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‘Describe a learning event which has happened during your classroom observation.  Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this, and produce a digital poster to illustrate how you would use all of this information to develop the elements of an effective learning environment.’

Following an event that happened  in a classroom in a school in a rural area of Swansea: I will firstly be discussing how the ethical considerations of this essay has been addressed and what guidelines have been adhered to. I will further move on to discuss the event that took place during my time there. Then moving on to discuss the observational method that I used in order to be able to recount the information for the purposes of this essay, as well as discussing the limitations that it may have. I will then move on to discuss why the event was of significance to myself and, why child-led learning is so important to schools. Also, why it is so important to have good teacher-learner relationships within the classroom. I aim to discuss the works of Rogers, Montessori and Holt to help understand better what had happened within the classroom, evaluating the strengths and some of the limitations that arise. Moving on to discuss why emotional well-being is so important at the developmental stage and how well-being is being promoted within schools. I will briefly touch upon the use of mobile devices and their usefulness within the classroom, and go more in depth about it within the digital poster. The digital poster I have created aims to provide an insight as to how I would like my classroom to be as well as, the considerations that took place into designing it. I will discuss key aspects of the poster and discussing why they are important aspects and why I believe that they will be beneficial. 


Recently observing within a school in a rural area of Swansea, for the purposes of this assignment with BERA (2018) guidelines. I will be referring to those that are discussed in an anonymised manner, referring to them as teacher, pupil A and school X.  The event that took place within a foundation phase classroom was of important significance to myself. I will be using Rolfe et Al’s reflective model to describe the event that happened within my observation. 

During the hook within the session the teacher had been reading ‘Man on the moon’ with the learners previously, stating that teacher wants them to create their own rocket by cutting out shapes to be able to go to the moon. Learners were put into separate groups in order to be able to focus on different tasks. Pupil A had been put into the group that was cutting out the shapes for the rocket, and as time went on pupil A had sat there not wanting to do the task that was set out and became increasingly more upset and fearful of what he had been asked to do. The teacher had eventually picked up on this and went over to talk to pupil A.

“Pupil A why have you not been doing any of your work?”
Pupil A sat there with tears within their eyes unable to speak and shrugged.
“Why don’t you try to do some shapes and see how that makes you feel?”
“I don’t want to do this right now.” 
“Ok then, what would you like to do instead?”
“I would like to go on the iPads please.” 
“Yes that’s fine why don’t you go and do that instead.”

Once pupil A had moved onto active learning with the iPad they started playing games that were already pre-installed onto the tablet, pupil A then started to communicate with peers about the questions and answers of the game. I found that pupil A once doing what they wanted had really engaged with learning and was interested in it because it was what pupil A had communicated to the teacher that they wanted to do and therefore directed their own learning. 

In order to complete my observation, the strategy that I used was written description/ anecdotal recordings, I found this to be the most efficient way of getting notes without sacrificing my time by just sitting in the corner writing everything down. By using this strategy I was able to freely move throughout the classroom to listen to and watch what the teacher and learners were doing, I wanted to have as much interaction with learners as possible. First, I had to be able to go into the classroom with an open mind free of any and all expectations and judgements (Coolican, 2014). This way I was able to catch the event that had occurred and watch it unfold fully without compromising any information. By contrast there are some limitations within doing this observational approach however, one being that my memory might not have recalled the event as accurately as when it had happened. During my focus on pupil A I may not have been aware of how others were feeling about the situation and potentially might have missed some important behaviours of other learners. Another limitation of this method is that I may have interpreted and misunderstood pupil A’s feelings resulting in an inaccurate recount (Wiersma, Manion and Morrison, 2000). In order to limit these problems from arising I tried to go into the situation open, honest and to let the event unfold naturally. As well as, being considerate of other pupils feelings and Pupil A’s feelings to get thee most accurate information I possibly could have. 

I found this to be of great significance as it happened because the teacher was willing to let pupil A lead their own learning.  As pupil A moved away from the environment they really enjoyed playing with other learners on the iPads and developing their skills that way. I was able to understand what had happened and why the teacher had reacted that way due to understanding the play and active learning theories. I understood this had been applied during that interaction, with technology and the advancements that it is currently making through the use of educational games it enables learners to interact within it and are being provided instant feedback as to whether learners had been correct or incorrect. Thus, increasing learners cognitive abilities as well as providing enjoyment and essential knowledge that is needed (Mellecker et al, 2013). This is a strength of using an iPad as a learning tool as learners are not feeling pressured into doing anything that they do not want to do, which is what I think that the teacher was demonstrating here. However, there was no reiteration of what the lesson objective (L.O) was therefore pupil A could not structure their own learning accordingly and at the end of the session there was no feedback from pupil A to the teacher as to what was learnt. Feedback is of great importance in order for learners to want to make positive improvements to their own performance and, in the case of active learning feedback on social learning is just as important as co-operative learning (Van de Burgh et al, 2013).

Another observation that I found to be of great importance was the relationship that the teacher seemed to have with pupil A, who had enough confidence to tell teacher what they wanted to get out of the lesson rather than sitting down and not doing the focused task that was set out for the learners. For me, this stresses the importance of having good relationships with learners in order to get the maximum amount of learning possible. In this particular instance there was open and honest communication with the teacher trying to empathise with pupil A and their feelings. Then teacher respected what pupil A wanted to gain from the lesson and valuing the opinion rather than trying to get them to gain what had been set out for them (Dunn, 2017). Having a great relationship with your class is a very important tool in not only generating a positive morale within the classroom but, gives learners that important self-esteem boost and confidence that they will need in their day to day lives. Through the relationships that are forged within the classroom learners will be able to express clearly and concisely to each other and the teacher what they want to learn, how they want to learn it and what is going to be done in order to achieve those goals. I believe that relationships are the most important tool a teacher can use within a child-lead classroom. 


No longer does education mean to create a knowledgeable and intellectual learner, it means to create a whole more well-rounded learner. To help learners develop themselves, their creativity and led their own education and to be able to recognise their own potential (Khatib, Sarem & Hamidi, 2013).  There is a very high stress on the importance of learners emotions that shouldn’t be devalued in any way  (Kidd and Czerniawski, 2010). The humanist approach is learner central and at any given opportunity they should be allowed the freedom to explore the environment that is around them and to do what interests them the most (Kidd and Czerniawski, 2010). Having defined briefly what the approach to education is via Humanism I will move on to discuss Carl Rogers, who is a pioneer of child-led philosophy. 

Much of the current literature on Rogers  pays particular attention to child-led learning, Rogers theorised that the teacher should not be the one leading the class but instead “facilitate an open learning climate in which students can feel free to express and choose their own direction of learning” (Purdy, 1997, p 193). Rogers illustrates clearly that idea is to not stand in front of a class and just teach the facts about the subject and expect young learners to be receptive to it. Repetitive learning in the past has proved successful however, just because a learner might be able to repeat something back to the teacher it does not mean that they know or understand it. This is why the role of the teacher being the facilitator in this context is so important, it is getting the learners to understand about self and their own learning and development. By drawing on the concept of Rogers, Bates has been able to demonstrate the important parts of facilitating learning summarising them simply as being able to have the freedom to express your feelings in order to establish relationships: Having the ability to empathise with those around you and lastly to show respect by accepting others (Bates, 2015). Rogers framework discussed here is a clear strategy that was used within the classroom by the teacher with pupil A. 

After explaining the theories of Rogers, it is necessary now to move on to the theories of Montessori who also placed child centred learning at the heart of her theories. With the teacher in the role of the observer letting learners development naturally unfold, the learner is in charge of the environment while the role of the teacher is to “ensure that these interests encompass all aspects of the curriculum”(Issacs, 2012, p. 47). Learners should within a classroom have the tools and resources available to them in order for their interests to become apparent and, to have the freedom to pursue them should they wish too (Issacs, 2012). In the instance of pupil A within the event they chose freely to learn through play on the iPad. As described my Montessori it is believed that a learners play is a form of work, it allows creativity of the learner to develop even if it is spontaneous it should be encouraged (Feez, 2010). The evidence of Montessori’s theories and research can clearly be seen in the case of pupil A. Although quiet at first ,was allowed the freedom to engage in play with the teacher observing that here was something wrong and communicating with pupil A to facilitate the learning direction. It allows learners to grow in confidence due to the opportunities allowed to them through the teacher observing and understanding what the learner needs,  then this encourages learners to take risks and to engage with some challenging work (Issacs, 2012).

The main strength of Montessori’s theory is that it focuses on individual children, it can also mean that one of the criticisms on much of the literature on Montessori is that it focuses on individual children. It presents a barrier for it to be integrated into the curriculum fully and also, a barrier for teachers for some to have complete trust in the learner and to direct their own learning goes against the need to teach (Issacs, 2012).

Let us now turn to the work of John Holt, who at a time of significant change within education Holt had managed to vocalise the many views that were held by educators  (MacBlain, 2014). Holt (2005) suggests that children learn in a very different way than previously believed and, still in most schools it is evident that children are only there to learn and any active participation is discouraged. This certainly would not be able to work within a modern school as if learning were to be a passive, negative experience it would not create good learners and ultimately not unlocking their full potential. It was suggested by Holt that fear is the motivator for a learner not to participate fully within the classroom (MacBlain, 2014) There is constant desire for learners to want to please the teacher and being too afraid to make those mistakes, and therefore will not want to volunteer any information because of that fear (MacBlain, 2014). We as teachers must ensure that it is a safe space for children to learn, explore and help them to understand that it is ok to get things wrong; that we can learn from those mistakes and do better next time. Another reason suggested by Holt was that children were being taught information that they did not find useful or interesting so therefore would not listen or engage with lessons (MacBlain, 2014). It is imperative that learners are listened to and are able to take charge within their own education, much of this was demonstrated within the lesson in school X. The teacher allowing pupil A to have a voice without fear of punishment or scolding and, allowing pupil A the freedom to explore the desires that they had for their own learning. “Real learning takes place only when the learner plays a dual role, when he is both learner and teacher” (Holt, 2005, p 35) 

This section has attempted to provide a brief summary of the literature relating to Rogers Montessori, and Holt let us now consider the future through the lens of Donaldson’s (2015) Successful futures. Particularly turning to his recommendation of health and well-being, not only is improving health and well-being extremely important to an individual, learners have also expressed the desire to learn more about these issues (Donaldson, 2015). If done and demonstrated correctly by the teacher it should provide understanding  learners who are able to apply their knowledge to real world experiences. As well as, developing a confident individual who is willing to engage fully with their own education (Donaldson, 2015). As learners will develop these habits they will learn from one another, which will then create a more successful learning environment and improve well-being significantly (Donaldson, 2015).  For schools there are massive benefits that can be gained from promoting health and well-being. From a teaching and learning standpoint it means that learners will be more engaged with school and are able to concentrate more effectively (Welsh Government, 2010)

Following on from ‘successful futures’, although the recommendations are for Wales, it is important to note that that the promotion of health and well-being has been proved successful in schools in England. With a particular school in Wrexham to have been reported mixing child led theory with putting well-being as number one. By establishing an effective learning environment for teachers and learners, promoting positive relationships as well as making sure learners are feeling valued. This in turn has led to learners gaining high self-esteem and increased confidence within learning. All of this enables the school to gain good level results throughout the stages (Estyn Welsh Government, 2018). This is a particularly important report that shows the promotion of well-being through child centred learning does promote for a capable learner as well as getting good results, the challenge that is created (for most) is finding the balance. However, as we have seen it can be done. 

Although there was no outward promotion of well-being in school X just like the evidence provided in the ESTYN report about the school in Wrexham it was blended with child centred learning. As mentioned previously, the relationships that the teacher had with the learners had ensured an effective learning environment for the classroom. With many learners eager to engage with work as well as participate and get enjoyment out of it, although this was done to an exceptional level it is important to ask should well-being as a separate entity be a more promoted and significant part of the new welsh curriculum? In the instance of school X it should have been, rather it seems to have been lost within the importance of the child-led philosophy that has been adopted. 

This section has reviewed the key aspects of Rogers, Montessori, Holt and Donaldson. In brief the humanistic approach is the best of theorising what had happened between the teacher and pupil A, and helps us to gain a better understanding of the approach of the teacher and the interaction that took place within the classroom. 
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As a teacher I believe it is extremely important to understand that each learner within your classroom is unique and in such will learn in very different ways. That’s why it is important to have a classroom learning environment directly reflect it. My ideal learning environment is aimed at foundation phase (FP) and will consist of many different active learning environments and exercises. 

Firstly, I would like to discuss the importance of the flow of the classroom. There can be many things that will distract learners and eventually will slow the pace of teaching if not addressed. My ideal classroom environment has many stimuli for learners I have tried to create a flow and space that learners can be in should they not wish to engage with activities. On the walls there will be brightly coloured education displays such as literacy, numeracy and student displays. There will be trays that have student names on them as well as have labels for pens, pencils and paper etc. Routine is important within a classroom and if the flow of a lesson is interrupted by questions that could have been avoided altogether by something as simple as labels then it should be employed within the classroom (Dixie, 2003). By doing this I will hopefully, be able to gain the full attention of learners and will have minimal distractions to myself and others within the sessions. 

A part of my classroom layout that I would like to discuss is the importance of active learning for the physical and cognitive development of learners. Through the use of the painting, puzzles, blocks and colouring stations learners will be able to develop their fine motor skills. These developments that learners will make through the exploration of play is also part of the physical development section of the Foundation Phase Framework (FPF). Where the exploration of indoors and outdoors is essential and promoted throughout so learners are able to understand their bodies and how to use them (Welsh Government, 2015). Not only does developing fine and gross motor skills help to develop learners bodies, it also helps develop their abilities in other areas such as handwriting, listening and the ability to work with others. Being positive and willing to help others throughout their learning and, to be able to build relationships can raise levels of achievement within the classroom as well as social achievement (Ellis and Tod, 2015). Throughout my observation in school X it was evident that fine motor skills within the classroom were being developed. Through the use of carousel activities, scissors, handwriting and iPads were all employed for the development of these skills. 

This brings me to the digital corner within my learning environment, after my observation of pupil A I became a strong believer in the use of iPads as a teaching tool. Not only does it hold an incredible amount of resources that learners can access, it can also be a fun way of learning how to read certain words or do mathematical equations. It sometimes can become hard for some learners to just sit down in the same chair all day and look at a pen and paper and be expected to learn everything that way. It is simply impossible to engage every single child with one strategy, there should be a range of activities aimed at learning styles that will allow learners to choose which route they would like to go down (Wright, 2012). Mobile devices have a great way of promoting collaboration with the teacher and other learners, as knowledge can be acquired through individual work and group work (Wang and Shen, 2012). Through the use of mobile tools such as iPads the knowledge that is learnt is then shared to peers and effectively they start to teach one another. In my digital corner there will be iPads and desktops available to learners as well as an interactive whiteboard for whole class teaching, digital competency is now an absolute priority for learners if they are to succeed in life. It is a priority for these learners to develop these skills due to almost everything becoming computerised and help learners to be able to apply them to real world situations (Donaldson, 2015).  

Although yes, it is a useful tool in learning and provides an alternative learning style the use of iPads within a lesson does have its limitations. The platforms that are available to children are now so common that it is rare you will find a child without one, they will know how to use them and they might not necessarily use them for their purpose within the classroom. Skinner (2010) suggests that there is not a lot of evidence to prove that the use of digital devices had improved the quality of the teacher-learner interaction. Most children that are coming into classrooms who have relied heavily on technology are now showing signs of underdeveloped language and listening skills within the classroom (MacBlain, 2014). For these children a formal learning environment is essential to developing these skills (MacBlain, 2014).

In my observation I found that many learners who were using the iPads were using them for pictures/videos and just general silliness. However, because the teacher was so focused on those doing focused work it was not noticed and learning opportunities were missed. I would do things differently within my classroom by asking the learners who were on the iPads for feedback on what they had learnt in that session. Not only would that be beneficial for me to hear what they had done, but also for other learners.

Moving on to the importance of outdoor learning, many children have the creativity, imagination and natural desire to explore to be able to entertain themselves whilst outdoors. Which is why at every opportunity I believe it is important to get learners outdoors where their imaginations can run wild. Discussing things through questioning with learners about what they have found out or discovered in an unstructured environment, can be a very useful tool in getting children to explore their dialogue as well as building their self-esteem (Bilton and Crook, 2016). Many learners these days are inside playing computer or video games and do not really have the desire to go outside. Which is why it’s so important to engage learners in outdoor learning from the first instance the enter school and continue outdoor learning throughout their education. The many benefits of outdoor learning includes socialising, development of pathways within learners brains as well as development of physical skills (MacBlain, 2014) 

In my outdoor section I have included an investigation area where children can lead their own learning and can decide what they would like to grow. Whether it be fruits, vegetables or flowers it can provide a continuing lesson throughout the term or year dependant on what they decide that is being grown. If learners were to choose vegetables to be grown it would also tie in with previously mentioned physical development for the children. They will be able to see how food is grown and how it is healthy as well as how good it is for them,  as food that children are exposed to and regularly eat in childhood is usually taken with them well into adulthood (Delgado-Noguera et al, 2011). Taylor, Upton and Upton (2015) suggest that learners will be more inclined and motivated to eat fruit and vegetables if they see their peers doing so. It also provides a valuable learning opportunity as many learners might not have their own vegetable patch or know where they come from or how vegetables are grown. 

Within my learning environment I have placed numerous stations around the classroom in order to promote learning through active play, as well as having tables for group work and focused work. The importance of play decreases the further learners move along with their education however, I believe that children should be allowed to be children and explore through play without any real outcomes or set tasks (Riley and Jones, 2010). In order for children to learn they need to make mistakes and be able to challenge their own learning, by being able to move around the classroom without any direction they can take their own learning in whatever way they wish too. As previously discussed within my observation child-led learning is a great way of allowing learners to do this. Smith suggests that children firstly learn how to play through make-believe with objects that they may find outside or within the home, that type of play turns into quite a complex story (MacBlain, 2014). Children within my classroom will have the opportunity to do this through role-play and develop the stories they wish to portray with others, so that they are constantly learning from one another. 


To conclude the importance of child-led learning should not be discouraged in schools although, teachers do have to take a step back with their methods and become a facilitator it is important to do so. Children have been shown to learn more when they pursue something that they are interested in. This works extremely efficiently through play and active learning yes, sometimes they will be learning but they are able to choose what they want to learn and what direction they wish to go in. It is important to note that the relationships that are built although they do take time, with the teacher and learner it will become an important one as learners will feel they are able to tell you which way they would like to direct their own learning. This is why it was so significant in the case of pupil A, that they were able to have the open communication and trust in one another. Although every school has to follow the curriculum on health and well-being, I believe that within school X it could have been promoted more. The importance of it is so significant for learners to feel valued and be able to create positive relationships not just in school but throughout their entire lives. It really blends in with child-led learning, as learners understand themselves and with that comes understanding of their own feelings and emotions. Once that is achieved they will also be able then to understand others, a skill that can be applied in school and real-world situations. 
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