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‘Teachers are expected to employ differentiated strategies that are both appropriate and challenging in a variety of learning environments that are inclusive of all pupils (including those with SEN) who often manifest very diverse levels of ability and needs (Penney, 2002; Smith, 2004:42).’
 
In light of this quote, critically discuss how teachers’ attitudes towards and understanding of inclusive practice in PE and youth sport has an influence on quality experiences. Highlight how a positive approach to diversity can ensure ALL pupils are motivated to engage in purposeful physical activity for life.

This assignment will be discussing the attitutes that teachers have towards inclusive practice within physical education and youth sport. The experience that people get from something will reflect on whether they carry on with it or choose not to want to participate. So as far as physical education is concerned a positive experience is needed or else pupils will not want to take part in lessons or other activity outside of class due to having a negative experience in school. The Association for Physical Education defines physical education as “Physical Education is the planned, progressive learning that takes place in school curriculum timetabled time and which is delivered to all pupils.  This involves both ‘learning to move’ (i.e. becoming more physically competent) and ‘moving to learn’ (e.g. learning through movement, a range of skills and understandings beyond physical activity, such as co-operating with others).  The context for the learning is physical activity, with children experiencing a broad range of activities, including sport and dance.” (Afpe 2015). This definition states that physical education is to be delivered to all pupils, this, therefore, suggests that teachers must ensure that the lessons that are carried out are suitable for pupils of all abilities

. Physical education lessons currently consist mainly of traditional team sports, for example football, rugby, netball and hockey. These invasion games are often not adapted to meet the needs of all pupils,  leading to pupils being excluded from lessons or given tasks to carry out by themselves away from the rest of the class, thus detracting from the principle of ‘inclusion’. Teaching in this method is unacceptable and it is now time to change the way in which physical education is taught. A teacher is defined as "a person directly engaged in instructing a group of pupils”(Lee et al 1996).

In an effort to avoid the discrimination to children less able than others caused by the more traditional teaching of  team invasion games, many different models of teaching have been devised to ensure the inclusion of all pupils in physical education lessons. These include models such as the ‘sports education’ model created by Siedentop (1994). This particular model is a very inclusive way of teaching as each pupil in the class has multiple roles within a team. The class is divided into teams and roles are decided by pupils themselves. This allows the children to have more freedom and responsibilities within the lessons. This may benefit children with behavioural issues as they are constantly busy and occupied, meaning that they would be focused on the task in front of them. The sports education model allows players to compete against pupils of a similar ability to ensure that no child is humiliated or demotivated due to losing by big margins every lesson. 

Black and Stevenson (2006) created the inclusion spectrum which sugested five distinct models of practice. Black and Williamson (2011) created a graph which was designed using an oval containing the following five categories:
· “Separate Activity – proposed for people with disability and practised in different times and spaces 
· Parallel Activity – Disabled athletes may need to train separately with disabled peers to prepare for a competition
· Disability Sport Activity – Reverse integration whereby non-disabled children and adults are included in disability sport together with disabled peers
· Open Activity – Everyone does the same activity with minimal or no adaptations to the environment or equipment; open activities are by their nature inclusive so that the activity suits every participant
· Modified Activity - designed for all, with specific adaptations to space, tasks, equipment and people’s teaching”

From this scenario, The STEP model was created to provide a useful way for teachers to structure changes to physical education lessons, and should be used in conjunction with the inclusion spectrum. “STEP is an acronym derived from the word ‘Space’, ‘Task’, ‘Equipment’ and ‘People’”( Kiuppis 2018).

So, as for other disciplines,  physical education teachers find that there will be a variety of different abilities within the class. However, this issue is different to other subjects as physical education is the only subject where pupils’ abilities are on show for all of the other pupils to see, whereas, in other subjects only the pupil and teacher see the childs ability so highlighted. Within school classes there are often a range of different of abilties and disabilities that would become barriers for physical education teachers.  In addition to the more obvious physical disabilities, there may be children with visual impairements and, dyspraxia and autism to name some ‘less immediately obvious’ disabilities that teachers would have to face throughout daily lessons. This would mean planning lessons which would include pupils of all abilities, in order to do this staff would have to be trained correctly and have equipment that is suitable for all pupils. This can often be a barrier, as schools often only have basic equipment as they cannot afford specialist equipment or only deliver mainly traditional team sports which do not need much equipment. Without teachers having a passion of wanting to help all pupils, it becomes easy to consider the disadvantaged. 

Dyspraxia is a condition that is also known as DCD (developmental co-ordination disorder). Children with this condition can find it particularly hard to take part in physical activity due to having poor physical abilities and co-ordination. Barriers that can effect these children are poor balance, poor hand-eye co-ordination, poor foot-eye co-ordination, speed of processing and spatial awareness (Dyspraxia Foundation). These are all key skills that are needed to participate actively in physical education lessons. Having these barriers  can demotivate pupils and inhibit them from wanting to take part, as their skills are on show for the whole class to see. In order to make physical education inclusive for these children and help them feel comfortable a teacher can use various strategies. For example, an useful strategy to use is to use ‘gardens’, This strategy involves children being paired or placed into a group, in these groups they are given their own areas where they can devise a game themselves. By doing this, it allows the children to take control of the lessons whilst the teacher observes and advises. By placing the pupils in gardens it gives them the feeling of being ‘insulated’ in a way where no one is watching what they do. For children with DCD this is a good strategy to use as they may not feel that people are watching or judging their abilities.


When dealing with children with autism it can be very difficult for physical education teachers. Autism is not a physical disability and has many different types, autism is a spectrum condition,  this means that “while all people on the autism spectrum share certain differences, their condition will affect them in different ways”(Autism, sport and physical activity) . This suggests that teachers may have to create strategies that can help make lessons inclusive for these children, however, some autistic pupils will have different needs to others. 
Without the right approach, teachers could inhibit the development of these children by not taking the time to find out strategies and methods to meet the individual needs of the children, a consideration that would make them feel more comfortable in a physical education environment. Some of the barriers that affect pupils with autism are;  feeling uncomfortable changing into sports kit, nervous around strangers, rules not easy to understand, pressure to compete, lack of confidence etc.. By preparing properly and having knowledge about the problems, these  barriers  can be overcome by the teacher.

There are strategies that can be used to make lessons as inclusive as possible, these are strategies such as using language that is clear, by doing this,  the pupils will be confident that they will understand what the teacher wants them to do. The teacher can check that the pupils understand what has been asked of them, this reassurance can be of great help to a child with autism as they may not want to ask for help. When explaining in lessons, the teacher could use visual aids and demonstrations to help make the explanation clearer for the children to understand, by using demonstrations pupils will be able to see exactly what is needed to do. When communicating with the pupils, the teacher can use the pupil’s name to get their attention, this lets the pupil know that the teacher is communicating directly with them which allow the teacher to gain the pupils full attention.

A particular barrier for these pupils is that they are not confident around strangers.  To overcome this, the teacher can make sure that when placing the class into groups  they can ensure they place pupils  with autism in groups with their peers. By doing this the pupils will feel more comfortable, relaxed and engaged in the lessons. Children with autism like to have a structure to follow and are not very good at dealing with change, this can be an issue during physical education as the lessons often change each week. To overcome this the teacher can offer ‘ now and next’ cards which will show the pupils what they will be doing during the lesson and what they will be doing in the coming weeks.

Children who are visually impaired can have difficultiy participating in physical education as the lessons are often dependent on using their eyes to watch what is needed to be doen and see what area they are using. “Students with visual impairments need access to differentiated, inclusive opportunities for physical education” (Munster et al 2015). Without teachers having the correct attitude and demonstrating care, these pupils will not fully benefit from physical education lessons in school. When carrying out physical education lessons for children with visual impairments, space is an important factor to consider. Letcher (2006) states that visually impaired students should be allowed time to explore the entire physical education area so they can become familiar with the space they are working with. If these students are unsure of the environment that they are working in then they feel uncomfortable during the lessons and may shy away from taking part. By taking this opportunity away from these children, it will delay the pupils development of physical literacy, as they would not have had the experiences needed to broaden their base knowledge of different sports and skills. When carrying out these lessons involoving the whole class, the teacher must ensure that the correct equipment is chosen in order to include each child. This may include using the brightest colour balls, marking out an area with cones that are bright and of the same colour and using different colour to identify different areas such as goals. By doing these simple adaptations to the lessons the teacher will have a far more productive lessons and every pupil will have an equal opportunity to take part. This allows each child to work towards reaching their full potential.

In the excellence for all children (1997) paper it states the  four principles of inclusion are to be:
· “More pupils with SEN included in mainstream primary and secondary school - this implies the progressive extension of the capacity of mainstream schools to provide for children with a wide range of needs 
· The needs of individual children are paramount – Where these cannot currently be met in mainstream schools, specialist provision should be available. 
· Inclusion is a process not a fixed state – by inclusion, we mean not only pupils with SEN should wherever possible receive their education in a mainstream school but also that the should join in with the rest of the class fully and the life of the school.
· Must take account of all circumstances – this would recognise the concerns of some parents about whether and how the needs of their child will be met in a mainstream school.”
These  four principles are the guidelines that teachers should follow to ensure the full development of all pupils. By following these guidelines teachers can give pupils the opportunity to flourish and take part in physical education lessons with their friends rather than being isolated in units unecessarily or for the convenience of teachers. There is no reason why children with learning needs and disabilities shoul not have the same opportunities to attend mainstream schools. There are different factors which could influence the possibility for inclusion for children with different learning needs. An example could be access to mainstream schools, where children with physical disabilities may only need improved access to certain buildings within the schools. 

By using these strategies in physical education lessons, teachers can help develop children’s overall physical literacy regardless of their ability or disability. These stragtagies give every child an equal opportunity to reach their full potential. Without having these adaptations to meet the needs of all learners, the opportunity to flourish is delayed. Whitehead & Murdock (2006) state that “in short, physical literacy can be defined as the motivation, confidence, physical competence, understanding and knowledge to maintain physical activity at an individually appropriate level, throughout life”. This suggests that by having positive structures and experiences in school life to develop children’s physical literacy, then the more likely it is that they will carry on with physical activity for life. Active for life (2015) state that “children who never learn to read or write become adults who can’t read or write. Should we be surprised that children who never develop movement skills become inactive, uncoordinated adults?”, this suggests that children not learning fundamental skills or being given qual opportunity in physical education has just as much input of quality of life in the future as not learning to read or write.

If teachers are struggling for ideas for lessons which are inclusive or haven’t got the equipment needed for specific children,  there are specialist disability officers who are experienced in delivering physical education lessons to pupils who need additional sports and specialist help. These officers are located in every county, and are available for teachers to approach for help and who offer support, advice and demonstrations by going into schools and taking lessons. There are also schemes that are available to teachers and coaches which specialise in inclusivity in physical education.  For instance, Sainsbury’s run a scheme where trained officers go to organisations to hold day courses for staff/students. These courses consist of a theory element and a practical workshop. Scenarios are developed for the participants to work with, During these scenarios,  the participants come up with inclusive lesson plans and are guided by the officers. By giving the staff training, it allows them to be prepared and knowledgable about different abilities and how to overcome the barriers that they bring.

To conclude this assignment I believe after carrying out my research that if teachers have the right attitude and passion to help pupils reach their full potential within physical education lessons,  then there would be an increase in the numbers participating within lessons. However if teachers have the wrong attitude, then I believe that it will thwart the development of the pupils, leading to problems later in life due to physical inactivity.  Having a negative experience in school is likely to have a disproportional affect on their post school involvement in physical activity on a lifelong basis.. As we have discussed. there are many strategies that can be put in place to ensure that physical education is inclusive for everyone no matter of their ability or disability. These strategies often do not need the use of specialist equipment just a slight adaptation to the equipment or way of thinking of the teacher.
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