


Case study

A student is starting her studies for GCSEs and is becoming increasingly anxious about attending school. School provides a daily structure, but her daily routine is disorganised, with school work being forgotten upon going home. Additional papers given out for different subjects are often mixed up, with no organised space to work in. This means that any homework or revision is rarely completed. She is rarely on time to walk to school with friends and is regularly late for class. It has been raised that she is easily distracted in class and will often get out of her seat and wander out into the halls, but is quiet so generally does not cause a disruption. Since starting year 10 she will often walk home early, or leave school for another reason. This has not been questioned as she signs herself out with the nurse. A meeting has been held with the student’s parents about her attitude towards some teachers which has created a barrier in the students access to non-educational opportunities and created tension between the parents and the school.  The student has seen a doctor and counsellor with the guidance of taking anti-depressants, but these are not taken consistently. The student’s parents are aware of her low moods and regularly find that she has left the house without notifying anyone of where she is going, but feel unable to discuss these problems with the school. The parents have attempted to resolve bullying issues before, with little support from the school. The student has a few friends, but finds it difficult to sustain friendships. 

The case study will be evaluated so that the students behaviour can be understood and appropriate interventions can be suggested with the intention of supporting the student to pass their GCSEs. A holistic approach is necessary when developing suitable support so that the student is able to learn new strategies to help themselves, as well as gaining trust with their teachers, knowing who to go to, to ask for help. So, by looking at how the student can be supported in school, as well as in their social development, mental and physical wellbeing, and home life, suggestions as to how this will help this students academic attainment will be discussed. 

 Although there has been no medical diagnosis, the behaviours demonstrated in the case study could indicate towards ADHD; memory, organisation, planning and inattentive behaviours. With the doctors suggestions of depression, this indicates that the students self-esteem is low and will continue to suffer with the removal of activities offered by the school. As this student finds sustaining friendships difficult and is not currently receiving any additional support from the school, this will impact on how well she is able to learn for the exams. (Alban-Metcalfe and Alban-Metcalfe, 2001). It is not only important for the students mental health that her needs are assessed and supported, but also so that clear communication can be set up between the parents, school and other support networks that may be involved. 

When teachers and assistants have the time to personally engage with their students, it can provide them the opportunity of observing their behaviours, learning style and allows them to begin to understand why the student is experiencing challenges. Once the student is observed as an individual within a group, the teacher is able to find a way that they are able to teach and support that student with their learning for GCSEs. (Parker, 1999). If teachers know their students they are then able to request additional support and resources for the students that have undiagnosed ALN and begin to implement flexible learning strategies and suitable activities before they have access to specialist support. By getting to know this student her absence from class can be addressed, which may include moving her to a different place in the classroom that is quieter or less distracting, as well as regularly engaging with her to ensure focus is kept on the subject and positively reinforced. (Alban-Metcalfe and Alban-Metcalfe, 2001)

By changing our mindsets and looking at ways students can be supported, rather than making judgements based on the additional work ALN students create, a system could be created that is all inclusive. When a teacher is able to approach a student with the question “How can I teach this individual?’ rather than “Can I teach this individual?” it starts to change the foundations of education. By looking at how individuals can be successfully taught sparks creativity and innovative methods of teaching. It helps students break free of the restrictive thinking that they need to learn for tests, to learning how to live. (Dweck, 2017)

Although the students behaviour has been escalating, providing support for GCSEs which would develop her understanding of what methods of learning could engage her with the material, as well as helping her create a routine that involves having shorter learning sessions. A learning support assistant would benefit so that questions can be rephrased if the student does not understand, and any additional questions can be asked to gain further clarification of the work. Organisation of her work could also be addressed so that the student will be able to go home and successfully implement the revising structure. So that the school is aware as to whether the student is transferring the new skills to the home, regular, purposeful communication with the parents should be made. This can develop a united approach in her learning and also provides the opportunity to acknowledge progress that been made. An open discussion about the students attendance and completion of work would also benefit this student as it could initiate the process of assessing what support could help the student engage with her studies and achieve to the best of her ability, whilst nurturing trust between the school and parents. (Alban-Metcalfe and Alban-Metcalfe, 2001)

Although class numbers can restrict how well relationships between teacher and students are formed, teachers having awareness in how their own behaviour and attitudes could influence their student’s behaviour could lead to better role modelling. When a teacher is able to approach a student with the intention of listening to their needs it will also increase likelihood of a student approaching the teacher for advice or support, preventing problems from escalating. (McNamara and Moreton, 2001). If there is personal conflict for the teacher against a student then the feelings of the teacher need to be addressed, as a teacher’s perspective and approach is fundamental to the correct response being given and right training implemented so that the student feels respected and hearted, rather than the situation being reacted to. (Mittler, 2000). For example, teachers may feel uncomfortable admitting how a student’s behaviour makes them feel, yet by having an open conversation about how their behaviour is being received, could encourage the student to talk about any difficult emotions that they are experiencing. If adults do not express their emotional state and talk about their feelings confidently, then a student is unlikely to offer an explanation to the cause of their behaviour as it is not something that is explored. (McNamara and Moreton, 2001)

Due to the restrictions of funding, students like the girl in the case study go unnoticed, as there is not the time or staff to address the problems she is experiencing and provide the additional support that could teach her the life skills of time management, achieving goals and creating a routine that has a positive effect on her mental wellbeing. Currently students that have ALN are issued with an IEP, soon to be IDP under the new reform. As students can experience exclusion from having this label, it could be said that all students should have a  needs assessment and a development plan so that any problems can be prevented or addresses early, and the student gains awareness of how they could improve their working method. If all students had a plan it could develop the understanding that everyone has their differences and that everyone has a choice as to how they approach and overcome any challenges that these differences may create. It will also be an inclusive practise that changes a stigmatised plan that highlights student’s deficiencies and may make the student believe that they are limited, into one that helps students identify their strengths and weaknesses and look at how they can progress. Having a plan that supports a student in creating a strategy to reach a goal will teach the student how to problem solve challenges that they face in school, as well as in their career and personal lives. (Dweck, 2017)

Terrace Road Primary school in Swansea have adopted the growth mindset approach which wants students to embrace challenges, learn from their mistakes, respond to feedback, observe others and value the importance of effort. 
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With the awareness that everyone has different learning goals, it could nurture the growth mindset and 

 When an individual knows their strengths and weaknesses they are able to communicate their needs clearly and seek out different ways of engaging with the learning material. For this student this could mean breaking the revising or homework sessions into small chunks with breaks that reward them for the amount of time they have focused on the task. So that the student remembers to complete homework and research for exams, support assistance could help create with the student each week so that they know what to do and have guidance notes on how to complete it. With this regular communication, it keeps the student held accountable to their actions and starts to create good habits. 

To conclude, this students needs could be addressed if the school observed how her behaviours interlink and 
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