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	Module Learning Outcomes 
(from module syllabus)

	
· Critically evaluate a range of research methodologies appropriate for active and healthy lifestyles research, paradigm alignment and identified research questions; 
· Apply robust methodological procedures to undertake a small-scale research project including analysis of data, critical reflection on findings and ethical guidelines; 
· Critically reflect on all aspects of the research process.











	
TASK DESCRIPTION



Electronic poster and project reflections.
You will need to have carried out your small research project, collected and analysed the data so that you can present the research project as an electronic poster and reflect on the process to complete the assessment. 

Part One:  Create an electronic poster to present the research project (3000 word equivalent)
The poster needs to show: 
· The research design 
· Outline the methods
· Outline the data analysis
· Show the results / findings 
· Draw conclusions

Part Two: Reflective paper. (3000 words)
This paper needs to reflect on the research process that you have undertaken. You will need to consider:
· The alignment of the study- was the research design appropriate for answering the research question?
· The experience of conducting research and lessons learned including ethical issues
· The implications for your future study and practice 











	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, as appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using correctly a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 
In your poster there will need to be a section that illustrates the alignment of the study from the literature. This will be a rationale for the research question and the context for the research. This needs to demonstrate that you have engaged in depth with the literature in the field of the chosen research. You will also need to demonstrate that you have engaged with appropriate literature from the field of research methods and as such are able to justify your choices in the research design. When you are reflecting in your paper also consider the enagement with literature and alignment of the study.

2. Knowledge and Understanding Skills
At level 7, you should be able to demonstrate a systematic understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of your academic discipline, field of study or area of professional practice, with a comprehensive understanding of techniques applicable to your own research or advanced scholarship. Your work must demonstrate your growing mastery of these concepts, principles, current challenges, innovation and insights associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the contemporary concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: 
You will need to show in your rationale for the study and also the research design that you have an in depth knowledge and understanding of existing research and gaps in your field. Demonstrate that you are aware of areas of debate and how research can contribute to debate in your field.

3. Cognitive and Intellectual Skills
You should be able to: evaluate critically current research and advanced scholarship in the discipline; evaluate methodologies and develop critiques of them and, where appropriate, to propose new hypotheses; deal with complex issues both systematically and creatively to make sound judgements in the absence of complete data. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of experts within the subject area is crucial to you providing a reasoned and informed debate within your work.  Your choice of methodologies to gather data and information must be rigorously defended. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid, persuasive conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
In your reflective paper you need to show in-depth critical engagement with the process of research and critique the decisions that you have made.
This is not applicable to the poster as this will only present what you did.

4. Practical Skills
At level 7, you should be able to demonstrate originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in the discipline. This includes acting autonomously in planning and implementing tasks at a professional or equivalent level, originality in tackling and solving problems, and decision-making in complex and unpredictable contexts or situations.

You should be able to demonstrate mastery of the leading edge subject-related concepts and ideas as they relate to real world situations and/or particular contexts.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in those contexts or circumstances, to assess current situations, perhaps to formulate plans or plausible, justifiable recommendations to solve problems, or to propose new models, or to create artefacts, which may be innovative and creative, thereby demonstrating your understanding of how the boundaries of knowledge are advanced through research and/or application.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others.  

Guidance specific to this assessment: 
You will need to study examples of posters that have been presented at conferences to see the various ways that you can set out the information. You will need to demonstrate that you can work independently to undertake the research. You will need to demonstrate that you can implement your methods in practice and show and understanding of the complexities of the context. 

5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for postgraduate-level employment in circumstances requiring sound judgement, personal responsibility and initiative in complex and unpredictable professional environments.  This includes demonstrating: the independent learning ability for continuing professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks, projects and procedures, whether individually and/or collaboratively, to a professional level; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms for a variety of audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 

You must demonstrate that you are aware of all ethical issues and address all if these in line with sound ethical principles adhering to UWTSD ethical guidelines and those of any other appropriate professional bodies in relation to your research. 
Present a clear and well-structured poster that communicates the research findings.



	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	Engagement with literature in the relevant topic of the research to be demonstrated in the rationale for the study on the poster and in the critical discussion in the reflective paper. Evidence of engagement with research methods literature in the research design on the poster and in the reflections in the written paper.
	
	

	
	20
	

	2. Knowledge and Understanding Skills

	
	

	Evidence of in-depth knowledge and understanding of existing research and gaps in your field which has led to the choice of research aims and question/s. Demonstrate that you are aware of areas of debate and how research can contribute to debate in your field.
	
	

	
	20
	

	3. Cognitive and Intellectual Skills

	
	

	 Evidence of in-depth critical engagement with the research process in the discussion in the reflective paper. Examination and critical reflection of decisions that were made. 
	
	

	
	20
	

	4. Practical Application Skills

	
	

	Creative poster illustrating an independent and methodical approach to research. Clearly demonstrating implementation of methods in practice and understanding the complexities of the context. Critical reflection on the implementation of research in practice.
	20
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	
	

	Demonstrate awareness of all ethical issues addressed in line with sound ethical principles adhering to UWTSD ethical guidelines and those of any other appropriate professional bodies in relation to your research. 
Present a clear and well-structured poster that communicates the research findings.
	20
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (50% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 7

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 7 students should be able to demonstrate: a systematic understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of their academic discipline or area of professional practice; a comprehensive understanding of techniques applicable to their own research or advanced scholarship; originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in the discipline; conceptual understanding that enables the student to evaluate critically current research and advanced scholarship in  the discipline to evaluate methodologies and develop critiques of them and, where appropriate, to propose new hypotheses. They will be able to deal with complex issues both systematically and creatively, make sound judgements in the absence of complete data, and communicate their conclusions clearly to specialist and non-specialist audiences.  They will demonstrate self-direction and originality in tackling and solving problems, and act autonomously in planning and implementing tasks at a professional or equivalent level to continue to advance their knowledge and understanding, and to develop new skills to a high level. They the qualities and transferable skills necessary for employment requiring the exercise of initiative and personal responsibility; decision-making in complex and unpredictable situations/professional environments; and the independent learning ability required for continuing professional development.



	Level 7
	FAIL
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(Pass)
	GOOD to VERY GOOD
(Merit) 
	EXCELLENT
(Distinction)
	EXCEPTIONAL
(Distinction)

	Category
	0-29%
	30-44%
	45-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including current research, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a very limited range of relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (A systematic, conceptual understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of the discipline; a comprehensive understanding of techniques applicable to their own research)

	Major gaps in knowledge and understanding of the subject matter is not systematic. Substantial inaccuracies. No awareness of current problems, insights or the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No critical awareness of current problems, insights, or latest research within the discipline.
	Limited knowledge and systematic understanding of the concepts and principles within the subject area, which to some marginal extent, is informed by current research and scholarship. Some critical awareness of current problems and/or new insights, but often under-developed.
	Knowledge is accurate and reasonably detailed. A systematic understanding of the field of study informed by, to some extent, current research and scholarship, A critical awareness of current problems and/or new insights though this may be under-developed occasionally.  
	Knowledge has a well-defined focus, which is reasonably extensive, coherent and detailed, with a critical awareness of current problems and/or new insights.  Exhibits good understanding of the breadth and depth of contemporary and established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent mastery of a complex and specialised area of knowledge. A systematic, excellent understanding of the concepts of the subject informed by current research and scholarship. Highly critical awareness of current problems and/or new insights. A critical, awareness of how the boundaries of knowledge are advanced through research.

	Exceptional mastery of a complex and specialised area of knowledge. An exceptionally critical awareness of current problems and/or new insights. An outstanding understanding of the concepts of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of how the boundaries of knowledge are advanced through research.

	Cognitive and intellectual skills 
(Critical evaluation of current research and methodologies and develop critiques of them and, where appropriate, to propose new hypotheses; make sound judgements in the absence of complete data.) 
	Wholly or almost wholly descriptive work. Little or no evaluation or critique or attempt at a systematic approach.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of credible evidence.

	Largely descriptive work, with superficial use of critical evaluation of research and methodologies. Absent or weak development of hypotheses and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation/ critique of current research and methodologies, tending towards description.
Limited attempt to propose new hypotheses. Can deal with complex issues but not systematically or creatively. Some evidence to support emerging judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
May assert rather than argue a case.

	Some critical evaluation/ critique of current research and methodologies, though slightly underdeveloped in places, Proposes adequate but limited new hypotheses, where relevant. Can deal with complex issues but not fully systematically or creatively. Ability to make judgements based on data (that may be incomplete) but with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical evaluation/ critique of current research and methodologies, Proposes new hypotheses, where appropriate. Can deal with complex issues systematically and with some creativity. Ability to make sound judgements based on data (that may be incomplete) 


	Excellent critical evaluation/ critique of current research and methodologies, Proposes innovative hypotheses, where appropriate. Can synthesise complex issues systematically and creatively. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. 

	Exceptional critical evaluation/ critique of current research and methodologies, Proposes innovative hypotheses, where appropriate. Exemplary systematic and creative synthesis of complex issues.  
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Potential for journal publication or doctoral research.

	Practical skills
(Originality / creativity in the application of knowledge, tools and techniques and in tackling and solving problems in complex and unpredictable professional situations; practical use of established techniques of research and enquiry to create and interpret knowledge in the discipline.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques, with occasional errors.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions without fully appreciating the complexity of unpredictable contexts. 
	An appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts, with elements of originality.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of originality and creativity. 
	An advanced application of knowledge, methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Can identify complex problems and propose excellent solutions. An excellent grasp of techniques applicable to own research or advanced scholarship.
Shows originality in application of knowledge and techniques, and of how established techniques of enquiry create and interpret knowledge in the discipline.
	Exceptional application skills in complex, unpredictable, contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated, original solutions. 
An outstanding application of techniques applicable to own research or advanced scholarship.
Shows originality in application of knowledge and techniques, and of how established techniques of enquiry create and interpret knowledge in the discipline with assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of self-direction, autonomy and personal responsibility; plan and implement tasks at a professional level; independent learning; use appropriate media to communicate effectively and professionally to a variety of audiences; fluency of expression; systematic approach; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in professional, postgraduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in professional, postgraduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates some but not all of the basic skills required in professional, postgraduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in professional, postgraduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with a good contribution to group activities. 
Demonstrates comprehensive professional, postgraduate employment skills.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent professional, postgraduate employment skills and a strong appetite for further development.

	Can communicate with an exceptionally high level of professionalism. 
Work is remarkably coherent, very fluent and is presented professionally. Can work outstandingly well and professionally within a team, showing advanced leadership skills. Demonstrates exemplary professional, postgraduate employment skills and a strong appetite for further development.
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Reflective paper on research conducted into the question of “Does lying or sitting in a hammock outdoors for 30 minutes have a positive impact on the mood and wellbeing of a young person.”

Introduction
The purpose of this paper is to reflect upon the processes undertaken whilst conducting research to answer the question: does lying or sitting in a hammock outdoors for 30 minutes have a positive impact on the mood and wellbeing of a young person? In the paper I will reflect upon why I chose to research this particular question, the methods in which I chose to gather and record information along with the selection on the participants that I selected. I will also reflect upon the results of the data that has been gathered before finally coming together and drawing some conclusions about the whole process of this research.
Why this question?
Mutz and Muller (2016) did similar research around a young person’s access to nature and their wellbeing, and they tell us that results from a group of young people spending time in the Hardangervidda region of Norway suggest that successful outdoor programs can increase, mindfulness, subjective well-being, and suggests that outdoor education and wilderness programs can foster mental health in youths and young adults. This research focused more on the activities performed whilst in nature than actually the being in nature itself, so this is why I chose to pose a question where the ‘activity’ was to do nothing, in order to try and draw a closer connection to the place rather than the activity. This idea could also draw similar connections to the outdoor theory of ‘Place based learning’. Williams (2018) discusses the importance of place when planning activities as there is much to be gained from learning about a place as well as the activity that will take place and to make the place the ‘primary focus’ and taking this into consideration encouraged me more to focus on the place rather than the activity the young people would do. When discussing the importance of place and that young people were shying away from the outdoor Gurholt (2004) suggested that they are challenging the national Norwegian myth of a ‘simple, happy and environmentally friendly outdoor life by being in close contact with nature’. Again, my premise would go to support the idea of the ‘Norwegian Myth’ and may add some validity to White (1998) when he suggests that it is his “belief that a more complete understanding of the place of a human being within the environment is of paramount importance, to allow a more holistic approach to the way we use the outdoors.” (White 1998:9) Brymer, Cuddihy and Sharma-Brymer (2010) Highlight that there is growing evidence that simply having contact with nature provides considerable positive effects on a person’s health. They continue to state that at a most basic level humans are reliant on the natural world for resources such as air and water and that nature can ‘positively enhance perceptions of physiological, emotional, psychological and spiritual health in ways that cannot be satisfied by alternate means.’ (Brymer, Cuddihy, Sharma-Brymer. 2010:21) McCormick, (2017) would also suggest that access to the outdoors promotes attention restoration, memory, competence, self-discipline, moderates stress, improves behaviours and can even be associated with higher standardized test scores. 
Given all the theory’s that have been developed around the health benefits of being outdoors as mentioned above I felt that it ratified my desire to complete a small piece of research in order to investigate and add validity to these theories. Working in a special educational needs (SEN) school that delivers outdoor education on a regular basis to assist in the development of young people with additional needs I also felt that I had a great opportunity to gather some very specific data.

Method
The topics health and wellbeing are very large topics encompassing a vast amount of various fields and sub fields that can go into quite a lot of depth and could focus on minute details around chemical balances within the body, or be something as simple as to ask the question of “how do you feel?” so picking the right research method that would get me the most accurate and relevant data that I wanted was a  crucial first step.  The most difficult decision was whether to use qualitative or quantitative research methods or a mix of both. 
Qualitative
One way in which I could have collected data would have been to use qualitative research which could have helped me to understand more deeply the participants thoughts and feelings. Bell suggests that “Research adopting a qualitative perspective are more concerned to understand individuals’ perceptions of the world. They seek insight rather than statistical analysis.” (Bell, J 1993: 5-6) Silverman states that “the sociologist Robert Merton suggested that instead of closed question questionnaires, questions given to groups to discuss would improve the research especially around subjects that were concerned with opinion rather than facts and figures.” (Silverman 2000:211) If I had used the questionnaires that Merton suggests then I would have been able to get a deep insight into the thoughts and feeling of the participants that I had selected, but it would have been a more time-consuming process as each questionnaire could have had completely different answers to each question, meaning that I may have been left with no matching or corelating data.
I could have used other forms of qualitative data collection methods instead of a questionnaire such as personal interviews or focus groups. These could have provided deep and rich data about the mental health and wellbeing state of the participants before and after the time in the hammocks. Interviews and focus groups are great tools for in-depth data but they do require more time to run and then to access data collected afterwards. On the small time scale that I was working around and also the nature of the participants these methods of data collect would not have been efficient or effective. 
Quantitative
Quantitative research is normally concerned with the collection of numerical data and statistics, Creswell (1994) gives a very concise definition of quantitative research as a type of research that is `explaining phenomena by collecting numerical data that are analysed using mathematically based methods (in particular statistics). Goertzen (2017) also suggests that quantitative research focuses on data that can be measured and thus it is very effective at answering the “what” or “how” of a given situation. They go on to suggest that the questions are direct, quantifiable, and often contain phrases such as ‘what percentage?’, ‘to what extent?’, ‘how many?’, ‘how much?’. Taylor, Sinha and Ghoshal suggest that “a questionnaire is a sensible way forward if factual information is needed from a substantial number of people” (Taylor, B. Sinha, G. Ghoshal T 2006:87). And that a questionnaire “is a powerful method when information about people attitudes and opinions [are] sought.” (Taylor, B. Sinha, G. Ghoshal T 2006:87) 
I chose to use quantitative questionnaires as a planned to gather large sets of repetitive simple data in a short space time. This would have enabled me to gain useable data in an efficient and user-friendly manner. I produced a questionnaire comprising of five simple questions to be completed before and after the research sessions. Taylor, Sinha and Ghoshal (2006) suggest that a questionnaire “is a powerful method when information about people attitudes and opinions [are] sought.” (Taylor, B. Sinha, G. Ghoshal T 2006:87). 
Quantitative and qualitative research methods can be used along side each and compliment each other quite well, as it enables you to gain a large amount of data in the beginning and then focus in on the more concise data as a research study progresses. This would have worked well in my study but as I was gathering the data in a short space of time, I decided to opt to just use the quantitative data collection as it was a quicker process and decided I should get enough raw data to draw some conclusions from without going into too much depth.

Research
I planned to conduct my research over a two-week period in the SEN school that I work in and to use a selection of between 6 – 12 students all over the age of 16 years old. Each student has a diagnosis of Autistic Spectrum Disorder (ASD) and has individual strategies to relieve stress, and anxiety. Many of the students that I work with have trouble engaging in lessons and activities for long periods of time and lose focus quite rapidly. Given the nature of what it was that I wanted to research the pupils in my school seemed like ideal participants as from personal experience I had seen them benefit from being outdoors so some data to back this up would be very helpful.
Candidates
As mentioned above, the candidates were all from the school that I work in which is Derrymount Special Needs School in Arnold, Nottingham and were all over the age of 16. Initially I had planned to work with between 6 – 12 students over a two-week period but I could only get 5 students to agree to be part of the study and then even though they initially agreed to complete the task one a day, five days a week for a period of two weeks it proved difficult to get them to repeatedly participate in the research task completely. They would often want to go out into the hammocks in our outdoor area, but they would refuse to complete the questionnaire before and afterwards, thus making it difficult to gain a regular data to compile.  This would often seem like a catch 22 as they would find the process of recording their feelings stressful and then this in turn could have a negative effect on the outcome of the questionnaire itself. 
So although when they would complete the before questionnaire it would give a rather accurate indication of their current emotional state, the moment they would begin to fill I the after questionnaire (after leaving the hammock) it would sometimes be tainted by the immediate feelings of anxiety and stress of having to contemplate how they actually felt. 
Questions
In order to get around this potential problem I created the questionnaire with just five simple broad questions. The questions were given careful consideration to enable to capture a broad view of how the young persons mental health and wellbeing were affected whilst in the hammock, whilst keeping them simple enough to not require a large about of thinking and just requiring a snap response. The questions were as follows:
1. How stressed do you feel right now?
2. How anxious do you feel right now?
3. How tired do you feel right now?
4. How happy do you feel right now?
5. How engaged do you feel right now?
Although a larger number of questions and more complicated language may have given me more precise and accurate results, I chose to use terms that the young people would understand and be able to relate to. The only term that they seemed to have trouble relating to was with how engaged they felt towards things at that time. Even with all of the thought put into making the questions as user friendly as possible couldn’t account for the unpredictable natures of the young people with ASD and their unwillingness to complete a task when they simply don’t feel like it. The issues with getting regular surveys from the participants lead me to question how I should go about choosing a sample group in future research projects. 
Results
With the unwillingness of the participants to regularly complete the surveys it became difficult to gather the amount of data that I was hoping for to get a good sample size of information to compare but I did still manage to get some data to draw some conclusions from. 
From the twenty responses that I received it showed that prior to entering the hammocks fourteen of the participants measured a 5 or above on a scale of 1 – 10 of how stressed they felt, whereas after 30 minutes in a hammock outdoors only 2 in 10 measured more than a 5, showing a significant drop in how stressed they felt.
Similarly, when asked how anxious they felt 12 participants recorded measurements of 5 or above as opposed to 6 out of twenty people measure 5 or above afterwards. This measurement shows that for 30% of the participants their anxiety level dropped to below a 5 after spending time in a hammock outdoors.
In contrast to the results of measurements reducing 15 people recorded a 5 or above on how tired they felt before getting into the hammocks with 6 of these participants recording a 7 or above. Then after being in the hammocks for 30 minutes 16 people recorded a 5 or above to how tired they felt and although this is only a rise of 1 person, the number of people who scored 7 or above rose to 12. This shows a rise of 50% giving an indication that being in a hammock outdoors for 30 minutes could make a young person feel tired.
Given how little data I received back from the participants its difficult to draw any solid conclusions, and if anything, it actually leads to more questions rather than answers. 
Unfortunately, due to how I designed and managed the questionnaires to ensure that they were anonymous there is no way to compare a singular person’s before and after values, or to track how that person’s wellbeing and mental health may have improved over the course of the two weeks. 
As a whole the results do show a shift in all of the parameters that were measured and one of the most noticeable ones is in the change in the measurements of ‘happiness’ with before the hammocks 9 out of 20 measuring a 7 or above so 45% of participants but after the hammocks 15 out of 20 measure a 7 or above which would be 75% of the participants, this figure clearly shows that participants involved gained a large about of enjoyment just by being in a hammock in an outdoor area, and could be seen to back up the statement of Mutz and Muller at the beginning of this report.

Conclusion
Although the research project did not go entirely to plan it has still produced some valuable insights both into answer the initial question itself and also into the processes involved in conducting research. I found that in trying to establish a way to show that the outdoor environment was the important factor on the state of a young person’s wellbeing and mental health I just created more questions and variables that need to be controlled. The weather played a large factor in whether the participants were willing to go out into the hammocks. Despite offering a sheltered and covered area to protect from rain and then warm sleeping bags and blankets to stay warm. If the weather was not right, they would not participate. Also, as they all had their own sensory issues some were unwilling to consider using materials to stay warm that had been used by previous people. 
I found that the sample group was too varied and that by taking multiple people out into the hammocks at a time their levels of anxiety, stress and happiness were often altered by the people they were with (or not as the case was at times) as apposed to the actual environment or activity. 
When the young people refused to complete the questionnaires, I still made mental notes of feelings and behaviours but as I had decided on using quantitative data alone it meant that these observations were pointless. If I was to do similar research in the future, I would carefully consider using a mixed methods study and carefully controlling how the data was collected. This could be that one person goes in the hammock at a time and spread the process over a day using different people one at time. I would consider using participants that I did not know to remove the possibility of them trying to answer the questionnaires in ways that they think I want them to. I could consider a blind study or a double-blind study. 
I believe that the research study has given me valuable knowledge and experiences to aid me with future research I may carry out and also that it has left me wanting to continue to research the topic further at a later date.
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How stressed do you feel right now?

Before	1	2	3	4	5	6	7	8	9	10	4	1	1	0	0	3	8	1	1	1	After	1	2	3	4	5	6	7	8	9	10	5	1	3	5	4	1	0	0	0	1	Stress level 1 - 10


Number of people




How anxious do you feel right now?

Before	1	2	3	4	5	6	7	8	9	10	5	0	1	4	2	2	4	1	1	0	After	1	2	3	4	5	6	7	8	9	10	5	1	2	6	4	1	0	0	0	1	Anxiety level 1 - 10


Number of people




How tired do you feel right now?

Before	1	2	3	4	5	6	7	8	9	10	2	0	1	2	4	5	2	1	0	3	After	1	2	3	4	5	6	7	8	9	10	1	2	0	1	2	2	4	3	0	5	Tiredness level 1 - 10


Number of people




How happy do you feel right now?

Before	1	2	3	4	5	6	7	8	9	10	1	0	2	2	3	3	3	4	1	1	After	1	2	3	4	5	6	7	8	9	10	1	0	1	2	1	0	10	3	1	1	Happiness level 1 - 10


Number of people




How engaged do you feel right now?

Before	1	2	3	4	5	6	7	8	9	10	2	2	2	6	3	1	1	2	0	1	After	1	2	3	4	5	6	7	8	9	10	2	1	2	5	1	4	2	1	0	2	Level of Engagment 1 - 10


Number of people
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