Jillian Dutton  1601742                                                                                    SJS15018

Critically Explore the Key Influences on the Social Reproduction of Individual and Group Identities. In your Answer Explore in Depth How one of the groups Might Adversely Affect the Social Reproduction of Inequalities. 

This essay will critically explore the key influences on the social reproduction of individual and group identities. It will explore in depth how poverty might adversely affect the social reproduction on inequalities. It will show how Marx and Engels in their early writings, saw a divide between the working class and the elite classes, in contrast Davies and Moore, (1945) show how society accepts this divide between the classes. It looks at how British society perceive poverty and how it has changed over the last 20 years (Shildrick and Rucell, 2015). It will explore the political ideologies that treat poverty in particular the three broad positions of Right Wing, Centre View and a Radical view (Percy Smith, 2010). It looks at the policies of the Labour government of 1997 and how they try to tackle child poverty, neighbourhood deprivation and education attainment, with the introduction of working tax credits and making work pay policies. It examines how poverty affects the inequality in education, and how financial income can affect a child in their attainment (Hills and Stewart 2005). It examines how living in a deprived area affects poorer families                
The early writings of Marx and Engels saw a significant divide between the working class, who had no savings or land and only had their labour to sell and the privileged elite class who had power and ownership of land and means of production to exploit the working class. Marx saw poverty as an intrinsic feature in a capitalist society (Shildrick and Rucell 2015). Social stratification is inevitable according to Davies and Moore (1945) because society needs its members to find their social positions that will suit their skills and abilities, unconsciously inequality will happen as the most qualified persons will take the most significant positions. Society accepts this because it is believed that everyone has same opportunity to education and training and to develop their skills.
The modern-day concept of poverty is viewed by British society, when your income is below the poverty line. This is measured by the UK government by, if you have less than 60% of the average income to live on (JRF, 2017). Over the past 20 years an increase in poverty as occurred, a report published in 1998 by the Department of Social Security showed since 1979 to 1998 the top 10 % of earners, incomes had rise by 70% compared to the lower earners, of an increase of 9 % (Percy Smith, 2010). In 1979, 9% of the UK population were living in poverty compare that to 1998 which was 25% (Moore, 2002). In 2015-16, 22% of the population were living in poverty, and 30% of all children were in poverty. In work poverty as risen from 2.3 million workers to 3.7 million workers in 2015-16 (JRF, 2017).       
According to Holman (1978) ‘The debate about poverty can be related to different political ideologies which treat poverty, its course and the nature of effective solutions, in different ways. There are three broad positions: a right wing view, a centre view and a radical view’  (Percy Smith, 2010, p. 44). The centre views approach sees that a rise in wages could see the poverty line rise, this way had been used in policy from the second world war until the 1970s and ‘poverty was seen as an unfortunate aspect of society from which people should be protected by state action’ (Percy Smith, 2010, p. 44). In the late 1960s, the right and the left tried to rethink poverty and the way it was dealt with. The right sees poverty as a failing of those people who are experiencing the poverty, they think they are lazy and will not work and rely on benefits from the government. Once these people and families are in poverty and unemployed it can move from one generation to the next generation. (Percy Smith, 2010). This is linked to the self-fulfilling prophecy that when society makes judgements on people by labelling them as lazy, it can affect their view on themselves and they act in accordance to the way they have been labelled (Browne, 2011). On the other hand, the left sees poverty as something that a capitalist society has made as normal, it criticizes the thinking of the centre that poverty can be managed and the focus on poverty diverts from the issue of inequality and not looking at the question of wealth (Percy Smith 2010). 
In 1997, New Labour took office from the Conservative party and became the new government of the UK. The level of poverty it inherited from the conservatives had not been seen since post second world war. When Labour government left office 18 years previously in 1979 one on eight children lived in poverty in the UK, compared to one in four in 1997. Tony Blair and his Labour government implemented a wide range of new social policies to tackle child poverty, neighbourhood deprivation and education attainment. Labour also introduced the Social Exclusion Unit, this was an attempt by the government to raise concerns with multiple deprivation (Hills and Stewart, 2005). Blair described social exclusion as:
‘About income, but about more. It is about prospects and networks and life- chances. It’s a very modern problem, and one that is more harmful to the individual, more damaging to self-esteem, more corrosive for society as a whole, more likely to be passed down from generation to generation, than material poverty’ (Blair,1997).
The Labour government has introduced new work based policies including Working Families Tax credit, this policy was then an incentive for low earners in society to stay in work and others who were unemployed to find work. The new tax credit was a benefit to be paid from the government to the worker, who would be on a low wage from their employer, this was based around paid work making more financial sense and that poverty was caused by unemployment and economic opportunity would be the answer to social exclusion. This was a strategy by Labour to tackle child poverty. (Hills and Stewart, 2005). Yet Barnardos, (2017) show 63% of children living in poverty were from families were at least one person worked.
The Child Poverty Act 2010 set a target to end child poverty in the UK by 2020 (gov.uk, 2011). They would be begin with a framework of ‘Opportunity For All’ (Department for Work and Pensions, 1999) it outlined the problems of social exclusion and poverty, the key features are childhood deprivation, poor housing, poor neighbourhoods and the lack to acquire a good education (Hills and Stewart 2005). The Welsh government still continue to encourage young people aged 16-19 from low income families to stay in full time education with the Educational Maintenance Grant, this policy was abandoned for young people in England in 2011 (Sargeant and Thomas 2012).   
In Wales, 17% of children receive free school meals, this is an indicator of children who are living in relative poverty. There are significant concerns with the gap of these children and their peers in results of their GCSE exam results. It is shown that 21% of children receiving free school meals are able to achieve five or more higher grade GCSE results, this is  compared to 55% of children who do not receive free school meals. In 2011, The Pupil Deprivation Grant was introduced, this was for each child who receives free school meals over the age of five this is in place to help schools with improving the education attainment of disadvantaged children (JRF, 2013). Yet, Dorling (2015, p29) believes;
 ‘No amount of affirmative action schemes, good schooling, money for computers or textbooks, different curricular improved parenting methods are going to help improve how we are educated and think, if in our heart of hearts, those who do most of the deciding as to how the rest get to learn harbour elitist pretensions’.
We should not expect to see any reduction in the number of children labelled as modern-day delinquents when enough of the people who have more control over how others are treated still believe strongly enough that they themselves and their offspring are little more inherently able than most, that they are different (JRF,2017).          
In 2012 a ‘Tackling Poverty Action Plan’ (Gov.Wales, 2012) was introduced by the Welsh government its aims are to improve the lives of people living in poverty including education. Using ‘learning-and teaching-focused and family-and community -focused’ (Gov.Wales 2012). This was to improve the teaching qualities and the class room methods of learning. The second is to improve behaviour, attitude and aspirations of the children and their families. 
Welsh policies to reduce the affect of poverty included flying start, families first and communities first. These programmes help children and parents change their attitudes on their aspirations towards education and aim to aspire higher (JRF, 2013). 
Education achievement may not be problematic, key factors such as ill health, genetics and utter hard work can also determine the outcome of educational achievement. Children who underachieve and do not reach their full potential in their academically ability because of social reasons is not desirable (Hills and Stewart 2005). 
Wealthier families usually have a higher paid income from employment, due to a good education, Low levels of income are usually linked to lack of parental education. Low income can affect a childs educational attainment. Key factors such as unemployment, young parents, large families and lone parent families can affect a child and limit the resources they receive including, additional tuition for school work in which they may need extra help, they may not live in good catchment areas for the best achieving schools, their living conditions such as poor inadequate housing such as damp issues in a house, which may cause bad health and a child could also have a poor diet due to lack of money (Hills and Stewart 2005). This links to The Trussell Trust statistics, in 2012-13 figures showed 346,992 people used food banks, compare that to 2016-17 were 1,182,954 people used them this figure includes 436,938 children, the increase could be due to benefit changes with the introduction of the governments Universal Credit policy, 16.6% who used the food bank was because of benefit changes and 26.1% because of benefit delays (Trussell Trust, 2017).  Bratti (2002) agreed that the financial income for a family is a important key to a child in their educational attainment, yet there are other effects, such as the education of a childs parents and how much of an interest parents take in their childs education and schooling are also important to. Recent research shows there has been an increase in the association between wealth and income in regard to education. 
The education gap between children from diverse socionomic groups is far wider in the UK than elsewhere in Europe. Children are not only disadvantaged when they start school even if they have similar educational knowledge, they diverge as they go through school according to their social background (Hills and Stewart 2005)
[bookmark: _Hlk501449967]The Education of disadvantaged children from deprived areas can also be affected by circumstances that go on around them, such as high unemployment. An area of deprivation and poor performing schools can affect the recruitment of the best teachers. There is likely to be a culture of non-achievement or to aspire to do well at school. Some of the poorest performing schools are situated in deprived areas, wealthier families move to areas where there are excellent schools and this in turn associates good schools with privileged neighbourhoods were wealthy families live (Hills and Stewart 2005).
 ‘This is what meritocracy means when you are at the bottom. It means that education becomes a luxury, not a right. Fifty years ago education was the magic wand, facilitating social mobility no matter how deprived a child’s background. Recent research tells us this is no longer the case. On the contrary, in the unevenness of its delivery, it appears to be the cause of social exile for to many of our young’ (Roberts, 2006).            
With evidence showing deprived areas have a higher proportion of poor performing schools, the labour government in 1997 introduced programmes for schools with low attainment and high levels of social disadvantage (Hills and Stewart,2005). In 1999-2000 the education action zone programme was received by 1,300 schools, the programme was aimed at ‘the quality of teaching, quality of learning, social inclusion, support for families, support to pupils and work with business and other organizations’ (Hills and Stewart, 2005 p55). A report from Ofsted on this programme in 2003 showed that it had been useful in areas such as homework and Breakfast Clubs, it gad improved pupils attitude and self-esteem, but attendance had no significant change. GCSE lower grades improved because it had focused on inclusion but overall the Ofsted report found this programme had success in tackling inclusion but not raising standards (Hills and Stewart 2005).  
 The Education of disadvantaged children from deprived areas can also be affected by circumstances that go on around them, such as high unemployment. An area of deprivation and poor performing schools can affect the recruitment of the best teachers. There is likely to be a culture of non-achievement or to aspire to do well at school. Some of the poorest performing schools are situated in deprived areas, wealthier families move to areas where there are excellent schools and this in turn associates good schools with privileged neighbourhoods were wealthy families live. With evidence showing deprived areas have a higher proportion of poor performing schools, the labour government in 1997 introduced programmes for schools with low attainment and high levels of social disadvantage (Hills and Stewart,2005).
‘The decline in the social fabric and loss of control over public space that affects the quality of life of all residents’ (Pierson, 2010 p133). Disadvantaged neighbourhoods are linked to fear of crime, unemployment anti-social behaviour and school exclusion. These types of neighbourhoods are usually within inner city areas and consist of high rise flats, social housing and peripheral housing estates. After the second world war these types of estates were built to accommodate thousands of families, but by the late 1960s owner occupation became dominant, so families with low incomes were more likely to live on these estates (Pierson, 2010). In 1971 50% of households owned their own home (Percy Smith 2010). These type of housing estates tend to be labelled and stigmatized as undesirable. The National Strategy for Neighbourhood Renewal 2000 was published, it aimed to tackle social exclusion in deprived neighbourhoods, by building social and human capital (Pierson 2010). 
Poorer people are usually associated with bad housing, yet housing must be more than shelter, it is the foundation for a good life, if you feel safe and secure, you feel proud of where you live and therefor you are willing to invest time and effort in your community and helps form the structuring for social relationships (Percy Smith 2010).  
To conclude this essay, by critically exploring the key influences and social reproduction of individuals and group identities it has shown significant evidence to how poverty might affect social reproduction of inequalities. It is evident that families and children are still living in poverty, even though government figures show there is a small improvement. In 1998, 25% of the population in the UK were living in poverty compared to 2015-16 of 2%. Tony Blair and his new Labour government in 1997 tried to eradicate poverty by introducing policies such as working families tax credit, yet figures show that, in work poverty is on the rise (Hills and Stewart, 2005). The target set by the government for eradicating child poverty by 2020, (gov.uk, 2012) looks unlikely as 30% of children in the UK in 2017 still live in poverty (JRF, 2017). It explored education and how the gap between children in poverty and wealthier children could be improved with the government policy the pupil deprivation grant which was introduced in 2011 to help the attainment of disadvantaged children and the Tackling Poverty Action Plan. (Gov.Wales, 2012). This is to help with teaching improvements, the attitudes and the aspirations of children and parents. (JRF, 2017).
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