In our upcoming inspection of the …………..setting, we are tasked with demonstrating our best practice outcomes. We will focus on ensuring that the Self-Assessment of Service Statement (SASS) is aligned with the expectations for quality. The Self-Assessment of Service Statement (SASS) is a critical part of preparation for the inspection. This document is a reflection of the setting’s strengths, areas for improvement, and how it complies with national regulatory standards. 
This discussion will also address how we collect and use feedback from various stakeholders (children, parents, staff, community), how we implement improvements, and how current policies drive the changes we make. 
As a Flying Start setting, we aim to deliver high-quality early childhood care and education, prioritizing well-being, care, and development, the environment, and leadership and management. Our team is responsible for various areas, which we will address in this discussion. 
Flying Start settings are regulated by the Care Inspectorate Wales (CIW). It is vital that we comply with all statutory requirements such as staff qualifications, child-to-staff ratios, and health and safety standards (Care Inspectorate Wales, 2024). A thorough review of the CIW inspection reports will allow us to prepare the setting for specific areas that will be scrutinized. This Code of Practice describes our approach to inspecting those services regulated under the Children and Families (Wales) Measure 2010


Claire, can we have your feedback on the collection of information and feedback from stakeholders please?

We have enhanced the curriculum based on feedback and current policies to ensure that it is more child-centered and aligns with the new curriculum and UNCRC (United Nations Convention on the Rights of the Child). Georgia, can we have your views on this please.

Staff have been provided with additional training to implement ALN and to improve the quality of our service, promoting well-being and care through individualized learning plans. Chloe, can we have an update on this please ?

Recent changes in legislation and policy have a significant impact on how early years settings operate. For example, the Well-being of Future Generations (Wales) Act 2015 has driven changes in how settings focus on the long-term well-being of children, not just their immediate educational outcomes (Welsh Government, 2015). These legislative changes ensure that settings take a holistic approach to child development, focusing not just on academic outcomes but also on emotional and social development. Cassie, can you elaborate on this please ?

Chloe, I know you are monitoring the staff and professional developments, and you will be addressing these statements later. 
 
Hannah, I know you are leading the outdoor provisions, and standard 7.4 states that children need opportunities to play and learn outdoors but can you confirm that standard 4.8 and 4.5 of the national minimum standards are met by providing suitable outdoor environments and equipment that are appropriate to meet the needs of all children including our ALN children.? 



The UN Convention on the Rights of the Child (UNCRC) also influences how settings approach children's rights within early education, ensuring that children's voices are heard, and their well-being is prioritized (UNICEF, 2020). According to standard four of the national minimum standards we have a duty of care for each child individual needs including any ALN and disabilities. Standard 4.1 requirements are demonstrating this setting can meet the needs of every child placed with us. 

Welsh Government (2020) states that the new system for assisting children in Wales with additional learning needs is called the ALN system. The previous system for helping children with learning difficulties and/or disabilities and the special educational learning needs system are being replaced by the ALN system. 

The Additional Learning Needs and Education Tribunal (Wales) Act 2018, the Additional Learning Needs Code for Wales 2021 , and the regulations enacted under the Act form the ALN legislative framework. The Welsh Government (2020) aims to guarantee that learners with ALN are assisted in overcoming obstacles to learning and can reach their full potential through this statutory framework.
Ultimately, the aim of this curriculum by Welsh Government (2022) is to support children to become The Four Purposes.
The ALN Act creates a single legislative system for supporting children and young people aged between 0 to 25 years who have ALN. In 2024 4429 children in Wales were identified by Local authority in childcare with ALN shown in CIW (2022) data.


Collaborating with external agencies and professionals to support children’s additional learning needs effectively is required according to Welsh Government, (2022).This might be the health visitor, speech and language therapists, Occupational health and so on . The CIW (2022) supplementary guidance aims to assist inspectors in assessing outcomes and provision for learners with additional learning needs in non-maintained settings. It emphasizes the importance of high-quality, child-centered care, considering the views and feelings of ALN-related individuals, and the need for collaboration among multi-agency partners. The study Rudoe  (2020) also emphasises the requirements for a child centred approach.

The theory Developed by Urie Bronfenbrenner cited by Guy-Evans (2024)
emphasizes the multiple environments that influence a child's development, including family, school, and community.

Theories, such as those proposed by Abraham Maslow cited by McLeod (2024) focus on the whole person and the importance of self-actualization. They emphasize the need for a supportive and nurturing learning environment. Creating a positive and inclusive  environment where l with Children feels valued and supported can enhance their learning experience. This includes fostering strong relationships between staff and children and creating good attachment which McGarvie (2024) explains are so important as these emotional bonds formed impact on our children’s development.


Staff need to be experienced and skilled to meet every child’s needs as standard 4.2  and 4.7  of the national minimum standards (2023) states, arrangements are required with staff to support children with ALN. We need to regularly review and update IDPs and other documentation to reflect the progress and needs of children with ALN. We do this through working on their targets and through observations with the children .
We conduct regular safety checks to ensure the environment is safe and suitable for young children. This includes checking equipment, facilities, and emergency procedures (CIW, 2023).
We Provide appropriate learning materials and resources that cater to the developmental needs of children under four, including those with additional learning needs (Welsh Government, 2016).

Standard 18.2 of national minimum standards states that continuous monitoring of the quality of services we provide that meets the requirements of regulation quality and care by CIW (2022).
In 2024 4429 children in Wales were identified by Local authority in childcare with ALN. 


According to Emotionally Healthy Schools (2019) and previously Lewis (2011) The Leuven scale is an observation-based pedagogical tool that focuses on a child's mental, social, and emotional wellbeing. It is effective in early years development teaching and requires practitioners to be adaptive and responsive to a child's needs. However, it is not well-suited for children with ALN as the scale may not accurately represent their behaviours, especially non-verbal children. The National Autism Resources ( 2021) states the picture exchange communication system or PECS, allows  children with little or no communication to have the  ability to communicate using pictures. Similarly,  the AAC Community ( 2018) offers a very similar resource for communication through pictures to aid nonverbal children from having a voice . The voice of the child is so important for us as a setting as we need to ensure each and every child is happy and making progress, we need to know that we are meeting their needs therefore observations to  maintain accurate and comprehensive records for each child, including their developmental progress, individual needs, and any interventions or support provided in preparation for CIW (2023).
Regularly we will evaluate our setting against the National Minimum Standards and Flying Start requirements. Identify areas for improvement and implement changes as needed (CIW, 2023).

Does everyone have the  necessary documentation and evidence that demonstrates compliance with the standards and requirements  in preparation of the inspection ?(CIW, 2023).




 
Before bringing this to a close can I conform that  everyone has the  necessary documentation and evidence that demonstrates compliance with the standards and requirements  in preparation of the inspection ?(CIW, 2023).
Thank you everyone for attending this meeting today.
I'm sure you will all agree that is has been beneficial in understanding how important it is that we provide a high-quality setting for the children and their families .






Reference: Well-being of Future Generations (Wales) Act 2015
· Critical Evaluation: The Act advocates long-term, sustainable approaches to care provision. Reflective practice can ensure settings continue meeting the needs of children with ALN. However, embedding reflective practice into daily routines requires strong leadership and commitment.
· Opportunities: Regular quality assurance can help settings adapt policies and practices to meet evolving requirements, thus maintaining high standards.
· Challenges: Limited time for reflective practice amidst daily responsibilities may hinder meaningful evaluations.
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Part 2: Reflection Paper - Comparison of Flying Start Setting and Private Setting
Introduction
What is quality? Quality in early years education refers to the ability of a setting to meet the physical, emotional, cognitive, and social needs of young children. It involves providing an environment that supports development and well-being, with effective leadership, a well-structured curriculum, and competent staff.
Ensuring high quality in early years education is crucial for children's development. Research has shown that high-quality early childhood care and education positively impacts children's long-term outcomes, including academic achievement, social skills, and emotional well-being (Melhuish, 2011).MORE REFERENCES
Some theory

Flying Start Setting vs. Private Setting
1. Regulation and Funding
· Flying Start:
Flying Start is a Welsh government initiative designed to provide free early childhood care and education to children in disadvantaged areas (Welsh Government, 2021). Settings are subject to strict government regulation and receive funding to support the delivery of early education and services to families in need. Compliance with national standards set by local authorities, such as Care Inspectorate Wales (CIW), is mandatory.
· Private Setting:
Private settings are independently operated and rely primarily on fees paid by parents (Ofsted, 2020). These settings must comply with regulatory standards, such as those established by local authorities, but do not receive direct government funding for operational costs. Instead, private settings are often more flexible, with less regulatory oversight compared to public-funded settings like Flying Start.
2. Staff Qualifications and Training
· Flying Start:
Flying Start settings typically require staff to have nationally recognized qualifications, such as a Level 3 Early Years Educator (EYE) qualification or higher (Welsh Government, 2021). Continuous professional development (CPD) is a priority, with training programs often organized by local authorities. The government ensures that settings have well-qualified staff to deliver high-quality early years education.
· Private Setting:
In private settings, staff qualifications can vary. While most private providers adhere to minimum regulatory requirements, such as a Level 3 qualification, there may be less emphasis on staff development due to the financial constraints of the setting (Ofsted, 2020). Training may be less structured and may not always align with the needs of the setting’s educational philosophy.
3. Curriculum and Educational Approach
· Flying Start:
Flying Start settings follow the Foundation Phase curriculum, which aligns with Welsh Government policies and emphasizes play-based learning, social development, and early language skills (Welsh Government, 2015). The curriculum is designed to support children’s holistic development, and settings are required to meet the educational needs of children from disadvantaged backgrounds.
· Private Setting:
Private settings often have more flexibility in their curricula. They may adopt various educational philosophies, such as Montessori or Reggio Emilia, or develop their own approaches based on market demand. While this allows for a more tailored experience for children, private settings may lack the cohesive framework of government initiatives like the Foundation Phase, resulting in potential variability in quality across different settings (Sylva et al., 2011).
4. Feedback Collection and Quality Assurance
· Flying Start:
Flying Start settings are subject to regular inspections by Care Inspectorate Wales (CIW) and must adhere to stringent quality standards. Feedback is gathered through formal mechanisms, including parental surveys, staff evaluations, and community consultations. The Self-Assessment of Service Statement (SASS) is used as a tool to evaluate and report on the setting’s strengths and areas for improvement (Care Inspectorate Wales, 2021).
· Private Setting:
Feedback collection in private settings is often more informal, with surveys and parent meetings being the primary methods of gathering input. Private settings may also seek accreditation through organizations like the National Day Nurseries Association (NDNA) or other quality assurance frameworks, but they do not face the same level of formal scrutiny as Flying Start settings (NDNA, 2020). Quality assurance is largely driven by parent satisfaction and the need to retain clients.
5. Environment and Resources
· Flying Start:
Flying Start settings are required to meet national standards for the physical environment, including safe, inclusive spaces, access to outdoor play, and resources for learning (Welsh Government, 2021). These settings focus on creating environments that cater to the diverse needs of children from disadvantaged backgrounds, providing resources that promote development across multiple domains (e.g., cognitive, social, emotional).
· Private Setting:
The quality of the environment in private settings can vary significantly depending on the financial resources available. While some private settings may offer state-of-the-art facilities, others may have more limited resources. However, private settings often have more flexibility in how they allocate resources, and this may result in environments that are more tailored to specific educational philosophies or the preferences of paying parents (Ofsted, 2020).
6. Community and Inclusivity
· Flying Start:
Flying Start settings are deeply embedded in their local communities, with a focus on inclusivity and support for vulnerable families (Welsh Government, 2021). These settings offer additional services such as speech and language therapy, family support workers, and access to health services. They are specifically designed to cater to children from disadvantaged backgrounds, promoting social inclusion and reducing the impact of poverty on educational outcomes.
· Private Setting:
While some private settings may offer inclusive practices, their focus is often more on serving families who can afford to pay for childcare. Therefore, their ability to provide additional services, such as specialized support for children with additional needs, may be more limited (Sylva et al., 2011). Inclusivity in private settings depends largely on the policies of individual providers.

Advantages and Disadvantages of Each Setting
	Aspect
	Flying Start Setting
	Private Setting

	Funding and Accessibility
	Government-funded, free for eligible families. Access for disadvantaged communities.
	Fee-based, accessible to families who can afford it.

	Curriculum
	Aligned with national frameworks, focus on inclusivity and community integration.
	Flexible, can cater to specific educational philosophies but less oversight.

	Staff Qualifications
	High standards for qualifications, with a focus on ongoing professional development.
	Staff may vary in qualifications, less structured CPD.

	Quality Assurance
	Regular inspections, formal feedback mechanisms, aligned with national standards.
	Less formal scrutiny, feedback driven by customer satisfaction.

	Resources and Environment
	Focus on inclusivity, community resources, and meeting national standards for facilities.
	Variable quality, can be more creative or modern but often profit-driven.

	Community and Inclusivity
	Strong emphasis on supporting disadvantaged children and families.
	May have fewer resources for inclusivity and support for vulnerable groups.



Reflection on Methods of Quality Assurance
Both Flying Start and private settings aim to provide quality early years education, but they do so within different frameworks and with different priorities.
· Flying Start settings benefit from structured, government-led support and strong emphasis on inclusivity, ensuring high standards of care and support for disadvantaged children. These settings may use quality assurance tools like the Self-Assessment of Service Statement (SASS) and regular inspections, which are critical for maintaining standards and continuous improvement (Care Inspectorate Wales, 2021).
· Private settings, while often offering more flexibility and the potential for more innovative or personalized curricula, may face challenges in terms of equity and the extent to which they can support children from disadvantaged backgrounds. Quality assurance is often more informal, with reliance on parent satisfaction and occasional inspections (Ofsted, 2020).

Conclusion
While both Flying Start and private settings aim for high standards of care and education, the structures and priorities of each setting differ. Flying Start settings have a more formalized approach to quality assurance, driven by public funding and government policies, whereas private settings offer flexibility and potentially more individualized care but may lack the same level of regulatory oversight and support for disadvantaged children.



2019
Iram Siraj; Steven J. Howard; Denise Kingston, and others 
This study examines the associations between Australia's National Quality Standard (NQS) ratings of quality in early childhood education and care (ECEC) and two research-based quality rating scales, the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) scale and the Early Childhood Environment Rating Scale—Extension (ECERS-E).
Conclusions
Read more
The study suggests that the NQS and research scales tap some common core of quality, yet capture different aspects of quality. The study concludes that both the NQS and research scales could be used to raise standards of quality in Australian preschools.
The study concluded that while NQS ratings are associated with quality scale scores, there is substantial variability within NQS levels, and the mean quality scale scores for exceeding centres are still at the basic/minimal level. The study also concluded that the associations between NQS ratings and quality scale scores are complex and require further investigation.
The study concluded that NQS may function as an important mechanism to draw attention to quality and ensure a minimum threshold of quality across the sector, while research-based quality rating scales provide possible tools and direction for centers ready to further extend on this base level of quality.



2002
Iram Siraj-Blatchford; Kathy Sylva; Stella Muttock, and others 
The Effective Pedagogy in the Early Years (EPEY) study investigated the most effective pedagogical strategies in the Foundation Stage to support young children's development, finding that a balance between teacher-initiated group work and freely chosen play activities is crucial. The study concludes that effective pedagogy in the early years involves a balance between teacher-initiated group work and freely chosen play activities. The study also concludes that sustained shared thinking is a crucial aspect of effective adult-child interactions.
The study concludes that providing ongoing training and professional qualifications improves the understanding and practice of childminders. The study also highlights the importance of focusing on the feelings and educational needs of children, and the need for further research in this area.


The study  2020
Naomi Rudoe 
examines the concept of 'quality' in early years education, highlighting the importance of context, diversity, and individualized approaches to learning, and challenging the dominant neoliberal discourse that prioritizes standardization and regulation.
The article concludes that early years practitioner perspectives on 'quality' are under-researched and crucial in relation to the wider debate on quality early years provision and how it can be achieved.
The study concludes that the concept of 'quality' in early years education is complex and contested, and that practitioners' understandings of 'quality' provision are shaped by their values, beliefs, and practices, and that a child-centered approach that prioritizes individualized progress, professional skills, and children's wellbeing is essential for high-quality provision.
The study concludes that head teachers' perceptions of quality in early years education are complex and multifaceted, and that a focus on the whole child, including their wellbeing and involvement, is crucial,.


Th Chris Pascal; Tony Bertram  2018 
e Effective Early Learning (EEL) framework focuses on developing social and emotional competencies in children, including self-esteem, assertiveness, and resilience, to create effective learners with a sense of agency and empowerment.
The EEL programme offers a democratic and participatory approach to quality evaluation and improvement in early childhood services, with a focus on promoting child wellbeing, involvement, and dispositions to learn.
The conclusions of the EEL Programme emphasize the need for a continuous and ongoing journey of improvement in early learning settings, with a focus on quality evaluation and improvement.
The conclusions of the study are that the EEL framework provides a valuable approach to developing social and emotional competencies in children, and that the participatory quality improvement process has the potential to significantly improve the quality of teaching and learning environment and pedagogical processes.
The conclusions drawn by the authors are that a humanising approach to early childhood education is essential for promoting social and emotional competence, and for building a more democratic and participatory society.



Siraj, I. (2015) below
Research has shown that environment rating scales, such as the SSTEW Scale, are reliable and valid, and related to children's socio-emotional and cognitive development. The concept of 'sustained shared thinking' (SST) has been widely used in many curricula and is associated with child outcomes.
The environment rating scales that have been developed to support practice within early years provision for children aged from birth to 5 years have traditionally been based on the notion of developmentally appropriate practice (DAP) prevalent at the time ↓
Early Childhood Environment Rating Scale – Extension (ECERS-E) was designed as an extension to Early Childhood Environment Rating Scale – Revised (ECERS-R) and included new ideas about the importance of further supporting academic outcomes ↓
More recent research on effective settings, e.g. the Effective Provision of Pre-school Education (EPPE) study, has indicated that it is important to consider other aspects of development and practice when supporting children’s learning and development and promoting children’s outcomes (Siraj-Blatchford et al, 2002; Siraj-Blatchford, 2009). The latter studies promoted the concept of ‘sustained shared thinking’ (SST), the active engagement of practitioners in children’s learning and extending thinking, which has been widely used in many curricula across the world
The SSTEW Scale has been trialled by many practitioners, and by academics involved in early childhood research, and is currently being used in over 1,000 settings in the Study of Early Education and Development (SEED) project in Englan







The Effective Early Learning (EEL) Project is a professional development program aimed at improving the quality of early childhood education and care. 
The EEL Project was initiated in 1993 by researchers at the Centre for Research in Early Childhood at University College Worcester, led by Professor Christine Pascal and Dr. Tony Bertram. It focuses on self-evaluation and improvement for early years settings, ensuring high-quality learning experiences for young children. The aim of the EEL Project are to:
Evaluate and improve the quality and effectiveness of early learning experiences.
Support and validate self-evaluation processes externally.
Enhance the skills and expertise of early years practitioners
Basic training lasts three days and is funded by local authorities. Practitioners can also become accredited EEL trainers after additional training
Each setting is supported by an external adviser who provides expert knowledge and resources .The project uses a model of quality evaluation and development to ensure consistent and high standards across different settings
The EEL Project has been implemented in various local authorities across the UK, as well as in the Netherlands and Portugal
 It has significantly contributed to the development of early childhood education by providing a structured approach to quality improvement
The EEL Project employs specific tools to assess the quality of early learning environments: Child Involvement Scale abd Adult Engagement Scale:
The Child Involvement Scale measures the level of engagement and involvement of children in their learning activities
The Adult Engagement Scale scale assesses the quality of interactions between adults and children, focusing on how adults support and facilitate children's learning
The project emphasizes both research and practical application:
· Research: It involves rigorous and systematic evaluation of early learning settings to gather empirical data on their quality and effectiveness
2
.
· Development: The findings from the research are used to develop and refine the evaluation and improvement procedures, ensuring they are practical and effective for various settings
2
.
Quality Assurance
The EEL Project aligns with national and international standards for early childhood education, ensuring that the quality of early learning experiences is consistently high
1
2
. It provides guidance for practitioners on observing, assessing, recording, and reporting children's progress, aiming for more coherent and consistent approaches
1
.
The Leuven Scale, developed by Ferre Laevers and his team at Leuven University, is a five-point scale used to measure children's emotional well-being and involvement in learning activities
The scale helps practitioners assess children's emotional well-being, which is crucial for their overall development. Children who feel confident and at ease are more likely to engage productively in learning activities. By measuring involvement, the scale identifies how deeply children are engaged in their activities. High levels of involvement are associated with deep, meaningful learning and development.
The Leuven Scale is based on meaningful observations, placing the child at the center of learning. This approach aligns with research suggesting that observation-based instructions are highly effective in early years education.
The scale provides clear indicators for practitioners to identify and support children who may need additional emotional or educational assistance
By focusing on emotional well-being and involvement, the scale encourages the creation of a supportive and nurturing learning environment, which is beneficial for children's development.
.Unfortunately there are Disadvantages of the Leuven Scale
Firstly, The assessment relies heavily on the observer being the practitioners judgment, which can introduce subjectivity and variability in the results. This might be from lack of experience .
Secondly , Implementing the scale requires time and effort from practitioners to conduct thorough observations and assessments.
Practitioners need adequate training to use the scale effectively, which can be a barrier for some settings due to costing .
Lastly, Children at moderate levels of emotional well-being and involvement might be overlooked, as they appear to be "getting on fine" but may still need support to reach optimal levels.
 Therefore, The Leuven Scale offers valuable insights into children's emotional well-being and involvement, promoting a positive and supportive learning environment. However, it requires careful implementation and training to mitigate subjectivity and ensure accurate assessments.

Learning Journals (2025). What Is the Leuven Scale and How to Use It. Available at: Learning Journals (Accessed: 16 March 2025). 

Main, P. (2021). Leuven Scale: A teacher's guide. Available at: Structural Learning (Accessed: 16 March 2025).
are there similarities between the leuven scale and the e Effective Early Learning (EEL) Project

Yes, there are several similarities between the Leuven Scale and the Effective Early Learning (EEL) Project. Both are designed to improve the quality of early childhood education by focusing on key aspects of children's development and learning environments. Here are some key similarities:
Focus on Child-Centered Assessment
Leuven Scale: Measures children's emotional well-being and involvement, placing the child at the center of the assessment
.
· EEL Project: Emphasizes self-evaluation and improvement of educational practices, focusing on the quality of learning experiences for children.
Observation-Based Approach
· Leuven Scale: Utilizes meaningful observations to assess children's emotional well-being and involvement
.
· EEL Project: Encourages practitioners to conduct self-evaluations based on observations of their educational practices and interactions with children.
Enhancement of Learning Environments
· Leuven Scale: Promotes a positive learning environment by ensuring children feel confident and engaged
1
2
.
· EEL Project: Aims to improve the quality of early learning settings, creating supportive and nurturing environments for children.
Professional Development
· Leuven Scale: Provides clear indicators for practitioners to identify and support children who may need additional emotional or educational assistance
1
.
· EEL Project: Offers training and support to enhance practitioners' skills and expertise in early childhood education.
External Support and Validation
· Leuven Scale: While primarily observation-based, it can be complemented by external validation to ensure accuracy
1
.
· EEL Project: Involves external advisers to support and validate the self-evaluation process.
Structured Frameworks
· Leuven Scale: Uses a five-point scale to systematically assess emotional well-being and involvement
1
2
.
· EEL Project: Provides a structured framework for self-evaluation and improvement.
Impact on Child Development
· Leuven Scale: High levels of emotional well-being and involvement are associated with deep, meaningful learning and development
1
2
.
· EEL Project: Improved educational practices lead to better learning outcomes and overall development for children.
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Let's compare and contrast the Leuven Scale and the Effective Early Learning (EEL) Project:
Leuven Scale
Overview:
· Developed by Ferre Laevers and his team at Leuven University.
· A five-point scale used to measure children's emotional well-being and involvement in learning activities
1
2
.
Components:
· Emotional Well-Being: Assesses how comfortable, confident, and at ease children feel in their learning environment
1
2
.
· Involvement: Measures the level of engagement and deep involvement children have in their activities
1
2
.
Benefits:
· Focus on Emotional Well-Being: Helps ensure children feel confident and supported, which is crucial for their overall development
1
2
.
· Enhancement of Involvement: Identifies how deeply children are engaged in their activities, promoting meaningful learning
2
.
· Observation-Based Assessment: Relies on meaningful observations, placing the child at the center of learning
2
.
Disadvantages:
· Subjectivity: The assessment relies heavily on the observer's judgment, which can introduce variability
2
.
· Resource Intensive: Requires significant time and effort from practitioners to conduct thorough observations
2
.
· Training Requirements: Practitioners need adequate training to use the scale effectively
2
.
Effective Early Learning (EEL) Project
Overview:
· Initiated in 1993 by researchers at the Centre for Research in Early Childhood at University College Worcester.
· Focuses on self-evaluation and improvement for early years settings.
Components:
· Self-Evaluation: Practitioners conduct self-evaluations to assess the quality of their educational practices.
· External Support: Each setting is supported by an external adviser.
· Training: Basic training lasts three days, with additional training for those who wish to become accredited EEL trainers.
Benefits:
· Improved Quality of Education: Helps settings systematically evaluate and improve their educational practices.
· Professional Development: Enhances practitioners' skills and expertise in early childhood education.
· Structured Self-Evaluation: Provides a structured framework for self-evaluation.
Disadvantages:
· Resource Intensive: Requires significant time and effort from practitioners and settings.
· Initial Costs: There may be costs associated with additional training and resources.
· Complexity: The self-evaluation and improvement processes can be complex and may require substantial training.
Comparison
Similarities:
1. Focus on Quality Improvement: Both aim to improve the quality of early childhood education through structured self-evaluation and external validation
1
.
2. Professional Development: Both provide training and support to enhance practitioners' skills and expertise
1
.
3. Observation-Based Approach: Both rely on meaningful observations to assess and improve educational practices
2
.
Differences:
1. Scope:
. Leuven Scale: Primarily focuses on measuring children's emotional well-being and involvement
1
2
.
. EEL Project: Focuses on overall self-evaluation and improvement of educational practices in early years settings.
2. Evaluation Tools:
. Leuven Scale: Uses a five-point scale to assess emotional well-being and involvement
1
2
.
. EEL Project: Uses specific scales like the Child Involvement Scale and Adult Engagement Scale.
3. Training:
. Leuven Scale: Requires training for effective use, but is primarily observation-based
2
.
. EEL Project: Involves a more comprehensive training program, including basic and advanced training for accreditation.
4. Implementation:
. Leuven Scale: Can be implemented by individual practitioners with appropriate training
2
.
. EEL Project: Supported by local authorities and involves external advisers.
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