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Introduction
Language and literacy development starts during pregnancy, foetuses are sensitive to rhythm and intonation of speech that are crucial in language acquisition, with research suggesting that language literacy can be developed in young children through predictable and repetitive exposure to language patterns (Leicestershire county council, n.d.). Research has shown that babies in the womb can hear and learn from their mother's voice. In a study, pregnant women read the same passage out loud every day for the last six weeks of pregnancy. After birth, their babies were tested to see if they preferred the familiar passage or a new one. The babies who had heard the passage in the womb preferred the familiar one, while babies whose mothers had not read anything did not show a preference. This means that babies in the third trimester can hear and learn from their mother's voice, and this affects how they listen and learn after they are born (Skwarecki,2013&DeCasper and Spence, 1986). This is further supported by Moon, Cooper, and Fifer (1993) two-day-old infants prefer listening to their native language because they have already learned its prosodic features while in the womb. This is supported by findings that babies can recognize specific words they heard repeatedly during pregnancy. As a result, prenatal auditory exposure influences newborn preferences and supports the typical pathway of early language acquisition, which is shaped by both biological readiness and social interaction from birth. Together, these studies show that prenatal auditory exposure shapes newborn preferences and supports the predictable pathway of early language acquisition, which is influenced by both biological readiness and rich social interaction from the earliest stages of life. 
Rymond (n.d.)  emphasises as infants develop, infants begin to coo and babble, and their vocalizations are shaped by the phonological patterns of their home language. Cultural backgrounds shape children's spoken language development, influencing their communication styles, storytelling traditions, and participation in conversations. cultural practices impact emergent literacy, with varying experiences of print and cultural texts at home. Digital literacy is also culturally situated, with children's understanding of digital symbols and navigation influenced by their digital environments and cultural practices.
 
Going on a bear hunt
Story   We’re going on the bear hunt (By Michael Rosen) 
Behaviour 1 Intonation
The storyteller used intonation throughout both books read it is the rise and fall of the storyteller’s voice. It indicates the emotion, enhances engagement to the children and improves listeners comprehension. The storyteller uses different tones in going on the bear hunt as they approach long grass “swishy swashy grass” the long grass sounds breezy in wind and crunching on the feet when stomping through. The story tellers voice falls when they come to a cave and see a bear. “They whisper” they sound scared as they face the bear. Intonation helps children learn how to use their voice through communication and show emotion; this strengthens oracy and understanding how stories sound. Using the phrase “swishy swashy” when walking through the grass supports children’s speech delays by using different tones and rhythms for children to copy (Birth to 5 matters,2021 and oracycamb, 2025).
Using intonation in "We're Going on a Bear Hunt" helps children understand how voice conveys meaning, emotion, and narrative structure, supporting the EYFS Communication and Language framework. This approach strengthens early literacy skills, such as phonological awareness and comprehension, and also enhances children's expressive communication, confidence, and social interaction. The combination of voice, gesture, rhythm, and movement in this experience aligns with EYFS expectations and the oracy framework where intonation sits under the physical strand, which emphasize the importance of spoken language in foundation learning and interactive storytelling (Voice 21,2019 and Department for education,2021).
One story was read through digital literacy “We're Going on a Bear Hunt" and the second story The room on the broom was read in a traditional manner using a book.
The rhythmic phrasing, repetition, and intonation in these stories encourage children to copy the adult and this contrasts Chomskys theory, that children have an innate to learn language. Rhyming vocabulary helps children identify patterns which supports Skinner's theory (Maraichelvi, 2026 and Skinner 1957 and Chomsky 1965)
The developmental nature of the stories also reflects Piaget's view that language develops with cognitive abilities suggesting language reflects logical thinking and understanding concepts (Piaget 1952).
Additionally, reading these stories with adults allows for scaffolding, where adults can model expressive intonation and guide children (Vygotsky 1978).
 
Behaviour 2 – Gesture
Gestures were used in both stories. The story of “We’re going on a Bear hunt?” as this was read using digital literacy this enabled gestures to play a significant role in enhancing oracy and literacy skills by conveying meaning and facilitating communication. Gestures include body language such as nodding, pointing, or hand movements, which help children understand and express their thoughts and feelings (Clough and Hilverman, 2018).   The storyteller uses different gestures such as “shivering” going through the snowstorm, this gesture shows the children that the snowstorm was cold and breezy by using emotions. And the storyteller using intonation and gesture to point out what can we see? the story highlights to the children that we’re not scared repeatedly throughout the story and this was used with intonation and emotions. 
Gestures support children's expressive communication, helping them convey meaning through movement, intonation, and spoken language. When engaging with the children We’re Going on a Bear Hunt from an oracy perspective, gestures act as multimodal tools that support children’s expressive communication. Physically enacting the story such as “swishing” through grass or “splashing” through water strengthens narrative competence by linking vocabulary to embodied action, enhancing comprehension and expressive fluency (www.vic.gov.au, 2023).
This is consistent with research showing that gesture and speech form an integrated communication system (McNeill, 2005). Gestures help children interpret and respond to multimodal features in digital versions of the story, such as animations, sound effects, and rhythmic narration.
By using movement to mirror what they see and hear, children develop early multimodal literacy skills, learning how meaning is constructed across modes (Flewitt, et al 2015). 
According to Voice 21 (2019) when children act out “swishy swashy” or “what can we see” the children are using the Physical strand of oracy by using gestures to interpret the story with support of emotions and intonation. Thus, helping children’s confidence to join in and enhances multimodal literacy.
According to Skinner (1957), children learn by repeating behaviours modelled by adults, such as using exaggerated gestures, and are encouraged to continue these behaviours through positive reinforcement like praise and enthusiasm.
When the storyteller uses gestures like sweeping arm movements for "swishy swashy" grass or splashing motions for the river, children imitate them and meanings are reinforced, increasing the likelihood of repeating the gesture and associated language. Gestures are not simply add-ons to storytelling but essential multimodal tools that support children's language development.
The theories of Vygotsky, Bruner, Piaget, and Skinner demonstrate that gestures are an effective way to promote learning and language development in children. (Flewitt et al 2015).
 
 
 Behaviour 3 Rhyme rhythm and repetition
Room on the broom (By Julia Donaldson)
 
The story's use of rhyme, rhythm, and repetition in Room on the Broom supports children's oracy and early literacy development, particularly in the Linguistic Strand of the Voice 21 (2024) Oracy Framework. the book's continuous rhyme helps children recognize different sound patterns, rhyming endings, and repeated structures, which is crucial for reading and writing.
The book is written in a strong, regular poetic meter, giving it a musical quality.
This rhythm is noticeable in scenes such as the witch and cat flying, the repeated "lost item" episodes, and the dragon chase, where the rhythm becomes faster and more urgent. The text also features rhyme on every page, with rhyming couplets used in animal encounters, retrieval scenes, and the final spell (Beaumont, 2022)
Repetition is another key structural device, with repeated question patterns, such as "Can I come too?" and repeated descriptive refrains, like "How the cat purred and how the witch grinned...".
These features support fluency, make the story ideal for reading aloud, and help children follow the narrative and develop phonological awareness (Grofčíková and Máčajová, 2021)
They also strengthen sound awareness, support early reading skills, and make the story catchy and easy to recall.
The repeated phrases and predictable verse enable children to anticipate language, join in with key lines, and practice expressive speech, strengthening oral fluency and confidence.  Adults read the story with expressive intonation and rhythm, children imitate these patterns, and positive reinforcement from adults encourages them to repeat the language patterns. The story's predictable structure and repetitive nature support sound awareness, helping children develop skills like alliteration and rhyme, which underpin early literacy development. These patterned language structures also support phonological awareness, enabling children to hear sound similarities, syllable patterns, and rhyme endings (Pearson, 2025)
The repeated structures in the book, such as the recurring question "Is there room on the broom for a...?", align with research showing that repetition strengthens comprehension, prediction, and vocabulary development.
 The techniques used in the book demonstrate evidence-based strategies for supporting early literacy, including the use of rhythmic patterns to distinguish word edges and improve memory (Pearson, 2025)
 Although, Vygotsky (1978) argues that shared, rhythmic storytelling provides social scaffolding, Bruner(1983). highlights how predictable linguistic routines support children's ability to internalise language structures.
Skinner’s (1957) behaviourist perspective explains how children imitate repeated lines and receive reinforcement through praise and group participation.
The use of rhyme, rhythm, and repetition in Room on the Broom strengthens children's expressive communication, sound awareness, and narrative fluency, which are foundational for reading development.
This is supported by research from Goswami (2015), which highlights the importance of phonological awareness in reading development.
 
conclusion
 Through both activities it is shown intonation plays a crucial role in storytelling as demonstrated when reading We’re Going on a Bear Hunt and The Room on the Broom, helping children understand mood, tension, and narrative progression.
In We’re Going on a Bear Hunt, intonation is closely tied to sound effects and emotional shifts, while in Room on the Broom, it is more closely tied to the rhythmic structure of the text.
Both stories highlight various theories, including Skinners (1957) behaviourist view that children imitate adult speech patterns and Vygotsky's (1978) theory that adults scaffold expressive language through shared reading.
Gestures are also used in both stories but are more prominent in We’re Going on a Bear Hunt, where they support the Physical Strand of the Voice 21 (2024) Oracy Framework.
Room on the Broom, on the other hand, relies more on verbal patterning and rhyme, with a predictable rhythmic phrasing and repeated refrains that support phonological awareness and language patterning.
The use of repetition and rhyme in both stories encourages participation, imitation, and reinforcement, supporting theories by Vygotsky, Bruner, and Skinner.
My Reflection
This reflection focusses on two different stories. One story was read through digital literacy, so i used the tv screen whilst ready we’re going on a bear hunt? This gave me the option to use more gestures and use my whole body to move, which encourages children to do the same. The second story was read using a paper copy called room on the broom, this book was very rhyming and repetitive, however this did not stop my voice with intonation but did restrict me with using gestures. Books are good to promote visual aid and to reduce screen time for children. What i did learn was that anyone can read a book, but no one can read it the same way, to be 100% committed and understand how to use your intonation and your gestures can encourage children, by making your voice fall or rise and using different gestures can encourage children's enthusiasm.  through my personal experience they were both good, some books better suit digitally while others don't.
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