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The Role of Supervision

Within this paper the writer will be analysing the role of supervision, and its three functions in connection to providing professional and effective youth work practice. Understanding this firstly comes from knowing what supervision is. This being a proses of an organisation regularly interacting with its workers, to review that of their work and to discuss concerns as and when they arise (Hawkins, 2012). Supervision is intended to help the performance of an individual through developing new skills and gaining confidence within their professional working role (Feltham, 1994).  The proses of supervision also includes reviewing performance and identifying opportunities to further develop new skills (Hawkins, 2012). The supervisor has the responsibility of supporting the performance of the individual through sharing their existent knowledge and skills, and are accountable for monitoring their practise in connection with the expected standards of the organisation (Hawkins, 2012). It is also important that the supervisor supports the well-being of the individual that is being monitored, as this enables happiness and effective supervision to thrive through a feeling of purpose (Feltham, 1994). Successful supervision also includes embedding effective structures into routine, and keeping up to date with any change of policy, adding towards good practice (Kadushin, 2014). It is good practise to keep records as it allows observation of professional working and a consistent move in the right direction, through avoiding making the same mistakes over and over (Kadushin, 2014). 
With regard to fully understanding a professional approach to supervision, there are three broad components to consider. The Educational, Supportive and Administrative functions have been identified by Kadushin as a framework for professional supervision (Kettle, 2015). A similar belief is that of Proctors’ Formative, Restorative and Normative functions, giving the same division upon effective supervision (Sampson, 2006). Both these supervision standards have been formed as a tool of guidance for working professionally, to enable an organisation to thrive with the use of an effective approach (Kadushin, 2014).  
Supervision includes an outline of expected standards that have been set out to maintain a high quality of care and promote effective youth work practice (Sapin, 2013). This is a formal process used to reflect on performance, and decide together upon the actions needed to improve (European Commission, 2016). Through making these decisions with the support of a supervisor it encourages youth workers to be confident and accountable when it come to their future decision making (Sapin, 2013). 
The role of supervision ensures that youth workers are supported through the method of communication. This being between the individual and their supervisor/management (University of Cambridge, 2020). They can use this time to share useful information and discuss any issues that may have arisen (Hawkins, 2000). Through providing this support it ensures a feeling of confidence within their working role, and assurance that they can access support in difficult situations when they need to (Hawkins, 2000).
To support ongoing learning and development of a youth worker, supervision has the role of giving opportunity to also discuss any gaps within understanding (Youth Work N.I, 2014). In response to this, ensuring that their understanding and professional skills are competent and that they feel confident in their youth worker role (Youth Work N.I, 2014).
Through learning to be an effective youth worker also comes praise through reflecting on success within the role (Welsh Government, 2007). Celebrating their achievements can motivate an individual to continue their line of success through making them feel valued (Woods, 2001). Carl Rogers’ person-centred approach underpins this, with emphasis on individuals flourishing when they are able to reach their full potential given the right support (Rogers, 2003). He suggests that this is only possible however, if the environment and conditions for learning are good enough (Rogers, 2003). Every individual has a unique potential and so, develop in different ways (Bossons, 2004). To become an effective youth worker therefore, it is important to achieve self-actualization. Rogers believes that this occurs through a person becoming someone who they would like to be, through a state of congruence (Rogers, 2003). 
To develop yourself and support others through their development, it is important to understand how to do so effectively (Lam, 2001). Adults and young people are thought to feel valued in different ways. Young people need to be valued more than valuing others, where as Adults are the opposite (Lam, 2001). Meaning that valuing others gives an authentic sense of valuing one’s self as an adult, because we feel good about ourselves having made someone else happy (Lam 2001). Apart from gaining an ego boost, feeling valued therefore can only come from valuing others. The writer believes this is an important part of providing effective youth work practice. The reason being because a person who values themselves and others is able to build further achievement through their positivity, heading for that self-actualization proses, as stated by Rogers (Rogers, 2003).
Regular supervision practise and appraisals are also a way of ensuring all rules and regulations are being followed. The Youth work Strategy for Wales (2007), is a current system in place to better youth work and deliver on aspirations to help ensure young people are able to gain a sense of belonging. This document also states that, “Through the Learning and Skills Act 2000, section 123, Welsh Ministers have directed local authorities to provide, secure the provision of, or participate in the provision of youth support services” (WAG, 2007), thus being another necessary tool to effectively carry out appraisals, needed in promoting effective youth work practice, youth work roles and responsibilities (Sapin, 2013).
The writer has chosen to analyse the three functions on supervision identified by Kadushin. As briefly discussed prior, this includes an Educational, Supportive and Administrative framework. 
Supervision must be done to develop critical thinking, and identify needs in order to address them appropriately, this ensuring effective development (Kadushin, 2014). Within Kadushins first function of an Educational approach, all attention is focused on development of skills to a professional standard (Kettle, 2015). A deeper understanding and further skills within the field, will also improve competence and entail a facilitated process to explore and reflect on practice (Chancer, 2018). This reflection is done in the hope of enhancing the quality of work practice and its outcomes (Chancer, 2018). It is also a way of gaining better understanding of the people working within the organisation, with interaction carried out through a supervisory relationship (Kadushin, 2014). In having this relationship implications within practice are shared and new knowledge and understanding can be given, in accordance with policy and structures (James, 2005). 
Supervision also involves providing support and dealing with situations together (Kay, 2008). Kadushins Supportive function aims to help express stress and emerge issues, to avoid them having an effect on an individual’s personal and emotional state (Kadushin, 2014). The personal effect that certain experiences can have of youth workers, is recognised within the field of work, this being a reason why a supportive function within supervision is so important (Sapin, 2014). Supervision therefore becomes an opportunity to offload information that may be affecting them, of which may have an impact on their involvement with practice (Hawkins, 2012). It recognises circumstances where assistance is needed and where self-care should be made priority (Hess, 2008). Resulting in professional boundaries being put in place, and supportive strategies referred to (Hess, 2008). 
Egan’s skilled helper model can also be of significant use when using this function on supervision. Egan’s theory is set to “Help people become better at helping themselves in their everyday lives.” (Egan, 1998). He put emphasis on empowerment and seeks for the model to help a person move towards outcomes which they value (Egan, 1998). It becomes a framework that is useful to address issues through the help of others and can help through mentoring and using principles of good active listening. His three main questions to address are, “What is going on?, What do I want instead?, How might I get what I want?” (Egan, 1998). The writer believes that these can be used to better the supportive function of supervision as it allows a map of understanding to be created. Through gaining this understanding, a supervisor may move forward as appropriate for the individual and their unique way of developing.
In order to obtain professional working, supervision is used to help managers maintain a good standard of work within their organisation, through following policies and procedures effectively (Wisker, 2008). Linked to this are administrative activities, which brings us to Kadushins third function on supervision (Kettle, 2015). His administrative function includes constructively managing workload to achieve effective outcomes for practice (Kettle, 2015). In more detail, this function of supervision is focused on policies and procedures being reviewed and used correctly (Kettle, 2015). Through doing so it allows practice, workers and the overall administration of the organisation to run smoothly, being up to date with changes of legislation (Leathard, 1994). Alongside reviewing practise, supervision is also a forum for the ethical and general standards of youth work. The Code of Occupational Ethics for the Youth Service (Welsh Government, 2012), are a set of principles that help to guide the decision making proses. These standards should be used within practice and professional working, to identify and put together strategies for resolving problems and moving forward (Welsh Government, 2012). Through the proses of supervision, enhancing good practice and promoting compliance are amongst some of its objectives (Kettle, 2015). Change may also be identified through the proses, and strategies for resolving problems become clearer (Kettle, 2015). 
In a discrete way these three functions overlap and complement each other in different ways (AASW, 2014). To improve practice and meet the required standards set, youth workers are likely to need support and further education, interplaying the three different functions (Youth Work N.I, 2014). However tensions can also arise between the functions, for example if an individual is struggling to reach the demands of practice, but the organisation policy doesn’t support a reduction in workload (AASW, 2014). This being a reason why reviewing policies of supervision, and the overall effectiveness of these three functions is so important. Also including negotiating the situation and monitoring practice so that support for individuals is given when needed (Bossons, 2004).  It is therefore also important that a supervisor’s relationship with individual workers is supportive, and that they are able to take accountability for strengthening their professional development (Bossons, 2004). It is important to do this to advance on skills and knowledge and ensure that purpose and standards of the organisation are achieved, whilst also promoting effective youth work practice (Welsh Government, 2007). It is possible that supervisors may address each Educational, Supportive and Administrative functions on supervision within practice environment, but in order to gain professional development are likely to utilise more than one (Kadushin, 2014). The purpose of doing so being to ensure that professional working is strengthened and professional practice is facilitated. 
Within this discussion the writer has highlighted particular questions referring to the role and functions of supervision in effective youth work. Having mapped out Kadushin’s model the different foci within supervision methods can be attributed. 
What the writer has come to know of these three functions on supervision is, that it has key purpose within development of effective youth work. This is shown through the needs of individuals being met, and emerging various ideas to better practice (Kadushin, 2014). There are numerous examples of individuals exploring new roles, in need of both skilled and wise support along their journey. This proses of learning through doing, as believed by theorist John Dewey (Dewey, 1997), allows knowledge to be gained, skills to be developed and an overall commitment to professional working. Through being supervised and having guidance when exploring this line of work, it enables individuals to become trusted members of the organisation and community of practice (Hawkins, 2000). 
Through considering this, the writer is confident that various issues discussed have answered a number of important questions. Answers of such that are in place to avoid implications within supervision. Given the findings, the role of the youth worker is to ensure engagement and understanding the responsibilities that it brings. Therefore to conclude, in following procedures on supervision, being aware of Kadushins three functions and working professionally, supervision allows effective youth work practice to happen. 
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