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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
This essay will explore the learning steps focusing on a case study of a group of year one learners based on an observed, critical incident. It will also explore and refer to relevant literature and discuss the advantages and disadvantages of using a case study observation. It will discuss the methodology used throughout, how the observation relates to the Four Purposes by Graham Donaldson, as well as a reflection and a conclusion on the practice. 

A critical incident is a useful tool and is essential for reflective practice in teaching, as stated by Cohen et al (2011), who also add that an event that only occurs once, can still reveal an extremely important insight into a person or situation. Marshall and Rossman (1995); Simpson and Tucson (2003: 2) as mentioned by Cohen et al (2011) state that observations are more than just looking at something, it is systematically looking and noting down information regarding people, behaviours, and settings. 

In relation to reflective practice in teaching, looking further into critical observations is beneficial as a student teacher, as it enables the researcher to acquire an in-depth look at the positive and negative pedagogical techniques used throughout, and this statement can also be backed up by Tripp (1993) who states that “what we do is essential to the development of professional judgement”.


Observation - School & Context
This next section will explain and discuss the school and class context of the observation, that took place within a primary school in South Wales, whilst respecting the schools’ anonymity. As mentioned by the BERA (2018) guidelines, all educational researchers should protect the school’s confidentiality and anonymity, by ensuring the data produced is anonymised for external scrutiny for ethical considerations. The observed classroom consisted of nineteen, year one pupils (aged five), of mixed genders. Within the classroom, there was one class teacher and one TA (teaching assistant). The observed primary school was located in a community within a lower socioeconomic area. 

The schools’ latest Estyn report (2014) stated that 55% of the pupils within the school qualified for free school meals, as well as 67% of pupils having additional learning needs (ALN), which is well above the average for Wales. The school also houses and manages the Flying Start provision on sight, which enables the children to gain new experiences, that support their development ready for nursery and further education.

Observation - Methodology
This section will explore the methodology used within the research process, whilst discussing the strengths and weaknesses of the approach. Firstly, the research was conducted through a convenient, unstructured, case study/critical observation within a singular classroom setting.
This observation enabled the researcher to obtain a wider, more in-depth look into the classroom, to see the pedagogical techniques used throughout, and how these worked well/didn’t work well with the children to incorporate into their future practice as a teacher. Linking closely to this, Jaffee (2015) states that one of the key elements of learning how to teach, is examining and reflecting on other teacher’s practices and enacting these practices in placements and in coursework. 
Segall and Gaudelli (2007) states that “critical, social reflection interns to critically reflect on the purposes and processes of social studies and relate those both to the day-to-day practices in the school contexts in which they teach”. 

Observations are defined by Becker and Geer (1970) as mentioned by Baker (2006) as when the participant observes what is happening in the daily life of the people under study, by observing what is happening, listening to what is said, and questioning people. In terms of observation models, Gosling (2005) mentions there are three models for peer observation of teaching: an evaluative model, developmental model, and a peer review model. 

This section will explore the weaknesses of using observations as a research method. Firstly, the researcher found it hard not to engage during the observation process, as it naturally goes against the inhibitions of being a teacher. Backing this statement up; Baker (2006) states that observations are a complex research method, because they require the researcher to always remember their primary role as a researcher, and to remain detached enough to collect and analyse data relevant to the problem of the investigation. Another weakness, as stated by Moyles (2002), is that observational data is sensitive to contexts and demonstrates strong ecological validity (Cohen et al, 2011). Linking closely is Baker (2006) who addresses the validity and reliability issues, stating that one particular threat to validity is researcher bias, that may result from selective observation, selective recording of information, or the subjective interpretation of situations. Baker (2006) also states how qualitative data is often criticised for lacking reliability, and they also explain that Adler and Adler (1994, p. 381) suggested that researchers should conduct their observations “systematically and repeatedly over warning conditions” in order to “ensure the widest range of observational consistency”. 

This next section will now explore the strengths of using critical observations as a research method. Firstly, observation methods are powerful tools for gaining insight into situations (Cohen et al, 2011). Siddiqui et al (2007) as mentioned by Pattison et al (2012) state that peer observation of teaching is a method of evaluating teaching, that can offer formative feedback to assist in the development of reflective processes of the teacher, this meaning that it is an excellent reflective tool to use, in order to enhance your own practice and to develop further both as a practitioner and on a personal level. Cohen et al (2011) also states that:
“..Sometimes one event can occur which reveals an extremely important insight into a person or situation, and that these events are critical in that they may be non-routine but very revealing; they offer the researcher an insight that would not be available by routine observations”.
This summarises the strengths of using an observation, and overall concludes that observations are vital in order for the researcher to see classroom practice first-hand.

Observation - Donaldson’s Four Purposes
This section will explore connections between the observed critical incident and the four purposes of the curriculum by Graham Donaldson (2015) which sets out to ensure our children and young people to be:
· Ambitious, capable learners,
· Enterprising, creative contributors,
· Ethical, informed citizens,
· Healthy, confident individuals.
Donaldson (2015) created the new curriculum for Wales to create more classroom autonomy for teachers, a closer focus on life skills, personal confidence, basic skills, work skills and career advice as well as health and wellbeing. He also wanted schools to adopt a fun and interesting approach to learning, and not for the children to feel like they were only at school to pass assessments or to get qualifications.
The researcher observed and noted down four different critical incidents throughout the observation day (see appendix 3, 4a, 4b, and 4c), however only one was chosen for deeper analysis (see appendix 3) which is discussed below. 

The critical incident consisted of pupil X who was observed to be misbehaving and disengaged, whilst disrupting other pupils, and also being disrespectful to other pupils in the room as well as the teaching staff. However, when the teacher introduced a new, fun, and practical task, such as playing and dancing with play-doh, pupil X became highly engaged in the activity and sat quietly whilst joining in. This activity was requested by the children, so one can only assume that it must be a regular activity within this particular class. The activity began by the teacher playing a YouTube video, which included music and hand gestures to show the children what dance movements to do whilst rolling, squishing, flattening and bashing their own ball of play-doh. This activity was stimulating and fun, whilst enabling the children to develop their fine motor skills. It also encouraged hand-eye coordination, creativity, concentration, and it also acted as a calming technique. This activity also links to Piaget (1994) as mentioned by Simatwa (2010) who states that active school involvement is key to intellectual development, and should include direct physical manipulation of objects, with children using touch, manipulation, and push to experience and understand their environment. 

In relation to the ‘Feelings’ section of the Gibbs Reflective Cycle (Gibbs, 1988), as the researcher, I personally found it very interesting and intriguing during the observation process, to see more engagement during practical activities within the classroom throughout the observation day. However, it was expected to see children having fun doing practical activities within the classroom, as in my experience I have found that children tend to find these more fun and engaging.

This critical incident led to further research regarding pupil engagement; as pupil X was clearly not very stimulated during the observed lesson, which then resulted in bad behaviour and classroom disruptions. Another key theme for further research is practical learning, as the pupil X was only engaged during practical activities, which could possibly suggest that these activities are more enjoyable and stimulating. Finally, the last theme to explore would be scaffolding as a pedagogical technique, as the teacher demonstrated and modelled the specific movements using the play-doh, in hopes that the children would eventually be able to follow the video, to mould and move the play doh independently with no support. These three themes will be explored further in the Literature Review. 

Linking to the four purposes by Donaldson (2015) as mentioned above, this incident links closely to the ‘healthy, confident individuals’ purpose, as the teacher was encouraging the pupils to engage and participate in performance, as well as taking part in physical activity through the dancing with play-doh activity. Practical tasks and physical activities enable the children to develop confidence, and to prepare them for real-life opportunities in the future; which links closely to the purpose as it also states that children should be ‘ready to lead fulfilling lives as valued members of society’ (Donaldson, 2015). This critical incident also links to another one of the four purposes; ‘enterprising, creative contributors’ as the pupils were able to think creatively to reframe, and solve problems during the play-doh activity, by figuring out how to make their ball of play-doh into certain shapes, which some children in the classroom did struggle with at first, whilst dancing to the music. Also, linking to the previous purpose mentioned, this one also sets out for children to be ready to play a full part in work and life (Donaldson, 2015), by encouraging concentration, creativity, and coordination, and as a result of this, confidence should be improved also.

Literature Review
This section will explore and discuss relevant literature and theories, that link closely to the observation conducted by the researcher. The three topics of discussion for this literature review will be scaffolding as a pedagogical technique, pupil engagement and practical learning, as these themes all link closely to the observed critical incident.
Using scaffolding as a pedagogical technique will be the first theme discussed within this literature review. Belland (2017) states that scaffolding is needed in order to support current performance, but also has to eventually lead to the ability to perform the target skill independently in the future (Belland, 2014; Wood et al, 1976).
Linking closely to this topic is Vygotsky’s Zone of Proximal Development, that refers to the difference between what a learner can do without help and what they can do with guidance (McLeod, 2012). Vygotsky stated that “when a student is in the zone of proximal development for a particular task, assistance will give the student enough of a “boost” to complete the task” (McLeod, 2012). McLeod (2018) also states that “Vygotsky’s theory of cognitive development is also relevant to scaffolding, which is when a teacher helps to structure or arrange a task, so that a learner can work on it successfully”. This links to the play-doh task that was conducted and modelled by the teacher, whilst using a YouTube video as a visual aid, where the pupils followed and mirrored the actions in the video as well as following the teacher. The teacher stated that the end goal is to get the children to be able to perform the play-doh routine independently. Linking to this, Abrahams and Reiss (2012) state that tasks that are most effective will have some sort of ‘scaffolding’ built into their design. 

Next to explore is the topic of pupil engagement, and through research on this topic, a popular theory that links closely would be Blatchford et al (2011), who discuss the theory that smaller class sizes lead to better academic engagement, stimulation and outcomes for pupils. This links closely to the critical observation as it was a large class (nineteen pupils) with only two members of staff, this could possibly suggest the need for more support within the classroom to ensure full pupil engagement and stimulation throughout the day, along with more control in the classroom. In addition to this, Blatchford et al (2011) also add that common sense suggests that with more children in a classroom, there will be more potential for distraction and more possibility of the children being off task. This could potentially be the reasoning behind pupil X’s misbehaving, and distracted behaviour. Linking closely, Baken (2014) discusses Piaget’s theory that focuses on development and learning theories, and adds that teachers must make a special effort to provide classroom activities for individuals and small groups, rather than for the whole class, and also that the teacher’s role is to facilitate learning by providing a variety of experiences. 
As stated by Dickinson and Smith (1994) and mentioned by Vezzani (2019) the effective engagement of children is greater with open and authentic questions by the teacher, and also when teachers offer a cognitive and stimulating learning environment. In addition to this, Black et al, (2003) mentions that “questioning by the teacher can contribute to increased engagement and thinking by pupils which in turn leads to an increase in understanding” (Sangster & Overall, 2006), also suggesting that open questions would be much more stimulating than closed questions. 
Lastly, classroom engagement is absolutely vital as disengagement can lead to decreased academic achievement and increased behavioural problems, whereas high levels of school engagement are associated with positive social, behavioural and academic outcomes (Furrer, Skinner, Marchand, & Kindermann, 2006; as mentioned by Covell, 2010).

Lastly to discuss, is the topic of practical learning, as pupil X was undoubtedly more engaged whilst participating in a practical activity. As discussed by Gillard (2002), the centrality of play in children’s learning and flexibility in the curriculum, is important for the children’s progress. Also mentioned, is the need for great awareness of the importance of creativity and spontaneity in children’s learning (Gillard, 2002). Students see practical work as being effective in terms of their learning and enjoyment in education (Abraham’s and Reiss, 2012). As mentioned by Toplis & Toplis (2012), practical engagement is vital in order to improve student success, increasing or widening participation, achieving high levels of attainment to employment with a positive attitude to lifelong learning (Yorke, 2006; as mentioned by Leach and Zepke, 2010). From the researcher’s perspective, the children engaged in the practical activity with enthusiasm and excitement, because they found it fun and engaging. 

Maslow’s hierarchy of needs (1943) demonstrates a theory of the basic needs of an individual, in order to keep them motivated. This observation links closely to the top of the pyramid that states ‘self-actualisation’ which means ‘achieving one’s full potential, including creative activities’. Children thrive off creativity and really engage in practical activities if they think it is fun. On the other hand, with every positive comes a negative, and Abrahams and Reiss (2012) state that there is a risk with the use of practical work as it can become so routine for some teachers, that we cease to assess critically whether it is always the most effective way of teaching a specific learning outcome. It is important to remember that not all pedagogical techniques work for every lesson, and in this case practical work will not always be the correct method for teaching every topic. 

Reflection
This section will be a reflection on the observation process as well as the write-up process, it will discuss the chosen reflection model and will demonstrate how this approach will inform my own personal and professional development in the future. Reflection on practice is vital and Tripp (1993) states that it is important to reflect strategically and systematically on the critical incident, in order to plan for an appropriate new strategy and ultimately improve practice. 

Firstly to mention, is that Gibbs’ (1988) Reflective Cycle was used throughout practice, for guidance and structure on how to examine the observation experience, say what went well and what did not, and to learn from it as well as critic it. Firstly, the ‘Description’ section of the reflective cycle by Gibbs (1988) is mentioned in the ‘Four Purposes’ section of this essay, where exactly what happened during the observation process is explained as well as an in-depth explanation of the critical incident. Next, in terms of the ‘Evaluation’ and ‘Analysis’, these will both be explored below. 

In evaluation, this experience of observing a critical incident was substantially helpful in terms of my professional development, as well as personal. I found that observing a classroom for a whole day really benefitted me in a number of ways, by observing behaviour management techniques, pedagogical techniques, teacher and TA collaboration, and differentiation, these really helped me develop tips for my own classroom experience in the future. The critical incident was not a shock to see as I have always personally believed that practical lessons would be the most engaging, especially with the younger children in primary schools. In my experience, children tend to find these the most fun and do not realise they are learning when they learn through play. Also, I have always believed that bad behaviour from children usually has reasoning behind it, whether it is not being stimulated enough, or there’s personal circumstances happening at home, there will always be reasoning behind misbehaving children, and in this situation I believe that pupil X was just not stimulated enough. 

In terms of analysis, the literature review has provided more, in-depth information in relation to the themes that occurred during the critical incident observation process, such as scaffolding, practical learning and pupil engagement. Analysing critical incidents has a number of benefits, as mentioned by Joshi (2018) who discusses Richards and Farrell (2010), and states that analysing critical incidents facilitates’ professional development in the following ways:
· It can create a greater level of self-awareness,
· It can prompt an evaluation of established outlines and procedures,
· It can encourage teachers to pose critical questions about teaching,
· It can help bring believes to the level of awareness,
· It can create opportunities for action research,
· It can help build a community of critical practitioners,
· It can provide a resource for teachers.

In terms of scaffolding, the literature suggests that scaffolding is a popular pedagogical technique used to support pupils during a particular activity, with the hope that the children will eventually be able to do the same activity independently, and this technique was used effectively within the observation process during the play-doh activity. In terms of practical learning, the literature suggests that there is an importance of creativity and spontaneity in children’s learning, and practical work is always seen as effective in terms of learning and enjoyment in education. Also, practical learning is also seen to engage the children with excitement and enthusiasm, as well as the fact that it links closely to Maslow’s hierarchy of needs (1943). Lastly, pupil engagement is suggested in the literature to be largely down to class sizes, and it suggests that larger classrooms need more support in terms of teaching staff to ensure full pupil engagement and stimulation, and to ensure no distractions or the children venturing off task. Also, linking closely was found to be the use of engaging pedagogical techniques, such as using open-ended questions to ensure a more stimulating environment. 
The ‘conclusion’ and ‘personal action plan’ sections of the reflective cycle by Gibbs (1988) will both be demonstrated in the conclusion section of this essay. 

Conclusion
In conclusion, linking closely to the reflective cycle by Gibbs (1988), I found this critical observation process highly beneficial in terms of developing further, both professionally and personally. As discussed by Joshi (2018), critical incident analysis refers to the documentation and analysis of the teaching incident, in order to learn from them and improve practice. 

This critical observation links to the new professional standards for teaching and leadership in a few different ways. Firstly, it links to the pedagogy section as a number of different pedagogical techniques are used and explored throughout, including the influential use of scaffolding as a pedagogical technique. Pedagogy, otherwise known as teaching and learning, is paramount in order for the teacher to secure the best outcome for learners (Welsh Government, 2019).
It also links closely to collaboration as the teacher and the TA worked collaboratively throughout to work with the children. Collaboration is also vital in order to enable effective pedagogy to spread, through “mutual support in which effective collaboration flourishes within and beyond the school” (Welsh Government, 2019).
I believe this experience has also linked to professional learning, as personally I feel this experience has helped me develop on a professional level, and I have learnt techniques and tips that will enhance my further practice. Professional learning is paramount as it takes effective pedagogy deeper, and enables professionals to extend their knowledge, skills, understanding and in result, progressively developing pedagogy (Welsh Government, 2019). 

Lastly, this section will discuss a personal action plan demonstrating what I would do differently next time, what further steps to take, and how to improve practice in the future. Firstly, if I were to undertake a similar observation in the future, I would try to observe over a period of three days or more, which this time was not possible unfortunately due to the implications of Covid19. I would aim to do this in order to get a better insight into the pupil’s behaviour, the teachers’ techniques, and a better, general sense of context within the classroom. One technique I would continue to do next time, would be to stay in the background of the class and be a complete observer, and not a participant in any way. I did this throughout the observation process and it worked greatly as I was not distracted at all and was able to keep my eye on any action that may be happening at the time.



Appendices:
1. Notes from Bridging 1:

Year one class 
Teacher & 1 TA
Approx 19 children 

Children kept on from previous year 
Indoors on carpet to start
Raining outside 
Limited classroom due to COVID - normally have the outdoor space (raining & windy) corridor, and opposite classroom - due to bubble have to stay in classroom. 
Vibe is excited but calm - engaged in the task straight away

· 08:53am - children coming into class 
· Sitting straight on carpet
· Can you think of something that begins with an E? - each child as they come in has to name something
· ‘Morning X’- each child gets welcomed into the classroom
· One child grabbed their folder and sat on a chair - higher level than all of the others - this led other children to get up and move around the space disrupting the calm environment - one boy misbehaving disrupted the entire classroom as all children think they can behave that way - knock on effect
· Interactive whiteboards - grab attention of children all seem engaged in this task including boy sitting on desk - all drawing something that begins with E
· One child crying as they come in - asking for their mum and saying that they want to go home - TA takes the child and sits with them on the carpet - scaffolds them into enjoying the lesson - asking about their weekend and 
· Timer on for 2 minutes on the big whiteboard - to tidy up and put everything back in their folders & put folders away - everyone was excited by this and it is clearly an implemented routine they use regularly - created excited & fun atmosphere
· Bore da Olivia etc - register - everyone sitting quietly on carpet and clearly are used to this routine in the morning - 
· Counting blocks - all count in unison loudly and excitedly - i have 19 and I’m going to add one on what would i have? - everyone shouts 20 - how many tens is that? “Two” how do i write that? And why am i putting a zero on the end of the two? Directly asking “isabelle’ ive got twenty - 
· Who did the homework? Ten words beginning with E - no one? No dojo’s!
· X Beth wyt ti’n Eisiau? Uh who’s talking.... x are you talking? Ga i packed lunch...
· 2 girls messing at the back of the carpet - been asked to be quiet once - few other children sitting at the back are a bit distracted despite the TA asking for them to be quiet. - one of these children is the one that came in crying asking for her mum - one gets moved to sit by the TA - 
· Picks three people to be line leaders for dinners
· Sut wyt ti? - Dw i’n hapus - achos? get sticky thing and put it on hapus on the wall - everyone is asked why they feel like that - in welsh - on the wall there is angry happy sad excited
· One little girl doesn’t talk - 
· Whilst the children are lining up to tell teacher how they’re feeling - children on carpet are misbehaving and not engaged - 
· When teacher raises voice about being a band with a drummer and guitar and singing - the rest of the children get excited too - shhh to quieten back down
· Yesterday it was Tuesday - what day is it? Wednesday - What does Wednesday start with - W - all class repeating the noise ‘W’ - its the 29th today so what date is it tomorrow - 30th - good girl! High fives - dojo point 
· Looking for 50 dojo’s this week - 5 and 0 - 
· Sut mae twydd heddu? Mae bwrw glaw! - watching video of alphabet where they clap along and sing along - clearly know the video and have seen it multiple times before - learning alphabet - all children engaged - video gets faster and faster - all children are excited clapping along and all engaged in the activity. Monster in video - rawwwring at the end of each alphabet - all children join in
· THIS WEEK WE HAVE LOOKED AT: Our story - bob the bubble - See if we can remember the story .... prompting them ‘once upon a time there was a bubble called ....” “BOB!!!’ Etc etc - bob saw a flash of...???? “GREEN” they remember this story that they have been writing/learning - all helping each other to complete the story - open questions to prompt
· One boy goes to go to the toilet and moves his sticker on the wall - without asking and teacher is stern saying we spoke about this yesterday!
· Split into groups - jiraffe, quoalas, lions, penguins, hippos, eagle - ability groups - Changing parts of the story - take out frog and butterfly to change - if they finish then there’s extra work to do in books to broaden reading
· If we are noisy I’ll stop all tasks and sit on carpet - little voices - yesterday we were really loud - all split up into groups in the classroom doing their on activities - just playing around & take shoes off to run around - conditioned to do so
· The group working with the TA - the TA has observation sheets to note how the children are working and whether they’re on target or above or below. - Assessment - development of knowledge - monitoring it
· Only 2 groups are working with TA/Teacher - the rest are running around in classroom - crazy atmosphere - running around - could be because they normally have access to go outside but its raining and windy today - and corridor is out of bounds as there is another teacher working out there so they are all limited to the classroom - 
· Objectives - The teacher describes the plan for the day whist all are sitting on carpet facing her and the whiteboard - makes it clear what the plan is
· Access & Challenge - Enabling learners engagement - groups working with the TAs/Teachers are doing a structured scaffolding task - small groups to enable more engagement - children are challenged by their classmates running around but are still engaged as they must find the letter work exciting
· Specifics - Questioning? Scaffolding to answer questions? Barriers to effective engagement/learning - 
· Direction - Lesson is quite unstructured apart form a couple of groups who are doing work - but when they finish they are able to join the class in playing/running around the class 
· Possible barriers to effective communication - Environmental circumstance - girl who was crying for her mum to come back and that she didn’t want to go to school - this started her day off in a negative way and led to her misbehaving - how was this addressed? TA sat with her to calm her down and to adjust & adapt her to the environment slowly - ease her in - key vocabulary would be the TA taking her mind off it by asking her questions about what she did on the weekend/what she did last night to distract - worked successfully.
· One child who is playing is distracting a boy who is working with the TA - this child has displayed good behaviour so far until a distraction comes and takes him off the ball - TA quickly solves the issue by asking the boy who is distracting to leave the boy alone to do his work - issue solved.
· Stations - building blocks, iPads on sofas, on laptop playing games on internet, playing with number rulers and blocks, play doh station - each child has their own zip lock bag with play doh in
· ‘Do you want me to check the cameras?’ To stop children lying about what they did
· Boy doing written work - disengaged because everyone around him is having free-time - TA introduces coloured pencils to keep boy engaged but he tries to use all of them at once - as soon as he has completed his work he packs up quietly and happily and plays with everyone else. - fear of missing out?
· when people are playing with the building blocks - ‘what shapes have you used?’ Good! Using shaped blocks on carpet - made princess castle
· Calling people to work with the teacher in corridor - children are excited to work with the teacher and to go out into the corridor - new environment - exciting 
· 10:30am - When classroom gets too loud (screaming and loud voices) - teacher sternly shouts ‘Ummmm who’s screeching???’ Everyone stops what they’re doing to be quiet for approx one minute and then continues as if nothing has been said.
· Calls children to line up to wash hands - for break time to eat fruit & drink squash
· One girl continuously misbehaving - stealing someones seat, knocking over someone’s building blocks, etc - TA keeps asking her to behave - picking on one particular boy so TA asks them to play in separate areas - wont share anything & when she gets told off she isolates under the easel or corner of room 
· X is chasing boys around the classroom misbehaving - teacher catches the two boys that are being chased and asks them to play separately - this causes one boy to isolate himself on the floor sitting quietly. 
· “Sharing is caring” ”spoke to you about this yesterday… be nice to your friends”.
· Scaffolding – TA supporting children through their work books in small groups – takes in turns to work with the TA – helping them with phonetics – What letter do the following words start with etc – Elephant? E! – Queen – Q! and so on…. Helping them and giving them a push to get the right answers. Small groups – easier to scaffold & support.
· Tidy up music - everyone knows the music immediately & it says tidy up on the board. All children find tidying up fun and everyone is engaged in this task.  
· All called to carpet and make them say how many dojo points they have - they want 50
· Dough disco song and video comes on - all have their own little play dough - asking to ‘show me your elephant’ and all the children are doing the actions - it tells them to squeeze, snap, wiggle, stomp, rolling, jump, walk fingers, swap sides, squish, cross, wriggle, roll a ball, - all engaged as its a practical activity and everyone’s singing along doing the actions with their dough - their request from first thing this morning asking to do the dough disco - all TA’s and teacher are joining in - more encouraging & fun when all are involved. Second video - if you’re happy and you know it ‘pinch the dough’ ‘squeeze and roll’ ‘splat’ ‘prod’ ‘wave’ ‘squeeze’ ‘play piano on dough’ ‘1 2 3 4 5 4 3 2 1’ 
· 12:50pm - Prynhawn Da children - go through register and they all respond in welsh
· The plan is - finish off with the last group to rewrite the story thy wrote together as a class all week but change characters  to change the story
· Hands up - don’t shout out! Wait their turn to speak when their name is called
· READING TASK: Children on carpet and teacher is writing _ _ _ ‘S A T’ and ‘B A T’ and ‘C A T’ and asking the children what it says. Close eyes whilst teacher changes a letter, each time... ask for hands up. 
· When teacher raises volume of voice - atmosphere picks up in the classroom and children become more lively. 
· Shouting ‘me me me me’ - no! Sit nicely on bottom, cross legs and hand up - 
· Boy with lower ability got question correct and clearly had never done that before - a lot of praise and high fives for him from the TA and teacher. 
· Another group working with TA - writing tasks - join the picture to the letter the word starts with - phonetic task - teacher walking them through the task and so it all together at the same time for the TA to help.

























2. Critical Incident linking to professional standards
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4. Other Critical Incident Reflection Sheets
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