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Leadership for systems of quality


[bookmark: _GoBack]Throughout this section of the assignment, two quality marks will be discussed, evaluated and analysed for their effectiveness and quality. The two quality marks that are going to be looked at are Eco Schools and Healthy Schools. Quality provision in early years’ settings and schools is ensuring that the environment and processionals consider how to create, maintain and constantly looking for ways to improve provision to provide high standards, effective learning and experiences for children (Foundation Years Organisation, 2017). Pacey (2016) states that children who are provided with high quality care are more likely to achieve higher outcomes, and enhance their chances at developing social, emotional and cognitive abilities, all of which are necessary for lifelong learning. This is also supported by Professor Graham Donaldson (2015) who states that when children are supported to become lifelong learners, they are overall more prepared and successful in later lives. Poor quality provision and care will not support children development and learning in the long term (Leana et al, 2009). Quality and improvement is a cycle that is continued through planning, implementing, reviewing and analysing, all of which include stakeholders and children (Cottle and Alexander, 2012). 

A particular way of improving quality is by introducing a quality assurance scheme into the setting. Quality assurance marks and schemes support and enhance improvement systems and provide specific recognition that a setting as made progress against a set of standards, therefore resulting in achieving an accredited level (Foundation Years Organisation, 2017). Quality can be measured and assessed through regular inspections in order to ensure leadership, and the wellbeing and development of children are being supported effectively (Cambell-Barr and Leeson, 2016). In Wales, these are inspected by the CIW and Estyn. As a result of inspections, settings are able to implement any recommendations, advice and guidance given by inspectors and build on quality (Estyn, 2018). Quality provision in early years is implemented and secured through a workforce that implement effective team work, family engagement, understanding pedagogy and child development and deliver high quality practice (Miller, Drury and Cable, 2012). In addition to this, the continuous professional development of practitioners will enhance and develop quality practice through the use of building on knowledge and gaining experience (Davies, 2011). Welsh Government (2015) states that high quality early years education can provide vital contribution to overcoming the effects of disadvantage and improving learner achievement. Theorist Vygotsky explained that the biggest influence of quality is the practitioner, through sustained shared thinking as well as developing and extending thinking (McLeod, 2018). Ho et al (2010) states that quality in education is not only a concern for families, but all stakeholders such as professionals, government officials and policy makers. 

Eco Schools Scheme 
The Eco Schools scheme is a global programme that is engaging and benefiting children across 67 countries, where settings are following a seven step framework in order to achieve the Eco-Schools Green Flag award (Eco-Schools, 2016). One particular advantage of Eco-Schools is that it is empowering children to drive chance and improve their environment, as well as gaining environmental awareness (BBC, 2014). In addition to this, Keep Wales Tidy (2012) explains that this scheme is child led with the Eco-Coordinator, and builds on their key skills including numeracy and literacy, as well as encompassing Sustainable Development and Global Citizenship. This is also supported by Donaldson (2015) who states that children should be ethical, informed citizens, who show their commitment to the sustainability of the planet. Entrepreneurial experiences will be provided to the children through eco schools, such as organising growing and garden parties/sales, again, linking to Donaldson’s (2015) enterprising, creative contributors purpose. 

Eco-Schools can get children involved and engaged in a wide variety of ways. Children are provided with opportunities to plan and develop activities throughout the school in order to develop eco throughout. An eco-committee will be elected and voted for by the children throughout the school. This is in accordance to the UNCRC article 13 – freedom of choice and expression (UNICEF, 2017). In addition to this, quality assurance marks will impact the overall quality of the school as they link to all four purposes of Donaldson’s (2015) Successful Futures. The leadership skills of the pupils involved will be promoted through the use of pupil voice throughout the school, again, impacting the overall quality of the school. Following this, there will be an environmental review, an action plan, links to the curriculum, inform and involve, monitor and evaluate and an eco-code (Eco-Schools, 2017). The action plan is created by the eco-committee and the eco coordinator, therefore, enhancing children’s collaborative and organisation skills (Bruce, 2010). In addition to this, Eco-Schools is a great opportunity to engage with the community, which will have an overall positive impact on parental involvement, therefore building in effective parent-school partnerships. Thomas and Lewis (2016) state that activities between parents and children can strengthen bonds, as well as providing opportunities for parents to become involved in their children’s learning. 
In addition to this, The Welsh Government 2016) states that parental and community participation will provide a positive impact in the overall quality of the school. This is also supported by Cottle and Alexander (2014) who state that positive parent partnership is a fundamental aspect of quality in relation to their work with children and families. Becoming an eco-coordinator will also enhance practitioner’s continuous development, therefore resulting in improved overall quality throughout the school as well as increased networking opportunities (Bruce, 2010). MacBeath and Mortimore (2007) state that continuous professional development will impact on the quality of a setting as it is acknowledged to be vital in maintaining and enhancing the quality of teaching and learning in schools. Practitioners knowledge, experiences and skills will be enhanced, therefore raising standards and expectations (Reed and Canning, 2012). 
Eco schools can also provide a number of opportunities for outdoor learning and development. Davies et al (2006) states that outdoor provision will enhance personal and social skills as well as benefits physical and mental health. This is also supported by theorist Friedrich Froebel who believed that children should be exposed to the outdoors in order to develop their knowledge and understanding of the world and environment (Tovey, 2017). As a result of outdoor learning and opportunities, the well being of all involved will also be enhanced and developed in a positive way (Little and Wyver, 2008). One particular advantage on the overall quality of the school as a result of quality assurance marks, is that there is a major impact on standards, as there will be a number of links to and opportunities for curriculum, numeracy and literacy skills (Rodger, 2016). 
Eco-Schools will also enhance children’s knowledge and understanding of sustainability. UNESCO (2013) states that sustainability is essential for the wellbeing of all and is an international priority. In addition to this, knowledge and understanding of sustainability will also be increased and developed through implementing sustainability within school settings, therefore resulting in practitioner influence and standards increasing (The General Teaching Council for Scotland, 2019). Sustainability is concerned with all types of learning and the provision of quality education for all (Davies et al, 2009). 

Healthy Schools Scheme
The Healthy Schools Scheme is a long term Welsh Government initiative, which primarily aims to promote health and wellbeing, and was introduced as an independently assessed National Quality Award in 2009 (Public Health Network, 2009). This scheme includes all aspects of health, such as physical, emotional, mental, social and the wellbeing of the whole school embedded through positive action (Swansea Edunet, 2019). Healthy Schools take responsibility for maintaining and promoting the health of all who learn, work, play and live, by providing opportunities to pupils and practitioners to take lead of aspects of the school environment which influence their health (NHS Wales, 2018). This initiative can be achieved policy, strategic planning, staff development regarding curriculum, ethos, community links and environment (Public Health Network, 2017). Within the scheme, there are seven different topics regarding health that schools need to address; food and fitness, mental health and wellbeing, personal development and relationships, substance use and misuse, environment, safety and hygiene (Public Health Network, 2017). 
One particular advantage of having a healthy school’s quality assurance mark, is that pupils understanding of healthy lifestyles are developed (Healthy Schools, 2019). In addition to this, by providing children with the opportunities to become involved in the planning and preparation of quality assurance marks, their leadership and communication skills will be improved throughout (Bera, 2016). This is also supported by Estyn (2016), who state that through pupil’s involvement, they develop valuable personal and social skills such as listening skills and working with others, ultimately impacting on the overall quality of the school. According to Pupil Voice Wales (2017) positive pupil participation will support school’s improvements by helping the school to identify priorities and make informed decisions on the overall wellbeing, learning experiences and quality of teaching. However, it can be said that one particular disadvantage of this is that not all children within the school are given the opportunity to share their voices and opinions on this award, only the selected Healthy Schools Squad members, therefore contradicting the UNCRC’s children’s rights (Thomas and Lewis, 2016). 
It is also said that Healthy Schools Award will provide pupils with opportunities and experiences to develop their knowledge and understanding of healthy eating, as well as opportunities for their families’ knowledge to become healthier and active through family engagement and learning sessions (Welsh Government, 2014). However, according to the Welsh Government’s Appetite for Life Action Plan (2008) families from disadvantaged and deprived areas are less likely to engage and promote healthy lifestyles within their families due to the cost of healthier food options. The Joseph Rowntree Foundation (2007) explain that disadvantaged children with poor appetites and negative healthy lifestyles are more likely experience difficulties whilst learning at school.
When comparing and contrasting both of these quality assurance marks, it seems as though they both equally have association and strong links to Professor Graham Donaldson’s (2015) Successful Purposes. Children’s leadership and entrepreneurship skills are enhanced and developed throughout, as well as providing a large number of opportunities for numeracy and literacy skills. In addition to this, practitioner’s continuous professional development is deeply enhanced when being involved in quality assurance mark awards, through learning new skills and gaining new knowledge (Miller et al, 2012). Strong community links and opportunities to engage with parents are also an advantage of these awards, as both are allowing parents to be involved in their children’s learning and development. Rodger (2012) states that positive community and parental links will create experiences that will inspire children as well as their families to raise expectations for their own achievement and ultimately make a positive contribution to the community. 
However, it seems as though a disadvantage in particular is that quality assurance marks can be time consuming as they take a while to achieve, especially when they include bronze, silver and gold stages (PSHE, 2017). In addition to this, it can be said that parental engagement is not always positive, as it is not guaranteed that many parents will want to be involved in the school’s curricular activity and can result in poor community and parental links (Thomas and Lewis, 2016). One particular challenge of quality assurance marks could be lack of practitioner knowledge in a particular area or subject, therefore resulting in additional training needed which can be cost effective (Chapman et al, 2012). 
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