet in a circle with their teacher and TA. The class were having ‘discussion time’ where the learners were talking about their families as their new topic is called ‘getting to know you’. Each learner had their own space on the carpet which was called a ‘smart spot’. The learners took it in turns to each talk about their familiies and had to remain on their ‘smart spots’. 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	One of the learners became extremely upset at the beginning of the activity when another learner sat in their ‘smart spot’. This caused the learner to have a ‘melt-down’ where they cried and screamed for a few minutes, even after the other learner had moved from that ‘smart spot’. Eventually, the TA was able to calm the learner down and the learner stopped crying and screaming, however the learner would not sit on the carpet with the rest of the class and remained by the TA’s side until the task was over

The TA stated that the learner did not have any ALN, although the TA believed that there may be some ALN which has gone un-diagnosed. It was unclear whether the learner had been tested/checked for ALN or not. All learners have the right to any additional support they may require, therefore this learner had a right to a proper diagnoses IF one was needed. With a diagnoses, this situation may have been avoided. 

This incident highlighted the importance of positive relationships between learners and staff members. As the teacher was a supply teacher, they did not know the learner and therefore struggled to comfort them, but the TA who knew the learner well was able to eventually console them. It became apparent that the learner trusted the TA as they remained by the TA’s side for the duration of the activity.  This also showed the importance of positive relationships and collaboration between learners- maybe if the learner who sat in the wrong ‘smart spot’ knew that it would upset the other learner, they may not have done it. 












Critical Incident Sheet 4

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/20. Dinner time. Mixed year 1 and reception class.

The learners ate their dinner in their classrooms with the class teacher and TA due to Covid-19 saftey restrictions in place throughout the school. Two learners (a set of twins) have a negative relationship with food and will not eat anything during school time. The TA gently reminded them that their parents have a reward system in place at home whereby if they eat their food in school, the TA will tell their parents and the learners will be rewarded with a prize at home. The rest of the learners did not hear this conversation and ate their lunch as normal. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Two of the learners (twins) would not eat their dinner, due to a negative relationship with food and a phobia of eating food not prepared in their home. The TA reminded them that their parents had a reward stystem at home where if they ate their food in school they would recieve stickers, and the stickers would eventually result in treats. The TA was in charge of reporting back to their parents whether they ate their dinner or not. The learners responded well to this reminder about the rewards chart and eventually ate some of their food, althought not all of it.

This incident suggested that the idea of positive reinforcment theory works well, as if it was not for the rewards chart then the boys would not have touched their food. Possibly, the learners were only eating their dinner in order to recieve their reward, however, in this circumstance, the reason for why the learners ate is not important, it is just important that they did eat. This may cause an issue for the learners once they are older, as according to the behaviourist theory these learners will always assosiate food with some reward. However, for now, it is just important to get the learners to eat in order to develop them into healthy and confident individuals. 

This incident also showed the importance of teacher-staff relations, and how parents must work with the school in order to see progression in their children. This links in with the collaboration and positive relationships pedagogical principles, and in order for learners to achieve well, school life and family life must become one. 






