ECAP5006 	Sports and Health Psychology 	
The Experiences and impact of engaging with PE classes in secondary education.
	This report will examine qualitative evidence surrounding the experiences and impact of engaging with PE classes in secondary education. There has been much research surrounding the impact a student's experiences of PE can have, both positive and negative, seeing it affect participation and even go as far as creating positive or negative behaviours carried into adulthood. Research also suggests that girls are more likely to disengage with physical activity during adolescents, showing a need to ascertain the cause of this decline and how to implement strategies to avoid this. Braun and Clarke's (2006) Thematic Analysis were used from data collected from two interviews. Three themes were noted: positive experiences and their impact, negative feelings, and lack of diversity/inclusion. The data collected from the interviews supported the need for further research into how experiences and their impact on PE classes are imperative to determine improved engagement and promote improved physical and mental well-being.	
Coulter and Ni Chroinin (2011) describe physical education as an educational discipline that focuses on developing physical fitness, motor skills, and overall health through physical activity. It involves teaching physical activities and games, such as sports and gymnastics, intending to promote physical health, fitness, and well-being and developing social skills and values such as teamwork, sportsmanship, and leadership. Physical education is often a required component of the school curriculum. It is designed to give students the knowledge and skills to lead an active and healthy lifestyle (Coulter & Ní Chróinín, 2011).     	
Research (Pangrazi & Beighle, 2019) suggests that understanding experiences and the impact of engaging with physical education classes in secondary education is crucial for several reasons, such as physical health and well-being; being able to identify factors that can contribute to both positive and negative experiences make it easier to set classes accordingly to promote long-term health benefits and physical activity, mental health; with research supporting physical activity as a way of helping to reduce stress, anxiety, and depression (Røset et al., 2020) thus having a better understanding of what strategies can help to promote positive mental health outcomes through physical education classes, socialisation; seeing PE classes providing individuals with an opportunity to interact with their peers, developing social skills, and, academic performance; it has been suggested that physical activity can improve academic performance (Pangrazi & Beighle2019).	
In 2020 the World Health Organisation (Bull et al., 2020) suggested that children and adolescents would see health benefits should they partake in an average of 60 min/day of moderate-to-vigorous intensity physical activity over a week. 
[bookmark: _Hlk130047863]Vasconcellos et al. (2020) reported physical inactivity as the fourth leading cause of death worldwide, explaining that physical activity tends to decline with age, specifically during adolescence, seeing this time of change as when attitudes and behaviours are formed and carried through to adulthood. 
Mikaelsson et al. (2020) went on to observe that those who had reduced levels of physical activity during adolescence would most likely become inactive adults also, commonly girls, when social influences and perceived social norms began to factor in and thus affecting participation levels in physical activity. This study went on to look at physically inactive adolescents' experiences and their reflections regarding engagement with physical activity, concluding that it is imperative to understand the needs of the individual in question, along with deliberating factors that could promote physical activity positively, removing barriers, and acknowledging pros and cons. The participants (six girls and three boys) expressed that feeling pressure, judgement, and lack of support from the appropriate sources, resulted in negative feeling and demotivation. In contrast, they felt motivated when accepted and included in the class. These findings express the need to understand how experience can impact an individual's level of engagement with PE classes and the behaviours they carry into adulthood (Mikaelsson et al., 2020).  
There are limitations to this study, with only a small-scale sample size seen. Using a larger sample group would result in better study quality and reliability of the research findings (Goodhue et al., 2012). A further limitation is that of gender equality; this can limit the quality of the study seeing a lack of inclusion for both genders, particularly within this study due to research showing that girls are more likely to see a reduction in physical activity during adolescence, suggesting a lack of research into boys’ experiences (Schwarzfischer et al., 2019).
Moreover, research suggests that girls are more likely to disengage from physical education (PE) in schools when compared to boys (Mitchell et al., 2015). Over 18 months, 15 interviews of girls were conducted by Mitchell et al. (2015) to observe their engagement and experiences in the PE environment. Results suggested, at the start, the girls felt unsupported within the PE environment due to factors such as feeling that the activities were of a competitive nature that was dominated by boys and regarding themselves as not ‘good enough’ to participate in certain activities for fear of embarrassment so choosing to avoid classes. After consulting with the girls and allowing them a choice of activity, there was an increase in participation, also seeing many of the girls had a more positive perspective of PE, thus seeing this approach causing a positive change in both the attitude and behaviour of these girls due to it promoting feelings of autonomy (allowing choice), competence (being able to choose the activities they felt confident at), and relatedness (improved relationships with teaching staff and peers). These results demonstrating the importance of discussing what activities the girls would choose to improve their experiences of PE, and supporting Self-Determination Theory as a framework to judge whether needs were met, resulting in higher levels of participation in PE classes (Mitchell et al., 2015).
A crucial element in supporting sustained exercise, which can be paired with essential health outcomes, is motivation, with research into this subject using the Self-Determination Theory growing (Teixeira et al., 2012).
Deci and Ryan (1980) developed the Self-Determination Theory, which focuses on the motivation behind human behaviour, considering that when three needs are met: autonomy, an individual having control over their lives and decisions whilst acting in harmony with their values and interests, competence; needing to feel adequate and competent with an individual's actions and achievements, and relatedness; needing to feel connected to and cared for by others, feeling part of social groups, exact well-being and motivation will be achieved. 
The Self-Determination Theory (SDT) can provide a valuable framework to assist in understanding and then promoting students’ motivation and engagement in physical education (PE) by supporting the three principal needs discussed within the theory, as discussed in a systematic review carried out by White et al., (2021). White et al. (2021) thematically analysed 34 studies to identify whether teaching carried out in line with the SDT might improve students’ outcomes regarding PE. The study concluded that positive outcomes could be observed when; the students considered variety, novelty, choice, and praise based on effort-enhanced autonomous motivation towards PE, along with positive peer relationships being connected to relatedness satisfaction, with a higher feeling of relatedness being associated with competence satisfaction (White et al., 2021). In contrast, when peer comparisons were felt, along with the more able students controlling lessons and activities, resulting in embarrassment for the less able, competence and relatedness were reduced along with motivation resulting in reduced participation and adverse outcomes (White et al., 2021). These findings lead White et al. (2021) to regard a lack of competence, relatedness, and autonomy to be counterproductive in the aim to increase participation in PE, along with reducing the likelihood of promoting lifelong physical activity, in turn supporting the SDT when developing interventions to improve students’ outcomes and improving the likelihood of carrying healthy physical activity behaviours into adulthood.
A limitation concerning this study is that it lacks diversity, only considering student’s and not teachers’ perceptions, where this data could help to provide information on how teachers apply activities and how they structure their teaching strategies in line with SDT, if at all (Leboy & Madden, 2012).
Investigating the experiences and impact of physical education is essential to help improve and add understanding to the benefits and limitations of physical education, along with identifying strategies that will improve its impact on health, academic performance, and social development. This research will explore the importance of understanding the experiences and impact of engaging in PE classes in secondary school education through thematic analysis of data from two interviews, aiming to contribute to the wealth of knowledge already available.
Method 

Design 
A non-experimental, qualitative approach, Thematic Analysis (Braun & Clarke, 2006), was taken using two interviews. 

Participants 
An opportunity sample of two female level five Applied Psychology students from UWTSD, aged 42 and 32 took part in this study. 

Materials 
An ethical form was completed then approved by the research supervisor before conducting the study. Consent forms and debrief forms were utilised. The researcher conducted interviews in an isolated room within UWTSD premises. A Dictaphone was used to record the interview. A piece of paper with eight questions relating to the experience and impact of engaging with PE was printed before the interview. Microsoft word was required to analyse the data after transcribing, using the comments section to code the transcript and then put into themes.  

(See Appendix 1 for Interview questions). 
(See Appendix 2 for ethics form). 
(See Appendix 3 for consent and debrief forms). 
(See Appendix 4 for codes and themes).

Procedure 
(See Appendix 5). 



Results
(See Appendix 6 for Familiarisation Stage)
Table 1: Summary table of themes, quotes, and participant/page/line numbers.
	Theme
	Quote Keyword
	Participant/Page/Line Number

	Positive experiences and their impact





Negative feelings




Lack of diversity/inclusion

	‘let us release energy and built-up stress’

‘important for a healthy body and mind’


‘feeling stupid’

‘judged by the popular girls’

‘depending on whether you were good at sport’

‘it was very structured and we had to get on with it’
	Participant 1, Page 1, Line 2


Participant 2, Page 2, Lines 24 & 25

Participant 1, Page 1, Line 4
Participant 2, Page 1, Line 15

Participant 1, Page 1, Line 8

Participant 2, Page 1, Line 8



Results and Discussion
The analysis produced three themes:
Positive experiences and their impact.
	The participants both gave reasons as to why they believed PE should be compulsory due their positive experiences and how this impacted on both school and adulthood. Participant one expresses how her individuality was accessed during PE adding to her positive experience.
‘I was a not have a care in the world gilr.’ (Page 1, Line 10, Participant 1)
‘I still love keeping fit and find this has helped me with coping strategies in adulthood.’ (Page 2, Lines 21&22, Participant 2)
	Both participants saw their experiences in positive lights due to them being able and sporty, this impacting in their level of engagement.
‘I would say both, although more positive because I was a more active student.’ (Page 1, Lines 17&18, Participant 1)
‘Yes, I always tried hard at PE and was competitive and enjoyed pushing myself to new levels of fitness.’ (Page 1, Lines 3&4, Participant 2)
	Both participants expressed a benefit to their mental health and well-being, both during school and in adulthood. Participant two saw her carrying this positivity and passing it onto her children, encouraging them to be active also.
‘Yes, I thought this was an important part of school as it kept us moving and let us release energy and built-up stress.’ (Page 1, Lines 1&2, Participant 1)
‘Carried physical activity throughout my adult life, and passed this onto my children as I think it is important for a healthy body and mind.’ (Page 2, Lines 23-25, Participant 2)

Negative feelings
Both expressed feeling stupid or embarrassed at times, displaying negative feelings due to PE classes.
‘Skip the lesson to avoid feeling stupid.’ (Page 1, Line 4, Participant 1)
‘I was very body conscious when changing.’ (Page 1, Line 14, Participant 2)
	Both participants explain how some of their peers would be unkind, especially to those that were less able at taking part in the activities.
‘Others would not join in as people could be quite cruel with name calling.’ (Page 1, Lines 10&11, Participant 1)
‘Certain friendship groups would cluster together and sometimes judge other groups which made some students feel insecure in themselves and felt belittled.’ (Page 1, Lines 11-13, Participant 2)
Feelings of not being good enough were present, yet these needed to be suppressed as no support would be received any way.
‘If you were good or bad at a certain activity you had to just suck it up and get it done. My teachers were very strict.’ (Page 1, Lines 8-10, Participant 2)
	It was felt that teaching staff did not offer support, particularly if you were not very good at PE.
‘Depending on whether you were good at a sport would determine the amount of support you’d receive from the teachers.’ (Page 1, Lines 8&9, Participant 1)
Should there have been more support from teaching staff it could have reduced a divide between students and allowed for a more positive experience.
‘Yet negative as the support was lacking and the peer pressure could be overwhelming.’ (Page 2, Lines 18&19, Participant 1)

Lack of diversity/inclusion
	Participants both felt there was a lack of choice when it came to choosing the activities, this would see them become bored and that favouritism for some students was also present.
‘Depending on what teacher was there and if you were a student who excelled in class then you’d have a choice.’ (Page 1, Lines 5&6, Participant 1)
No, I went to a Catholic school, and it was very regimented.’ (Page 1, Line 5, Participant 2)
‘If I did not enjoy a particular sport, I would tend to skip the lesson’. (Page 1, Line 3&4, Participant 1)
Repetition played a role in PE classes, lacking change on a week-to-week basis allowing the class to feel boring.
‘I would have liked to of had a choice of activity as we seemed to do the same sporting activities each week.’ (Page 1, Lines 6&7, Participant 2)
The participants did not feel that PE classes were inclusive and would therefore see some students missing out on this lesson.
‘No not at all. I believe if pupils had more choice and freedom of activities it would be much more beneficial.’ (Page 2, Lines 15&16, Participant 1)
‘No, PE classes were structured and if any of my peers had impairments this was not allowed for.’ (Page 2, Lines 18&19, Participant 2)
	Lack of diversity and inclusion had a negative impact on experience, with more choice and inclusiveness allowing for the experience to have been a more positive one.
‘Yet others would not join in as people could be quite cruel with name calling.’ (Page 1, Lines 10&11, Participant 1)
‘I think that more offers of activities would of helped others become more inclusive’. (Page 2, Lines 20&21, Participant 2)









	This report analysed qualitative data regarding the experiences and impact of engaging with PE classes in secondary education. The results suggest that, despite enjoyment, interest, and feeling good at something, several negative elements can still have an impact on experience. However, this did not necessarily lead to negative behaviours being carried through to adulthood. When an individual actively engaged with PE, they remained active, promoting a healthier lifestyle to their families and using this to balance mental well-being during adulthood. The overwhelming consensus was that there should be activity choice available, believing this would allow inclusion and greater engagement from those students that would have avoided class to save feelings of embarrassment at not being good enough, and boredom due to repetition. Regardless of ability, it was clear that lack of choice plays a significant role in engagement; experiencing the same activities week-in-week out can lead to boredom and disengagement. These results expand research regarding the need for diversity and choice, specifically for girls (Beni et al., 2017).
Both participants in this study were female. As research suggested that girls are more likely to see reduced levels of physical activity during adolescence (Corr et al., 2019) it would have been prudent to have assumed this would be the case for this study, however, this was not so. Both participants considered themselves fully engaged with PE classes during secondary education and had positive experiences that impacted them, developing healthy behaviours to deal with physical and mental well-being going into adulthood. 
         Despite these results, there is a limitation in that the sample study could be more extensive. It is not fair to suggest that such a small group would be representative and therefore puts into question the quality and reliability of these results. 
	A further limitation is that both participants left school some 15 plus years ago possibly observing a distortion with memories surrounding their physical education experience. Considering the vast changes over time with the delivery of PE classes it would be hard to simply accept these results without further research with a wider variety of age groups. Considering the changes with the delivery of PE classes over time there is a distinct lack of research into this area, thus allowing a window for more research to be carried out regarding this topic.
         This study can help to further develop future studies regarding girls’ engagement with PE classes, seeking to address what would create a better experience for them regarding any current factors that result in negative feelings, thus allowing them to determine what best practice would promote improved engagement and lead to a better experience. Promoting a more positive image of PE to those who withdraw could increase numbers of students partaking and thus seeing a reduction in physical and mental well-being issues (Biddle et al., 2019).
         Physical education is essential in promoting physical and mental well-being and should be prioritised in education programmes. It is essential to establish individual experiences of such classes, seeing the variety of activity, level of support, and personal motivation all impacting this. Creating a diverse and inclusive programme that caters to all needs is essential to see increased engagement in PE classes in secondary education along with increased positivity, related to experience, that will ultimately lead to lifelong healthy physical and mental behaviours.
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Appendix 1.
1. Was PE compulsory during your time in secondary school? What is your opinion of this?

2. Would you say you actively engaged with PE classes during secondary school? What reason(s) would you give for your answer?

3. Do you believe you were given freedom of choice regarding what activities you participated in? Did this impact your experience and how?

4. Would you say you received the appropriate teaching support during PE classes? Why?


5. Do you believe your engagement during PE was impacted or influenced by your peer groups? How did they impact or influence your engagement?

6. At any point during your PE classes did you feel self-conscious regarding your body image and if so, how did this make you feel about PE classes?

7. Do you believe PE classes were inclusive to all pupils? How could this be improved?

8. Would you describe your experience of PE in secondary school as either positive or negative? Give reasons for your answer.










Appendix 2.
APPLICATION FOR ETHICAL APPROVAL 
 
In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement. 
 
The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects. 
 
The individual undertaking the research activity is known as the “principal researcher”. 
 
Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism. 
 
Please read the notes for guidance before completing ALL sections of the form. 
 
This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.   
 
SECTION A: About You (Principal Researcher) 
	1 
	Full Name: 
	 

	2 
	Tick all boxes that apply: 
	Member of staff: 
	☐ 
	Honorary research fellow: 
	☐ 

	 
	Undergraduate Student 
	​​☒​ 
	Taught Postgraduate Student 
	​​☐​ 
	Postgraduate Research Student 
	​​☐​ 


 
	3 
	Institute/Academic Discipline/Centre: 
	 
Psychology and Counselling  

	4 
	Campus: 
	 
Carmarthen 

	5 
	E-mail address: 
	 

	6 
	Contact Telephone Number: 
	 

	 
	For students: 

	7 
	Student Number: 
	 

	8 
	Programme of Study: 
	BSc Applied Psychology 

	9 
	Director of Studies/Supervisor: 
	Dr Stuart Jones 


 
 
  
SECTION B: Approval for Research Activity 
	1 
	Has the research activity received approval in principle? 
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual) 
	YES 
	​​☒​ 
	NO 
	​​☐​ 

	 
	 
	Date 

	2 
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval 
	Research Degrees Committee 
	​​☐​ 
	 

	
	
	Institute Research Committee 
	​​☐​ 
	 

	
	
	Other (write in) Dr Stuart Jones 
 
	​​☒​ 
	02.02.2023 


 
SECTION C:  Internal and External Ethical Guidance Materials 
	 
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed. 

	1 
	UWTSD Research Ethics & Integrity Code of Practice 
	​​☒​ 

	2 
	UWTSD Research Data Management Policy 
	​​☒​ 

	3 
	BPS Code of Human Research Ethics (2014) 
	​​☒​ 

	4 
	BPS Code of Ethics and Conduct (2018) 
	​​☒​ 

	5 
	BPS Ethics for Internet-Mediated Research (2017) 
	​​☒​ 

	6 
	UWTSD Student Code of Conduct 2020-2021 
	​​☒​ 


 
SECTION D: External Collaborative Research Activity 
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E. 
	1 
	Institution 
	 
 

	2 
	Contact person name 
	 
 

	3 
	Contact person e-mail address 
 
	 

	4 
	Is your research externally funded? 
	YES 
	​​☐​ 
	NO 
	​​☐​ 

	5 
	Are you in receipt of a KESS scholarship? 
	YES 
	​​☐​ 
	NO 
	​​☐​ 

	6 
	Are you specifically employed to undertake this research in either a paid or voluntary capacity? 
	Voluntary 
	YES 
	​​☐​ 
	NO 
	​​☐​ 

	7 
	
	Employed 
	YES 
	​​☐​ 
	NO 
	​​☐​ 

	8 
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)? 
	If YES then the permission question below does not need to be answered. 
	YES 
	​​☐​ 
	NO 
	​​☐​ 

	9 
	Has permission to undertake the research has been provided by the partner organisation? 
	(If YES attach copy) 
If NO the application cannot continue 
	YES 
	​​☐​ 
	NO 
	​​☐​ 


 
 
Where research activity is carried out in collaboration with an external organisation 
	10 
	Does this organisation have its own ethics approval system? 
	YES 
	​​☐​ 
	NO 
	​​☐​ 

	 
	 
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate). 
 


 
SECTION E: Details of Research Activity 
	1 
	Indicative title: 
	Exploration into an individual's experiences and impact of engaging with PE classes in secondary education. 

	2 
	Proposed start date: 
	2nd February 2023 
	Proposed end date: 
	21st March 2023 

	 
	Introduction to the Research (maximum 300 words per section) 
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below: 
· Purpose of Research Activity 
· Proposed Research Question 
· Aims of Research Activity 
· Objectives of Research Activity 
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain 
· What the research activity will add to the body of knowledge  
· How it addresses an area of importance.  

	3 
	Purpose of Research Activity 
  
For students to engage with and complete a Level Five qualitative report. This will include two interviews followed by thematic analysis (Braun & Clark, 2006) being carried out on the qualitative data collected via the interviews, which will then be written up using the APA writing format. 
  
The study is based on the following literature. Røset et al. (2020) discussed how, despite evidence being limited, there was a link identified between physical education and a promotion in mental health within educational settings. There was, however, little exploration into young people’s perceptions and experiences of PE in relation to the possible consequences for their mental health. Leo et al. (2022) looked further at whether it could be suggested that the type of teaching style utilised by the teachers could be seen as decisive in attaining positive consequences in physical education students. White et al. (2021) looked at literature regarding self-determination theory with regards to physical education, also identifying physical education as a way of promoting adolescents mental wellbeing. White et al. (2021) examined as to whether peer groups could influence participation and a general positive experience regarding physical education. Such studies have major implications as Leisterer and Jekauc (2020) describe how better understanding of an individual’s experiences can help to identify what contributes towards positive and negative experiences, thus promoting physical and mental health, socialisation, academic success, and equity in education. Also, giving a better understanding as to whom may be better equipped to provide the correct amount of motivation to influence participation in physical education. Therefore, there is a need to further research this topic area. 
  
Consequently, the aim of the research is to conduct interviews with other level 5 psychology students and then independently analyse the data set that explores the experiences and impact of engaging with PE classes in secondary education as part of assessment 1 for the module ECAP5006 and adding to the literature on these topic areas.  
 
Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative research in psychology, 3(2), 77-101. 
 
Leisterer, S., & Jekauc, D. (2019). Students’ emotional experience in physical education—A qualitative study for new theoretical insights. Sports, 7(1), 10. 
 
Leo, F. M., Mouratidis, A., Pulido, J. J., López-Gajardo, M. A., & Sánchez-Oliva, D. (2022). Perceived teachers’ behavior and students’ engagement in physical education: The mediating role of basic psychological needs and self-determined motivation. Physical Education and Sport Pedagogy, 27(1), 59-76. 
 
Røset, L., Green, K., & Thurston, M. (2020). Norwegian youngsters’ perceptions of physical education: exploring the implications for mental health. Sport, Education and Society, 25(6), 618-630. 
 
White, R. L., Bennie, A., Vasconcellos, D., Cinelli, R., Hilland, T., Owen, K. B., & Lonsdale, C. (2021). Self-determination theory in physical education: A systematic review of qualitative studies. Teaching and Teacher Education, 99, 103247. 
 
 

	4 
	Research Question 
 
What are the experiences and impact of engaging with PE classes in secondary education, if any? 
 
 

	5 
	Aims of Research Activity 
To carry out interviews on other level five students with the aim to examine the experiences and impact of engaging with Physical Education classes during secondary education using thematic analysis on data collected from the interviews (Braun and Clark, 2006). 
 
 
(this box should expand as you type) 

	6 
	Objectives of Research Activity 
As part of assessment 1 for ECAP5006 –a 2,500-word qualitative report is to be completed using thematic analysis. Individual interviews are to be carried out on other BSc Applied Psychology level five students either working individually or in pairs. The data from these interviews will be analysed using thematic analysis independently.  
 
 
 
 
 
 
 
 
(this box should expand as you type) 

	 
	Proposed methods (maximum 600 words) 
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here but should instead describe how you intend to collect the data necessary for you to complete your project. 

	7 
	Due to the nature of the approved assessment – students who select this option will work on the analysis of the data set independently from each other. Therefore, this will be an individual assessment. Questionnaires will be drawn up by students, either in pairs or individually, with questions they believe relevant to answering the research question. Empirical studies will be used to look for relevant questions, but also to help address any questions that may missing from literature thus far. As this is a class task in which the students are participants, the researcher will explain the nature of the research and explain the rights of the participant. Initially, there will be presumed consent because students will be present for the start of the study and is part of the requirements of the course.  However, the tutor will outline the nature of the task and students will have the opportunity to refrain from taking part in the study. Students will also have the right to withdraw their data and told that this will have no impact on their studies as participation is voluntary. 
  
Students will be debriefed verbally at the end of the study, re-iterating the aims of the study and their rights as participants and what happens to the data to ensure confidentiality and anonymity. For assessment purposes and to ensure engagement with the ethical process, students will independently be required to create information sheets, consent and debriefing forms for the study. 
  
Raw data will be analysed individually using thematic analysis. The researcher is aware of high female to male ratio in the class.  
  
  
  
  
(this box should expand as you type) 

	 
	Location of research activity 
Identify all locations where research activity will take place. section 

	8 
	Data will be collected via individual interviews carried out in a quiet and private environment on the university campus. 
 
(this box should expand as you type) 

	 
	Research activity outside of the UK 
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g., from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research, then please state this. 

	9 
	N/A 
 
 
(this box should expand as you type) 


 
	10 
	Use of documentation not in the public domain: Are any documents NOT publicly available?  
 
	NO 
	​​☒​ 

	
	
	YES 
	​​☐​ 

	11 
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales. 
 
 
 
(this box should expand as you type) 


 
	 
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015? 
	 
YES 
	 
NO 

	12 
	A prosperous Wales 
	​​☒​ 
 
	​​☐​ 
 

	13 
	A resilient Wales 
	​​☒​ 
 
	​​☐​ 
 

	14 
	A healthier Wales 
	​​☒​ 
 
	​​☐​ 
 

	15 
	A more equal Wales 
	​​☒​ 
 
	​​☐​ 
 

	16 
	A Wales of cohesive communities 
	​​☐​ 
 
	​​☒​ 
 

	17 
	A Wales of vibrant culture and thriving Welsh language 
	​​☐​ 
 
	​​☒​ 
 

	18 
	A globally responsible Wales 
	​​☐​ 
 
	​​☒​ 
 

	19 
	If YES to any of the above, please give details: 

	 
	Due to the nature of the study potential impact on finding out the experiences and impact of Physical Education in secondary schools could link to a healthier Wales, resilient Wales, prosperous Wales and a more equal Wales. 
 
 
(this box should expand as you type) 


 
SECTION F: Scope of Research Activity 
	 
	Will the research activity include: 
	YES 
	NO 

	1 
	Use of a questionnaire or similar research instrument? 
	​​☐​ 
	​​☒​ 

	2 
	Use of interviews? 
	​​☒​ 
	​​☐​ 

	3 
	Use of focus groups? 
	​​☐​ 
	​​☒​ 

	4 
	Use of participant diaries?  
	​​☐​ 
	​​☒​ 

	5 
	Use of video or audio recording? 
	​​☒​ 
	​​☐​ 

	6 
	Use of computer-generated log files? 
	​​☐​ 
	​​☒​ 

	7 
	Participant observation with their knowledge? 
	​​☐​ 
	​​☒​ 

	8 
	Participant observation without their knowledge? 
	​​☐​ 
	​​☒​ 

	9 
	Access to personal or confidential information without the participants’ specific consent? 
	​​☐​ 
	​​☒​ 

	10 
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive? 
	​​☐​ 
	​​☒​ 

	11 
	Performance of any acts which may cause embarrassment or affect self-esteem? 
	​​☐​ 
	​​☒​ 

	12 
	Investigation of participants involved in illegal activities? 
	​​☐​ 
	​​☒​ 

	13 
	Use of procedures that involve deception? 
	​​☐​ 
	​​☒​ 

	14 
	Administration of any substance, agent or placebo? 
	​​☐​ 
	​​☒​ 

	15 
	Working with live vertebrate animals? 
	​​☐​ 
	​​☒​ 

	16 
	Procedures that may have a negative impact on the environment? 
	​​☐​ 
	​​☒​ 

	17 
	Other primary data collection methods. Please indicate the type of data collection method(s) below. 
	​​☐​ 
	​​☒​ 

	 
	Details of any other primary data collection method: 
 
 
 
(this box should expand as you type) 
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes). 
 
If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained.  
 
SECTION G: Intended Participants 
If there are no participants then do not complete this section, but go directly to section H. 
 
	 
	Who are the intended participants: 
	 
YES 
	 
NO 

	1 
	Students or staff at the University? 
	​​☒​ 
	​​☐​ 

	2 
	Adults (over the age of 18 and competent to give consent)? 
	​​☒​ 
	​​☐​ 

	3 
	Vulnerable adults? 
	​​☐​ 
	​​☒​ 

	4 
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required) 
	​​☐​ 
	​​☒​ 

	5 
	Prisoners? 
	​​☐​ 
	​​☒​ 

	6 
	Young offenders? 
	​​☐​ 
	​​☒​ 

	7 
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper? 
	​​☐​ 
	​​☒​ 

	8 
	People engaged in illegal activities? 
	​​☐​ 
	​​☒​ 

	9 
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent. 
 
	​​☐​ 
	​​☒​ 

	 
	Details of any other participant groups: 
 
 
 
(this box should expand as you type) 
	
	


 
	 
	Participant numbers and source 
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited?  

	10 
	How many participants are expected? 
 
	 
Individual interviews with a minimum of two participants. 
 
(this box should expand as you type) 

	11 
	Who will the participants be? 
 
	 
Level five BSc Applied Psychology students. 
 
(this box should expand as you type) 

	12 
	How will you identify the participants? 
	 
Participants will be sourced from BSc Applied Psychology students, level five cohort. They will be recognised by a letter of the alphabet, eg  
 
(this box should expand as you type) 


 
 
	 
	Information for participants: 
	 
YES 
	NO 
	 
N/A 

	13 
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect? 
	​​☒​ 
 
	​​☐​ 
 
	​​☐​ 
 

	14 
	Will you tell participants that their participation is voluntary? 
	​​☒​ 
 
	​​☐​ 
 
	​​☐​ 
 

	15 
	Will you obtain written consent for participation? 
	​​☒​ 
 
	​​☐​ 
 
	​​☐​ 
 

	16 
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)? 
	​​☒​ 
 
	​​☐​ 
 
	​​☐​ 
 

	17 
	If the research is observational, will you ask participants for their consent to being observed? 
	​​☐​ 
 
	​​☐​ 
 
	​​☒​ 
 

	18 
	Will you tell participants that they may withdraw from the research at any time and for any reason? 
	​​☒​ 
 
	​​☐​ 
 
	​​☐​ 
 

	19 
	With questionnaires, will you give participants the option of omitting questions they do not want to answer? 
	​​☐​ 
 
	​​☐​ 
 
	​​☒​ 
 

	20 
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs? 
	​​☒​ 
 
	​​☐​ 
 
	​​☐​ 
 

	21 
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken? 
	​​☒​ 
 
	​​☐​ 
 
	​​☐​ 
 

	22 
	If NO to any of above questions, please give an explanation  

	 
	 
 
(this box should expand as you type) 


 
	 
	Information for participants: 
	 
YES 
	NO 
	 
N/A 

	24 
	Will participants be paid? 
	​​☐​ 
	​​☒​ 
	​​☐​ 

	25 
	Is specialist electrical or other equipment to be used with participants? 
	​​☒​ 
	​​☐​ 
	​​☐​ 

	26 
	Are there any financial or other interests to the investigator or University arising from this study? 
	​​☐​ 
	​​☒​ 
	​​☐​ 

	27 
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims? 
	​​☐​ 
	​​☒​ 
	​​☐​ 

	28 
	If YES to any question, please provide full details  

	 
	A Dictaphone will be used. 
 
 
(this box should expand as you type) 


 
SECTION H: Anticipated Risks 
 
	 
	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them.  
 
If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.   

	1 
	Full risk assessment completed and appended?  
	Yes  
	​​☒​ 

	 
	 
	No 
	​​☐​ 

	2 
	Risks to participants 
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information 
	

	 
	Risk to participants: 
 
1. Due to the personal nature of the topic area being discussed within the questionnaire, some aspects may be upsetting or uncomfortable for some participants.   
 
 
 
 
 
 
 
 
2. As participants will be asked about their level of engagement within physical education classes, some participants may have concerns about being judged.  
 
3. Participants disclosing information regarding their body image and levels of confidence may trigger a negative response (e.g., If they experienced bullying throughout school) 
 
4. Due to the nature of the task (interviewing other level 5 students) participants may feel coerced into participating in the study by the researcher or by their peers.  
  
 
 
 
(this box should expand as you type) 
	How you will mitigate the risk to participants: 
 
1. In accordance with UWTSD and BPS research guidelines, participants will be informed of the nature of the study prior to participation. Therefore, any participant who would prefer not to take part in a study involving engagement with physical education, with questions relating to body image and levels of confidence, they would have the option to not continue. Participants will also be informed prior to taking part about their rights to withdraw at any point during the  
study without penalty.  
 
 
2. In line with the BPS ethical guidelines (2018), participants will be informed about the nature of the study and what the study involves prior to their agreement to participate. The researcher will disclose that if participants do not feel comfortable about disclosing this information, then they are advised to not participate in the study. Participants will be provided with the details of the researcher should they wish to contact them regarding the study. Participants will be informed that their data will be anonymised and there will be no identifying features that link them to their data. Data will be stored for analysis purposes only. 
 
 
3.  In line with BPS ethical guidelines (2018), the nature of the study will be made clear to all participants, and that an interview will take place with questions regarding the participants experiences with body image and confidence levels whilst engaging with PE classes during secondary education. It will be made clear to the participant that should they not feel comfortable with disclosing this type of information, it is advisable to not take part in the study. Participants will also be informed of their right to withdraw at any time, either before or during the study, without penalty should they rather not continue. Contact details of the researcher(s) will be provided should the participant have any questions or concerns. Any data collected will be anonymised and all identifying features that may link the participant to the study will be removed. Participants will be fully debriefed verbally. 
4. The participant will be fully informed of all information prior to collecting data to reassure them that no coercion is involved. Participants will be informed of their rights, as potential participants, highlighting information that participation in the study will have no impact on their academic progress and their student experience. They will be informed that there are no right or wrong answers with the interview questions. Participants will be fully debriefed, highlighting again the aim of the study, their rights as the participant including the right to withdraw their data. Also, in the debrief it will be noted that participation in the study will not have an impact on their progress on their module or their student experience.    
 
	

	3 
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities 
	

	 
	Due to the nature of this topic, the discussion of body image, confidence issues and their previous engagement with physical education during secondary school, the participant will be provided with the contact details for the researcher who is available to be contacted regarding any questions or concerns relating to the study. Participants will be reminded of their rights to withdraw and that this will not affect their academic progress. Participants will also be provided with the following helpline numbers: 
Samaritans – 116123 
C.A.L.L Mental Health Helpline for Wales – 0800132737 
SHOUT Text Helpline - 85258 
NHS – 111 
 
	

	4 
	Risks to the investigator 
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest 
	

	 
	Risk to the investigator: 
 
1. Risks to the researcher are minimal due the interviews being with students the researcher already knows, however, a potential risk could be that the researcher receives negative or unwelcomed emails from a participant. 
 
2. The student researchers may find themselves being asked for information outside of their scope of knowledge as an undergraduate student. 
 
3. The potential risk that student researchers may be accused of harm or impropriety if the participant is unhappy with something during the study. 
 
 
	How you will mitigate the risk to the investigator: 
 
1. To assure this risk is kept to a minimum, any communication must only go through the university email provided at the end of the interview and students are to be reminded to follow the UWTSD Student Code of Conduct during their participation, communications, and conduct. It will be made clear that any unwanted communication will be reported to the research supervisor immediately.  
 
2. All queries that the researcher is unable to deal with will be handed to the research supervisor. 
 
 
3. Participants will be ensured that the student researchers follow all UWTSD and BPS researcher codes of conduct and research guidelines, and the study will not take place until all elements have been approved by their supervisor (Dr Stuart Jones). 
 
	

	5 
	University/institutional risks 
For example: adverse publicity, financial loss, data protection 
	

	 
	Risk to the University: 
 
1. The reputation and integrity of UWTSD and the discipline of Psychology and Counselling could be endangered if the researchers do not adhere to codes of ethics and research protocols. 
 
2. Data could be exposed, leaked or used for other purposes. 
 
 
(this box should expand as you type) 
	How you will mitigate the risk to the University: 
 
1. Researchers will adhere to the University Ethics and Integrity Code of Practice and the BPS Code of Ethics and Conduct, and the Code of Human Research Ethics at every stage of the proposed study and then use the collected data for analysis purposes in order to write-up the research report. These ethical guidelines will be followed to minimise any potential risks to the Institution from arising. Professionalism must always be exhibited by the researcher.  
 
2. Data will be collected and stored in accordance with the UWTSD Research Data Management (RDM) and will only be used for the intended purpose, in compliance with ethical guidelines set out by UWTSD Research Ethics & Integrity Code of Practice policy and British Psychological Society (BPS) code of ethics. To minimise any risk to UWTSD and the psychology department, all collected data will be stored securely through the Qualtrics platform. 
 
 
(this box should expand as you type) 
	

	6 
	Environmental risks 
For example: accidental spillage of pollutants, damage to local ecosystems 
	

	 
	Risk to the environment: 
 
N/A 
 
(this box should expand as you type) 
	How you will mitigate the risk to environment: 
 
N/A 
 
(this box should expand as you type) 
	


 
	 
	Disclosure and Barring Service 

	 
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants. 
	YES 
 
	NO 
 
	N/A 
 

	7 
	Does your research require you to hold a current DBS Certificate? 
	​​☐​ 
	​​☐​ 
	​​☒​ 

	8 
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number. 
	 


 
SECTION I: Feedback, Consent and Confidentiality 
 
	1 
	Feedback 
What de-briefing and feedback will be provided to participants, how will this be done and when?  

	 
	In line with BPS ethics guidelines, students will be verbally debriefed at the end of the study. The debriefing will provide participants with further information about the study, including information on the aims and research question. The researchers contact details will be available should any participants wish to contact with any questions or concerns after they have completed the study. To further highlight understanding of the study, a debrief sheet about the study will also be written. This will be reviewed by the module lead as part of their assessment (placed in the report appendices).   
 
 
 

	2 
	Informed consent 
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation. 

	 
	Students will be provided with verbal information on the nature of the study and if they feel that they do not want to participate, they have the right not to do so. They will also be told of the option to stop the interview at any time and withdraw their data following the task (without penalty). The verbal information provided by the researcher is to ensure participants are aware of what the study will involve and offers them the right to not participate without it impacting on their studies. The verbal information provided will also document key ethical considerations, including information on how the data will be collected and stored. It will also remind participants of their right to withdraw from the study at any point without penalty, up until the end of the study when responses are submitted. The student participants have the rights to inform the researcher (using their interview number) if they do not wish for their data to be included in the research. However, due to the nature of the study and the time constraints, students will have 24 hours in which to contact the researcher requesting for their information to be withdrawn after completing the study. 

	3 
	Confidentiality / Anonymity 
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case.  
	

	 
	Consent will be gained from the participants, but names will not be required. Therefore, participants will remain anonymous. An interview number will be assigned to participant data. Therefore, no data can be linked to a particular individual. All collected data will be kept confidential and stored securely by the researcher(s), only the researcher(s) will have access to the paper copies of the form.  All data collected will be stored in accordance with UWTSD research data management and will only be used for the intended purpose.  
	


 
SECTION J: Data Protection and Storage 
 
	 
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)? 
	YES 
	NO 

	1 
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data. 
	​​☒​ 
	☐ 

	 
	If YES, provide a description of the data and explain why this data needs to be collected: 

	2 
	Data collected on the participant will not include their name, only participation number (e.g. participant 1, participant 2) and information relating to their previous involvement with physical education within secondary school. However, this data will not be attached to any identifiable data about the participant.  
 
 
 
(this box should expand as you type) 

	 
	Does it involve special category data (as defined by the GDPR)? 
	YES 
	NO 

	3 
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ – 
(a) racial or ethnic origin, 
(b) political opinions, 
(c ) religious beliefs or other beliefs of a similar nature, 
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992), 
(e) physical or mental health or condition, 
(f) sexual life, 
(g) genetics, 
(h) biometric data (as used for ID purposes), 
	☐ 
	​​☒​ 

	 
	If YES, provide a description of the special category data and explain why this data needs to be collected: 

	4 
	 
 
 
(this box should expand as you type) 


 
	 
	Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways? 
	YES 
	NO 

	5 
	Manual files (i.e. in paper form)? 
	​​☐​ 
	​​☒​ 

	6 
	University computers? 
	​​☐​ 
	​​☒​ 

	7 
	Private company computers? 
	​​☐​ 
	​​☒​ 

	8 
	Home or other personal computers? 
	​​☐​ 
	​​☒​ 

	9 
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks? 
	​​☒​ 
	​​☐​ 

	10 
	“Cloud” storage or websites? 
	​​☒​ 
	​​☐​ 

	11 
	Other – specify: 
 
	​​☐​ 
	​​☒​ 

	12 
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation: 

	 
	Data will be stored on a password protected device, and all participant data will be stored anonymously. 
 
(this box should expand as you type) 


 
	 
	Data Protection 

	 
	Will the research activity involve any of the following activities: 
	YES 
	NO 

	13 
	Electronic transfer of data in any form? 
	​​☐​ 
	​​☒​ 

	14 
	Sharing of data with others at the University outside of the immediate research team? 
	​​☐​ 
	​​☒​ 

	15 
	Sharing of data with other organisations? 
	​​☐​ 
	​​☒​ 

	16 
	Export of data outside the UK or importing of data from outside the UK? 
	​​☐​ 
	​​☒​ 

	17 
	Use of personal addresses, postcodes, faxes, emails or telephone numbers? 
	​​☐​ 
	​​☒​ 

	18 
	Publication of data that might allow identification of individuals? 
	​​☐​ 
	​​☒​ 

	19 
	Use of data management system? 
	​​☐​ 
	​​☒​ 

	20 
	Data archiving? 
	​​☐​ 
	​​☒​ 

	21 
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate): 

	 
	 
 
 
(this box should expand as you type) 

	22 
	List all who will have access to the data generated by the research activity: 

	 
	Both researchers and the research supervisor (Dr Stuart Jones) will have access to the data. 
 
 
(this box should expand as you type) 

	23 
	List who will have control of, and act as custodian(s) for, data generated by the research activity: 

	 
	Researchers and research supervisor (Dr Stuart Jones). 
 
(this box should expand as you type) 

	24 
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.   

	 
	All data will be stored on a password protected laptop that only the researchers have access to, and will only be shared with the research supervisor, in which it will also be stored on a password protected computer. As this data is for the use of a BSc applied psychology level 5 qualitative report only, the data will not be archived. After the submission of the report, all data will then be destroyed.  
 
 
(this box should expand as you type) 

	25 
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff)  

	 
	 
 
 
(this box should expand as you type) 

	26 
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/) 
	YES 
	​​☒​ 

	27 
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding 
	YES 
	​​☒​ 


 
  
SECTION K: Declaration 
	 
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants. 
 
In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/  

	1 
	Signature of applicant: 
	 
	Date: 
 


 
For STUDENT Submissions: 
	2 
	Director of Studies/Supervisor: 
	 
	Date: 

	3 
	Signature: 
	 
 
	


 
For STAFF Submissions: 
	4 
	Academic Director/ Assistant Dean: 
	 
	Date: 

	5 
	Signature: 
	 
 
	


 
Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation: 
	​​☐​ 
	I have read the guidance notes supplied before completing the form. 

	​​☐​ 
	I have completed ALL RELEVANT sections of the form in full. 

	​​☐​ 
	I confirm that the research activity has received approval in principle 

	​​☐​ 
	I have attached a copy of final/interim approval from external organisation (where appropriate) 

	​​☐​ 
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT 

	​​☐​ 
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice. 

	​​☐​ 
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director. 


 
RESEARCH STUDENTS AND STAFF ONLY 
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name. 
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly. 















Appendix 3.
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Appendix 4.
	Participant
	Code
	Line
	

	P1





18 codes
	[bookmark: _Hlk129959696]Interest
Physically and mentally important
Release
An outlet for daily stresses
Lack of engagement due to activity
Negativity
Feeling stupid
Avoidance
Favouritism
Lack of structure
Boredom due to repetition
Lack of choice
Dependant on outside factors
Not enough support from teaching staff
Individuality
Lacked privacy when changing
Positive 
Overwhelming


	1
1
2
2
3
4,11,12,13,14,18
4
4,11,13
6,9,15
7,16
5
5,15
5,8,10,18
8,10,18

12
12
17
19
	

	P2








20 codes
	[bookmark: _Hlk129959729]Enjoyment
Interest
Felt good at something
Desire to achieve
Competitive
Challenging in a positive way
Religion
Regimented & strict
Repetition
Boredom
Lacked diversity
No support from teaching staff
Fear & vulnerability 
Not inclusive
Caused a divide in pupils
Caused negative behaviour & feelings
Embarrassment
Impacted positively in to adulthood
Mental and physical well-being developed through engaging in PE
Positive experience & memories


	1,2
1
2,3,4
3
3,11
4
5
5,8,18
7
6,7
6,9,18,19,21
8
9,10,15,16
12,18,19
12,13,15,19
13,15,16,17

14,17,20,21
21-25
24,25

20-25

	

	
	
	
	



Themes and Codes:
Positive experiences and their impact
Interest
Physically and mentally important
Release
An outlet for daily stresses
Individuality 
Positive
Enjoyment
Interest
Felt good at something
Desire to achieve
Competitive
Challenging in a positive way
Impacted positively in to adulthood
Mental and physical well-being developed through engaging in PE
Positive experience & memories

Negative feelings
Negativity
Feeling stupid
Avoidance
Favouritism
Lack of structure
Lacked privacy when changing
Overwhelming
Boredom
No support from teaching staff
Fear and vulnerability
Caused a divide in pupils
Caused negative behaviour & feelings
Embarrassment
Lack of diversity/inclusion
Lack of engagement due to activity
Boredom due to repetition
Lack of choice
Dependant on outside factors
Not enough support from teaching staff
Religion
Regimented & strict
Repetition
Lacked diversity 
Not inclusive


















Appendix 5.
Standardised procedures 
· The researcher chose one topic from three to analyse data using thematic analysis: TA (Clarke & Braun, 2017). 
· The experiences and impact of engaging with PE classes in secondary education was selected.
· The researcher began the familiarisation phase. 
· The researcher read over the participants responses multiple times to become familiar with the text. 
· Notes were taken of initial observations. 
· The researcher began phase two: coding. 
· The researcher began identifying patterns in the data. 
· Grouping of similar fragments by highlighting and labelling the codes began: i.e., body image issues and negative reinforcement. 
· Step repeated to ensure all codes were accounted for and nothing missed. 
· The researcher began phase three: searching for themes. 
· Identifying critical patterns in the data and grouping codes into separate themes: Positive and negative perspectives, Emotions and feelings, and Diversity and Inclusion.
· The researcher began phase four: Reviewing the themes. 
· A second read of the data was undertaken to ensure themes fit. 
· A final check was undertaken. 
· The researcher began phase five: defining and naming the themes. 
· Elaboration of themes is undertaken. 
· A short explanation of the overall essence of the theme (scope, coverage, and boundaries). 
· A name for each theme was decided: Positive Experiences and their Impact, Negative Feelings, and Lack of Diversity/Inclusion.
· The researcher began phase six: writing the report. 
· The researcher found background empirical evidence and began writing up the TA report. 


 
Appendix 6.
Familiarisation Stage
	Both participants expressed interest in their PE classes, describing how she 'always tried hard at PE and was competitive'. In contrast, the other expressed it as an outlet and how it 'let us release energy and built-up stress'. The engagement was activity dependant for one participant who would avoid class if she did not enjoy that activity, the other seeing it as a challenge to push herself to her limits. Both felt classes needed to be more diverse, seeing a lack of inclusion for those who were not as able and a lack of teaching support should ability not be matching others 'depending on whether you were good at sport would determine the amount of support you'd receive'.
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