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[bookmark: _Hlk165639785]From the observations I made during the start of the second placement, it was evident that behaviour was a big issue within the classroom for this class. Of the twenty-five students in this reception/year one class, 20% (5) of the children have severe additional learning needs (ALN) (School X, 2023). Although this research project is not specifically focused on ALN, it is worth noting due to the impact the ALN children have on the other students and staff within the class. Behaviour is a big concern all around due to the disruption it is causing to the children’s learning. The majority of students only behave our issues stem from not listening, not completing classwork and disagreements with peers; others take a more physical approach and lash out at peers and staff members. Behaviour management is a regular topic within my Professional Learning Passport and much research has already been done to remedy the class’s behaviour to no avail. Upon reflection, I feel the strategies I have been trying may have been too complicated which motivated me to research the effects of basic verbal praise with the research question ‘How does consistent verbal praise influence the behaviour of reception students in their daily classroom activities’?’. 
In line with the ethical guidelines set out by the British Educational Research Association (BERA), the placement school used for this research project will be referred to as School X to keep it anonymised and to preserve confidentiality (BERA, 2018). For context, School X is an English-medium primary school located in South Wales; with 193 pupils on role. 70.3% of students are in the 30% most deprived area in Wales, 22.6% of pupils have ALN, which significantly exceeds the Welsh national average of 15.8%. School X has a high mobility rate of 25.4% due to social housing, the traveller community, and the Observation Assessment Unit (which is a short-term placement provision) (School X, 2023). The class at the centre of this research project is a mixed reception/year one class. At the time of submission, there were 25 students in this class (16 female, 9 male). 20% of students have ALN and 8 students have English as an additional language (EAL). There is one class teacher, in addition to myself as a student-teacher, and 3-4 teaching assistants.
Overview of literature 
Teachers frequently find themselves dedicating more time and effort to managing the classroom environment than focusing on teaching (Tye & O’Brien, 2002). Liu & Meyer (2005) report issues surrounding classroom behaviour management are a primary contributor to job dissatisfaction among teachers; highlighting the importance of research into behaviour management techniques. Studies on the effects of praise have shown that it can result in increased occurrences of desirable behaviours (Howell et al., 2014; Kern & Clemens, 2007), enhanced learning, improved student self-esteem (Brophy, 1981), higher levels of student engagement (Sutherland, Wehby, & Copeland, 2000), and overall classroom satisfaction (Burnett, 2002).
Teachers are regularly encouraged to use praise as a way to manage behaviour within the classroom (see Moore et al., 2019; Epstein et al., 2008; Simonsen et al., 2008 among others). The use of verbal praise and its effect on behaviour has been a long-debated topic, with current research reporting the positive impacts more so than the negative. Giving verbal praise serves as a form of positive reinforcement, first introduced in Skinner’s (1963) theory of operant conditioning. This theory posits receiving praise for good behaviours encourages students to repeat those behaviours in the future. The impact of positive reinforcement is well-studied. Brophy (1981) conducted a study investigating the effects of praise on student behaviour in the classroom, with praise serving as a form of positive reinforcement. Results found praise to be associated with an increase in student engagement, effort, and achievement. This study provided early evidence of the positive impact of praise as a form of positive reinforcement in the classroom. It highlighted the importance of providing students with positive feedback and acknowledgement to foster a supportive learning environment. Similarly, Sutherland, Wehby & Copeland's (2000) study examined the effects on teacher praise on the on-task behaviour of students with behavioural disorders. Results found that increased rates of teacher praise were associated with higher levels of on-task behaviour among students with behavioural disorders. Positive reinforcement, in the form of teacher praise, played a crucial role in promoting desirable behaviours in this population. More recently, in Howell et al., (2014) study, the effects of praise on children's behaviour within the classroom were explored. It was observed that praise led to higher rates of appropriate behaviours among students. Positive reinforcement, in the form of praise, was effective in promoting desired behaviours and maintaining a positive classroom environment. 
The above studies are merely a sample of the published work available relating to positive reinforcement in the classroom. The magnitude of the research and the near-identical findings they share suggest the findings hold strong reliability and validity.  
Operant conditioning centres around repeatedly rewarding a desirable behaviour (Skinner, 1963). However, in the present study, though positive reinforcement is being displayed in the form of verbal praise, students are not being praised for a specific behaviour and praise for repeated good behaviour is not purposefully given. Verbal praise is given consistently for all forms of good behaviour regardless of how simple the behaviour may seem or whether the students already actively engage in this behaviour (i.e., holding their pencil, opening their book etc.,). This strategy has the potential to cause misconceptions for the students. Without specific behaviours being acknowledged or reinforced, students may find it challenging to discern what behaviours are expected in the future.
The way praise is given in the current study is not dissimilar to the preventative strategy of non-contingent reinforcement. Noncontingent reinforcement (NCR) refers to reinforcement given to an individual based on a predetermined schedule, regardless of the individual's behaviour (Kodak, Miltenberger, & Romaniuk, 2003). Studies by Carr et al., (2000) and Vollmer et al., (1993) into NCR using verbal praise suggested providing attention to the student regularly in the form of praise causes the student's desire to engage in wrong behaviour to disappear. 
Burnett and Mandal's (2010) study reported that general, non-targeted praise was most popular among teachers. However, it is recommended teachers use behaviour-specific praise (Brophy, 1981). Most researchers (Gable et al. 2009; Kalis, Vannest, & Parker 2007; Lannie, & McCurdy, 2007; Nicol & Macfarlane-Dick, 2005) postulate general praise to be ineffective in managing good behaviours and suggest praise needs to be solely focused on a single behaviour or task. The present study focuses on general praise as opposed to behaviour-specific praise therefore the results will add to pre-existing knowledge of the effects of praise.  
Research has consistently shown that praise is an effective way to increase desired behaviours in children. For example, a study by Wallace et al., (2004) found verbal praise increased compliance with instructions in preschoolers. In addition to this, frequent verbal praise has been reported to improve relationships between teachers and students (Howell et al., (2014). Verbal praise strengthens the bond between children and educators, creating a positive emotional connection and helping to build trust and mutual respect. Supportive teacher-student relationships are important as research has shown good relationships can lead to better academic engagement (Connel and Klem, 2006) and academic achievement (Rimm-Kaufman & Sandilos, n.d.). Positive teacher-student relationships can also provide a protective barrier for at-risk children, helping to mitigate more serious challenges in behaviour (Spilt et al., 2011), social interactions (Elledge et al., 2016), and academic performance (Fan, 2012). Based on this research, teachers providing praise to students not only aids in classroom behaviour management but can also lead to an overall improvement in student's educational experience. 

Explanation of Case Study
Whilst there is no universal definition for a case study, for this research project, a case study will be defined as
‘an in-depth exploration from multiple perspectives of the complexity and uniqueness of a particular project, policy, institution, programme or system in a ‘real life’ context. It is research-based, inclusive of different methods and is evidence-led. The primary purpose is to generate in-depth understanding of a specific topic (as in a thesis), programme, policy, institution or system to generate knowledge and/or inform a policy development, professional practice and civil or community action’ (Simons, 2009, p.21)​.
Yin’s (2009) work on case study research method provides a clear purpose for using such a method – he posits case study research provides a way to investigate real-life phenomena in their natural context, emphasising the importance of understanding complex social phenomena through an in-depth examination of specific cases. In his updated work, Yin (2018) reaffirms the purpose of case studies to explore real-life situations in depth and detail. Yin emphasises the value of case studies in theory development, policy analysis, and practical decision-making.
Baxter and Jack (2008) hold a similar viewpoint on case study research, their work focuses on the purpose of case study methodology for novice researchers with an emphasis on its suitability for exploring complex issues and generating detailed insights. 
Whilst these studies may not state a single specific purpose of the use of case studies; their discussions and methodologies all point toward the overarching goal of using case studies to gain insights, understand complexities, and inform theory and practice within their respective fields.
Merriam (1998) book provides an in-depth exploration of case study research methodology in an educational domain. They discuss the purposes of using case studies to further understand the educational processes, inform practice, and contribute to educational theory development. Similarly, Kolb's (2012) study examines the use of case studies in management education; highlighting their effectiveness in promoting organisational learning and decision-making. These findings illustrate how case studies can inform practice and policy in real-world organisational settings.
Like any research methodology, case studies have their strengths and limitations. Strengths of case studies include: providing rich, detailed data that offer a deep understanding of the phenomenon under investigation (Yin, 2014); providing contextual insight by allowing researchers to examine phenomena within their real-life context (Baxter and Jack, 2008); contributing to theory development by providing empirical evidence and generating new insights that can inform and refine theoretical frameworks (Eisenhardt, 2020); enabling researchers to consider multiple perspectives and factors that may influence the phenomenon being studied, leading to a more holistic understanding (Baxter and Jack, 2008). Case studies are also useful for generating hypotheses and exploring new areas of inquiry, particularly when little is known about a topic (Yin, 2014).
Limitations include limited generalisability; findings from case studies may not be generalisable to broader populations of contexts due to their focus on specific cases (Yin, 2014). Also, researchers' interpretations of case study data may be subjective, leading to potential bias in the analysis and conclusions drawn (Baxter and Jack, 2008). Case studies are also difficult to replicate, particularly if they involve unique or rare cases, which limits the ability to verify findings (Yin, 2014). The use of case studies also holds potential for ethical concerns. There may be ethical considerations related to privacy, confidentiality, and informed consent when conducting case studies involving human subjects (Baxter and Jack, 2008).
For this research project, there will be 8 student participants from reception being observed and 3 reception staff members responding to the questionnaires. Consent was given for all students in the reception class with random sampling used to select the students who would be observed for this research project. This was to ensure that every student had an equal chance of being included in the sample, thus minimising bias. 
Research Methods
In the present study, observations were used to determine whether consistent verbal praise had an impact on reception student’s behaviour. There was no specific observation schedule; observations were made over two school days with children taking part in the normal daily activities which included registration, assembly, focus groups, independent play, tidy-up time, lunchtime, playtime, guided reading, and home time to ensure findings reflect real-world behaviour (Angrosino, 2007).
There is no universal definition for observations. Gorman and Clayton (2005) define observation studies as studies that “involve the systematic recording of observable phenomena or behaviour in a natural setting” (Baker, 2006). Observational studies offer valuable insights into human behaviour, providing researchers with rich, real-time data in naturalistic settings. However, they also present several strengths and weaknesses. Observations occur in natural environments, allowing researchers to capture behaviour as it naturally unfolds without artificial constraints. This enhances ecological validity, ensuring that findings reflect real-world behaviour (Angrosino, 2007). Observational methods yield detailed and nuanced data, including non-verbal cues, interactions, and contextual factors that may not be captured through self-report measures alone (Emerson et al., 2011). Observational methods offer flexibility in data collection, allowing researchers to adapt their approach based on emerging patterns or unexpected events during the observation process (Flick, 2022). Finally, observations minimize response bias and memory distortion because they involve direct observation of behaviour rather than relying on participants' recollections or interpretations (Hammersley, 2013). However, observational studies are at risk of observers' interpretations and biases influencing data collection and analysis; which may lead to subjective judgments and potential inconsistencies across observers (Emerson et al., 2011). There is also the potential that participants may modify their behaviour when they know they are being observed (better known as the Hawthorne effect), potentially altering the naturalness of their actions, and reducing the validity of the data (Orne, 1962). Another weakness is that observational studies can be resource-intensive and time-consuming, requiring extensive training for observers, prolonged data collection periods, and meticulous analysis of large volumes of data (Flick, 2014). Finally, though not an issue in the present study, observing individuals without their consent may raise ethical concerns, particularly if the study involves sensitive behaviours or populations (Angrosino, 2007).
The second research method that was used in the current study was questionnaires. Questionnaires are widely used in research projects due to their practicality and efficiency in collecting large amounts of data from a diverse sample. The anonymity of questionnaires may make participants feel more comfortable which in turn allows them to provide a more honest response to sensitive or personal questions in a questionnaire format (Couper, 2000). Standardised questionnaires ensure consistency in data collection, making it easier to compare responses across participants and studies (Oppenheim, 2000). Questionnaires allow researchers to collect data from many participants in a relatively short amount of time and at a relatively low cost compared to other data collection methods (Babbie, 2020). Finally, data obtained from questionnaires are typically quantitative and lend themselves well to statistical analysis, allowing for straightforward data processing and interpretation (Fowler Jr, 2013). Though the use of questionnaires is arguably advantageous, there are also limitations to using questionnaires for research purposes. Questionnaires may lack the depth and richness of data obtained through qualitative methods such as interviews or observations, as they often rely on closed-ended questions with predefined response options (Bryman, 2016). There is also the potential that participants may provide socially desirable responses or inaccurately recall information, leading to response bias and potentially compromising the validity of the data (Tourangeau et al., 2000). Likewise, once a questionnaire is designed and distributed, researchers have limited flexibility to probe further or clarify responses, unlike in qualitative methods where follow-up questions can be asked in real-time (Oppenheim, 2000). Finally, Bell & Waters (2018) highlight a range of potential difficulties when wording the questionnaire such as leading questions, double questions, and assumptions to name a few.
In the present study, given the age of the pupils being observed, closed questions were used in all 6 questions in the pupil questionnaire (see Appendix D). This was the ensure the pupils could comprehend the answer they were choosing. The questions were read to them by the researcher exactly as they were written, with no follow-up questions asked in case this altered the participant's response. For the staff questionnaire, six questions were asked using a Likert scale with answers ranging from 1 (strongly disagree) to 5 (strongly agree) (see Appendix E). A Likert scale was used to better compare data. 

Data Presentation and Analysis Methods
The information gathered from the questionnaires will be transferred into bar charts. Bar charts are a good method for visualizing and presenting data in research projects and offer several advantages. Firstly, Bar charts provide a clear and simple way to present categorical or grouped data, making them easy to interpret and understand (Few, 2009). Bar charts also allow for easy comparison of different categories or groups within the same dataset, which enables researchers to identify patterns, trends, and differences easily (Kosslyn, 2006). Bar charts are also widely recognized and understood across different disciplines and audiences. This makes them accessible to both researchers, practitioners, and the public (Few, 2009). Finally, a well-designed bar chart can enhance the visual appeal of research reports and presentations, which aids audience engagement and the communication of key findings (Tufte, 2001). Whilst bar charts hold many advantages, there are also a variety of limitations. Bar charts sacrifice precision for simplicity; they represent data using disconnected bars rather than continuous lines or curves, potentially obscuring subtle variations, or trends (Cleveland & McGill, 1984). Similarly, bar charts can become cluttered or difficult to read when presenting large datasets with numerous categories or groups. This limits their effectiveness in conveying detailed information (Kosslyn, 2006). Finally, depending on design choices, bar charts can be susceptible to misinterpretation or distortion of data, particularly if axis scales are manipulated or labels are omitted (Tufte, 2001).

Ethical Considerations
Ethical considerations are essential as they guarantee that actions, decisions, and practices align with honesty, integrity, fairness, and respect for others (BERA; 2018). They are particularly important for vulnerable participants such as young children (Afrin, 2018). In the present study, the ethical principles outlined by the University of Wales Trinity Saint David (UWTSD), British Educational Research Association (BERA), and Educational Workforce Council (EWC) are upheld at every stage of the process. An ethics form was submitted to UWTSD in which approval was gained from the ethics committee; a copy can be found in Appendix A. All pupil participants had parental/guardian consent which was given through a signed consent form (see Appendix B). Due to the age of the children taking part in this study, assent was gained by ensuring that they understood and agreed, to the best of their ability, to participate in the research study. The researcher communicated what would be happening during the study using language that was clear, simple, and appropriate for their age and developmental level and encouraged the children to ask questions and express any concerns they may have. Children were made aware that it was their decision whether they chose to participate or not. If a child expresses reluctance or expresses that they did not want to participate, there was no pressure or coercion for them to remain in the study. 
The teacher participants in this study were all adults who gave their consent via a consent form (see Appendix C). It was made clear in the consent forms that participation was voluntary, and all participants had the right to withdraw at any point during the study (Afrin, 2018). 
Participants were selected at random based on those who provided parental consent forms. Anonymity and confidentiality were guaranteed by not storing any personal details. Raw data is kept on a password-protected device within the school premises and will be deleted once it's no longer needed. Paper copies of the signed consent forms are kept in a locked filing cabinet on the school premises and will be destroyed upon completion of the study. Data protection measures are implemented in the research, following the guidelines established by UWTSD, BERA, and the EWC. The researcher anticipated no possibility of causing emotional distress to participants.
Results and Discussion
In figures 1-6 (below), results from the teaching staff questionnaire are presented.
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In Figures 7-12 (below) results from the student participants have been presented. 
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Figure 9. 
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The results shown in figure 5. show that even though research encourages teachers to use praise (Moore et al., 2019; Epstein et al., 2008; Simonsen et al., 2008), and shows praise to be an effective way to increase desirable behaviours (Howell et al., 2014; Kern & Clemens, 2007), teaching staff within the reception classroom are failing to utilize praise to improve behaviour.  Even with the magnitude of research supporting the notion that praise is an effective way to increase desired behaviours in children (Wallace et al., (2004); Howell et al., (2014); Connel and Klem, (2006); Rimm-Kaufman & Sandilos, n.d.); Spilt et al., 2011); Elledge et al., 2016); Fan, (2012)), teachers within School X reception class remain neutral on whether verbal praise is the best way to improve behaviour (Figure 6.). However, like Howell et al., (2014), staff participants in this study agree that verbal praise leads to a more positive learning environment. Results from the student participants questionnaire show pupils to feel more confident after receiving verbal praise (Figure 9.). This is in line with, Brophy, (1981) research that shows verbal praise improves student self-esteem. Similarly, results displayed in Figure 8. Suggest receiving praise encourages students to try harder, which supports Sutherland, Wehby, & Copeland’s (2000) study which reported higher levels of student engagement after receiving verbal praise.
Conclusion
In conclusion, the observations conducted at the outset of the second placement underscored the significant behavioural challenges within the classroom, particularly notable in the context of the reception/year one class at School X. With a considerable portion of students presenting severe additional learning needs (ALN), the impact of behaviour management transcends individual students to affect the entire class's learning environment. Despite ongoing efforts and discussions surrounding behaviour management strategies, including those within my Professional Learning Passport, no substantial improvements have been achieved. This observation prompted the research question: "How does consistent verbal praise influence the behaviour of reception students in their daily classroom activities?"
Existing literature emphasizes the importance of praise in behaviour management, highlighting its positive effects on behaviour, engagement, self-esteem, and classroom satisfaction. However, discrepancies exist in the utilization of praise within educational settings, with some studies advocating for behaviour-specific praise. This research focuses on general praise and its impact, aiming to contribute to the existing body of knowledge.
Observations and questionnaires serve as data collection methods, providing rich insights into real-time behaviour and perceptions. While observations offer ecological validity and detailed data, they are susceptible to observer bias and the Hawthorne effect. Questionnaires, on the other hand, are efficient but may lack the depth of qualitative methods.
Ethical considerations underpin the entire research process, ensuring informed consent, anonymity, confidentiality, and protection of participants' well-being.
Initial results from staff and student questionnaires reveal a discrepancy between the recognition of praise's importance and its actual utilization within the classroom. While staff remain neutral on verbal praise's efficacy, students perceive it positively, indicating improvements in confidence and effort.
Recommendations
Based on the findings of the study, several recommendations can be made to address the behaviour management concerns. First and foremost, it is advisable to transition from general praise to behaviour-specific praise, aligning with existing research suggesting its effectiveness in reinforcing desired behaviours. Providing teachers and teaching assistants with training on effective behaviour management techniques can further empower them to address the diverse needs of students within the classroom setting. This training could encompass strategies for addressing specific behaviours, maintaining consistent reinforcement, and responding to challenging behaviours, thereby fostering a more conducive learning environment. Additionally, given the significant portion of students with severe additional learning needs (ALN), individualized supports tailored to their unique requirements should be considered going forward. 
Continuous monitoring and evaluation of implemented strategies are paramount to gauge their effectiveness and make necessary adjustments. Collecting data on student behaviour and academic performance enables educators to identify which strategies yield the most favourable outcomes and refine their approaches accordingly. Moreover, fostering positive teacher-student relationships remains crucial, as research indicates its positive correlation with academic engagement and achievement. Encouraging teachers to build rapport with students through consistent praise, support, and encouragement can contribute to a supportive classroom environment where students feel valued and motivated to succeed. By implementing these recommendations, educators can strive to create an inclusive, supportive, and conducive learning environment that promotes positive behaviour, academic engagement, and overall student success.
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Do you feel happy when you receive verbal praise from your teachers?
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Does verbal praise from your teachers make you want to try harder i
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Do you feel more confident in your abilities after receiving verbal pr:
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Do you prefer receiving praise
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Does verbal praise help you remember what you did well?
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Do you feel that verbal praise is important for learning new things?
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| believe that consistent verbal praise can positively influence student.
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Consistent verbal praise contributes to a more positive classroom env...

Answered: 3

1- Strongly
disagree

2- Disagree

3 - Neutral

4- Agree

5-Strongly
agree

0%

Skipped: 0

10%

20%

30%

40%

50%

60%

70%

80%.

90%

100%




image4.png
Students show more enthusiasm in learning when they receive verbal ...
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Verbal praise has a long-term positive effect on student behavior.
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