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Summary
This case study looks at a primary school student in the foundation phase that has shown signs of dyslexia and how this student can be supported in an inclusive way to overcome barriers. This case study also discusses the benefits of early identification and how early intervention is beneficial. In addition to discussing potential strategies for a pupil with a SpLD to be supported in the classroom.
Introduction
The purpose of this case study is to identify and assess the early intervention and inclusive strategies that will be beneficial for a student with dyslexia. This case study looks at how a pupil with dyslexia, in Blaenymaes Primary School, will be supported to reach their maximum potential using these techniques. This purpose is not only to recognise the benefits of the all inclusive strategies and early identification and intervention strategies. But to also to identify potential barriers that will need to be overcome to ensure students can reach their full potential. Most local authorities generally don’t use the term ‘Dyslexia’ as this can be seen as labelling. Some of the other terms used are; ‘dyslexic tendencies’, ‘specific learning difficulties’ (SpLD) or ‘specific literacy difficulties’ (SLD). This also emphasises that support is to be given to all pupils with literacy difficulties and that a specific diagnosis is not necessary to have access to additional support. These terms have been used throughout this study to emphasise this.
Context
As the Additional Learning Needs and Education Tribunal (Wales) Act 2018 
The purpose of this case study is to look at the benefits of early intervention strategy and affects will cause students. Also, as the new legislation places responsibility of the preparation and implementation of an Individual Development Plan (IDP) on local authorities and educational institutions. This is to be done in a Person-Centered approach with the aims of an all-inclusive strategy. This case study also looks at how this can be implemented and again the affects this will have on the student. NHS (2018);”It’s estimated up to 1 in every 10 people in the UK has some degree of dyslexia”. Which is a considerable amount of people. This makes it clear of the importance of ensuring schools and further education environments can fully support students with dyslexia to achieve to the best of their abilities.

Blaenymaes Primary school has 255 on roll, this includes 45 pupils in the part time class. The school is situated in an urban setting, to which the school houses and facilitates a Flying Start Provision. Approximately 55% of pupils that attend Blaenymaes Primary school are eligible for free school meals and 67% of students are considered to have an additional learning need. Which are both above the national average. Noted in the last report of the school, November 2016. Blaenymaes Primary School are ranked 20th out of the 79 primary schools in Swansea, with regards to the amount provided in its school budget per pupil. This ranges from the minimum of £2,703 to the maximum £5,232. Blaenymaes Schools Budget per pupil is; £3,682. Estyn (2016) reports: “There is an extremely inclusive and welcoming environment, which has a very positive effect on pupils’ achievement and wellbeing” The head teacher, management team and senior leadership share a vision of a highly inclusive schools which promotes the ALN reform and as the report also mentions the school has built highly effective partnerships with parents which will create better engagement towards learning and the well-being of the child.
For the purpose of this study, the student will be called ‘Becky’. Becky is 5 years old and is currently a pupil at Blaenymaes Primary school and is from a low-income household. Becky has trouble recognising certain letters and also has a low attention span. 
The Early Years Development and Assessment Framework (EYDAF) contains the ‘Foundation Phase Profile’(FPP). This aims to assess students in the Foundation Phase in four learning developmental areas, which are; Language, Communication and Literacy skills, Personal and Social Development, Cultural Diversity and Well-being, Physical Development and Mathematical Development. Using this tool Becky has shown some signs of Dyslexia. An individual development plan will be  created for Becky which includes the identification of Becky’s needs and what additional support is needed, and who, when and how this additional support will be given to Becky in an action plan. This will also include how the outcome of the additional support agreed with Becky and her family will be measured and the criteria of achievements and review dates. This IPD will be done with the family and Becky present as to promote the person- centred and to abide by new legislation approach as the Welsh Government (2018) states “It is imperative that children and young people see the planning process as something which is done with them rather than to them.”

The benefits of early recognition is to ensure that all pupils have support needed to overcome barriers to reach their full potential. Early recognition could also mean that a childs development isn’t delayed due to not receiving the right support. Department for Education (2018) states: “Early intervention to identify issues and provide effective support is crucial.” Failure to recognise additional learning needs can lead to emotional and phycological effects on the student. 

Action taken / to be taken
The Inclusion and pupil support guidance report (2016) states: “with the right training, strategies and support, nearly all children and young people who require extra support can be successfully included in mainstream education” and this is possible for Becky with the right support. Dr Margaret Meehan (2007) States: “Students with dyslexia benefit from repetition and reinforcement” giving handouts of key words for the lesson would be beneficial as the repetition of these words will help the student learn and reinforce the subject of the lesson. Also, activities that play games that spell out words and recognising letters will benefit Becky as games are fun for children and will increase engagement. This will also follow the concept of repetition. To promote inclusive strategies, segregation isn’t necessary as there are some techniques that can be applied in the classroom, dyslexic.com offer some strategies that can be applied to the classroom. 
[bookmark: _GoBack]‘Multisensory learning’ strategy. This could be using tactile material (eg; Lego, pasta or glitter) to write words as research suggests that multisensory activities help a child with dyslexia take in and process the information. This could also be beneficial for every student in the class as engaging in the different material can stimulate a childs mind and improve engagement. Educational games and activities (eg: Snap with letters and pairing up letters) have been incorporated into Becky’s IDP to help Becky recognise letters. This could be done with other peers in the classroom as an activity in pairs to promote inclusion. This would also follow Vygotsky’s theory that cognitive development stems from social interactions. Incorporating students helping others and being helped by others would also be beneficial to other students as this will give them an understanding and skills on how to adapt to different ways of learning and will also promote inclusion and equality.
Visual stimulation would also be beneficial. Bobek and Tversky (2016) wrote: “visual explanations can show parts and processes of complex systems directly, creating them should have benefits beyond creating verbal explanations”. So key pictures of the relevant subject to help the student engage in the lesson and creates a picture of what they are learning and help Becky absorb the information. The study found that there were vast improvements with mechanical and chemical systems just by providing instructions involving visual instructions. 
In addition, it is important for Becky to have a screening for Scotopic Sensitivity Syndrome (SSS) it is common for students with dyslexia to also have SSS or Meares Irlen Syndrome.31, 32. Dr. Margaret Meehan (2007) describes SSS as affecting the visual perception on white paper with black print. Often appearing as the words are blurred, washed out or moving around the page. This is usually a simple barrier to overcome as the tinted glasses can be used or an appropriate colour overlay be overcome largely by use of an appropriate coloured overlay and/or tinted glasses. 
As Becky is from a low-income household it is important to consider how this may affect Becky and what support can be given to overcome this as poverty is one of the biggest potential hinderances for a child with SpLD. The Welsh Government (2016) reported; “Significantly fewer pupils from low-income households achieve expected attainment levels compared with their better-off peers, and the difference in educational attainment grows as they progress through their school career.” The report also goes on to bring to light the statistical difference from the end of the Foundation Phase, which was found to be at 18%. Then shows a significant increase to the age a pupil usually sits their GCSE’s; this was at 32%. The risk factors for poverty being a potential hinderance would be the lack of resources for example a quiet environment to study or access to a computer at home. This could also be lack of parental support or guidance due to low skills or negative perception of education that may have resulted in negative personal experiences in their education. The Welsh Government (2016) also reported; “Poor behaviour and exclusion associated with needing extra supported are compounded by poverty.” Other risks associated with poverty are issues such as poor attendance and poor behaviour. But to conclude, this report shows that students from low household incomes are most likely to benefit from the school to affectively engaging with the family to create a strong line of communication. The study also shows that visual explanations are more superior in comparison to verbal. 
Blaenymaes Primary school have a good communitive relationship with the parents of Becky and communicate through a communitive app that the school uses that can send pictures and messages directly to the parent and the parent can also message the teacher which leaves an open line of communication between parent/ carer and teacher. In the ‘Readiness for additional learning needs reforms’ (2018) report, Estyn produced case studies that reviewed what effective practice that’s supports the Additional Learning Needs and Education Tribunal (Wales) Act 2018 currently exists in education settings that will support the future reform. One Case study reports that through better communication with students and their families, teaching and support staff had a more in depth understanding of the students and as a result could offer a more personalised list of activities to support students and to which this improved pupil engagement in learning. Parents also gave positive feedback in the sense of a more personalised review of their child. This is also beneficial as Becky’s parents feel well informed and offer support and guidance of activities to do at home that will aid Becky. Also, Becky’s parents can let the school know what strategies or activities that Becky has been doing at home that has proven beneficial. This unified person-centred approach will create clear objectives that everyone can agree to work to for the benefit of Becky.

Conclusion
The key findings of this case study is that early identification and intervention strategies rely on reliable assessments and feedback from teaching professionals and parents to effectively communicate to recognise ALN. Becky has benefitted from this and early identification and an IDP will be put in place to help Becky overcome barriers. Educational games and activities alongside multi-sensory will prove beneficial to Becky to help her engage and learn affectively. There are benefits in inclusive education with respects of social aspects and mental health and also for students to gain skills to adapt to and work with a diverse range of people. The strategies for Becky’s IDP will be beneficial and this present moment in time but the reviews will be vital in developing Becky’s support to tailor to and promote Becky’s development in an inclusive way.  
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