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The main focus of this portfolio is based upon ‘Additional Learning Needs’ (ALN) in children and young people. Additional Learning Needs refers to, any additional barriers that may affect a learner’s education and learning. Children and young people with ALN may need extra support in their learning so they are able reach their full potential (Swansea Council. 2021). A learner who has Additional Learning Needs can have difficulties in learning compared to others in their class or a disability which prevents them from using facilities within their education (Swansea Council. 2021). A learner can require additional learning support if they have difficulties in learning, such as; Special Education Needs, a disability, medical needs, gaps in their knowledge, for example, young offenders, difficult family circumstances, education inconsistency, for example, gypsies, their first language is not English, they are looked after by the local authority, they are underachieving, pregnant or bullied (Wales. Department for Education and Skills. 2009, p.1). According to the United Nations, there are 500-650 million people live with a disability and the World Health Organization state, that around 10 per cent of the world’s children and young people have an Additional Learning Need (United Nations, 2021). There are approximately one in five learners in Wales, who have additional learning meeds (Wales, Department for Education and Skills, 2009, p.1)
The portfolio focuses on how additional learning needs has changed over time and how it has evolved, as an example; how we reference the learners because, it has changed recently from Special Needs to additional learning needs. The writer has included various legislations and policies that have contributed to how we teach learners with additional learning needs and the importance of them. Legislations and policies are important for learners as they ensure services meet minimal standards and encourage improvement for all provisions. The writer will discuss the very first legislation, that was produced in 1893, called, the ‘Elementary Education (Blind and Deaf Children) Act 1893’ and will discuss all the main legislations right up until the current ‘Additional Learning Needs (ALN) Bill’ (Wales, Department for Education and Skills, 2018) that was brought out in 2016. The portfolio will include a literature review which is an evaluation of applicable literature on Additional Learning Needs. A literature review is a survey of scholarly sources on a specific topic. The writer will also evaluate how education helps to support the learner’s needs and what barriers can occur.
Throughout, the literature review, the writer has used different synonyms for the word ‘Special Needs’ because over the years, the words and terms have been changed and recently, the term ‘Special Needs’ has now been developed into Additional Learning Needs (ALN) as it is a wider term to recognise the diverse and complex needs of all learners (Wales. Department for Education and Skills. 2009, p.1). 
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The writer is currently working in an inner-city primary school that provides childcare for children between 3-11 years old. It is a voluntary controlled school and is funded by the Local Authority. The school first opened in 1875, however, it has been remodelled widely over the years and new classrooms have been built within the building. There is also a ‘Flying Start’ in the school’s building for quality part time childcare for children between 2-3 years old (Department for Education and Skills, 2012, p.4). Flying Start is an Early Year’s programme, funded by the Welsh Government and targets the most deprived areas in Wales to provide childcare and support for children ages 0-3 years old and their families (Department for Education and Skills, 2012, p.4).
The primary school is situated in a socially and economically deprived area and the majority of the pupils live in the area. Pupils come from a range of private, rented and housing association homes and there are around 55% of learners are entitled to free school meals. The school currently provides education for over 200 learners and there are very who have a statement for Additional Learning Needs, however, there are 21% of learners who come from an ethnic minority background and speak English as an Additional Language. The remaining pupils speak British and currently there are no Welsh speaking families attending the primary school (Estyn, 2020).
The head teacher was appointed in 2018 and the deputy head was appointed in 2017. The last Estyn (Estyn, 2020) inspection was in July 2013 and the school’s current performance was ‘adequate’ and the school prospects for improvement was ‘good’. Estyn (Estyn, 2020) also gave five recommendations that the school had to include in their action plan and Estyn (Estyn, 2020) had to monitor their progress. Upon revisiting the school, Estyn (Estyn, 2020) removed the school from requiring any further monitoring as the school had made good progress. 
The school also has a good relationship with the community and participates in various activities within the community. Each week, a class in the primary school will visit a local care home with a selection of story books to read with the residents. The class teacher will take some children to the care home and once all children have been, then a new class will visit. The residents enjoy their visits and all children look forward to going over there. At Christmas time, the school choir will visit the care home and sing Christmas carols to them. The school choir also participates in Christmas carolling in the Grand Theatre with multiple primary schools and at the end of the academic year, the school choir also participate in a musical show at the Grand Theatre. Sometimes, the choir may sing in local supermarket and also, the local church.
The primary school also participates in the ‘Young Enterprise Project’ year (Young Enterprise, 2020). At the start of the scheme, a speaker will introduce the project and explain what is needed from the children. The project aim is for children to make and sell anything they want and hopefully endure a profit at the end of the project. The speaker will provide the children with ideas of the various items they could sell, such as, handmade jewellery, scented candles or edible items. This is a scheme for young children to gain knowledge of work skills and to gain confidence in the hope that it will then motivate the children to better themselves when they are older. The overall aim of the scheme is to reduce youth unemployment and empower the generation to learn and work (Young Enterprise, 2020). Once the children have planned and made the products they are going to sell, they then go to Swansea market to sell their items to the public. Since the school first took part in the scheme, the children have made an exciting amount of profit. The children will choose as a class what they would like to spend their money on, such as, a McDonalds lunch or a class trip to the cinema.
There are multiple agencies who work closely in the primary school, such as, Health Visitors, Social Services, Local Nurse, Designed to Smile, Educational Psychologists, Behaviour Support Services, the Child and Adolescent Mental Health Service (CAMHS), Speech and Language therapist and if needed, other agencies will involve themselves. All these agencies help to provide children with the care and support they need to encourage positive health and well-being and to provide a successful learning journey.
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The recent equality legislation (The Equality Act, 2010) states that, a person who has a physical or mental impairment that has a significant effect on a person’s ability to carry out every day activities are referred to as ‘Special Needs’. Learners who have special needs, can have the following; emotional and behavioural difficulties, autism, attention deficit hyperactivity disorder (ADHD), dyslexia, obsessive compulsive disorder, communication difficulties, medical needs (epilepsy and cerebral palsy) and mobility difficulties.
There are different attitudes towards people with additional learning needs and this can affect the way people behave towards them which can have a negative effect on their participation in society. There are two main models in terms of disability on how people with additional learning needs are considered, these are; the Social Model of Disability and the Medical Model of Disability (Disability Nottinghamshire, 2021). Most organisations will sit somewhere between the both models and use both models on how we interact with people with additional learning needs (Learning Disabilities, 2021). The Social model of disability was developed by people with additional learnings as a way of viewing the world and people say that people are disabled by barriers in society and not because of their additional needs or impairment and it was developed in the 1970s and 1980s (Learning Disabilities, 2021). The social model also helps us to recognise barriers that people with additional learning needs may face, such as; prejudice, labelling, ignorance, lack of financial help, over protective families and not having the correct information in a format that they can read, for example, braille (Learning Difficulties, 2021). The model exemplifies an idea that society is the bigger problem and that society has to change, to ensure all needs are met. The perfect example of the social model of disability in practice would be a city designed with no stairs or escalators so wheelchair users would have the same independence as everyone else (Learning Difficulties, 2021).
The medical model of disability views disability as the ‘problem’ and looks at what is ‘wrong’ with the person and not what the person needs (Disability Nottinghamshire, 2021). The model states, people are disabled by their impairments or differences and should be ‘treated’ either by medical or other treatments, even if they are not in pain (Disability Nottinghamshire, 2021). An example, is that a wheelchair user may not be able to get into a building because of some steps, however, the medical model would propose it is because of the wheelchair rather than the steps. The social model and the medical model are both different views in society as if a disabled person would like to live independently but could not pay their rent; the social model would provide that person with the right support and the medical model would assume that you will not be able to live independently and may need caring in a home (Scope, 2021). Unfortunately, the medical model is not that effective because not everybody can be cured and people will always have additional learning needs and impairments. If a person cannot access the same education, work and social opportunities as others then ideally society should help to ensure they are able to fulfil the life that they deserve. Although, it has been effective in some ways because some people agreed with this model, the Equality Act (Equality Act, 2010) was then formed and developed to ensure that all disabled people are treated as equals (Ombudsman, n.d). However, the social model is more effective because it means they are able to access the same education, work and social opportunities as everybody else and have equal lives. This means that schools and workplaces should be accessible for all learners and learnings. 
The first legislation produced was the ‘Elementary Education (Blind and Deaf Children) Act 1893’, which guaranteed that every school provided education for blind and deaf children aged 7 to 16 (National Archives, 2021). Six years later the ‘Elementary Education’ legislation enabled local authorities to provide training for physical and mentally disabled including, epileptic children and then the ‘Special Schools Education Act 1914’ made it mandatory for people to get specific training (National Archives, 2021). In 1918, the Education Act (The Education Act, 1918) increased the school age from twelve to fourteen and also abolished all school fees and most importantly, made schooling compulsory for ‘handicapped’ children (UK Parliament, 2021), although, the word ‘handicapped’ is no longer used in this generation. Three years later, the Education Act altered for ‘handicapped’ children to be educated only in special schools or classes (Mason, n.d., p.10). The Education Act (1944) acknowledged that, mainstream schools were the best place for ‘disabled’ children and the number of pupils in special schools went from 38,499 in 1945 to 106,367 in 1972 (Borsay, 2012). The Local Education Authority were instructed to create separate provisions for children with disabilities and so, introduced eleven categories of children base on their impairment (Borsay, 2012). These categories included; blindness, partially sighted, deafness, partially deaf, delicate, diabetes, educational sub-normal, epilepsy, maladjusted and those with speech impairments. The legislation stated that children who were blind, deaf, epileptic, physically handicapped or children who were unable to talk, were to attend a special school (Mason, n.d., p.11). The legislation was powerful because it abolished school fees which was effective because more children were able to attend mainstream schools and be treated as equals.
A more recent legislation in 1970 called ‘Education (Handicapped Children) Act’ (Education (Handicapped Children) Act 1970), ensured the Local Education Authority are responsible for all children and their education, ensuring every child is included in the education system, regardless of their impairment or learning difficulty (UK Parliament, 2021). In 1978, The Warnock Report (The Warnock Report, 1978) was produced to emphasise the importance of education for learners with additional learning needs and prioritise their education, and not their disability or impairment. The Warnock report was formed to review educational provision in the United Kingdom and to prepare learners for adult life (Gillard, 2012). The report (The Warnock Report, 1978) estimated that as many as 20% of children, might experience further help during their school time (Hodkinson, 2015, p.10). Also, that around 2% of all children and young people may require a Statement of SEN, if their educational need is that severe (Hodkinson, 2015, p.10). A statement of special educational needs is a legal document that states a child or young person’s needs and what help they should have (NI Direct, 2021). The statement is reviewed every year to ensure that any extra support is given to the child and young person (NI Direct, 2021). Statements are vital as the document states what arrangements the school need to make to guarantee that the child or young person’s needs are met. The report included 220 items in the ‘summary of recommendations’ and was the first comprehensive review of special education needs in England and has been highly influential with respect in England and also in other countries (Lindsay, 2020). The report included how we should describe children with ‘learning difficulties’, including, if they are educationally sub-normal and those with educational difficulties. Another recommendation was for local authorities to adhere to multi-professional assessments for all learners and to keep a record of all children with learning difficulties (Gillard, 2012). The report stated, how head teachers should be responsible for yearly reviews of the child and to employ a teacher responsible for ‘Special Needs’ to ensure they are getting the best support and to certify their needs are fully being met (Gillard, 2012). These are worthwhile recommendations because more adults can ensure the correct support is established. An important recommendation from the Warnock Report (The Warnock Report, 1978) was for learners to have early identification, ensure that they have nursery educational provision and for all special schools to be attached to an ordinary school (Gillard, 2012). Early identification can have a positive influence because schools can make the correct provision for the learner, which can improve long term outcomes.
The next legislation was the ‘Education Act’ (Education Act, 1981), which provided satisfactory rights and duties for learners with additional learning needs to ensure every child has the right to be integrated into adult life and into a working community (Legislation, 2021). The legislation and The Warnock Report (The Warnock Report, 1978) both gave similar recommendations, such as, early identification of children with additional learning needs (Legislation, 2021). Most importantly, the legislation changed how we now refer to children with ‘special education needs’ rather than ‘handicapped’. The legislation outlined the Local Education Authority will provide assessments for learners to determine what special education provision they require to help support them appropriately (Legislation, 2021). There was an emphasis on integrated provision for a learner’s education, that requires the local authority to consider their learning needs to and what is best for them (Legislation, 2021). The Warnock Report (The Warnock Report, 1978) and the Education Act (Education Act, 1981) both reformed the conceptualisation of special education as they emphasised that a child’s educational need should be prioritised first and not their additional learning needs (Hodkinson, 2015, p.3). Both legislations are extremely effective because ‘the best interests of the learner must be a top priority’, as statemented in the United Nation’s Convention on the Rights of the Child (UNCRC) (UNICEF, 2021).
The United Nation’s Conventions on the Rights of the Child (UNCRC), was written in 1989 and ratified by 1991 and stated the rights that all children and young people should be granted (UNICEF, 2021). The convention has 54 different articles that help ensure children are happy and safe. Article 1 and 2 states, ‘everyone under the age of 18 has all rights in the convention’ which emphasises the articles are for every single child, regardless, of their abilities, sex, religion, language, ethnicity or any other status. Rights of the Child are important because children are individuals and they need extra protection that adults do not. Most importantly, article 13 supports children with disabilities and states:
A child with a disability has the right to live a full and decent life with dignity and, as far as possible, independence and to play an active part in the community. Governments must do all they can to support disabled children and their families. (UNICEF, 2021).
The article represents that children should be able to join in with all activities, be able to feel included in school, get special care, be able to choose what they do and say with their life (CYPCS, 2021). This is important because all children and young people have the right to be happy and supported, regarding their disability and people need to ensure that their disability does not stop a child from reaching their full potential. It is effective because children and young people with additional needs should not be held back and nothing should get in the way of a happy. 
Another turning point for children with additional learning needs was the ‘The UNESCO Salamanca Statement’. In 1994, the United Nations Educational, Scientific and Cultural Organization (UNESCO) called upon 92 governments and 25 international governments to participate in a conference in Salamanca (CSIE, 2021). The conference was regarding Special Needs Education to enforce an approach of inclusive schools by applying tactical changes (CSIE, 2021). They agreed on a new statement for disabled children that stated inclusion is to be the norm. The conference approved a new ‘Framework for Action’ which was a guide indicating how schools should accommodate all children, regardless of their learning needs (CSIE, 2021). The framework stipulates that disabled children should attend regular schools because they are most effective for building an inclusive education (CSIE, 2021). The conference also stated that all governments should; give the highest budget to improve education services, ensure parents are actively involved in decision making, ensure pre-school strategies are enforced and ensure teachers have the correct training on inclusive education (CSIE, 2021).
The United Nation’s Conventions on the Rights of the Child (UNCRC) and the UNESCO’s Salamanca Statement are both powerful documents published to abolish the separate education and ensured children have the right to mainstream schools (Wertheimer. 1977, p.5). They are both effective documents as they enforced inclusion and provided an opportunity to gain inclusive education (Wertheimer. 1997, p.5). 
The UN Convention on the Rights of Persons with Disabilities (UNCRPD) is another international human rights agreement to support people with additional learning needs (United Nations, 2021). The focus is to ensure people with disabilities are protected, treated as equals and are respected in their community (United Nations, 2021). Children played an important role in the drafting process of the convention and both emphasis article 13, that children with disabilities have the right to enjoy a ‘full and decent life’ (United Nations, 2021). The convention stated that all parties involved in the child’s life should ensure the child or young person have full enjoyment on an equal basis with other children (United Nations, 2021). All parties should ensure that children and young people have the right to express their views and feelings freely and that the best interests should always be ‘primary consideration’ (United Nations, 2021). This is an important convention because the main focus is to promote and protect all persons with disabilities, which is effective because the convention recognises the rights of the child to ensure they grow up with dignity, freedom and equality.
There was also a disabled discrimination legislation (Disability Discrimination Act 1995) that was brought out in 1995 to make it law that discrimination against a disabled person in connection with their employment or school (Legislation, 2021). The legislation states, that it is unlawful for a school to discriminate against a disabled person and set out two main points; not to treat a disabled learner ‘less favourably’ and to make ‘reasonable adjustments’ for disabled learners (Legislation, 2021). This means schools have to make the correct arrangements for a learner to attend and prepare for their arrival (Legislation, 2021). This is a significant legislation because it was the very first piece of legislation to ensure discrimination was unlawful. The legislation also states reasonable steps to support the changes in policies and procedures to help schools and employers to think ahead and consider what they need to do to support adults and children with disabilities (Legislation, 2021). The legislation was amended in 2001 but still stated the school’s responsibility to ensure the learner is not discriminated. It was later replaced with the Equality Act (Equality Act, 2010) was brought out in 2010 to protect discrimination in education, work and services (Legislation, 2021). The legislation stated that any physical or mental impairment should not affect a person’s ability to carry out everyday activities and employers, schools and organisations need to make reasonable adjustments to support the person’s impairment (Equality Act, 2010).
An important legislation was brought out in 2001 called the, ‘Special Educational Needs and Disability Act’ (Special Educational Needs and Disability Act, 2001) which is also known as, SENDA (Legislation, 2021). SENDA established legal rights for all disabled learners to not be discriminated in education and also higher education (Legislation, 2021). The legislation was similar to the Disability Discrimination Act (Disability Discrimination Act, 1995) because all educational providers were required to make reasonable adjustments for disabled people to ensure that they were offered the same opportunities and choices as their peers in mainstream schools (Debenham, 2020). The legislation was in place to give disabled people the right to live their life the way they deserve and to correspond with the United Nations Right of the Child article 13, ‘a child with a disability has the right to live a full and decent life with dignity’ (UNICEF, 2021). Examples of reasonable adjustments could be; creating extra for a person in a wheelchair, having extra equipment for a disabled person, requiring extra teaching staff or providing alternative teaching or learning materials (Debenham, 2020). The legislation stated how learners with additional learning needs should be educated in mainstream schools if that is what the parents require (Legislation, 2021). The school is required to inform parents of any special education provision and request statutory assessments of the learner’s needs (Legislation, 2021). The legislation is important for learner’s because it provides equal opportunities, however, it does not always change others views on disability but it does make it illegal for any discrimination which is extremely effective. Also, the legislation ensures that suitable support needs to be considered for all learners with additional learning needs which emphasises the successfulness of the legislation.
In 2005, the Mental Capacity Act (Mental Capacity Act, 2005) warranted that all people with learning disabilities have the right to make their own decisions if they have the capacity to do so (Legislation, 2021). This is an effective legislation as independence is an important part of everyday living and is important to feel a sense of belonging in society.
The most recent legislation is the, ‘Additional Learning Needs (ALN) Bill’, which was introduced to the National Assembly for Wales in December 2016 (Wales, Department for Education and Skills, 2018). The bill was introduced to replace the framework for ‘Special Educational Needs’ (SEN) and ‘Learning Difficulties and disabilities’ (LDD) as they were both seen as not fit for purpose and that learner’s needs were not being met (Wales, Department for Education and Skills, 2018). The ALN Bill was brought out to focus on the needs of all learners, including those in higher education and it also, replaced the term ‘Special Educational Needs’ to ‘Additional Learning Needs’ (Wales, Department for Education and Skills, 2018). The ALN Bill states that, education providers must ensure that all learners with additional learning needs are supported to overcome any barriers to guarantee they achieve their full potential (Wales, Department for Education and Skills, 2018, p.2). Education providers must improve their planning and support within the classrooms and outside for learners with additional learning needs whilst having their needs and feels in the process of their actions (Wales, Department for Education and Skills, 2018, p.2). Most importantly, education providers must identify learners needs as early as possible and ensure there are effective interventions in place to monitor the pupils progress (Wales, Department for Education and Skills, 2018, p.2). This may be perceived as one of the most important legislations for learners with additional learning needs because, it is aimed for learners aged between 0 to 25 years old (Wales, Department for Education and Skills, 2018, p.3). This is effective because it supports young people who are in higher education to achieve their full potential and dreams. The ALN Bill have also created a single stator plan called, the Individual Development Plan (IDP) for all individual pupils, this is effective because it ensures the learner is at the centre of the planning and decision making (Wales, Department for Education and Skills, 2018, p.3). This means that the learners will be involved in reviews when appropriate and will receive annual questionnaires about how they feel about their education and home life. This is significant because this ensures learners are happy and safe but also, concentrate on what the learner would like to happen in the future so the teacher can set efficient short and long term goals. Again, this is important because the Individual Development Plan (IDP) ensures the learne has the right to reach their full potential as article 13 states (UNICEF, 2021). The ALN Bill cites, there should be greater collaboration between agencies to ensure that the pupils needs are identified which is vital for identifying the right support from a young age (Wales, Department for Education and Skills, 2018, p.4). The ALN Bill states, how disagreements should be avoided and resolved at a low key level which is always best for a pupil with additional learning needs as it causes less disruptions in their life for them (Wales, Department for Education and Skills, 2018, p.4). The ALN BILL is extremely important as it ensures that all learners achieve positive outcomes from the time they are born until they are 25 years of age. This guarantees that the pupil will be ready for employment and be able to live like equals, despite their learning needs. This can help learners to become confident and independent so they are able to live happy and full life. 
All legislations have been developed to ensure learners with additional learning needs are treated as equals and that schools ensure ‘the best interests of the child must be priority’ (Ombudsman, n.d).
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Children and young people may face barriers that can make it difficult, this is why schools should provide strategies and interventions to help support learners to help them progress in certain subjects before they fall even further behind. Strategies and interventions are also important to ensure learners feel included and equal to their peers so they can feel safer and happier whilst being in school.
A common strategy that is used in schools is differentiation so learners can access the same lesson outcome as their peers. Differentiation can start from the teacher communicating to the learner differently, for example, using more hand gestures, exaggerated facial expressions and slowing their speaking down. This can make it easier for the learner to understand them. The teachers will also differentiate their work so children will have similar activities to their peers. The teacher may provide the higher ability learners with a blank writing frame in English, the middle ability may have sentence starters in a writing frame and the lower ability may have a word sheet that has gaps in the writing and the learner has to fill in the missing gaps. This strategy is extremely effective because learners will feel higher motivation whilst working with their peers and it also encourages new relationships. Differentiation supports all learners as the activities are tailored to their needs and ensures they are completing the same activity. This can make learners feel included in the classroom and learners who feel a part of the classroom are able to focus on building health relationships and enjoy their school experience further (Stewart, 2015). Differentiation can be challenging for teachers as it requires longer planning as teachers are preparing different activities, the school may also lack in resources and additional teaching staff. However, once teachers accept that effective differentiation requires more consideration, the learners will ‘reap the benefits’ (Boyd, 2018) and will feel equal to their peers which is extremely effective for their development.
Teachers will also use ‘vocabulary lists’ as an effective strategy to help learners with additional learning needs to understand their topic work and hear new words. This is beneficial because it can increase a learner’s ability to understand and communicate with others more effectively. The vocabulary that the learners learn will be on sight around the classroom and the teacher will also read the vocabulary on flash cards at the start of the lesson, this is to help learners recognise the words better. Sometimes vocabulary lists can confuse learners as they may use the words out of context, however, a trained teacher will ensure that this does not happen. According to the National Reading Panel (2000), teaching vocabulary with specific strategies is highly effective to develop skills even further (Diamond, 2010). Increasing learner’s vocabulary can help encourage inclusiveness in the classroom because they will be able to communicate more strongly with their peers.
Another strategy, is the ‘Picture Exchange Communication System’, known as, PECS. PECS was designed by Andy Bondy and was developed for autistic learners, however, it can be effective for all learners with additional learning needs (PEC, 2021). PECS involves six phrases that begin by teaching the learners single pictures at first. In practice, this is started by the teacher showing a picture of a toilet or lunchtime for the learner to be able to understand where they are going next. The strategy then goes to teach the children how to put different pictures together to form sentences, for example, a picture showing the words ‘I want’ and then different items so the learner is able to request the items they want and learn some new vocabulary. The learner will then be able to extend their sentences with adjectives, verbs and prepositions. This is effective because it helps learners to communicate without using their words until they feel confident or comfortable enough and may help towards building new friendships. Stewart (2005) believes, learners need to have friends to feel as though they are equal and included in the classroom. In practice, the strategy has helped learners to widen their vocabulary and has increased their confidence in the classroom. However, PECS can limit the communication with learners as the picture may not show what the learner would like to say, this could then cause the learner to become upset. Although, researchers have supported the effectiveness of PECS all around the word and it has been proven for learners with various learning needs and ages (PECS, 2021).
Teachers also use the ‘now and then board’ strategy, this consists of two boxes and in the first box there will be an activity that the learner has to undertake to then be able to go onto the ‘then’ activity’. The second activity will be a positive activity, for example, playing on the I-pad or going outside to play. This is similar to another strategy used in practice, called the ‘daily reward chart’ which is a success with all learners. The learner will start each day with their picture on the sun and if they listen and behave well they stay on the sun, if they do not then they move onto the cloud. At the end of the day, if the learner is still on the sun, they can choose a positive activity. Reward systems are effective because they can motivate learners to show a higher interest in activities, this can lead to positive inclusiveness (Renard, 2017). Although, rewards are motivating for learners, they can become addictive to rewards and learners may not want to participate without a reward (Renard, 2017). Also, learners may become bored of the rewards and disinterested, however The National Association of School Psychologists state, ‘reward systems help motivate children’ (Renard, 2017). This can aid an increase of academic levels and results which emphasise the importance of reward systems and can help learns become equal to their peers.
An intervention called ‘Reading Eggs’ is used to make learning to read fun via a website (Reading Eggs, 2021). The intervention was developed by highly trained educators worldwide and focuses on ‘core reading curriculum skills’ to improve all learner’s reading development (Reading Eggs, 2021). Reading Eggs engages learners by providing fun reading games and in practice, the writer has seen children progress relatively quickly through this website as learners love to complete the different games and are learning at the same time. This emphasises the effectiveness because the learners will catch up to their peers quickly and reading can become fun and enjoyable.
Although, these are effective strategies, overtime they can become less effective because learners can become too familiar with them and may become bored. However, when this occurs it is important for the teacher to try a new strategy to help keep the learner interested and engaged in their learning. 
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Children and young people with additional learning needs should feel included and equal to their peers so they can feel confident and happy in the classroom and feel ‘part of the group’ (Stewart, 2006).  Schools have contributed by taking on board the ‘Social Model of Disability’ by ensuring that the building and classrooms are accessible for all learners and learners have the same independence as everyone else (Learning Difficulties, 2021).
The writer has emphasised the importance of policies and legislations in school because, as stated, the Equality Act (Equality Act, 2010) was developed to ensure learners are treated as equals, which will enable learner’s to progress further with their development and academic levels. Legislations have become effective because ‘the best interests of the child are top priority (UNICEF, 2021) as they focus on the needs of all learners, including higher education. They have also stated how education can help support the learner, from teachers planning for the learner and to supporting the learner in the classroom (Wales, Department for Education and Skills, 2018, p.2). Also, identifying pupils as early as possible to ensure effective interventions are in place and Individual Development Plan (IDP) to increase learner’s participation in their development (Wales, Department for Education and Skills, 2018, p.3). 
Strategies and interventions are important because Vgotsky (1987) believed, learners who are given suitable assistance are able to achieve the task through ‘Zone of Proximal Development’ (McLeod, 2021). This is why it is important for learners to receive the best suitable strategies and interventions possible so they can learn and enjoy their time at school.
All the legislations, policies and rights are important in their own way because they all have the child or young person’s best interests at heart and will help schools and higher education to maintain a consistent learning environment. The legislations and policies state what schools should be doing and set out clear guidelines for them to follow. Although, this has been more work for schools over the years, it is important because they help to improve learner’s development and help them progress further academically. Legislations, policies and rights ensure everyone is happy and more importantly the pupil with a disability is ‘living a full and decent life with dignity, independence and playing an active part in society’ (UNICEF, 2021)
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Evidence of the practical contribution referred to in the report section.
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