Schooling is defined as ‘a formal way of educating children, usually involving a teacher, students and a formal curriculum or syllabus’ (Gobby and Walker, 2017, p.1). In 1944, the Butler Act was passed which was an Education bill, aiming to bring equality to the education system, meaning that every child between five and fifteen years old was entitled to a free education. It also meant that children were required to complete the ’eleven plus’ exam which would then categorise them into three types of school by the outcome of their results. The first type was grammar schools for the children who passed the eleven plus, were academic and mainly middle class. The second was modern secondary schools, this for children who failed the eleven plus, non-academics and mainly working-class children. The final type being technical schools or colleges. There was a limited amount of these in surrounding areas due to the lack of funding from the government, for a mixture of working- and middle-class children who maybe had passed the eleven plus, but had a view that they wanted to go into a more hand on profession like an engineer. This system aimed to promote meritocracy, showing children that if you worked harder you would be rewarded with a high-quality education, however, ‘it had an inbuilt middle-class bias’ (Ku, 2013). 

The purpose of this prospectus is to present a radical approach schooling with unconventional approaches to education. Ty Agored (TA) follows no curriculum. The reason for this is because in the 1970’s, Holt began the home-schooling movement, where he argued that the conventional schools were creating an ‘oppressive classroom environment’ (Coalition for Responsible Home Education, 2020). He was critical towards the fact that children were learning out of context and that the curriculum was not relevant to real life. Therefore, the majority of this schooling environment is child led and natural. It is also not defined as a ‘school’ but a natural learning environment. This is supported by Holt (1970) who again that children do not learn to think in the best way at school. He stated, ‘school is where children learn to fail’ (1955) and that children learn naturally through curiosity however at school the children are fed information in an unnatural and industrialised way (Holt, 1955). Freire (1993), introduced a banking model when he stated that schools treat children like ‘empty vessels’ that need to be filled with knowledge, like a metaphorical piggy bank. Holt (1955) believed a similar metaphor where he states that ‘children are not clean slates.’  Holt started an ‘unschooling movement’ which is an unstructured way of learning and the opposite of learning in a school, in a classroom with the teacher dictating what is going to be learned; ‘schooling’. 

TA is an environment where children and young people come to facilitate their own learning. It shares the psychological ideology which consists of more humanities or experiential learning. There is a different part of the building for children between the ages of 0 and 3 where they attend a Montessori School where the Montessori method of teaching is used. Majoniemi (2016, cited in Butler, 2016) “we believe children under seven are not ready to start school, they need time to play and be physically active. It’s a time for creativity.” This is education based on self-direction and collaborative play (Isaacs, 2012) where children get ‘hands on’ with their activities and learn through experience rather than dictation. Montessori states that children have an ‘absorbent mind’ where impressions do not merely enter the mind but form it (Montessori, 2007, cited in Isaacs, 2012, p. 19). During this stage, children absorb information from their environment effortlessly, which is why a hands-on, self-directed learning approach is better for children to learn new skills that will stay in their ‘absorbent mind.’ Following this, between the ages of 4 and 7 children will chose which environment they wish to learn in each day. There are three rooms on offer to them, each with a different theme and different resources that they have the freedom to decide between rather than being told where to be at what particular time.  The three themes based on Welsh TV programmes; Pentre Bach, Sam Tân and Peppa, with Welsh phrases and number patterns on the display boards. The reason for this is because TA is a bilingual environment. Cummins (1981) stated that children people learn a language naturally when it spoken more often in the environment around them. He created an Iceberg Model which demonstrates that when you have learned a concept for the second language you will not have to learn it again, you just need to learn the language to describe it. This is known as a Common Underlying Proficiency. As well as this, it will benefit children in later life as the Welsh Government (2017) have a goal to reach a million Welsh speakers by 2050 otherwise known as Cymraeg 2050.  Each activity with have the foundation of Mathematics or English to follow the National Numeracy and Literacy Framework as these basic skills will be needed for later adulthood (Welsh Government, 2008) but giving the children the freedom to choose for themselves what they learn will make it all the more interesting and enjoyable. Each themed room has a door opening to the ‘outdoor classroom’ which is an area with a range of activities relating to the surrounding nature. The reason for this is because it benefits those pupils who learn through active movement and encourages them to respect nature. It also gives them a lot more room to move around and feel a bit more freedom.  (Thomas, 1994). This also coincides with Froebel’s theory of outdoor learning, where it promotes opportunities for adventure, risk and challenges’ (Tovey, 2013). This is supported by Dewey (1938, cited in Cahan, 1992) who states that children learn best by using a ‘hands on’ approach and to learn by doing and the best place for that is outdoors.

There are no ‘teachers’ at TA but there are people there to support and supervise the children. They are all called by their first name rather than creating the sense of a hierarchy, it is important that all children feel the mutual respect. By forming a trusting relationship, it will encourage children to be more open about their worries and achievements, also providing a sense of security and safety which is what every child needs according to (Maslow, 1943). 

TA uses Maslow’s Hierarchy of Needs (1943) as the foundation for TA’s values. The reason for this is because Maslow states that in order to achieve one’s full potential, there are 4 progression tiers that need to be met. These include; psychological needs, which are food, clothing and shelter, safety needs which is to feel safe and secure, belongingness and love, where they form relationships and friendships, esteem needs, where they feel they have accomplished something and then finally they reach the final tier of self-actualisation (Maslow, 1943). TA believes that a child’s social and emotional needs have a lot more value than their attainment. Whilst attainment is still important, in order to produce high level of attainment, other needs have to be achieved. To support TA’s desire to be child led environment, every Friday, the have group discussions to decide what activities they wish to do the following week, allowing the support staff to find the required resources in advance. Giving them a choice will allow them to feel included and listened to (Liberto, 2016). 

Children with Additional Learning Needs (ALN) are also encouraged to attend TA and mix with children of all abilities. This supports Donaldson’s (2015) view that inclusive practise is the way forward. However, they also have their own dedicated room should they choose to go in if they feel overwhelmed or need some time to calm themselves. This is in form of a sensory room and a nurture room. The sensory room has many purposes, one being for children who have Autistic Spectrum Disorder (ASD) and they find themselves experiencing sensory differences. There are facilities like calming lights, soft objects and music which can be used for communication therapy. 

There is a uniform at TA, however it is not compulsory for the children to wear it.  The reason for this is that if children wish to express themselves through their clothing they are free to do so however if children come from a background of limited resources and money, they do not have to send them in clothes that they may have spent a lot of money on. By giving the choice to wear uniform, it again gives children the choice which allows them to feel valued and listen to. There are no school bells and no timetables other than at lunch time. By allowing the children to carry on with the same activity for the majority of the day is eases the day and does not make it feel like a strict atmosphere. In 2016, Estyn (p. 7) found that schools who take a values and rights-based approach toward education have allowed themselves to provide students with a socially inclusive and rewarding school experience. A positive ethos influences a number of factors such as pupil engagement, teacher-pupil relationships and school involvement (Markham et al, 2012, p. 71).

‘Bullying is an interaction which establishes group identity, dominance, and status at the expense of the victim’ (Maines and Robinson, 1994). TA has its own bullying police and the approach towards eradicating that is ‘the no blame approach.’ This is when there is no punishment as a result for the bully. The method is to sit all parties down to discuss and figure out what the problem is and why it happened. it has proven to be effective in a case study of eleven schools. Out of those eleven schools that trailed it in their establishments, all described the approach positively (Maines and Robinson, 1994). In agreeance of Welsh Government (2014, p. 3) legislation, the schools safeguarding policy is in place on order to protect those who are unable to protect themselves. The Additional Learning Needs (ALN) policy has been written to underpin the Welsh Government (2018) ALN Bill which combines ALN and learning difficulties and/or disabilities and places it under one unified policy to support learners at TA. 


In agreeance with Skinner (1988) rewards, otherwise known as operant conditioning, encourage children to associate completing a task with getting an award every time which is not the way the world will work as they develop into young adults. Screen time however is not used as rewards. This is because it was reported that ‘Two or more hours of screen time a day could lead to behavioural and attention problems among children’ (Barr, 2019). Instead, extra free time outdoors is encouraged for a number of reasons. Some include; confidence building, creativity and imagination, children learn responsibility, it makes them think harder and it reduced stress and fatigue (Cohen, 2020).

According to Maslow (1943), each child has a hierarchy of needs. Starting from the psychological tier; basic needs which are essentials such as food, water, warmth and rest are required. Fulfilling each tier is vital in order to reach self-actualisation. In order to assist in every child achieving this, all school meals at TA are free of charge and there is also a free breakfast club where children can have a well-rounded and nutritional breakfast before they start their day. This also helps to remove poverty as a contributing factor to a non-enjoyable learning environment. 

To end this prospectus, the above literature demonstrates that TA aims to provide children who attend with the tools to facilitate their own learning and gain their knowledge independently. As Holt (1990) states, children do not need to be coerced into learning. They will naturally learn provided the freedom is given to follow their own facts and interests and are handed a rich assortment of resources. Therefore, the approach that is taken at TA, is one that is beneficial to children of all ages. All strategies that are carried out within the school all coincide with the Montessori’s theory of an ‘absorbent mind’ (Montessori, 2007, cited in Isaacs, 2012, p. 19) and it promotes a child led and hands on learning environment. An inclusive atmosphere is highly important in a learning environment as children learn from each other and form stronger relationships and friendships, promoting good emotional well-being. Children 0-3 learn through play and promotes a high volume of brain stimulation and also encourages children to communicate more and children from 4-7 use their own freedom to choose what they learn and when. 
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