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Please add your targets from the previous assignment
	Target 1
	Read more widely using current and relevant material from books and journals as well as websites to expand your knowledge and understanding of the topic.

	Target 2
	Use reading to underpin your discussion of recommendations within the assignment. 

	Target 3
	Continue to develop a formal, academic style of writing – see notes on academic writing from the ECGE4002P module or access the study skill sessions offered by Student Services.  




Task Description
Write a personal reflective account exploring the nature of communities, families and schools in relation to your beliefs and assumptions – how might these inform your development into a professional teacher. 

The beliefs of a teacher play an important role in the teaching and decision making and is usually a term that is referred to as ‘pedagogic beliefs’. (Richards and Lockhart, 1994) state that a teachers belief system is obtained from a variety of different sources such as previous experience of what has worked best in the classroom, a traditional practice that must be followed within the employment school, researched-based principles or principles that have been obtained from a method.

[bookmark: _GoBack]My beliefs and assumptions have been challenged since I have been on bridging, and the idea of what a school’s responsibilities were has changed my views in a positive way. My assumption was that parents did not have much involvement in regard to their child’s education, they were able to discuss concerns of their child but did not have the involvement of their education. However, since being on bridging and doing research, there is a lot of work around parental involvement. It is important to involve parents in the education of their children as there is strong evidence that it benefits the children (Whalley, 2007). My placement school (hereby referred to as School X) allows the parents to be involved in their children’s education by organising a ‘Meet and Greet’ at the start of September, the teacher is able to discuss topics and highlight what will be taught and what is expected of the child. During Spring and Summer, a leaflet will get sent to the parents instead of a ‘Meet and Greet’. The teacher and parents can communicate throughout the day using ‘Class Dojo’ where they can message one and other and the child’s work is uploaded from the classroom and at home. It is very helpful to the parents as well as the child when a professional shares information about the curriculum (Whalley, 2007). It is also beneficial for the professional as it helps with gaining confidence and communicating their pedagogy clearly to the parents, through discussions of child development theories and receiving information from the parents about their child. School X promotes an ‘Open Door Policy’ for the parents, which I believe is very important as it encourages open communication where the parents can provide feedback and discussion. (Whalley, 2007) believes that children receive a powerful message that their culture, values and their family is worth something when their parents are listened to. An example of good practice of involving parents in education is by a neighbouring Primary School of School X. This school organised a programme called ‘The Generation Games’ which developed the links between the school, learners, families and the wider community. The learners and the parents or family members would travel to the local care home once a week where they are ‘buddied up’ to one of the residents to complete tasks and activities. They also organised a programmed called the ‘Family Forest School’ which runs on Saturday mornings. This allows the parents to complete outdoor activities developing a variety of skills with their children (Estyn, 2019).

The above links in with my next belief of disadvantaged families, and the school’s engagement with them. During my bridging days and research, I have realised that the socio-economic background of the child has an impact on their learning. (Save the Children, 2010) states that children are 50% less likely to do as well in school if they come from lower income families. However, (Siraj and Mayo, 2014) states that the most important aspect of a child’s outcome was the activities the parents did at home with the child, not the socio-economic status or the income of the household. School X promotes learning at home through ‘Family Engagement Programmes’ where they provide a variety of activities for homework that needs to be completed by the end of the term, the parents have the flexibility in choosing what activity they do each week. They also encourage reading by providing a new book weekly for the child to read at home. Before bridging and research, I assumed that the school only taught and supported the learners, but they also teach parents and support them which is something I view as very positive. A study that took place over a year showed there had been learning gains of +3 months due to effective parental engagement (Education Endowment Foundation, 2018). School X promotes parental engagement by activity days for the parents to work alongside their child to create or build something and ‘Family Active Zone (FAZ)’ where they organise activities such as healthy eating games. They also have Parent Teacher Friends Association (PTFA) that encourages closer links and partnership with the parents and school, and provides an opportunity for the school, learners and parents to get together. (Mental Health Foundation, 2018) state that children and adults living in the lowest 20% income bracket households in Great Britain increase the likelihood of developing mental health problems by two to three times. School X ensures the wellbeing of the children and parents are a priority at all times, the Well-being Officer supports the children and the family. They also organise an ‘Emotional Support Group’ for parents with low self-esteem to build friendship and discuss their feelings which has been very successful. 
I came with the belief and assumption that all children had the capacity to read and had good literacy skills, due to story reading and activities at home. However, children are arriving at school with difficulty in language and literacy, with research suggesting that five-year-olds struggling with language are six times less likely to develop to the standard in English as expected at eleven-years-old (GOV.UK, 2018). Learners from socio-economically disadvantaged backgrounds have an enhanced life chance if the school is effective, and one of the characteristics of an effective school is productive involvement of parents (Smith, 2012). School X promotes the importance of literacy and Article 28 and 29 of the UNCRC that states children have the right to learn and go to school to become the best versions of themselves (Children’s Commissioner for Wales, 2001). School X is based in a deprived area with parents coming from disadvantaged educational backgrounds. School X organise adult literacy classes and six-week workshops for parents to learn how to read to their children. The parents are taught the same as the children, and what they need to look out for to promote the child’s literacy skills. School X promotes ‘Reading Café’ for the parents to come in and read books to their children. The children have a “Book Bag” with reading records transferring back and fore from the classroom and home, where notes are made by the teacher and the parents on the progress of the child’s reading. (Athey, 2007) study showed reading and writing was made meaningful and satisfied the children when reading records had been exchanged from the home and school, as well as the educational advantages it comes with. However, the reading records really need to mean something in order to recognise signs of progress, as parents who lack vocabulary themselves usually exchange superficial information which does not benefit both parties (Guppy and Hughes, 1999). The opportunities School X provides parents to increase their literacy skills will also benefit the children with their reading records. Vygotsky’s theory involves a concept of ‘zone of proximal development (ZPD)’. This is where children need assistance to progress forward as their achievement abilities is outside of the region, which expands the child’s development (Innovative Learning, 2008), meaning it’s important for the school and home to progress the child’s literacy together as a partnership. An example of good practice for developing reading is by another local primary school. They have an on-line eBook reading scheme where children are able to access reading books by their own username and password. However, families who did not have access to the internet, who were disengaged with reading and pupils who needed additional reading support were invited to a weekly ‘internet reading café’ inside the school. During this time a skilled teaching assistant would provide a variety of reading support strategies as well as refreshments and snacks. This good practice was very beneficial as almost all of the learners that participated made progress and increased their reading ages (Estyn, 2018). 
In conclusion, with the above evidence, there are many assumptions and beliefs that have been challenged and will change my practice for the better. Following the lead of School X, when I qualify, I will ensure I meet the professional standards of a teacher by involving the parents in the child’s learning and provide an ‘Open Door Policy’ where communication is key (The Education Workforce Council, 2020). Research has confirmed the benefits of parental engagement and the impact it can have on a child. I will provide opportunities for the parents to work alongside the child in activity days, create activities around literacy such as the ‘Reading Café’ to promote the importance of reading and literacy, and ensure there is involvement within the local community such as the trips to care homes. I am aware of the importance of reading and will make sure I am passionate about reading to the children and guarantee that the children are read to at home with notes of their progress throughout their journey. I will meet the professional standards of ‘Challenge and Expectations’ by challenging the children to better themselves for the range of their current ability (The Education Workforce Council, 2020).
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