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There are many different types of play. And each type of play contributes to the development of children in a significant way. 
Hughes (2012) suggests that knowing the different types of play not only allows us to understand and provide support to nurture each play type we can also identify what type of play children are not experiencing enough of. Furthermore, he suggests that by understand play types we are also able to understand what it is and important it is to nurture each play type.
Self-directed play is “the play that evolves when children choose what to play and make up their own rules for how to play.” (beactivekids.org, 2015)
Self-directed play promotes the holistic development of the child. It develops a child’s social, cognitive, emotional and physical skills. When children are allowed to direct their own play, they are able to learn for themselves, no when to and when to not take risks, find different approaches to achieving things, overcome fears or problems, communicate with their peers and work with others. Furthermore, they are also able to experience self-discovery and not have to deal with failure like they would with directed play or play with set rules.
[bookmark: _GoBack]Locomotor Play is play that includes movement in any or every direction for its own sake. Examples of this play include chase, tag, hide and seek, tree climbing. (Oxfordshire.gov.uk, no date)
Locomotor play is best identified in the outdoors, Edgington (2012) suggests that outdoor learning promotes locomotor play by allowing children to climb trees, ride bikes, chasing each other, roller-skating, playing ball and learning to use a hula hoop.
Smith et al. (2003) cited by MacBlain (2014) suggests that locomotor play is any play that requires physical activity. Furthermore, MacBlain (2014) suggests the most typical example of this type of play can be observed in playgrounds where children are running and jumping often without any additional objects to aid their play. In addition to this Smith et al. (2003) explains that you can divide locomotor play into three developmental stages. These three stages are ‘rhythmical stereotypes’ and this can be identified mostly in infants when they kick their legs and wave their arms. The next stage is ‘exercise play’ which can also be linked to the holistic benefit of this type of play as it is the type of play the involves movement of the whole body. The third and last of the development stages in the rough and tumble play most commonly seen between siblings and in playgrounds of primary schools.
Locomotor skills also allow for self-directed play, when children are given the opportunity to go out into a playground and run around they are the creator of their play and they do not need an adult to help keep the play alive. 
It is important to consider the holistic development of a child and how these types pf play promote the holistic development of a child. Movement is one of the most important aspects of a young child's life. Most early interactions involve movement. Morris (1980) suggests that it is important that the foundation of locomotor play is available to children in the early years as they can continue to develop into adolescence. Furthermore, Morris (1980) suggests that by playing interactive games not only are gross and fine motor skills being used and developed there are many others that can be used too such as cognitive, problem-solving and emotional skills. 

Saltz & Johnson (1974) cited by Pellegrini & Galda (1982) suggests that fantasy play is ‘children enacting roles and themes not related to their personal experiences.’ Fantasy play allows children to become whoever and whatever they want to be. 
Sachs (1980) cited by Pellegrini & Galda (1982) looks at the holistic benefits of fantasy play and from a Piagetian perspective suggests that fantasy play helps develop children’s language skills and their ability to be able to understand and re-tell a story. Similarly, Rubin (1980) cited by Pellegrini and Galda (1982) suggests that fantasy play requires the children partaking to reach a general consensus in regard to the ultimate goal of their play. By having to consider their peers inputs and ideas on the goal, it allows the child to consider other children’s opinions and accept that their opinion cannot be the only one considered. This also contributes to the holistic development of the child as there are exercising their communication and cognitive skills as well as using their imagination.
In addition to this, Smith et al. (2003) cited by MacBlain (2014) suggests that fantasy play can be identified in children as early as 12 months. The most common early fantasy play indication is an imaginary friend, this is where you can see a child engaging in play scenarios with a pretend play companion. Being able to use fantasy play from such a young age creates a foundation that can be built upon when the child gets older. 
In terms of fantasy play and the holistic development of a child, Kaufman (2012) suggests that fantasy play ‘involves fantasy, make-believe, symbolism, organisation, cognitive integration of seemingly separate content, and divergent thinking (the ability to come up with many different ideas, story themes, and symbols).’ 
There are many benefits of all types of play. Edgington (2012) suggests that one of the main benefits would be to simply identify that some things can only be taught and learnt outdoors. These things can include nature, seasons and weather conditions. Furthermore, Edgington (2012) goes on to say that it could be argued that some children would actually benefit more from learning outdoors than they do indoors because they may be more used to an outdoor lifestyle.
Hughes (2014) defines risk as ‘those parts of the physical environment that the child is aware of, which if engaged with may result in physical injury.’ This suggests that by subjecting a child to risk they are able to learn for themselves what is a beneficial risk and what is going to cause them harm.
Gladwin (2008) cited by Kilvington and Wood (2010) says ‘there is a paradox where nobody wants a child to be injured, yet a playground where, no accidents ever happen is unlikely to meeting children’s play needs.’ Where there are no risk factors children are not able to identify what the consequences of certain actions and behaviours are.
Furthermore, Kilvington and Wood (2010) suggest that whilst the benefits of risk-taking are generally unproven, they are strongly held. They suggest that exposing children to risk help develop skills such as; self-confidence and self-awareness. In addition, Kilvington and Wood (2010) suggest that if a child has not been subjected to a reasonable amount of risk in their lifetime then that child will not be to assess risk for themselves which is not only dangerous due to the natural instinct of children to take risks, it also leads to them being reliant on someone else assessing the risk for them all the time.
Play Wales (2008) suggest that subjecting children to risk will allow them to learn whether something is risky themselves, which will be a skill needed throughout their lives. Furthermore, they suggest that as a parent or a practitioner we need to consider whether saying no to something risky is worth it, if they can learn something from the potential risk then the child will benefit in doing it. In addition to this, it is also important to remember that accidents and often if a child has hurt themselves from an accident they will have learned not to do what they did again or how to do it safely without injury.
Children are more naturally inclined to want to take risks and as adults it is easy to worry about the danger that is associated with certain activities but in order for a child to learn and be positively impacted by risk, they need to be exposed and be allowed to have the opportunity to weigh up the risk against the benefit, they will be able to take that skill and apply it to every risk they are faced with which will result in more self-aware and confident children.

‘Risk is an essential component of a balanced childhood. Exposure to healthy risk, particularly physical, enables children to experience fear, and learn the strengths and limitations of their own body.’ (The Guardian, 2015)
These lessons for a child will be beneficial to them through adolescence and into adulthood. To be able to keep themselves safe is an important lesson for any child.

Hughes (2014) suggests that there are major benefits of exposing children to risk. Hughes (2014) suggests that by exposing children to risk their physical and psychological coordination and calibration become well developed and they will learn to respect the elements. Furthermore, they will become stronger and more agile. They will develop the ability to form relationships, increasing their self-esteem and how others view them. 
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	Hazard/Task
	Persons at Risk
	Existing Controls
	Describe any further actions needed
	Actions by whom
	Actions by when

	1
	Undertaking in muddy surroundings. Children could get dirty and/or wet.
	Students/
Staff
	All children to wear appropriate clothing
	Send letter to parents to remind them that the children will need to bring suitable clothing.
	Class teacher
	Prior to trip

	2
	Adverse weather conditions could lead to slippery/dangerous surfaces
	Students/
Staff
	All children/staff in appropriate footwear and to be careful
	Reminder of suitable footwear and staff to help children in any affected areas
	Class teacher
	Prior to trip

	3
	Open fire pit as part of outdoor learning
	Students/
Staff
	Children to be told of the potential risk of touching the fire
	Staff on hand to ensure children are safe
	Class teacher
	During trip

	4
	Animals on site for children to pet and meet
	Students/
Staff
	Staff to ensure they are fully aware of allergies
	Check children’s files for allergies, also reach out to parents for an update on any allergies
	Class teacher
	Prior to trip

	5
	Children asked to investigate natural materials such as leaves, twigs, stones and conkers. Hazard of scratches
	Students/
Staff
	Advise best practise. Wash hands after and avoid putting materials into mouth
	Possibility of splinters and cuts. First aid to administered as required. Or children/staff to seek medical attention.
	Class teacher
	During trip

	6
	Enough staff members per ratio of children
	Students/
Staff
	Keep to one adult per eight children ratio to ensure safety of children
	Ensure there are enough staff members available. Reach out to parents for help if needed
	Class teacher
	Prior to trip





When starting my risk assessment, I thought that my measures and controls were going to be exactly what were appropriate to the task I decided to undertake. To be able to create a risk assessment I had to think about everything that could possibly go wrong during the activity. 
I felt fairly confident that my risk assessment would reflect best practise when undertaking this sort of task especially with the age group I had chosen which were four and five-year olds.
The positives of the process were allowing myself to think about what limitations practitioners can face because of risk assessments but also knowing that if the risk assessment is fair then there should not be that many limitations to the children’s education. However, when identifying risks, it is hard to identify whether there is an actual risk or whether, as an adult, you are being overly protective.
Edgington (2014) suggests that above anything children need practitioners that understand the need for outdoor play and learning. When I was creating this risk assessment I tried to keep that open mind and not overshadow fear over the experience that the children could get from this activity. To create a well-balanced risk assessment, I had to decide what tasks were going to provide the best experiences for the children and which tasks posed the most risk. Once I identified the tasks were the riskiest, it was important to identify ways to reduce the risk, so the children could still experience something beneficial to them. 
MacBlain (2014) makes reference to Vygotsky and his notion of Social Constructivism, in which there is emphasis placed on culture and how we base our knowledge based on our understanding of things. When considering the risks associated with my activity, it was important to consider the different types of children that would be participating. Some children would have a greater knowledge of their outdoor surroundings meaning their ability to risk assess for themselves would be far greater to someone who had little experience of the outdoors. Similarly, Brown (2003) suggests that there is a phenomenon of play deprivation and bias which only highlights why good play provision should exist. This is why it is important for practitioners to weigh risk versus experience early on when planning an activity because the whole experience could be hindered by perceived risks.
One of the activities included on my risk assessment was an open fire pit which the children would sit around. As an adult it is easy to associate the risks involved with open fire. Furthermore, there could be a fear in some adults in seeing a child as young as four next to open flames and it would be easy to project that fear onto the children. I thought it was best to include on my risk assessment that the children were to be made aware of the dangers of putting your hands into fire and going to close. Hughes (2014) suggests that there is a difference between risk and danger and things become dangerous when a child is not aware of the risk. Linking back to Vygotsky’s social constructivism, there will be children in the group that have maybe experienced fire in some form that will be far more comfortable with the activity than a child who has never seen fire or been close to it. Edgington (2014) suggests that if a child’s parent has been overly protective and have made their own fears known to the child, children then are not able to learn anything from the experience and when it comes to experiencing the fear again later in life, the child is unable to cope or even become reckless because of their lack of understand when it comes to assessing what is a risk and what is not.
Included in my risk assessment is the weather conditions affected the floor surface. To refer back to the importance of exposing children to risk, it is important to note that a child will understand when a floor surface has changed and will walk accordingly. I had already made sure that the children were wearing appropriate clothing and footwear so by ensuring that adults were helping them when walking through muddy and wet areas I was not allowing the children to learn about the elements and how they affect their surroundings. Furthermore, by aiding them through the mud they would have missed out on the opportunity to discover for themselves how to navigate themselves through floor surfaces like this one. The diversity of floor surfaces would be great for exercising their gross motor skills.
The activity I chose to do allowed the children to experience many different types of play, but the two that are prevalent during this activity are locomotor play and fantasy play. By allowing the children to run around a field and use their natural resources to play they would be able to whatever or whoever they wanted to be. A part of the activity was to investigate and use natural materials. These natural materials could be a way of the children engaging in fantasy play and something that they would not be able to experience inside a classroom environment. 
In conclusion, when completing my next risk assessment, I will ensure that nothing I have decided to risk assess will hinder the children’s outdoor experience. Edgington (2014) makes reference to the Scandinavian saying, ‘There is no such thing as bad weather, only unsuitable clothing.’ By ensuring the children were dressed appropriately included wearing suitable footwear I had done enough to overcome the adverse weather conditions without then making sure adults were guiding the children when they would be more than capable of doing so alone.
In addition, it is important to note the limitations of exposing children to risk as practitioner. Not only with things such as allergies which is a limitation that cannot be helped but there are other factors that can hinder activities that are intended to expand a child’s experience with play. As a practitioner, you are required to get consent to such activities and if a child has parents who have their own fears of exposing their children to risks then it poses the problem of inclusion in the activity. However, considering these limitations it is still important as a practitioner to try and enrich a child’s play experience. Kilvington and Wood (2010) state that if a child is not given the opportunity to play freely in a rich play environment then there is a reason to believe they can also suffer play deprivation. As a practitioner, if you can give children that ability to explore freely in a school environment then you are able to nurture the needs of the child.
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