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Introduction
This assignment aims to critically evaluate an observation that happened in a Year 4 class using Tripp’s 1993 critical incident methodology.
From observation there are approximately 23 pupils, 14 boys and 9 girls aged between eight and nine years old.
It is evident from the video Immersive Learning Space Primary (2023) there is one class teacher and one teaching assistant in the class. It appears that teaching assistant is supporting a group of children who require extra support while undertaking learning activities in the classroom.
As this is a Year 4 class it means that the children are working on progression step 3 of the Curriculum in Wales. Progression steps are arranged into five steps which are in place alongside what matter statements and there as guidance for practitioners on how learners should progress onto the next stage of their learning (Government, 2020).

From observation, it is noticed that some tables are positioned together which can encourage group work and there are two tables at the front of the class which are positioned longways, which potentially may not encourage group work.
However, from watching the Immersive Learning Space Primary (2023) the tables are possibly positioned forward facing to support the boy at the front who has a visual impairment. Having the tables forward facing supports the visionally impaired child with his learning so he can see the teacher and the board more clearly when engaging in learning.

According to Tripp (2012) incidents can occur at any time of the day within a classroom environment. Incidents are not always negative; they can also be positive. Incidents can often be hugely beneficial for practitioners, as teachers and professionals can reflect on a situation enabling them to become more critical through reflection and analysis.
A critical incident is not just something waiting to happen within a class setting, it is a situation looked at more closely to evaluate and reflect on an event that occurred during a day in the classroom (Tripp, 2012).

The chosen critical incident for this assignment will be focusing on why children use the hands up hands down system of a way of communicating in the classroom and possible barriers Child A may be face when attending their educational setting.



Literature Review
The following review will focus on theories supporting the possible barriers child A may face when attending school. The barriers could be transition into a new school and English as an additional language (EAL).

According to Strictly Positive Teaching, (2017) using hands up in the classroom is not always beneficial, it would be more beneficial to use another method so that all pupils in the class can answer questions that the teacher has asked, not just the confident children. Carbah (2023) suggests that using no hands up in the classroom allows for more classroom engagement as pupils know they will be called upon to answer a question. Glenmoor & Winton Academies (no date) agrees with this and states that children are more engaged with classroom learning and more focused on the task rather than being focused on keeping their hand up in the air to get the teachers attention. However, according to Sherrington (2021) hands up in the classroom is useful when teachers want to know something about the pupils, such as if they have finished a task or if they have been to the beach. The children do not necessarily have to answer here they can just put their hand up to the question being asked.
Vygotsky believes that children learn from observation. When children see something being done in the classroom, they most likely will copy what they have seen happening.

Freud (no date) states pupils who struggle with transition face many obstacles during their day at school, these may be anxiety and stress while adjusting to changing environments.
Vogler et al (2008) mentions since transitions are the centre of children’s experiences and well-being it is important that children are supported in the correct way to ease the anxiety and stress of pupils when experiencing transition. This is supported by Martinelli (2023) who mentions transition can have a negative impact on children’s well-being and their academic achievements if they are not supported early on. Brooker (2008) also agrees with this and states it is important for teachers to support their pupils through the transition process to enable a smoother transition. Building positive relationships between the teacher and child is vital part to children’s well-being. According to Mcleod (2023) Banduras social theory of learning suggests that children learn from observing others, by doing this they adjust to experiences and new situations just like their peers. However, according to Freud (no date) transition can impact children’s learning and development and it may take time for children to fully trust the adults in the classroom and make new friends. 

Trzebiatowski (2020) states that pupils with EAL face many challenges at their education settings. These could be anxiety, loneliness, frustration and many more. Children from ethnic minority backgrounds may struggle with learning English as an additional language and transition into school. Government (2014) mentions that some barriers of this could be socializing with their peers and adults in the classroom and potentially not accessing the curriculum to the full potential. This is supported by Evely and Ganim (2023) who also mentions that EAL pupils may struggle to communicate with the other children in their class or the teachers. EAL pupils may be afraid of asking for help or asking questions if they lack confidence when it comes to speaking English. Vygotsky (1934, cited in Mcleod, 2023) believes that children benefit from peer interaction and collaborative learning. When children work together in groups it allows them to share their own ideas with each other and enables them to interact with a more knowledgeable other. Vygotsky also believes that EAL pupils will benefit from group work and collaboration with their peers (Bower, 2017). However according to Mesh Guides (no date) if children do not have the skills to learn an additional language it could potentially stop pupils from accessing the curriculum effectively and socially interacting with their peers. 

According to Biggs (2003, cited in NSW Government, 2022) reflective practice is beneficial for all practitioners, it helps teachers to think about the learning opportunities they have provided children with to create a rich learning environment for their pupils. It also allows teachers to think about these opportunities and reflect upon anything that can be changed and improved (Tripp, 2012).
Moreover, Schon (1987, cited Paige-Smith & Craft, 2007) agrees with this and believes that reflective practice helps teachers to create a positive learning environment. Using Schon 1978 model of reflective practice enables practitioners to think on their feet or after the event to develop their own practice. Reflection in action means that teachers are thinking about it during the event and acting immediately. Reflection on action means that teachers reflect after the event and what they may do differently next time (Schon, 1983).
University of Reading (no date) also suggests that reflective thinking enables practitioners to look back and identify any areas that can be improved or changed. It also allows teachers to accept new challenges and have a positive attitude to improvements. However, according to University of Cambridge (no date) and Bray & Fotheringham (2022) there can be many barriers when it comes to reflection. It can take up a lot of time, teachers may lack the confidence to reflect on themselves and the lack of experience of how to reflect. Practitioners sometimes find it challenging to critically evaluate themselves as a professional and the lack of confidence to do this. To reflect after the event takes up time and effort but teachers must think about it as a way of developing their own professional development which will benefit themselves and the children in their class (Tripp, 2012).

Case Study
From observation of the Immersive Learning Space Primary (2023) there appears to be a lot of children putting their hand up. It is unclear why the pupils keep putting their hands up during the lesson, but from observation it might be to ask a question, answer a question and possibly ask for help from the adults in the class.
As previously mentioned, child A constantly has their hand up during the lesson. It seems that child A is from an ethnical background and potentially may struggle to speak English. The possible barriers child A could be dealing with when attending school is transition into a new school and English as an additional language (EAL). When barriers impact the way children learn and develop in school, it is important that teachers to support the children as best as they can to enhance children’s well-being which will hopefully decrease the negative emotions they feel. Donaldson (2015) states that the children are at the heart of everything teachers do.

Transition
Giglets education (2023) states that transition is a time of change which can be anything from starting a new school, moving house, a child becoming a big brother/sister or making new friends (Brooker, 2008). As transitions are varied and a process that happens every day it is important that practitioners get to know all the children in their class so that they can support the pupils as best as they can (O’Connor, 2018). According to Martinelli (2023) some children struggle with emotions that develop with transitions and dealing with change is difficult for them to cope with. By delaying conversations with teachers, children possibly forget the transition issue they are dealing with a little longer. However, this is not good for their well-being. It is important that children talk to their teachers so they can be supported in the correct way, which enables them to settle into their new class for a smoother transition (Queensland Government, 2023). Martinelli (2023) also suggests that there are many ways children can be supported enabling them to have an easier time with transition. It may take time and experimentation to find out which method works for individual children but eventually children who struggle with transition should start to see the benefits if good routine continues each day. Likewise, Save the children (no date) states that it is important for practitioners to support their pupils as best as they can to ensure children feel safe in their learning environment. This enables teachers and students to build positive relationships. Queensland Government (2023) mentions that successful positive transitions throughout Early Years benefit children in many ways and allows children to feel a sense of belonging, which will enable children to feel happy and confident in their educational setting. 

English as an additional language
Sharples (2021, cited Clements, 2023) suggests that EAL learners will require extra support to access the curriculum and it is down to the individual teacher to support the pupils as best as they can to make sure that the children are learning and understanding the lessons that are being taught.
According to Evely and Ganim (2023) children with EAL suffer with high levels of stress and anxiety and may not want to speak to anyone in the classroom for a long time. The children may often become selective mute for some time before they start to feel included by their peers and while they are adjusting to their new spoken language.
Giglets Education (2023) suggests that children with EAL may need longer settling in sessions before they start to feel comfortable in the classroom. It is very important that practitioners try to find out as much as they can about the child’s background, culture and what their likes and dislikes are such as, favourite food, colour and so on. The child and teacher will have a much better relationship if the teacher takes time out to listen to the pupils that do not use English as a first language. Children from ethnic minority backgrounds will start to feel included and welcome in their class/school (Government, 2014).
According to Open Society Foundations (2019) it is extremely important that all pupils are accepted for who they are no matter their language, race, disability, or religion (UNICEF, no date). Supporting children through transition and EAL ensures that inclusive practice is crucial in all schools around the United Kingdom and that all children feel a sense of belonging.

Teaching Methods
This section will focus on the strategies teachers could use in the classroom instead of the hands up, hands down way of communicating. To support pupils with transition and EAL it is important for all educational settings to use a range of resources that will help children settle into their class. According to Department for Children, Schools, and Families (2007) some resources that may benefit children could be the use of visual timetables, emotion or feelings cards. Also, the use of lollypop sticks, or mini white boards could also be a popular tool to use. 

From observation of Immersive Learning Space Primary (2023) the use of hands up is used, mini whiteboards and a points system on the main white board at the front of the class. When I go out into practice, I will be adopting the whiteboards and lollypop sticks strategies as I feel they will work best to engage pupils with the learning.
According to Persike (2023). It is believed that a rewards system does not really benefit children. Children get rewarded for a behaving in a certain way or finishing a task. However, they may only finish the work or behave in the certain way for the reward not because they are interested in the task.
Assessment for learning happened during the Immersive Learning Space (2023) where the teacher was questioning the pupils, and the use of mini whiteboard were used. Wiliam (no date) states that assessment for learning has five key points and using at least one of these points ensures that formative assessment has taken place. 

According to I Can Help (no date) all children will benefit from the use of visual timetables and are in place to support children in several ways. Visual timetables are picture cards that explain the routine of the day to children so that they can visually see what will be happening next.
Visual timetables can also be used on a smaller level of ‘now and next’ or ‘now, next, then’ for the children who find a whole day routine overwhelming. Visual timetables will help reduce anxiety and can be used as prompts which will support pupils who has difficulty understanding language. Visual timetables will support children to understand the sequencing of a school day and will hopefully ease the anxiety of the pupils (Martinelli, 2023).

Another resource that teachers may want to adopt in the classroom could be mini whiteboards. According to Turak (2023) this tool is a great way at instantly checking if the pupils understand or not. It is a quick formal assessment that can be used in class to check strengths and weaknesses of the pupils. It also allows the less confident children to write down their answers without the teacher having to single them out. Whiteboards provide all children with equal opportunities to have a go, enabling all children to feel involved without the pressure of speaking to the whole class if asked by the teacher to do so.
Friis (2021) suggests as whiteboards can be wiped clean, pupils seem to get more involved and willing to have a go as their answers are not set in stone like they would be on paper enabling them to take a risk and write down their answers whether it is the right or wrong answer. However, Friis (2021) also mentions the disadvantages of the mini whiteboards and says that children may become distracted by drawing or writing on them when they are supposed to be listening to the teacher. Another disadvantage of the mini whiteboard is that children can rub their answers out quickly without the teacher seeing what they wrote down in the first place.

Another tool that could be used in the classroom is the use of Lollypop sticks. The sticks will have names of every pupil in the class. The sticks are kept in a pot and every time the teacher asks a question, they will pick a stick with a child’s name on and whoever is picked that pupil will answer the question. This method means that all children having the opportunity to answer questions (Carbah, 2022). The lollypop stick method allows for all children the opportunity to answer a question during the day or during the week, even the shyer pupils who do not usually like to answer questions.

From research, I believe the use of visual prompts, white boards and lollypop sticks are a great tool to use in the classrooms. The visual timetables will help the children become aware of the school day routine, the mini white boards are a great way as assessing children without them knowing they are being assessed and the lollypop sticks give all children the opportunity to answer questions at some point throughout the week.

Discussion
Since transition and EAL can be barriers to children’s learning in schools, it is important that teachers and professionals support the pupils as best as they can by listening to them, being patient and providing children with the right interventions that ensures children are making good progress in their learning (Queensland Government, 2023).
According to Volger et al (2008) children who experience these barriers find it tough attending school, so teachers need to take the time to listen to their pupils and provide children with a safe environment. This is supported by UNICEF (no date) Article 3 – all decisions that are made are always in the best interests of the children and Article 12 – listening and responding to what the children say, allowing children to have a voice and ensuring that teachers are respecting these views of the children.
According to Wiliam (no date) Assessment for Learning is a key strategy that schools use to check on pupil progression and development. To assess children without them realizing they are being assessed, is a formal assessment. By assessing children’s learning teachers can see where their pupils are with their learning, and where they require additional support.
O’Farrelly and Hennessy (2013) mention it is important that children are supported by their teachers to enable a smoother and more seamless transition. Teachers can support pupils in many ways with transition and EAL obstacles which will support pupils’ well-being and ensure that pupils are happy in their learning environment. This relates back to building positive relationships between teachers and children and is an important part of children’s education. Providing children with a safe environment is fundamental to their well-being and development. When children feel like they belong in their learning environment they grow and develop into young, independent, and confident individuals (Freud, no date and Giglets Education, 2023).
To support pupils with the possible barriers mentioned, building positive relationships not only support the well-being of children, but it also supports children’s learning. Children will fully engage in learning activities if they feel supported by their teachers. By building positive relationships, children will start to trust their teachers and enjoy attending school without the negative feelings attached.
Vygotsky (cited in Bower, 2017) believes that children benefit from collaborative learning with their peers. When children engage in group work they learn from the more knowledgeable other, develop leadership skills and their self-esteem grows and develops enabling children to feel confident in their collaborative learning.
Conclusion
From research of the critical incident and focusing on what barriers child A may experience when they attend school. I am more aware of the transitions and social barriers that children may go through and how important is to support children to overcome obstacles. I have learnt that a critical incident is not always negative, they can be positive ones too. I have also learnt that if teachers reflect on the day and incidents that have happened throughout the day, it enables them to become reflective and critical of themselves, which enables them to think about how they can change the learning or support their pupils. This allows teachers to develop their own practice and provide children with positive learning experiences ensuring that pupils feel happy and safe when at school. 
From research of the critical incident, I have learnt that children do not need to put their hands up in class to ask a question, the lollypop method or mini whiteboards are much more beneficial and involves the whole class rather the same children answering questions.
I will take this forward into my teaching practice as I think this is a great tool to use in the classroom, ensuring that all children are given the opportunity to answer questions.

Appendix
OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: September 2023. Year 4 Class

	Where and When: Context of the observation – subject/AOLE, general classroom context

Language and Literacy lesson – Inferences.
Pupils sitting in groups at their tables.
One table forward facing the front of the class.
One table of boys and one table of girls at the back of the class.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Children putting their hands up.
The group of boys at the back of the classroom – one boy constantly has it hand up when teacher is introducing the lesson, changes to the other hand when his arm gets tired.
Another boy playing with his whiteboard and pen when the teacher is talking.
Teacher claps to get children’s attention, followed by a silent Macarena dance for when he wants to say something about the lesson.
Children get over excited when the shoe is placed on the table to enhance learning.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Transition
English as an additional language.
Children may be sat in new seats.
Children may be new to the class or school.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Morning session, by looking at the clock it reads 9.30am.
Object added as an enhancement to children’s learning.
When shoe is put onto the table children become more engaged and chattier.
Group work is encouraged.
Whiteboards could be a distraction during the lesson.
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